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Task 1

Relevant areas of the National Policing Curriculum: 
Developing Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This essay will explore the coping strategies utilised, in the initial six months of learning as a Police Constable, to develop resilience and minimise stress. Bowes and Jaffee (2013) defines ‘Resilience’ as a person’s ability to overcome stress or adversity. However, Rutter (2006) says that ‘resilience’ may also be used to refer to a person’s psychological ability. Thus, the person has a positive psychological outcome despite suffering an experience that would expect to cause some degree of detriment to the person, both physical and mental. Selye (1956) describes ‘Stress’ as a non-specific response of the body to a particular demand. Subsequently, the body then works to resort back to its normal state to protect itself from potential harm.  

Shaw (2019) explains that Police Officers are susceptible to stress-related illness, as a result of doing their job. In a study of 17,000 Police Officers in the UK, 67% of operational police staff had been exposed to traumatic events (Shaw, 2019). This reinforces the crucial need for Police Officers to be able to minimise their stress and develop resilience in the face of adversity. In relation to the initial six months of learning as a Police Constable, officers are also burdened with the stress of being a student. In a survey conducted by Reisberg (2000), a large majority of university students reported feeling overwhelmed and under stress. In light of the above findings, one may conclude that Student Officers – particularly in the initial six months of learning – will benefit from establishing coping strategies to further develop resilience and minimise stress. 

In order for me to critically reflect on the coping strategies used in the initial 6 months, I will utilise the Gibb’s Reflective Model. Adeani, Febriani and Syafryadin  (2020) explains that there are six stages to Gibb’s Reflective Model: ‘Description’, ‘Feelings’, ‘Evaluation’, ‘Analysis’, ‘Conclusion’ and ‘Action Plan’. Adeani, Febriani and Syafryadin (2020) then go on to provide descriptions of each stage: the first stage – description – allows the writer to describe and explain the topic that they will be reflecting upon, as well as given any relevant background information. The second stage – feelings – will give the writer the opportunity to discuss their feelings and thought processes from the outset and throughout their chosen topic. The third stage – evaluation – allows an extensive evaluation to be carried out by the writer, focussing on both the positives and negatives of the experience. The fourth stage – analysis – provides the writer opportunity to introduce supporting/ contrasting literature to compare to their findings. Thus, leading on to the next stage – conclusion. This stage allows the reader to acknowledge everything from the previous stages. Lastly, the writer can create a plan to develop themselves and improve for next time; this is the ‘Action Plan’ stage. 

In the initial six months of training, I utilised a number of different strategies that allowed me to cope with the stresses of the job and further develop my resilience. One of these strategies was engaging in frequent exercise. According to ADDA (2021), engaging in regular exercise significantly reduces fatigue, improves an individual’s alertness and concentration, and further enhances overall cognitive function. This may be considered particularly useful should the stresses caused by work deplete an individual’s energy and ability to concentrate – two critical aspects of effective study. To critically reflect upon this coping strategy, I will utilise Gibb’s Reflective Cycle:- 

To minimise the stress I felt in the initial six months of training, I continued my with my fondness of running. In addition to this, I also started to visit the gym with my friends to take part in resistance training. This made me feel like I had an escape from the workplace and that I could use the time solely for myself. This coping mechanism was good because it allowed me to physically reduce frustration caused by the initial six months training; as I put all my energy into lifting the weight, all my stress appeared to significantly reduce. In particular, it helped me manage the stress of learning legislation and points to prove for various offences. However, the exercise sometimes made me feel too tired to engage in some of the extra work I was required to do at home. This had a significant detrimental effect on the volume of self-study I was able to do, and caused additional stress. Willacy (2020) explains when under physical stress, your body can develop ‘Adrenal Fatigue’ – a condition that causes tiredness when under mental and physical stress. In conclusion, engaging in exercise allowed me to feel like I had time to myself, away from study – which had a positive impact on my motivation to study. However, too much exercise made me feel tired and caused detriment on my motivation to study. To improve this coping strategy for the future, I will decrease the amount of exercise to increase my motivation to study, as well as engage in exercise to minimise stress and develop resilience. 

Another Coping strategy utilised in my initial six of learning was talking to family and friends when feeling stressed. Pierceall and Keim (2007) say that the most common activity used to minimise stress, amongst students, was talking to family and friends. Reeve et al (2013) supports this as they explain that a large majority of students in their study used talking with family and friends as a coping mechanism. Subsequently, the students in this study reported they felt that their perceived stress decreased significantly. In light of this, one may conclude that talking to family and friends is an effective coping strategy to minimise stress and further develop resilience. To reflect on this coping strategy, I will once again utilise Gibb’s Reflective Model:-

When I found myself stressed in the initial six months of learning, I would seek to talk and spend time with family and friends to reduce stress. This would include talking to my friends over the phone and arranging to meet up. This made me feel like I had a direct support network, which I found particularly useful when studying a difficult and emotive subject – such as the sudden death input. This coping strategy brought an array of advantages when minimising stress and developing resilience. For example, talking to a friend regarding the work I was doing allowed me to explain to them exactly what I was doing, which subsequently strengthened my own understanding of the topic. This in turn reduced my stress because I did not have to worry about not understanding something about the topic in question. However, this strategy also has its disadvantages. For example, my friends and family also live busy lives, and was not always available to talk. Subsequently, this would lead to a build-up of stress. However, due to previous use of this coping strategy, my resilience had increased, which subsequently enabled me to cope with the stresses of work. In conclusion, this coping strategy was very effective in developing my resilience to the stress and pressures of the initial six months of learning. It allowed me to talk about how I was feeling and to obtain advice from someone else on how to deal with the stress. However, due to family and friends also living busy lifestyles, this coping strategy was not always readily available. To improve this coping strategy for the future, I will seek to speak to other friends and family to increase the number of people I have in my support network. 

