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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
I confirm this statement to be true

Introduction
Understanding our purpose as teachers is ultimately related to our learners goals and needs. How we guide our learners in to successfully achieving their aims, depends on developing a professional and structured relationship between teacher and student based on clearly defined paths of inquiry combined with measurable outcomes. In this assignment I will be analysing feedback on my 30 minute teaching session in order to investigate and assess pedagogical methods and approaches, how they were applied and what meaningful conclusions can be drawn from the exercise. 
The role of teacher is one both of mentor and of learning from one’s own process and practice, described succinctly by this passage from “Teaching, Training & Learning” which elaborates that “the key to understanding lies in our ability to grasp the basic concept(s) This makes teaching a key skill. We probably teach many concepts without analysing how we teach them” (Reece and Walker, 2006, p63). This touches on the core paradox of teaching, in that many of us at various points in our lives assume the role of taking direction naturally, without engaging in a process of enquiry with ourselves in to the methods we use in order to achieve the outcome we have directed ourselves and others towards. 
Analysis 
Choosing a task which would align with and demonstrate my particular skillset was important in regards to learners attaining meaningful acquisition of comprehension, as well as for my own practical development in being able to deliver a program with learner progression in mind. This reflects the circular relationship between learner and teacher, in that a learners success is both derived from their own engagement, but is also that they can only achieve an outcome based on the information and materials provided.
This was an aspect I was quickly acquainted with when I unfortunately realised that the paints that I intended to use were out of date, and I was forced to substitute my back-up materials last moment. Learners were able to use their innate capacities to adapt to the shortfall between practical materials and the programme which I had set out for them to follow, but were obviously hampered by what they had to work with. The outcome we were able to achieve together was altered by my set up, in that learners were not facilitated sufficiently to follow the task that I had asked on them. 
It was a point that was brought up in a kind manner in more than one of my peer feedback reviews, and although it could be argued that some degree of novel learning occurred due to learners being encouraged to approach my definition of the task from a non-standard angle, this outlines neatly the importance of the teachers position as one of facilitator as well as one of providing direction. Skilful application of pedagogical principles is a critical factor in enabling learners to develop on their individual capacities, in a paper published by the “Journal of Research in Humanities and Social Science” the author explains that “Learning styles… Play an important role in the lives of learners. When students recognize their own learning style, they will be able to integrate it in to their learning process. As a result learning process will be enjoyable, faster and more effective” (Ibrahim, 2022, p213).
Ibrahim not only touches here on an important aspect of learning that has been historically side-lined and even dealt with as an irrelevancy, that enjoyment as actually a tool that can be used to assist learner comprehension, but also that the fact that our approach to tasks and learning differs on an individual level is a personal asset that can and should encouraged. For example, in my session we were tasked to paint cartoon animals on rocks. I chose this specifically as this is an excellent illustration of how guided learning ideally assists creative interpretation. The fact that learners were able to approximate and adapt to unforeseen changes in the task that I had set out for them, and were still able to produce results that were identifiably in line with the specified outcome, showed how learners were able to actively engage with their own problem solving skills.
I particularly enjoyed some of the novel outcomes this produced, part of the joy of the artist is allowing for the unexpected to take place. One learner in the absence of the correct colours produced a piece that intentionally played with complimentary and contrasting colours, despite not indicating any underpinning knowledge of colour theory. This is a wonderful example of spontaneous learning, where a moment of discovery and advancement took place seemingly without prompt. 
Allowing for learners to engage with their own process unlocks their potential for a much deeper and personal connection with how they acquire learning. Assisting learners to develop a cognitive toolset allows for them to not just retain a set of instruction, but for them to have a genuine set of skills that they can dynamically apply to different scenarios as they need. This I feel is a much more important outcome than strictly following instructions towards the production of a set product.
In my lesson plan, I intentionally designed the exercise to leave room for some degree of play, in order to encourage learners to familiarise themselves with their own capacity for flexible learning. Whilst some of my learners reported that they felt a level of discomfort in the fact that procedure with not as strictly implemented as perhaps some tasks that required a more methodological approach, they nevertheless quickly began to rely upon their own innate abilities, gaining confidence despite some reluctance to appreciate the degree to which they had participated in their own advancement and acquisition of skill. 
Everyone at the end of the task, despite there being issues that they had to adapt to, produced work that not only fulfilled the criteria set out for them but actually experimented with problem solving and novel exploration of concepts.
I feel that this is the essence of what makes the capacity for human learning so powerful.
The human brain remains capable of flexible and adaptable learning throughout a person’s lifespan, “Cognitive Control Skills for Educational Success” defines cognitive flexibility as “a person’s capacity to modify their cognitive process in response to novel and unexpected environmental circumstances” (Begum, 2025). This aspect of our ability to learn allows for fluid, limitless application and combination of acquired concept. 
Despite the fact that the arts are often not regarded as an academic subject at all, my fascination and appreciation of creative fields stems from the fact that the same set of cognitive skills can be applied in seemingly completely unrelated ways, to produce entirely unique outcomes. In designing my session, my intent was to provide enough structure to the session for learning to take place, whilst allowing freedom for learners to expand upon principals delivered. 
I find I work best when I am able to assume a guiding role alongside a set framework, with learning outcome best achieved when I am able provide my learners with the support and information they need to develop in to their own process. Successful outcomes are as such as a result of acquisition of acquired principles, driven by learners in regards to their own participation. 
In combination with verbal instruction and personal demonstration, learners were also given hand-outs intended to provide a set of replicable instructions for them to be able to apply in their own manner. For example, in intentionally including designs of increasing complexity, this encouraged not only development of core principles, my aim was to introduce increasing complexity in a way that could be applied to generating different designs.  In making space for learners to apply a set of strategies, I hoped to be able to provide a structured environment to guide learners towards taking ownership of the process they were taking part in.
In regards to inclusive practice, I attempted to ensure that this was a key consideration when designing the session plan. I was very aware that this was a task that required both sight and motor ability, which may prove potentially exclusionary to some learners. As such I attempted to make the designs approachable, bold and appealing whilst retaining readability. In peer feedback reviews, there were multiple suggestions that there could have been some quality of life improvements, such as gloves for example, or that the paints provided would have been better replaced by the acrylic pens I had originally intended to use.


