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Using the Gibbs Reflective Cycle Using the Gibbs reflective cycle, write a reflection of your learning journey on the LCLM 4001- Academic Skills Module. Your writing should focus on at least ONE or TWO experiences you had while studying the module. Examples of in-class experiences you can reflect on are: 
· Task 1 and Task 2
· Class activities and discussions (e.g., topics covered in class such as referencing and paraphrasing)
· Feedback received
· Skills you have developed
(The boxes will expand as you type)
	Description
(What happened? Describe the experience or experiences in class that you want to reflect on)
	

During class activity, I believe that engagement with classroom tasks is the main factor for understanding the referencing and paraphrasing styles within the study. I want to share my experience with the understanding of paraphrasing and referencing. When the class started, the lecturer told the entire class that it is the best skill process that a learner can understand to gain good marks in the academic field. As per the study of Fissel et al. (2022), academic line citation is a valuable aspect with strong paraphrasing experience, so a good evidence-based study can be acknowledged. In the process of group discussion, I was directly involved in answering the lecturer’s questions, so I got a complete understanding of my queries related to the study context. Apart from that, the misconceptions related to the topic have also been addressed by the professor, where I get to know that referencing is involved in obtaining valuable sources from authentic search engine databases. This description has triggered me to increase my interest in these two topics, which can build the core functions of academic writing. 


	Feelings
(What were you thinking and feeling at the time? How did you feel before / during / and after the experience? 
Did you feel overwhelmed / confident / nervous? Were you alone in feeling this way or did other students share your feelings?)

	New concepts and ideas during the class exercise have been very comprehensive for me in developing confidence and engagement in the classroom. In the classroom, various activities such as referencing and paraphrasing were insightful in highlighting my inefficiencies in such academic practices. I, alongside my peers, have experienced this issue, as most of us started to raise concern and questions in the classroom. While referring to Franchi and Russell-Sewell (2023), I was informed of the similar feelings experienced in the classroom as legitimate with peer involvement and experience as completely normal in educational contexts. The influence of referencing practice and paraphrasing activities on my personal and academic progress was huge in making the most of each activity. I have held the same sentiment towards polishing these skills in the future, which I perceive as foundational growth for my academic career.  


	Evaluation
(What was good and bad about the experience?) 
	Each activity in the module and classroom has been significant in the educational context. I perceived referencing and paraphrasing as a significant activity towards upskilling my academic context, which I conceptualise as the overall development of professional ability. To support the development of referencing skills, I sought peer feedback and support from each to highlight the key areas that I was missing before. A continuous learning and development approach has also contributed to my success and connection with in-class activities. On the contrary, I started to experience confusion and disengagement while learning about new rules and university–specific directions. By missing certain critical notes regarding university guidelines on referencing, I started off with a poor referencing performance. However, I kept a positive attitude and a continuous learning approach in acquiring each stage to be complementary to my academic progress. I consider these activities to be highly transformative and insightful for any seeking learner, which also enables greater peer collaboration and assessment.


	Analysis
(What sense can you make out of the situation?) Why was the situation positive or negative? 
When things went well, what role did you play? When things went badly, can you explain why? Do you know how if other students felt the same as you? Why or why not? 
	From the understanding of class activity, it is clear to me that the application of referencing and paraphrasing skills is valuable in order to come to know the source of the evidence. The major issue that I encountered initially was the fact that I did not have any idea how to include the author's name within the referencing process to reduce the rate of plagiarism. In addition, I have also participated in sharing ideas with my peers because their guidance can help me to better know the actual usage of these skills in the valuable section. Pérez-Jorge et al. (2025) have indicated that involvement of peer feedback not only provides good emotional support, but it also helps in decreasing the levels of stress and the gap in knowledge. From this review, I could say it is a good chance to explore questions and learn new things in the real-world context about the direct application of referencing in learning. My friends did the other things, which are similar to my approach, as they are focused on exploring existing journals that help in learning the critical skills of writing in academia.   

	Conclusion
(What else could you have done? Or what could you have improved? What could you do differently next time)
	In the end, with my overall academic journey, I mainly focus on understanding the importance of referencing and improving my professional and personal growth. In this context, I evaluate the classroom activity that impacts my learning process. This learning process helps me to learn new techniques that simplify my professional growth. In addition, with classroom activity, I ensure my growth and discover future improvement areas. With the help of communication, teamwork, and decision-making ability, I can easily improve my key activities. These key skills allow me to achieve my long-term goals and differentiate my profile from others. On the contrary, I also follow different experts who help me to learn new techniques and simplify the work activity. These key elements help to divide my key learning process into different key areas that address my weaknesses.  By addressing my weakness, I can improve my self-confidence, which highly influences academic growth.  

	Action Plan
(Create a plan to support you in learning/ developing the skills you need to improve the situation next time)
	To improve my overall academic growth, I need to focus on addressing my weaknesses like communication, problem-solving, and, most importantly, teamwork. To improve my communication ability, I need to attend different group discussions that allow me to improve my self-confidence. These key elements help to understand different perspectives and achieve my long-term goal. Similarly, to improve my decision-making ability, I need to follow various skilled experts who have achieved success in their lives. These key areas help to learn new technology and identify weaknesses. In this context, the problem-solving ability also helps to manage different situations to improve the learning process. In the end, both skills need to focus on self-learning practices. These self-learning practices help to develop new key activities that improves my both my professional and personal growth.
   

	Reference list
	Fissel Brannick, S., Wolford, G.W., Wolford, L.L., Effron, K. and Buckler, J., (2022) ‘What is clinical evidence in speech-language pathology? A scoping review’,  American Journal of Speech-Language Pathology, 31(6), pp.2943-2958.
Franchi, T. and Russell-Sewell, N., (2023) ‘Medical students and the impostor phenomenon: a coexistence precipitated and perpetuated by the educational environment?’, Medical Science Educator, 33(1), pp.27-38. 
Pérez-Jorge, D., Boutaba-Alehyan, M., González-Contreras, A.I. and Pérez-Pérez, I., (2025) ‘Examining the effects of academic stress on student well-being in higher education’, Humanities and Social Sciences Communications, 12(1), pp.1-13.




image1.png
The Gibb's reflective cycle

and feeling at the time?

uld you

Conclusion