Lastly, the final coping strategy I utilised to minimise stress and develop resilience was engaging in extra reading. By utilising this strategy, I was able to further develop my personal understanding of the topic in question. To reflect on this strategy, I will use Borton’s Reflective Model. Magee and Nurse (2014) explain that this simple reflective model consists of three stages: ‘What’ – describe the topic; ‘So What’ – explain the significance; and ‘Now What’ – explain how you will use the information to inform future practice. Therefore, the final coping strategy I implemented was engaging in additional reading. For example, during my initial six months of learning, I found it very difficult to learn the definitions of various Road Traffic Act definitions. Therefore, I purchased the Black Stones Handbook for Policing Students. This additional reading resource simplified the definitions in a way that most other resources could not. Subsequently, allowing me to learn and retain information with ease, which in turn, minimised my stress and developed my resilience to the learning. Going forward, I will utilise additional reading, where relevant, to reduce the stress surrounding a particular topic.
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Reflect on your application of the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including a critical evaluation of any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Policing is a physically demanding and dangerous profession; officers are required to respond to, and deal with, violent and hostile individuals on a daily basis (College of Policing, 2020). In the year ending March 2021, there were approximately 37,000 assaults on Police Officers in England and Wales, 11,235 of which resulted in injury to the Police Officer (Homes Office, 2021). These figures reinforce the significance of conflict situations in Policing and the detriment they have the potential to cause to officers. De Dreu (1997) defines conflict as the process of provoking stress and anxiety, which subsequently results in the social climate between people deteriorating, which can sometimes cause physical injury. One may compare this to a Police Officer dealing with a hostile person; if there’s conflict present, there is a risk of the officer being assaulted, resulting in physical injury. 

This essay will utilise an incident that I have attended, involving conflict, and critically reflect on the incident to evidence effective communication skills, conflict management and the ability to value difference and inclusion. This will be achieved with the use of the Gibb’s Reflective Cycle. Lawrence (2008) explains there are six stages of the Gibb’s Reflective Cycle: 
· A description of the incident;
· A description of the feelings in engendered;
· A thorough evaluation of how the incident was dealt with; 
· An analysis of what was learned;
· A conclusion, including a description of what could be done differently;
· An action plan describing what will be done should a similar incident present itself.

Description;-
The incident that I will be utilising in this essay is an arrest of a particularly volatile and aggressive individual. The suspect in question had been identified, by another officer, driving a stolen vehicle with false plates. My colleague and I were carrying out a visible mobile patrol when this information was passed to us. Based on my colleague’s knowledge of the suspect, we attended an address where the individual was likely to be. Upon arrival, the stolen car was outside the address. The owner of the house granted us entry to the premises, to which we found the suspect at the top of the stairs. The suspect immediately became verbally aggressive at the sight of Police Officers. When I informed the suspect that he was under arrest, he pushed my colleague. Subsequently, my colleague and I each grabbed an arm and my colleague placed handcuffs on the suspect. The suspect continued to struggle whilst in handcuffs, until he was placed into a Police van. The use of force in this incident was necessary because the suspect was verbally aggressive and soon became violent, resulting in the suspect pushing my colleague. 

Subsequently, I utilised my Police power of arrest under S.24 of PACE 1984. S.24 of PACE states: 
“If an offence has been committed, a constable may arrest without a warrant—
(a) Anyone who is guilty of the offence;
(b) Anyone whom he has reasonable grounds for suspecting to be guilty of it”.
- (Police and Criminal Evidence Act 1984)

This power was justified as an offence of theft of a motor vehicle had been committed and I had reasonable grounds to suspect the individual of being guilty of it, as he was seen driving the car by another officer and the car was parked outside the address to which he was inside prior to the arrest.

Next, I informed the suspect that I will be utilising my Police power under S.32 of PACE 1984 to search the address he was in prior to the arrest, in an attempt to discover any item used in the commission or in relation to the theft of the motor vehicle. S.32 of PACE says that an officer can “search the arrested person for anything which might be evidence relating to an offence” and “to enter and search any premises in which he was when arrested or immediately before he was arrested for evidence relating to the offence” (Police and Criminal Evidence Act 1984). Therefore, this power was used correctly. As a result of the search, the key to the stolen car was discovered in the premises to which the suspect was prior to the arrest, along with an electronic device that was designed to override the vehicle’s ignition to start without the key. 

Feelings;-
Prior to entering the address and subsequently arresting the aggressive suspect, I had an abundance of emotions running through my body. Firstly, I experienced a trepidation – which may be described as ‘the fear of the unknown’. Carleton (2016, P.5-21) describes this feeling as “an individual’s propensity to experience fear caused by the perceived absence of information at any level of consciousness or point of processing”. Applying this to the situation in question, I was fearful that the suspect might have had in his possession an item that could potentially harm my colleague or myself. This thought also gave me a sense of anxiety, as the situation I was about to encounter could potentially cause me injury. Jovanovic (2021) explains that ‘anxiety’ is the body’s reaction to dangerous situations; it is a sense of distress and dread you can feel before a significant event. However, maintaining a certain level of anxiety can help the individual to stay alert and aware. 

Upon entering the address and subsequently arresting the suspect, I had a conspicuous sense of excitement. I felt that I was able to do and say things that I otherwise wouldn’t have been able to, prior to starting this job. For example, physically restraining the suspect and subsequently arresting him. This can be explained by an increase in adrenaline, as a result of the dangerous situation I was about to encounter. Endocrine Society (2018) explains that adrenaline can cause a noticeable increase in strength, performance and a heightened sense of awareness. In light of this, it can be reasonably suggested that the excitement I felt whilst restraining and arresting the suspect was aided by an increase of adrenaline, subsequently allowing me to carry out the job. 

