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	Professional Experience Template 1
	Art Lesson

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Explored the use and sharing of success criteria with young children in a reception class. The learning objectives of the lesson were to explore and learn about primary colours in paint and colour mixing. I decided to make the success criteria about gaining this knowledge and skill, but I also was thinking about creative subjects and how assessment for learning strategies can be quite measured and needing to be constantly quantified. I wondered how this could be married with creative outcomes that were more open ended. With this in mind I decided to make one of the success criteria ‘to express yourself through colour.’ I shared the success criteria with the children and discovered that this resulted in an interesting effect as it was so liberating. Limiting the scope of what would be a successful outcome in one way, was liberating in a creative way as it gave the children something to do opening a gateway to their own creativity. There was also the sense of when you have permission to be yourself and share your own creative directions within some defined boundaries, the boundaries themselves are helpful. I chose Kandinsky’s Concentric circles as a starting point for children to make their own version using their choice of colours they could mix. 

	What have you learned?

	Clearly defined success criteria do not have to be creatively limiting, they can be powerfully open ended. The important thing about deciding on these criteria and sharing them, is that they create an awareness of intention. When something is achieved that was intended, this creates a sense of accomplishment. When something spontaneous and different happens as a result of pursuing this intention, it could provide interesting reflections and learning opportunities. Success Criteria can also provide a sense of freedom in that permission has been given for self-expression or open-endedness, which avoids the possibility of failure. True creative expression could be more likely when teachers use such success criteria to draw out expression without embarrassment or fear of failure. Sharing yourself unbidden, is a whole lot more scary. 

	What next?

	I noticed one child had chosen a fuscia colour on the colour wheel, but we couldn’t make it.  I did some research and found a scientific correct explanation of the colour spectrum. I plan to write to tell the children that the reason we couldn’t mix some colours is because some books said the primary colours are red, blue and yellow (Bloomfield, 2012) (Duffy, 2006), when the real primary colours are yellow, magenta and cyan! Hattie says that disconfirmation is far more memorable than confirmation, so this could be an opportunity for deeper learning (Hattie, 2009). I will send them the correct primary colours and an old printer cartridge (which demonstrates how a computer can make all the colours in a photo) with the next student teacher for new art experiences. 




	Professional Experience Template 2
	Music & Movement

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Created a lesson based on the Music Learning Theory of Edward E. Gordon combining it with the story theme of the class (Jack and the Beanstalk). The lesson involved a physical exploration of the story using a chant and movement with parts and action created by the children. Whilst exploring musical structures in a practical and interactive way, we were able to ‘think around’ the story using our whole bodies and voices. Basic knowledge of the story that had been gained from class reading of a book, was transferred to an outside, creative and free space where children were able to experiment with movement, singing, chanting and breath/body control whilst exploring the story sequence. Children offered creative ideas which were immediately taken on and played by the whole group. My intention was to find a fun and creative way to get inside the story, think on our feet creatively and allow imaginations to inhabit the body in real time. The result was something quite new for the children, which was physically challenging at a positive level, and injected more interest into the story theme. 

	What have you learned?

	I didn’t know how the children were going to respond to quite a different way of working, but it was fantastic to see that all children, across both classes were universally positive. Some children clearly had very little musical experience, but this did not limit them in any way. Other children were already grasping quite difficult tonalities after only twenty minutes of pointed exercises. I learned that no matter the previous experience of children, physicality and creativity seem to be a gateway for all to explore what they can do. The great thing is that there is no value judgement, and children are able to explore different levels simultaneously without being consciously aware of this. Everyone can bring themselves to the fun and join in whatever way works for them. It is very interesting for the teacher to observe the response of different children. One child on the autistic spectrum, created a three part tonal pattern in dorian tonality demonstrating a high level of musical literacy. She did this on hearing the teacher sing a whole phrase of a song, and responded with the 1st, 3rd and 5th of the Dorian scale. It was the musical equivalent of giving the teacher the correct musical reference without any scaffold. Extraordinary. 

	What next?

	Physical and musical practice could be a key part of my classroom, as they are so clearly beneficial and very efficient in terms of time. I feel that just a little of this every day could be worked into a routine to provide opportunity for musical literacy, physical coordination and lots of fun. 



