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[bookmark: _Int_EJrTqbAK][bookmark: _Int_aCE6Db9l]Linden and Webb (2013) declare that in line with the United Nations Convention on the Rights of the Child (UN 89), the United Kingdom’s (UK) definition of a child is anyone under the age of eighteen years. However, definitions of the word childhood are far more complex. McDowell Clark (2013) observes that most dictionaries offer similar descriptions, such as the one specified in Chambers 21st Century Dictionary, ‘the state or time of being a child’ (Chambers, 2022). The author adds that there is no significant definition of childhood that can cover all societies, cultures and time periods and it will always differ accordingly. This is referred to as the ‘notion of childhood as a social construction’ by some historians.
[bookmark: _Int_12ZSIeZR][bookmark: _Int_nLuAWx5q]According to Clarke (2010) the idea of childhood being socially constructed is mostly attributed to the work of the French author Phillipe Aries. Aries (1960) argued that in the Middle Ages, the concept of childhood was non-existent, children were viewed as mini adults and faced the same punishment if laws were broken. Clarke (2010) persists that many historians have challenged these claims. Norozi and Moen (2016) agree, stating that numerous researchers have criticised the conclusions made by Aries, as his evidence is solely based on medieval paintings and diaries.
The work of Phillipe Aries, however, has helped to transform the studies of young people throughout the ages. Wright (2014) claims that historical childhood experiences were highly dependent on social class and gender. During Ancient Greek and Roman times, wet nurses were employed by the wealthy and infant mortality was extremely high, with babies often left to perish if any physical imperfections were detected. The author adds that children, especially girls, were expected to complete household tasks and look after younger siblings, whilst boys were encouraged to learn a trade. In stark contrast, boys from more affluent families were encouraged to partake in music, art, or athletics. 
Cunningham (2014) suggests that the Middle Ages were characterised by high birth rates, however mortality rates were also high due to the prevalence of dysentery and malnutrition caused by poor weaning. The author adds that major changes to the perception of childhood arose in the 17th century, initially influenced by the views of the ‘Enlightenment Thinkers’ and ultimately, by the growth of Romanticism, mainly attributed to the work of Jean-Jacques Rousseau. Heywood (2018) maintains that by the mid-18th century, the Romantics perceived children to be innocent, pure and connected with nature. The movement emphasised the need for direction, care and education to be accessed, this was referred to as child-centredness. 
During the mid-18th century to the early 19th century, the progress made by this movement suffered a setback due to the Industrial Revolution. Children were exploited and inequality was deeply embedded among the social classes of the UK, referred to as the era of ‘children without childhood’. Children were the favoured labour choice due to the flexibility, compliance and economic benefits for the employers (Humphries, 2013). 
Wright (2014) declares that inequality continued into the Victorian era, class systems evolved, upper- and middle-class children were protected under the care of nannies and governesses, whilst lower class children endured exploitation. The late Victorian era however, generated positive features, such as compulsory education, health policies and legislation to alleviate poverty and regulate the age and working hours of children. The author adds that by the start of the 20th century in the UK, a link between happy and healthy children and families began to develop, often referred to as ‘the century of the child’. 
Scott, Treas and Richards (2008) claim that in the modern era, family structures would often be determined by social institutions and the expectations of society. In this era, life-long marriages became commonplace, in addition to the ‘nuclear family’, consisting of parents and children, typically living in the same residence. The authors add that changes in society during the 1950’s and 1960’s brought about transformations in the way individuals viewed personal lifestyles, attitudes to relationships became more relaxed, often referred to as de-standardisation. Jenkins, Pereira and Evans (2009) observe that traditional families were increasingly being replaced by alternative family structures, such as single parents, stepfamilies, same-sex parents and cohabiting parents. This was attributed to several key factors, notably, reduced stigma, increased life choices and key changes in legislation. Divorce reforms, the legalisation of abortion and same-sex marriage were all associated with re-constituted families, as it created more freedom for individuals to make choices and change lifestyles. 
According to Young (2019) schools have been fundamental in the development of civilisation and as a means of providing education and training, collectively in one place. The first schools in history were established to prepare young men for community life, however, these were only available for the sons of the wealthy and the noble. In addition to this, there were Philosophy schools and the Acadamy, founded by the great philosopher Plato. The author continues, stating that the first public schools opened in Rome between 60-70 AD, where the children were taught reading, writing, basic sciences and philosophy.
Begley and Koterski (2005) point out that throughout the Middle Ages, schools were formed in religious buildings, such as churches, monasteries and madrasas. As a greater understanding of individual needs grew, so did many views, regarding types of education. The concept of education became widespread and was implemented in different ways, in contrasting schools, based on differing needs. 
[bookmark: _Int_nnlsdtzR]Shaw (2011) maintains that following the Second World War, The Butler Education Act of 1944 brought significant change to educational policies in the UK. Three stages of education were offered, namely, primary, secondary and further education. A tripartite system was offered at the secondary stage of education, from the age of eleven years, whereas pupils could gain access to three types of school, based on individual capabilities. The author adds that the highest achievers would gain access to grammar schools, based on test results, the alternatives were secondary modern and secondary technical schools. This system was intended to increase opportunities for every student, however it created inequalities in the education system (Heath and Clifford, 1990). 
Braun, Maguire and Ball (2010) declare that 
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