Evaluation;- 
In order for me to evaluate how this incident was dealt with, I will utilise the SWOT Analysis model. Visual Paradigm (2021) explains that a SWOT Analysis is an acronym which stands for Strengths, Weaknesses, Opportunities, and Threats. SWOT is a simple, but effective, tool that may be utilised to identify an individual or team’s performance in a given situation. 

In relation to how this incident was dealt with, a salient strength from my colleague and I was effective use of communication throughout the arrest and conveyance to custody. Prior to arriving at the address where the suspect was, my colleague and I discussed a variety of different outcomes that would depend on how the suspect would thereby act. Subsequently, we discussed what we would do if the suspect turned violent. By discussing between ourselves what we would do in this situation, I felt fully prepared on what would be done, regardless on how the suspect behaved. Additionally, prior to entering the address, I built a strong rapport with the owner of the property, before they granted us access to the property. I done this by reassuring them that our presence was not a threat to herself, and we were only looking for the suspect to have a chat with him. Building rapport early into the incident, allowed my colleague and me entry into the address, and allowed the arrest of the suspect to happen without any unnecessary stresses on the home owner. Lastly, my colleague and I’s body language proved effective in relation to communicating with the suspect. For example, whilst approaching the suspect, we made sure we were both relaxed and talking calmly. I ensured that my body language also reflected this by not clenching my hands or rounding my shoulders in anticipation of conflict. However, when the suspect began to turn violent, I spoke in clear, simple and concise language that told the suspect exactly what I wanted him to do, and what was going to happen. 

An area of this incident that proved to be a weakness was giving an appropriate necessity to the suspect, upon arresting him. I struggled to think of the correct necessity, as the suspect was being violent, aggressive and loud. Subsequently, my colleague had to remind me of the appropriate necessity there and then. This may have potentially hindered the investigation, as the suspects arrest may not have been lawful. In order to stop this happening again in the future, I revised Code G of PACE 1984, more specifically the necessities of arrest. I am now more confident applying the necessities of arrest to all future arrests. 

This incident allowed me the opportunity to practice arrest procedure, as at the time, I had few arrests during my short time on sector. This proved useful as I could put the theory that I learned in training school into practice and develop my own way of arresting, whilst observing the constable’s requirements of arrest: time of arrest, grounds for arrest, caution and necessity. Additionally, I had booked the suspect into custody without the help of my tutor. This gave me an opportunity to get used to booking someone into custody and learning the information that is required by the Custody Sergeant.   

A potential threat from the incident may be knowing how to effective restrain someone who is conspicuously resisting arrest. My colleague took the lead on restraining the suspect, and I followed his lead. Should I have been on my own, I may not have been as effective in restraining the suspect. To overcome this for future arrests, I will get involved more with physical confrontations, when the opportunity arises. I will also seek feedback from more experienced members of my team to see if there is anything that I can improve on. 

Analysis;- 
This incident extended my knowledge of Code G of PACE, namely the necessities of arrest. Prior to leaving training school and working on sector, I knew the arrest necessities by the acronym ‘IDCOPPLAN’, but I had never applied them in a real-life scenario. Therefore, my understanding was purely theoretical. My understanding of arrest necessities was significantly improved when I had the opportunity to book the suspect into custody, as the Custody Sergeant questioned me on my necessities and why I chose them. For example, I gave the necessity ‘Prompt and effective investigation’. I then explained to the Custody Sergeant that this necessity was used as there were still statements outstanding from witnesses and we also needed to carry out a S.18 search of the address that the suspect was arrested at – this being a PACE power and requiring the suspect to be arrested. 

Conclusion;- 
In conclusion, this incident allowed me the opportunity to exercise my police power of arrest on a particularly volatile individual, which subsequently resulted in a physical confrontation requiring restraining. During this incident, effective communication between my colleague and me – and between myself, the homeowner and the suspect – proved to be a strength on my part. However, I failed to come up with a necessity for the arrest, resulting in my colleague needing to intervene and remind me of the arrest necessity. Nevertheless, this was a successful arrest of a volatile suspect. 

Action plan;- 
As per the Gibb’s Reflective Cycle, as cited in Lawrence (2008), I will now describe an action plan that will be utilised should a similar incident present itself, particularly in relation to conflict management. As a result of secondary research, I have identified a frequently used mnemonic from the Taser Training Curriculum: BUGEE. This stands for Be prepared to back off; Use of effective cover; Give space and time if possible; Early negotiation; Evacuate immediate area (College of Policing, 2020). This mnemonic is particularly useful in relation to conflict management as it sets out clear guidance that can be implemented in most situations involving potential conflict. For example, when applying the mnemonic to the incident inquestion, I would now consider being prepared to back off from the suspect, give space and time if possible and initiate early negotiations. I acknowledge that this approach will not always achieve the best likely outcome. However, following the natural process of the National Decision Model, I will then continually assess the threat and develop a working strategy that will allow for the best possible outcome to the incident in question (College of Policing, 2014). 

Additionally, to increase officer safety, I will pay particular attention to further develop my situational awareness. In relation to conflict management, the College of Policing (2020) advises to take a moment to assess the threats that you, the person and the public face in the situation, and to try to create a safe distance in the case of an immediate escalation that requires going 'hands-on'. The College of Policing (2020) also advises officers to pay particular attention to the individual’s body language and to remember that anxiety and/or loss of verbal or physical control may be an early indicator of a potential physical attack about to be carried out.

Lastly, to ensure an effective response should a similar situation present itself, I will demonstrate emotional awareness and self-regulation, as per the guidance on conflict management from the College of Policing (2020). Emotional awareness and self-regulation is the ability to manage your own emotions, as well as the emotions of others (College of Policing, 2020). Moreover, College of Policing (2020) explain that this is closely linked to the ability to communicate effectively in difficult situations. Thus, emphasising the importance of effective communication in situations involving conflict. 
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Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened


	 

Critically assess a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Consider and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


2500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

Valuing difference and inclusion is an imperative aspect to everyday policing and substantially supports the Police Service’ model of ‘policing by consent’ (College of Policing, 2017). As a public service organisation, this is evidenced in the Competency and Values Framework for Policing (CVF). The CVF framework is made up of a set of values, from which there are a list of competencies that fall within separate clusters of the model. A core value from the CVF framework is ‘Impartiality’. This value links to the principles of fairness and objectivity from the Police Services’ Code of Ethics (College of Policing, 2016). Thus, the police must remain impartial to societal demands. This is achieved by being unprejudiced, fair and objective. 