	Professional Experience Template 3
	Literacy Focussed Task

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	With a focus on initial sounds and letter formation, this lesson was designed to include the everyday life of the children and use the outdoor classroom to achieve literacy outcomes. The children were told that Freddie Frog (a regular character of carpet time) had stolen the teacher’s phonics cards as a joke and hidden them in the playground. He had left a map for the children to find the cards, and a task of drawing them in a sand tray and make photos for the teacher. The difficulty of the map and number / selection of the cards was differentiated according to group ability. The children became very excited at the challenge and worked as a team to recover the cards by relating the map diagram to the playground. It was quite a simple idea but they were very enthusiastic and all ran around energetically on their mission. The sand tray was extremely popular and the children seemed to enjoy the sensory aspect, which made multiple attempts at correct formation a positive learning experience, instead of repeated ‘failure’ like it can feel on paper. They were also attentive when watching each other forming letters. Whilst individual children were forming letters in the sand the group was thinking of words that began with this letter, and so several learning opportunities occurred at the same time.

	What have you learned?

	The authentic context of building a story around the everyday character of Freddie and a ‘pretend’ story based on their real lives was met with enthusiasm and seemed to provide a hook for learners to get stuck into the task. Using the outdoor classroom in a simple way can really enhance and energize a task that can otherwise sometimes feel dry or like a chore if it is hard to accomplish. The element of story and challenge was a great incentive for children to engage with the task, and provided a lot of opportunity for fun with Freddie whispering funny things in my ear and me telling the children what he was saying. At foundation phase it is so important to keep the learning of letters to a level of fun exploration, to maintain interest and ensure the development of self-efficacy in children. Children without a correct pincer grip can learn formations and shapes more positively through finger drawing so as they are not inhibited and limited by fine motor development. Other things can be done to aid this such as sorting small objects with fingers or tweezers, working with weaving and wool, art activities involving appropriate tools, finger rhymes and mindfulness exercises designed to improve fine motor competencies. 

	What next?

	A print rich classroom should provide appropriate provocation for children to spontaneously experiment with writing as part of enhanced provision. Focussed writing tasks must be sensitive to the fine motor level of children, and provide appropriate sensory scaffolds to aid progress, and avoid comparison between children. I feel it would have been interesting to mix up the abilities in the groups to see if the higher ability children could lead the others on, particularly with the initial sounds activity. I also feel it is good that children do not become too aware of always working in ability groups as this effects self-efficacy. Sometimes children surprise you with their ability, and it’s good to mix it up to allow them the chance.   




	Professional Experience Template 4
	Sport

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	It had become clear during maths focus tasks that children of all abilities were still struggling with quantities and relating those accurately to number. I decided to incorporate the concepts of touch counting and subitising into the sports lesson, to see if this transfer of concepts and combination with physical movement could aid deeper understanding of number. For these reasons I designed a game involving two giant dice. One dice was normal, the other had physical exercises on each face such as ‘star jumps’ ‘hops’ etc. The game involved children taking it in turns to throw both dice which would then dictate the exercise and number of times to do it. This way, children would see a pattern, and immediately physicalise and count the appropriate number. As we continued, we tried to do the exercises in unison to ensure the correct number was done simultaneously. Some children would simply do the exercise and count, but their bodies would not match the counting. This reflected what had been happening in the maths focus task. As we continued to work we tried to move and count out loud together, and this led to an increased awareness of the mismatch. I could see children noticing this and working to synchronise their bodies and counting. This all happened very quickly, and there was a high energy and excitement involved in the game. As there were two dice it was easy for children to have multiple turns at throwing (turn taking and controlling the throw were incidental but also valuable learning outcomes). 

	What have you learned?

	Transferring the context of the maths was very successful as children responded enthusiastically and clearly wanted to play the game. I shared with the children that we would practice recognising the patterns and counting because I love maths so much that I always notice it everywhere, even in sport, and they seemed very happy and interested in this idea. The combination with the physical and being outside seems to add a dynamic that is hard for children to resist. I also think that consciously linking and drawing attention to the mathematical element helped children to think of maths as fun and connected to real life. Using the body is a helpful way for young children to connect and practice quantity, and another way to provide the Concrete in a Concrete – Pictorial – Abstract cycle of learning. 