When this is not achieved, it can have a significant adverse effect on the public perception of the Police Service and its ability to be seen as valuing difference and inclusion. A key example of this was the death of Stephen Lawrence on 22nd April 1993, whereby Stephen was fatally stabbed to death by a group of white males, motivated by racial hatred. What followed was described as a ‘flawed investigation’ by the Police, which ultimately led to a scaled enquiry into the police by Sir William MacPherson. Within this report, the Police Service were described as being ‘institutionally racist’ (Home Office, 1999). Another key example of where it may be suggested that the Police Service did not value difference and inclusion is the Brixton Riots that occurred on 10th-12th April 1981. During this time, a Police operation was active to address crime rates in Brixton, which resulted in a large number of black youths being stopped and searched. This infuriated the local black population and created tension between police officers and the black community (BlackPast, 2010). Thus, sparking the 1981 Brixton Riots. Subsequently, the Police and Criminal Evidence Act 1984 was drafted and brought in to strike a balance between the use of Police powers and the rights and freedoms of the public (Home Office, 2020). 

This essay will explore an incident whereby I have played a significant role with an offender, which demonstrates areas where I have evidenced valuing difference and inclusion, in a criminal justice setting. I will then critically reflect on the incident, whilst utilising Kolb’s Experiential Learning Cycle. As explained by Krakowka (2012), this model of reflection comprises of four stages: Active Experimentation (AE) is the stage where the individual is investigating and testing their knowledge. This will involve planning and gathering background information to elaborate on the concepts that will be formulated during the last stage, Abstract Conceptualisation. The Concrete Experience (CE) stage is where the individual will be actively involved in a real-time incident and gives the individual the opportunity to personally identify with what is happening, whilst physically ‘doing’ the work. The Reflective Observation (RO) stage is where the individual will reflect back on their experience and draw conclusions about how the incident was dealt with, detailing the strengths and weaknesses of their performance, and whether codes of practice were adhered to. Lastly, the Abstract Conceptualisation (AC) stage is where the individual will attempt to draw an understanding from what they have reflected upon in the RO stage and formulate an action plan as to how they would prepare and deal with a similar event. 

The event that I will be critically reflecting upon is a suspect interview that I conducted in relation to a shop lift. In this circumstance, the suspect entered a shop, filled a bag full of beauty products and left the store without offering to make payment. This incident fulfilled all the relevant points to prove of Section 1 of the Theft Act 1968, subsequently completing the offence. S.1 of the Theft Act 1968 states, “A person is guilty of theft if he dishonestly appropriates property belonging to another with the intention of permanently depriving the other of it” (Theft Act, 1968). In this case, the suspect assumed the rights of the owner by taking the property without prior consent (appropriation), did not offer payment for the property and subsequently left the store with the property (dishonesty and intending to permanently deprive the other). In a social context, the Police are seeing more offences like this happen as lockdown restrictions are being eased in Wales, as per the Welsh Government guidelines. The Office for National Statistics (2020) found that between March and April 2020, the height of the strictest national lockdown measures, there was a 20% decrease in Police-recorded crime, including thefts and burglaries. However, in contrast, from April to May 2020, when lockdown restrictions started to ease, there was a 12% increase in Police-recorded crime. The Office for National Statistics (2020) explain that a contributing factor for this is that during lockdown, people across the country spent more time at home, subsequently reducing the amount of dwelling burglaries. In addition, non-essential shops were closed, subsequently reducing the amount of shoplifts taking place. In relation to the incident that I will be reflecting upon, this occurred in August 2021, where lockdown restrictions were eased more so than the year prior. Because of lockdown restrictions easing, crimes of this nature are increasing. 

AE;-
Prior to conducting the interview with the suspect, I undertook a wealth of preparation, of which included revising the PACE codes of practice in relation to interviewing suspects. Home Office (2020, p. 8) defines an interview as “the questioning of a person regarding his involvement, or suspected involvement, in a criminal offence or offences which, by virtue of paragraph 10.1 of Code C, is required to be carried out under caution”. Home Office (2020) also states that, as an interviewer, you must be aware of the provisions relating to interviews contained in Code C of the PACE, in particular sections 11-13. Subsequently, prior to the interview, I read the PACE Code C document published by Home Office. 

In light of the above research, I firstly constructed a Pre-Interview Disclosure on an MG6A for the duty solicitor and the suspect to read and discuss, prior to the interview being conducted. This initial disclosure is a requirement under Code C of PACE, as it gives the suspect and their solicitor enough information to understand: A. they have been deprived of their liberty B. the allegations against them, and C. the reason they have been arrested (Home Office, 2020). Contained within the MG6A was a brief summary of the nature of the allegation, grounds for the arrest and why it was necessary, a summary of the evidence against the suspect and evidence you wish to question the suspect on. 

After completing the Pre-Interview Disclosure, I then started to plan for the interview. To do this, I utilised the PEACE Model. This model consists of five stages: 
· Plan and prepare: consider what questions you are going to ask the suspect, whilst making sure you cover the points to prove. 
· Engage and explain: introduce and explain the reason for you interviewing them
· Account: ask for their account of the events and challenge them if necessary 
· Closure: confirm what the suspect has said and allow them to clarify or add any further points
· Evaluation: reflect on the information obtained from the interview and identify any further actions you need to take
(Home Office, 2020)

CE;-
The suspect in question was from Africa, and spoke in broken-English dialect. As a result, I considered the use of Language Line. Language Line aims to provide a solution to situations that Police Officers may find themselves in, whereby language is a barrier – such as engaging with an increasingly diverse community, both on the front line of policing and assisting with investigations (Language Line Solutions, 2020). I informed the suspect that this service is available to them, should they wish to utilise it, and it may help them provide clarity and structure to their answers. However, the suspect refused the support from language line and continued without the service.

Firstly, I retrieved the suspect from his cell and escorted him to the interview room, where he was met by his solicitor. I showed the suspect and the solicitor to their seats, gave them the Pre-Interview Disclosure document (MG6A) and allowed them time alone to read the document and prepare for the interview. When both the suspect and the solicitor were ready, I re-joined them and started the interview, whilst following the PEACE Model for interviewing. I had already covered the ‘Plan and Prepare’ stage prior to the interview commencing, by planning what questions I would ask the suspect, whilst covering the points to prove. 

I then moved onto the next stage, ‘Engage and Explain’. This stage is fully covered in the memo card print-out that is read to suspect when the interview is started. This includes the time, date and location of the interview and mentioning all those present at the interview. I then cautioned the suspect, explained the caution to them to ensure they understood and informed them of their legal rights and their right to have a solicitor present. Lastly, I informed them of the reason they have been arrested, the routines of the interview and the expectations of the interview (i.e. finding out the truth). 

The next stage covered in the interview was ‘Account’. At this stage, I began asking the questions and allowing the suspect to answer them. Whilst doing this, I was sure to cover the points to prove of the offence (i.e. dishonestly, appropriation of property belonging to another, intention of permanently depriving the other of it). I then recorded their answers on a word document. When the suspect had answered all of my questions and there was nothing else to add, I then moved on to the next stage of the interview model: ‘Closure’. At this stage, I read the closing statement from the memo card, which included asking the suspect if they wish to add or clarify anything, state the time and date and state, “I am stopping the interview”. The last stage, ‘Evaluation’, I subsequently reviewed the information obtained from the interview and started putting a file together to submit for a charging decision. 

RO;-  
Upon reflection of my experience of studying the PACE Codes of Practice, planning interview questions, writing the Pre-Interview Disclosure and subsequently conducting the interview, the overall experience was positive and provided an invaluable base for learning and development for myself. Prior to planning for the interview, I familiarised myself with the PACE 1984 Codes of Practice, in particular, Code C. This prior reading made me feel more comfortable in relation to what was expected of me as an interviewer, and the requirements that I needed to fulfil to conduct the interview effectively and lawfully. However, the PACE Codes of Practice document is a very large document, which at first glance, made me feel slightly overwhelmed. Although, once I had picked out the relevant parts, it became clear to me what was required of me, which subsequently helped, rather than hindered. 

Next, I drafted up the Pre-Interview Disclosure and planned the interview questions. Writing the Pre-Interview Disclosure for the solicitor gave me sense of security, as they knew everything I was including in the document, and nothing more. This subsequently made the solicitor’s presence in the room less daunting for me. Additionally, through writing this document, I have identified a structure/template which I can apply to all future interviews, making me feel more comfortable in drafting another Pre-Interview Disclosure in the near future. Whilst planning the interview questions, I had the points to prove for the offence open in a separate document, and subsequently formulated my questions around them – ensuring I had hit all the points to prove for the offence. Having a set of questions ready for the interview made me feel confident going into the interview, as I always had a reference guide of topics to talk about, which ensured that I didn’t dry up during the interview. 

Lastly, the actual interview was generally a positive experience. I felt comfortable going into the interview as a result of the prior reading and planning that I did prior to the interview. I spoke clearly and concisely to the suspect and ensured he understood everything I was required to tell him prior to the interview starting, as to abide by the PACE Codes of Practice. However, I found that whilst the suspect answered some of the questions, they had over-explained and answered some further questions that I had not yet asked. This caused me a minor confusing when I got to the questions he had already answered. However, I noted his previous answer and continued the interview fluently. 

AC;-
As a result of this experience, I am now more confident in relation to conducting interviews (witness and suspect), and have a clear and concise understanding of what is required of me as an interviewer and what I need to do in order to abide by the PACE Codes of Practice. When the next opportunity to conduct an interview arises, I will approach it the same way I have done during this experience. Moreover, I have also now created a folder with all the documents I have utilised for this interview, including the PACE Codes of Practice document, Pre-Interview Disclosure template and how to formulate questions around the points to prove of an offence. I plan on utilising these documents for my next interview. However, the suspect in question for this interview was very compliant and polite during the interview. From speaking to experienced colleagues, this is not always the case. Therefore, I believe I require additional experience with dealing with aggressive/ argumentative individuals, so I can adopt that experience in future interviews with such individuals. 
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Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Evaluate the role of discretion in the decision-making process. 

Illustrate how policing values were engaged particularly through an assessment of the potential impact of bias on the decision-making process. 

Determine your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information. 



2500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Decision making is an everyday occurrence in the Police Service, and the complexity of which is conspicuously high (College of Policing, 2014). On a shift by shift basis, Police Officers are required to make decisions which are solely based upon incomplete or contradictory information. For example, circumstances where individuals deliberately attempt to mislead a Police Officer by providing false information (College of Policing, 2014). This essay will aim to reflect on an incident and subsequent investigation, which I have undertaken a significant role with the suspect, by which decision making was prominent throughout. I will then critically assess the use of the National Decision Model (NDM) and discretion during the live-time incident. Lastly, I will identify and assess my responsibilities in relation to the provision of the Criminal Procedure and Investigations Act 1996, whilst conducting the subsequent investigation into the incident that I will be reflecting upon. Namely, recording and retaining significant information. First, I will identify, discuss and define the key themes of the essay. 