	What next?

	This game could be extended to using two dice to include addition as well. Another extension I tried was to use music, and multiples of 4 (because with music in double time, movement is natural in this way). I experimented with using my fingers and counting in 4’s and 8’s with movement to draw attention to the patterns. This could have a range of possibilities with older children too, and can link to musicality and inner rhythm. I think cross curricular links and pointing them out to children aid deeper connection, understanding and possibility to transfer knowledge to different contexts to aid learning. I feel it is important to model and point this out, for children to embed this learning strategy as a general approach as they grow. 


[bookmark: _Hlk92033105]Assignment Part 2
Target 1: higher accuracy of referencing
Target 2: higher level of criticality in writing. 
Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development

Introduction- 300
Twelve Pedagogical Principles form a philosophically rich framework that Donaldson connects to the Ffour Ppurposes ” of the curriculum (Donaldson, 2015). . Rather than being merely a list of prescriptive teaching methods, these Principles are a way of The Principles orient directionating a teacher’s individual approach to inspire an informed and intentional choi. Donaldson’s purpose is to and inspire empower individual teachers to create their own pathways informed by progressive and thoughtful pedagogy, rather than prescribe particular teaching styles. This is a marked departure from previous top-down initiatives trends in education described by where particular methods and strategies were thrust onto teachers in top-down initiatives. Black & Wiliam (1998) asdescribe this approach, where the  a ‘black box’ classroom is likened to a ‘black box’ to which with ‘inputs’ are applied with the unexamined expectation of the desired outputs . Many external such initiatives fail as teachers are left without any direct help for their implementation. However, the Ppedagogical Pprinciples of the Welsh curriculum are designed to be exactly the kind of direct help teachers can use to guide their an individual approach toin realising the Ffour pPurposes in their each unique classroom situation. 
This ‘black box’ is illuminated by extensive and convincing research by John Hattie in his impressive and technically difficult meta-meta-analysis showingof over eight hundred  meta-analyses led to a rigorous examination of how expert teachers actually worked (Hattie, 2009). The scale and depth of Hattie's research is clearly impressive,  but a meta-analysis of a set of meta-analyses is technically difficult and has severe problems in the quality control of the input data.  Hattie's result (helpfully reviewed by Ewald Terhart, 2011) seems clearly well founded that "constructivistprescriptive" styles (where the teacher is a "facilitatordirector" rather than an "activator of learning") are relatively ineffective seems clearly well founded.  HOf course,  his main result is that the teacher has the largest  influence on the child's progress, positive or negative:  the effect is not unexpected,  but it is surprising that its size is so large.  Hattie's book is valuable,  and has been helpfully reviewed by Ewald Terhart (2011).  Formative assessment (Assessment for Learning, AfL) emerges as an indispensable tool used by expert teachers to raise standards. Although there is no “Holy Grail” for raising standards, real change in education can be brought about by principled and engaged individuals, determined to constantly strive for authentic connection and experience (Black & Wiliam, 1998). (Terhart 2011), (Coe et al, 2020),
It is clear that sharing success criteria (one of the four AfL “pillars") ought to be effective and therefore I chose to focus on it, and explore how to implement this strategy with very young learners in reception, specifically within the context of a creative subject (Professional Experience Template 1).