The National Decision Model (NDM) was created to help officers and staff make decisions and provide a framework whereby decisions can be examined and challenged (College of Policing, 2014). In light of this, it may be suggested that by utilising this model, frontline Police Officers will feel more confident in making decisions in difficult circumstances and prevent Police Officers becoming averse to taking risks. The NDM comprises of six key stages; the element that binds all the stages together is the Code of Ethics at the centre. Having the Code of Ethics at the centre of the model emphasises the crucial requirement for all decisions to be made in accordance with the principles and standards of professional behaviour that are set out in the code (College of Policing, 2014). The first stage of the NDM is ‘Gather Information and Intelligence’. At this stage, the decision maker will identify the problem and clarify matters in relation to initial information and intelligence (College of Policing, 2014). The next stage is ‘Assess Threat and Risk and Develop a Working Strategy’. At this stage, the decision maker will be carrying out a Dynamic Risk Assessment – the continuous assessment of the threat, risk and harm – and will identify any specific threats, risks of harm and potential benefits (College of Policing, 2014). Next, is the ‘Consider Powers and Policy Stage’. At this stage, the decision maker will consider what police powers are available to them in the situation, what policies are in place in relation to the situation (i.e. South Wales Police’ policy on DV and the need to take proactive action) and what legislation is in place to cover the situation (i.e. legislation relating to a particular offence) (College of Policing, 2014). The next stage of the NDM is ‘Identify Options and Contingencies’. At this stage, the decision maker will consider the different ways in which the decision may be implemented, whilst attempting to cause the least amount of harm (College of Policing, 2014). Lastly, ‘Action and Review’ is where the decision maker will make and implement appropriate decisions, then subsequently reflect and review on what happened as a result of their decisions, once the incident is over (College of Policing, 2014). 

As defined in Rowe (1967, pp. 14), ‘discretion’ is “the power to decide which rules apply to a given situation and whether or not to apply them”. Rowe (1967) also goes on to explain that discretion, for example, is where an officer sees an offence being committed and he has a multitude of options on how to proceed. For instance, the Police Officer may take the first steps in deciding to charging the individual by arresting them or inviting them to a police station for a Voluntary Attendance Interview (VA). Alternatively, the Police Officer may decide to dispose of the offence by means of a Penalty Notice for Disorder (PND), or even a S.35 dispersal order – depending on the situation. In light of this, it may be suggested that ‘Discretion’ in police decision making is vital for ‘policing in the grey area’, as not all crimes are committed under the same circumstances and the people involved may require an alternative disposal/ support option. 

For the purpose of this essay, the incident that I will be reflecting upon is a hate crime that I responded to and conducted the subsequent investigation, from beginning to end. Whilst demonstrating a critical reflection of this incident, I will be utilising the Gibbs Reflective Cycle. Tawanwongsri and Phenwan (2019) explain that there are six stages to the Gibbs Reflective Cycle and the use of this model helps the individual achieve a higher thought process and a more in-depth reflection. The stages are:
· Description
· Feelings
· Evaluation
· Analysis
· Conclusion 
· Action plan

Description;-
Whilst conducting high visibility mobile patrols, my colleague and I received a task from our supervisor to go see a victim of a hate crime. This call was a G4 incident, hence why it had been on the call terminal for a couple days. Subsequently, my colleague and I responded to the call. Upon arrival, the Reporting Person (RP) was outside her house and flagged us down. I got out and spoke to the RP – she was of Asian origin and informed me that her neighbour had come out of her house and verbally abused her. She also informed me that the neighbour made derogatory and offensive comments in relation to her Muslim faith. Subsequently, I took the RP’s details and told her that I would be putting a Public Protection Notification in to our Public Protection Unit, as I believed she was a vulnerable adult, to which she accepted. I also informed her that I can offer her a Victim Focus Referral, whereby she can be contacted by this group for support, to which she gratefully accepted. 

The incident in question was an offence contrary to S.5 Public Order 1986. This act states, “A person is guilty of an offence if he uses threatening or abusive words or behaviour, or disorderly behaviour, or
(b)displays any writing, sign or other visible representation which is threatening or abusive, within the hearing or sight of a person likely to be caused harassment, alarm or distress thereby” (Public Order Act 1986). 
In addition, this incident was aggravated under S.31 of the Crime and Disorder Act 1998. This act states, “A person is guilty of an offence under this section if he commits an offence under section 5 of that Act (harassment, alarm or distress) which is racially or religiously aggravated for the purposes of this section” (Crime and Disorder Act 1998). 

I then made the decision to go speak to the suspect in this incident. Upon speaking to the suspect, it became clear that she denied all accusations of racist abuse. The suspect informed me that she would not speak or bother the RP again, and had no intention of avenging her for calling the police. Based on the information I had at the time, I decided not to arrest the suspect, but I invited her to a Police Station for a Voluntary Attendance (VA) interview, whereby she will be questioned about the alleged racially aggravated public order incident. Prior to the VA with the suspect, I collected statements from some of the people that where there at the scene. However, the statements were from friends of those involved, so there was a lack of an independent third party to clarify what had actually happened. In addition to the statements, I conducted house-to-house enquiries and CCTV enquiries, to which there was no evidence from each. I then put a pre-charge casefile together, consisting of all MG11s, Previous Convictions of suspect and an Investigation Management Document. At the VA, the suspect denied all allegations of racist abuse against the RP. I typed up a summary of the interview and tasked my supervisor for review. Subsequently, the incident resulted in ‘No Further Action’. 

Feelings;-
When dealing with this incident, it engendered an array of emotions for me. As this was my first experience with dealing with a hate crime, I did not know how I would feel. When speaking to the RP, I felt sadness that she had to experience this level of abuse, in relation to her religion. My thoughts were to arrest the suspect straight away, due to the nature of the offence, however, as a police officer, I needed to maintain my impartiality. As a result of being impartial to the situation, I was able to assess the level of threat risk and harm, to which there was minimal as the incident happened a few days ago and nothing had happened since. Subsequently, I was able to deal with the incident by matter of VA, and not waste valuable resources at custody. 