Sharing Success Criteria in the Foundation Phase
“Sharing targeted success criteria ” is known to be most effective in raising standards, where teacher awareness of each child’s previous knowledge and ability is paramount for effective learning (Hattie, 2012). The challenges generated by the criteria must be of desirablesuccess criteria must hit upon a point of desirable difficulty: , as if the task is too too easy the child is not learning but if too difficult the child is can become discouraged. (Bjork & Bjork, 2009Sweller et al, 1998,2019). Simply sharing success criteria is not enough to ensure progress:  the children must understand their purpose and how attaining the criteria will help their ongoing progress (Coe et al, 2020). Knowing how and why children wantare aiming to achieve to meet the criteria are is almost as important as the outcomes themselves for authentic learning experiences. Feedback is the most critical of the four AfL strategies in raising standards (Hattie, 2010), and has been shown to be most effective when combined with appropriate goal setting (Locke & Latham, 2002).
Having the success criteria clearly in mind The use of success criteria also helps to alleviate what Hattie (ibid.) refers to as the ‘disequilibrium’ that occurs in the struggle to learn something new. Having the success criteria clearly in mind helps children to keep working, through the discomfort of not knowing (or being unable), to the point of achieving. To consolidate, children should then express the success criteria in their own words, for example in the foundation phase using ‘I  can’ statements. This awareness of their own achievement consolidates learning through explaining what they have learned (Rosenshine, 2012) and supports the development of self-efficacy, another key factor in higher achievement (Hattie, 2012). But children are only able to self-assess if they know what the success criteria are. 
Hattie (ibid.) emphasises that teachers must believe in the ability of all children to succeed, that a changeable rather than fixed view of intelligence increases learning . This view of learners is supported in the teacher’s toolkit, where having high expectations of all students is seen as part of a supportive environment (ibid. Coe et al). High expectations are also another of the Pedagogical Principles (Donaldson, 2015). can be heightened through effort, practice and persistence. Hattie’s passion for the engagement of (and potential possibility of success for success) of all children is reminiscent of the Dewey's democratic and idealistic views of Dewey (Dewey, 1933),  and Bloom's ideas of mastery learning which involve of  Bloom who also advocates the importance of feedback and building on previous knowledge to support progress (Bloom, 1976). 
Using these strategies to develop the ability to ‘learn how to learn’ (another of the 12 Principles) is just as important as innate ability or talent. The teacher must provide an environment and culture which promotes such strategies (Coe et al., 2020). Hattie (ibid.) shows that these strategies form the basis of the child’s future ability to learn, and therefore the mode of learning and the resulting self-efficacy of the child.  These skills are equally  as important valuable as any skills or knowledge attained. Therefore, it is important how skilfully the teacher chooses the success criteria (which may include the learning strategies themselves). 
For older children, more aware of their own learning as an end point in their everyday activities,  iIt is clear how success criteria can be a key part of structured lessons with older children, who are more aware of their own learning as an end point in their everyday activities. But in the foundation phase, lessons are more fluid with since children useing free exploration with open ended outcomes. Success criteria could be introduced in focussed tasks , but could bring some potential sticking points such as: for example might they imposing certain criteria limit rather than facilitate spontaneous exploration?  I aim to include the qualities of practice and persistence in the success criteria for a lesson, these can easily be differentiated or set by pupils for themselves: for example, a  child could decide that she will practice a certain skill a specific number of times before moving on. Is it problematic that the idea of success itself apparently necessitates the possibility of failure? 
Alternative pedagogies that may address these questions such the “Reggio Emilia Approach” of Loris Malaguzzi (1993) advocate frequent and accurate observations that are used to inform next steps, rather than specific goals (Helm et al, 1998; Malaguzzi, 1993). The concept of listening to children is a part of the rich pedagogy of this approach, and children’s artwork is treated as intrinsically valuable with varying kinds of documentation gathered in an individual portfolio ,  (available to children, parents and the wider family). Teachers used this evidence  to ascertain children’s progress.   and levels of learning, and tHhere is a “social constructivist” approach with high importance is placed on group work, andas well as the involvement of the wider community. Project work is not pre-determined by the curriculum but is child-centred and follows the interest of the group (Guidici, Rinaldi and Krechevsky, 2001) , rather than being pre-determined in a curriculum. 
Although the Reggio approach arguably incorporates some aspects of formative assessmentaspects of formative assessment, it avoids the use of specific AfL’s “success criteriaa”. Reggio teachers facilitate developmental are aware of general milestones with ,  and also employ a high level of formative assessment strategies, with children encouraged to comment and respond to  their own and other’s work through displays and portfolios. Great emphasis on is also placed on personal and social development, with respect emphasised over rather than academic learning outcomes. :The result is  this approach has been hailed as encouraging a high level of conceptual awareness and critical thinking in young children (Duffy, 2006). 
The Reggio Classroom could be seen as consistent with AfL principles:  its Within this fertile and supportive learning environment is fertile for learning,.  Simple social tasks and fine motor abilitieseveryday interactions are not taken for granted or downgraded due to a focus on the ‘academic’ skills of reading and writing: literacy skills develop as a natural consequence of the need to record valued thinking. 
Dewey discusses how individual freedom in education does not entail lack of discipline when pointing out the (related) progressive and effective methods of Montessori (Dewey & Dewey, 1915). He observes that the high level of autonomy in the class coupled with physical freedom and self-expression leads to motivation and deeper learning. The importance of the teacher understanding the prior knowledge of each child is also emphasised. 
Effective success criteria reqquire accurate observation to ascertain and differentiate between children. IHowever, inspired by Reggio and Montessori, a progressive Foundation Phase teacher could make everyday milestones and personal social skills part of success criteria. For a young child, “trivial” tasks (such as learning to do up a zip) must be practiced and learned. And Pproblem solving a conflict with a friend is no mean feat for a four-year-old:  it develops hard thinking, logic and empathy. Practice at these tasks forms the beginnings of valuable self-regulation of the highest order (Healy, 1987). A key part to learning is the ability to concentrate, practice and persevere .
Most importantly,  verbal feedback regarding these everyday tasks interactions can be seen in an AfL sense rather than a situation requiring praise. Hattie identifies praise as being ineffective (possibly detrimental) to raising standards ,  and should be limited (ibid Hattie). Behaviourists believe that positive and negative reinforcement is a necessary and positive instrument to use in the classroom (Cameron & Pierce, 1996),  but the role and quality of praise has been heavily criticised critiqued in terms of external or intrinsic motivation and the development of self-efficacy;  also as a behaviourist rewards strategy ineffective in generating healthy self-esteem or motivation to learn (Kohn, 1993). 
What if teachers in the early years are confusing the need for praise with a need for AfL feedback in authentic contexts? ? Everyday authentic contexts could be thought of as a moment for an AfL feedback opportunity. Instead of saying ‘well done, good job!’ (praise) a teacher could say ‘I saw you did up your zip! You decided to work on that this week, and now you can do it’ (achievement of success criteria). ‘Can you show your friend? Explain how you did it!’ (feedback). 
Art and Pedagogy (The relevance of art to learning) Pedagogical Content Knowledge - Art
The difference between feedback and praise can also be carefully considered when it comes to subject specific work, as in the case of this art lesson. Instead of saying ‘What a great picture’ (praise), I made sure to give feedback such as: ‘I see you chose to mix lots of different types of blue. How many different blues did you make? Can you count? Next time, would you make a different colour? How?’ (feedback). With this in mind, small everyday interactions of the everyday become weighty moments of process and progress. Hattie’s mantra of know thy impact, sums up the importance of these moments small interactions, and how pedagogical choice can alter pedagogical choices to enhance or limit opportunities for learning. 
Expressive Arts is the first Area of Learning and Experience (AoLE) to be described in Successful Futures (Donaldson, 2015). Eliot Eisner discusses the importance of art in education generally as a gateway to deep understanding powerful principles and conceptsand  relevant to open-mindedness in every aspect of life (Eisner, 2002). Like Eliot Eisner, Donaldson places particular value on the arts due their effect on the intrinsic nature of education;  he pointings out that the arts develop critical thinking,  apart fromas well as their connection to and enhancement of other subjects (ibid.). 
The nature of arts education is described by Eisner (ibid.) in terms of alternative pedagogies or approaches (ibid.). The most widely applied is Discipline Based Arts Education (DBAE) which is a systematic curriculum designed to develop key technical skills within a contextual and cultural analysis, influenced by Bruner, who believed that culture shapes thinking . The pursuit of specific skills development iswould appear compatible with the strategy of success criteria, as shown by my art lesson (reflected in practising  the key skill of colour mixing). 