Evaluation;- 
Whilst dealing with this incident, my performance portrayed a number of core policing values, also known as ‘Policing Principles’ (College of Policing, 2014). I remained ‘Accountable’ for my decisions, namely the decision not to arrest. I was able to justify to my supervisor why I did not arrest in the circumstances, by detailing my rationale. In addition to this, I remained ‘Objective’ throughout the situation and made my choices based on “evidence and professional judgement” (College of Policing, 2014, P. 3). I demonstrated ‘Openness’ with the victim by informing them of my decision to VA the suspect and also keeping them informed in the investigation. Lastly, I treated everyone with ‘Respect’, and did not let any personal bias impact my decision making process – further evidencing my ability to be ‘Objective’.

However, a weakness that I identified with this incident is my casefile-building ability. I had to have a lot of help from my tutor constable with knowing what documents to put into a casefile and how to write each document. As I had not done this in my time in training school, it was all new to me. By the end of the investigation, I felt I knew more in relation to casefile-building than what I started with, but still not nearly enough. 

Analysis; 
A pivotal point in this incident was my decision not to arrest the suspect and progress the subsequent investigation by the use of a VA. Therefore, I will critically evaluate this decision and provide a rational that includes the vital input of the NDM. Upon arrival at the scene, I immediately began ‘Gathering Information’ – stage one of the NDM. I did this by speaking to the RP and the suspect and assessing all evidential opportunities (I.e. house-to-house and CCTV enquiries). From this stage, it became apparent to me that it was merely one’s word against the other, with no objective third party available to provide a statement. Next, I ‘Assessed Threat and Developed a Working Strategy’ – second stage of the NDM. At this stage, I assessed the threat, risk and harm and concluded that all of which was relatively low as this was an old incident, whereby nothing had happened since and the suspect informed me that they would not speak to the RP again. As a result, my working strategy was to deal with the incident in slow time. Next, I ‘Considered Powers and Policy’ – stage three of the NDM. At this stage, I considered arresting the suspect under my police power, S.24 PACE 1984. Additionally, I also noted South Wales Police’ policy on Hate Crime – ‘Take Proactive Action’. Subsequently, I dealt with the incident in slow time, but ensured safeguarding measures were in place (i.e. Hate crime risk assessment and 10-point plan). I then ‘Identified my options and contingencies’ – step five of the NDM. At this stage, I considered arresting the suspect or booking her in for a VA. As a result of the assessment of threat, I decided with the latter. Finally, I took action, by way of inviting the suspect in for a VA, and subsequently reviewed what happened with my tutor constable when building the casefile. Thus, completing the final stage of the NDM. 

Whilst using the NDM and forming my decisions, the role of ‘Discretion’ proved paramount in the outcome of my decision. By having my own discretion on how I would proceed with the incident and subsequent investigation, it allowed me to make personalised decisions, based on the information that I had collected in the course of the investigation. This way, I could obtain the best outcome, whilst ensuring that everyone was safe and custody resources were not wasted. 

Conclusion; 
In conclusion, I believe that the initial incident and subsequent investigation was dealt with in a swift and appropriate manner. I ensured that all of the relevant safeguarding measures were in place and that both sides – RP and suspect – were investigated. Through each stage of the incident/ investigation, I was able to reflect and justify my decisions with the use of the NDM.  I believe I acted in a manner which generously reflected the ‘Policing Principles’, as per the Code of Ethics. However, a weakness that was identified in this experience was my ability to build a casefile to submit to CPS/ supervisor. 

Action plan; 
Should a similar incident present itself to me again, I will ensure that I gather all available information and intelligence, in line with the ‘Golden Hour’ principle. Next, I will work my way around the NDM to ensure I make decisions in line with the Code of Ethics that are fair and promote an effective and efficient investigation. Additionally, I will revise and study the various documents required as part of the casefile-building process, to ensure that I am competent in putting together a casefile for a future investigation. Lastly, much like this incident, I will ensure I take proactive action and ensure safeguarding measures are always in place, by the way of assessing the threat, risk and harm and completing the 10-point hate crime action plan. 

Whilst conducting the investigation into the incident, I had set responsibilities in relation to how I recorded and retained information, as per the Criminal Procedure and Investigations Act 1996 (CPIA). As stated by the Health and Safety Executive (2021), any investigator involved in the conduct of a criminal investigation has a responsibility for carrying out the duties within the Code, particularly in relation to recording and retaining information and intelligence. A key example of this is the investigator is required to pursue all lines on enquiry, whether is supports the prosecution of the suspect, or the defence of the suspect. As outlined by Ministry of justice (2015), my responsibilities – although not an exhaustive list – in relation to recording information are: 
· Ensuring that information is recorded in a retrievable and durable form;
· Where it is not practicable to retain and record certain information because it forms part of a larger record which is to be destroyed, the contents required should be transferred as a true record to a durable and a more easily-stored form, before said record is destroyed;
· Negative information must also still be recorded (e.g. a large group of people present at an incident that saw nothing);
· Where relevant information is obtained, it must be recorded at the time or as soon as practicable after that time (e.g. house-to-house enquiries);

In addition, as outlined by Ministry of justice (2015), my responsibilities – although not an exhaustive list – in relation to the retention of information and material are: 
· The investigator must retain material obtained in a criminal investigation, which may be relevant to the investigation. Material may be video recorded, photographed, or otherwise retained in the form of a copy rather than the original at any time; 
· Where material is seized under PACE 1984, the duty to retain the material under this code is subject to the provisions on the retention of seized material under S.22 of PACE 1984;
· If the OIC of an investigation becomes aware that, as a result of a development in an investigation, material previously assessed to be irrelevant and not retained, becomes relevant, the OIC should take steps to obtain it or ensure that it is retained for further inspection or for production at court, should it be required.  
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Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 500 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.