Other approaches described by Eisner give particular emphasis on the starting point for art education:  . Aa “Visual Culture” approach seeks to nurture a critical ability and awareness of how images influence society and who has control over them,  , promoting a specific kind of visual or media literacy. This is seen to protect to safeguard personal freedom and develop resilient democracies. In the current climate of mass online media, this would seem a particularly relevant and valuable avenue for older children to engage with.;   aA cCreative “Problem Solving” approach to art is concerned with artistic function and design, exemplified by Bauhaus (incidentally also seen as a threat by the Nazis and subsequently closed). Both of these approaches could incorporate the idea of success criteria in teaching with specific aims in mind. However, the approach of ‘“Creative Expression” ’ views art as an essential outlet for self-expression, holding that any explicit aims as an impositioned. Influenced by Freud, this theory suggests the inhibition of subconscious emotions can turn deadly destructive, and the rise of Nazism in Germany is used as an example of the dangers of limiting self-expression. The role of the teacher is to guide and facilitate this expression:, but not to interfere, but instead be a kind of ‘psychic midwife’ to ideas. (Eisner, 2020, p. 32). The nurturing of the creative self is an important concept for many teachers, applying across all arts disciplines as well as positively impact other areas. (Bloomfield & Childs, 2012).
The “Visual Culture” and “Problem Solving” approaches could both incorporate the use of success criteria,  but  “Creative Expression” 
It is hard to imagine how the strategy of success criteria could notfit into this philosophy without compromise. Although I decided to use the concept of self-expression as part of the success criteria, I did also created strong boundaries for this to take place, leaving only which would have limited alternatives for the children. Any kind of choice on success criteria itself indicates some form of value judgement or aspect of a philosophy, thereforeand so creating a neutral environment for self-expression might appears to be a complex if not impossible task. 
The question of teacher neutrality in art education can be explored in early education pedagogies and the various approaches to art within them.  The question of neutrality in terms of art education seems to be an important one, and how this should be approached specifically in the Foundation Phase leads to analysis of different early education pedagogies and the various approaches to art within them. 
The Reggio Emilia approach is known for internationally renowned for child centred pedagogy and the value placed on children’s art as an expression of thinking. Art is elevated in importance with each school having a resident artist (“atelier”) and art space.. B ut art does not exist in a vacuum here, different subjectArt does not exist in a vacuum but  disciplines flows through other subject are combineddisciplines in the concept of the ‘many languages’ of the child. Aesthetics are considered a meta structure which connects all aspects of life and learning, and to perceive or become aware of the ‘aesthetic vibrations’ activates learning (Malaguzzi, 1993), (Vecchi, 2010). Each subject discipline is considered as a language with elements of both the creative and scientific. To categorise any subject as either is to misunderstand (fragmenting and distorting) the essential nature of the world, and to fragment or distort understanding. Heightened awareness To appreciate the of aesthetics in everything brings empathy and sensitivity, heightened awareness leading to authentic connection, interest, motivation and curiosity.  Not to engage in each element of a ‘language’ only brings superficial unconnected learning..  The aim is to become fluent in many ‘languages’  and use the full vocabulary of all. 
These ideas connect to Hattie’s concept of deep learning and the activation of hard thinking described in the teacher’s toolkit. Authentic connections between things build on schemas of knowledge that enter into long term memory, activating hard thinking and deeper knowledge (Sweller, 2016CIT)E. This echoes the approach in the Welsh Curriculum where areas of learning and experience are described in terms of their potential for interconnections and fusion (ibid Donaldson, 2015). Vecchi (ibid.) discusses how mathematicians are drawn to beauty in algebraic formula and the power of aesthetic freedom as a barrier to violence. Destruction is the opposite of creativity, which is why despots hate art. When art is relegated as a subject in a classroom perhaps a teacher should question themselves regarding their own despotic tendencies. This sense of interconnectedness is explored by Tom McLeish who insists that the creativity of the arts and the sciences are comparable (McLeish, 2019). 
Creativity in art also comes from valuing the process over the product. Process art has a focus on the method of thinking and engagement of the child during the activity rather than the final outcome. As with the Reggio approach, the experience and exploratory value of the activity can be the main learning opportunity for creative and critical thinking to develop (McLennan, 2010). The danger of becoming too dependent on success criteria would be that the process could be stunted. It is not  impossible to keep process at the forefront when using success criteria, if the concept of backward design is employed (Massey, 2017). Although acknowledging the tension between prescribingdeciding on certain aims and responsive teaching, Massey argues it is possible to use this strategy tothat clarity regarding  focus on process rather than the activity, and that teachers should be desired clear about the skills and knowledge can enhance the processthat children need to learn. 
Sometimes regarded as unfavourably disposed towards creativity, the Montessori method elevates the importance of both art and music in the early classroom.  Montessori talks about the importance of art and art materials being available as an essential aid to development and not simply a prerequisite to early writing. However, free drawing without any kind of input is not always productive, and the need to ‘educate the hand’ is discussed with a view to encourage fine motor skills and muscular strength (Montessori, 2004). This highlights the different elements of skill and self-expression within art, as two different elements where training in one (within other words have specific success criteria to work towards) facilitates the other. It could be argued the skill is the scientific dimension and self-expression the creative dimension. Montessori identifies how both skill and self-expression are needed to develop ability (in both drawing and writing), and without specific attention to core skills, free expression is limited. 
Conclusion 
The area of pedagogy is the largest section of the Professional Standards,  which showing its the importance of the pedagogical principles within them (Welsh Government, 2019). The mechanics of success criteria in relation to the other AFL pillars (in particular, feedback), but also with regards to pedagogical content knowledge relating to art, has specific implications in the Foundation Phase. Unpacking a deeper understanding of the need for and importance of success criteria , and the skill involved in identifying them, led to an awareness of the flexibility of success criteria. TheWith adherence to the professional standards, a  teacher mustneeds to be constantly listening to the children and reflecting on her practice in order to continue nurtureto generate effective standards with a view to learners and learning, and identify constructive criteria which best support learners to overcome cognitive dissonance and acquire new knowledge. Creating a supportiven environment which supports self-esteem is a key way to learners becoming motivated self-starters that develop deep knowledge and hard thinking skills.
The principle of authentic contexts has woven through the themes here:  “, fo deep or hard thinking” in the foundation phase can begin with everyday problemsprocesses that should involvinge creative self-expression. Feedback on all aspects of this is important and can extend and cement deeper knowledge. In this way, tThe self- esteem and self- efficacy of the child can be supported with in a respectful framework that gives attention and values to thoughts and expressions of children both as individuals and as a group. The tension between supporting the learning gap between acquired and desired knowledge through agreed success criteria is a delicate balancing act where the teacher must also attend to the individual freedom and inclination of children through constructive feedback. However, it seems to me that dDrawing attention to learning strategies, personal attitudes and mindsets through the use of success criteria maycould be a way of enhanceing learning experiences,  and orientingating children to reflect on their daily learning. 
The concept of subject disciplines as “languages” seems to me a very useful one as it  connects concepts rather than closing and compartmentalising ideas. The Foundation Phase classroom should not be dominated by one AoLE but a fluid and constantly changing space where children can see and reflect upon their work. I felt felt it was important to display the work but in this experience all available space was already taken up. I., f a display has been there for more than a month, and the work is not child- led, I feel it is fair to question how much the children are paying attention to it deserves:  o. Once the children have moved on, I would argue it would be better for the environment to should remain current, as a provocation of thinking. 
I tried to do a reflective session with the artwork on a temporary space, but there was not enough time for the children to fully digest it. In order to provide them with some kind of ‘display’ I created a short video which showing ed the process and results of the activity. First the class watchedviewed the video together, and afterwards it was then posted for parents on Class Dojo and the children took their artwork home to reflect with family. I feel believe that it is very important to get full educational value from each learning experience, by attending and revisiting it, and if possible, to involve the community of the childin sharing their children’s work. When children are given the time and attention with feedback in this way, it will cement and heighten learning, as well as support self-esteem. 
To be an effective early childhood educator a teacher must be intellectually and philosophically engaged, even in the everyday moments. The key to success criteria for creative areas is to identify the scientific or logical, scientific or mathematical aspects,  and definee appropriate aims that are task focussed, whilst maintaining personal freedom and space for a choice of creative direction. 
For my nNext steps I would like to think about how the strategy of success criteria could be effectively employed in other creative areas such as drama or music where the same principle would apply. An example for music would be to design a scheme of work with criteria to gradually identify tonalities, meters and musical intervals to the point where improvisation within a musical context could take place. (Valerio et al, 1998).  An example for drama would be to develop improvisation skills through the practice of spontaneity in particular drama games (Johnstone, 1999). For dance or sport, Laban principles of movement could be explored by identifying the ‘4 efforts’ and experimenting and practicing movements that encourage ability in each effort (Laban, 1971). 
For my future teaching practice I conclude that the use of success criteria in creative areas can aid progress and motivation if sensitively coupled with a holistic approach to feedback. The tension between freedom and discipline in learning requires artful teaching to retain a constructive balance of both.  
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