	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline
(Use SMART as a way of providing more detail to the marker about your development area choice)

	Taking ownership: 

As I neared the end of my tutorship period, my tutor set me a goal to take ownership/ take charge of incidents that we go to. As my team is well established, with all members of the team having  a few years’ experience, it’s difficult for me to speak up and take charge of a situation, when they clearly know what to do and how to do it. 


	I will develop this specified area by continually putting myself in situations whereby control and reassurance is needed. I will ensure that I am first to knock on the door of a reporting person/ suspect and ensure that I am one of the first to enter a premises/ scene. After which, I will seek feedback and advice from more experiences members of the team to establish if there is anything I can do to improve.
 
	To ensure that I address and achieve this area of development, my colleagues and Sergeant are available to provide support. 
	Specific
I aim to take ownership/ primary control of the incidents I respond to, more so than I do currently. I would like to achieve this by the start of January 2022. I would like to achieve this so I can feel competent as a Police Officer.

Measurable
I will measure this goal by recording how many incidents out of my week that I have taken primary control/ ownership, and compare this to how many incident a week that I have attended. I will know that I have reached this goal when the majority of incidents attended, I have taken ownership. 

Achievable 
This goal is achievable as I have the resources, support and capabilities to achieve it. 

Realistic 
This goal is achievable as I have until January 2022 to reach the stage I want to be, and I have the resources and capabilities to achieve it.  

Timely
The start time of this goal is my next set of shifts, and the deadline is January 2022. By this time, I would like to have achieved this goal. 


	Statement writing: 

Statement writing is a key aspect of the job that I need to dedicate some time to getting right. In particular, the use of ‘ADVOKATE’. It’s difficult for me to remember what each stage of ADVOKATE means, which causes problems when I attempt to use it. 


	I will achieve this goal by revising ADVOKATE and continuing to utilise it in all my statements. Additionally, I will create a memo card in the notes of my phone, just in case I forget. 
	To achieve this goal, I have my colleagues on my team to provide support, along with my Sergeant. 
	Specific 
I would like to improve the way in which I write my statements – both my own and witness statements. In particular, I would like to utilise ADVOKATE in all my statements, to ensure I have covered all bases. 

Measurable 
I will measure this goal by examining the statements I have completed for the week, and recording how many of them include ADVOKATE. 

Achievable 
I have the available resources, namely my work phone and laptop, and time to achieve this goal. 

Realistic 
This goal is realistic as I am able to fully commit myself to it and I have both the time and resources to achieve it. 

Timely
The start date for this goal is my next set of shifts and the deadline is January 2022. I would like to have achieved this goal by then. 


	Confidence:

An area that I often find difficult is talking to people – i.e. people skills. As I have come straight from being a student, to being a police officer, I do not have experience with working with people and talking to then, especially in times of crisis – which is often the case in this job. Subsequently, this effects my confidence and sometimes causes me to let my colleagues do the talking. 


	This goal will be achieved by continuously putting myself out of my comfort zone and in positions whereby I am required to talk to people. I will do this by not letting my colleagues do all the talking and offering myself forward to speak first and obtain details. 
	To achieve this goal, I can rely on my colleague and Sergeant for support. 
	Specific 
I would like to improve my self-confidence whilst on the job, in particular, speaking and conversing with people. 

Measurable 
I will measure this goal by carrying out a weekly self-assessment on how I feel in relation to how the last set of shift went, in relation to speaking with people and obtaining details whilst on calls.

Achievable 
This goal is achievable as I am able to commit myself to it, and I have the resources and time to achieve it. 

Realistic 
This goal is realistic as it is something that I can continuously work on and improve on. Moreover, I have the support of my colleagues to ensure I achieve the goal. 


Timely
The start date for this goal is my next set of shifts, and the deadline is October 2022 – a year from now. This will give me an adequate amount of time to nurture my confidence whilst on the job. 


	Sudden deaths:

Coming into the job, death was something I was nervous and reluctant to see and experience. Since I’ve been out on sector, I have experienced around four to five sudden deaths. Each one has made me feel very uncomfortable, which subsequently effects my performance. Naturally, my colleague takes the lead role in the situation.  


	This developmental area will be achieved by attending more sudden death incidents. I have worked with my Sergeant in this area and he has ensured me that the process gets easier with the more sudden death incidents you attend.  
	To achieve this goal, I have my colleagues on shift to support me, as well as my supervisor. Additionally, a colleague on my team has experience working on the sudden death car – a measure that was created due to the Covid-19 Pandemic. This colleague has already provided me with support in relation to this area of development, and has assured me that he will continue to support me. 
	Specific 
I aim to feel more comfortable and competent whilst attending sudden death incidents. I also aim to take the leading role in these incidents. 

Measurable 
I will measure this on a case-by-case basis, as sudden death incidents don’t happen too frequently. I will seek feedback from my supervisor and assess how I felt during and after attending the incident. 

Achievable 
This goal is achievable as I have the ability to commit myself to it. In addition, I have the time and resources to achieve the goal. 

Realistic 
This goal is realistic as it is an important aspect of the job that I will continuously be exposed to, which in turn will increase my confidence in responding to such incidents. 

Timely
The start date for this goal is my next set of shifts and the end date for this goal is October 2022 – giving myself a year to complete the goal. I would like to be confident in dealing with sudden death incidents by this point. 
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Task 6

Recognition and confirmation of progress on the Occupational Competency Portfolio (OCP).
 
By signing the section below you are acknowledging your continued progress on O.C.P., this is recognised by the university as work that is fully supporting this module. Signing it is equivalent to 500 words towards the overall wordcount.

I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations. 
 
Signed: C. HUMPHRIES 
 
Date: 11/10/2021
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