Implications for Professional Practice

Learners broadly corresponded positively that I seemed to have gotten the line right in regards to providing appropriate direction on tasks, although there was a theme running through separate peer observations that I lacked some confidence in keeping the lesson on track. I personally gained a huge amount of confidence through the exercise, and I especially appreciate how learners were really willing to engage and highly motivated in their own learning outcomes.  
I believe learners demonstrated an ability to acquire new knowledge and skills, and were even able to apply what they had gained in novel and interesting ways. This I believe not only shows that learning had taken place, but that learners had developed key understanding in the given task. I am therefore pleased that I was able to provide a session plan that had a level of proven value in regards to learner advancement.
I found this an invaluable experience in regards to informing me of my pedagogical approach, where my strategies were effective, what learners responded well to, as well as what areas could be improved upon or modified. Learner feedback has been an especially helpful insight in to how I was received. It is sometimes difficult to relate one’s personal experience to how these affects others, so being able to read and reflect upon how my session was conducted through the lens of those who participated has enhanced my understanding of my own practice.
 Learners were helpful in both letting me know what they found valuable in their experiences, as well as what they felt hindered the outcome. I do agree with some of the feedback given that there were sections that could have been included to help the flow and structure of the lesson. For example, one learner did point out that I could have included a clearer introductory section. They reflected that perhaps a short powerpoint presentation would have helped orient them to the task, with others similarly reflecting that the session did drift at points. In Reece and Walker, under the chapter “Groups and Learning” it is stated that “all sessions… should have an introduction, a development and a conclusion, and as such all of these lesson phases present you with opportunities" (Reece and Walker,2006, p9). 
Whilst I feel that I was successful in creating an environment that was open, inclusive and encouraged learners to self-initiate, I do believe that appropriate structure and planning is especially key with this kind of more open plan session. It is precisely because there is scope included for explorative learning, that is important to provide clear expectations and boundaries for learners to work within. This is also an approach that benefits from a level of self-confidence and involvement from the teacher, as there is otherwise a risk of learners feeling unsupported.  
Gladly, the session went fairly smoothly, with learners stating that they felt that the activity was very calming and mindful. If I were to run this activity again, I would definitely take my learners feedback and suggestions in to regard, in that I would ensure that I included more structure in my planning. I would also ensure that I tested all materials before use, as well as building in time for more of a formal introduction. 
Conclusion
In summary, this was an important exercise that I have gained valuable experience from. I appreciate the time and effort that learners have taken to reflect upon my practice, as their insight have genuinely helped me to understand not only how my practice relates to their learning outcomes, but also how they felt their needs were accommodated. I have found that my approach is one that has potential to enable learners to build a suite of tools to further their own learning, but that this approach is best delivered with confidence and a clear underlying structure. 
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Appendices
Observation 1
PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
Trainee Teacher Name: Gaia Nichols-Oakes
	Feedback completed by: Tracey Hughes
Date: 23.09.26
	Topic: Rock painting

Section Two:
Please comment on the below:
Planning and Preparation:
You brought a lovely selection of rocks, paints and brushes and had prepaed a handout with the written steps and a photograph of the finished rocks. Seeing the end result helped me understand what we would be making. 

Teaching and delivery: 
Your gentle, calm approach suited the activity very well. Bringing us around the table together suited the practical, creative activity and made it easy to talk as we worked. You demonstrated the painting technique, then encouraged us individually as we worked and gave supportive feedback throughout. I enjoyed the time spent alongside the group and felt very calm by the end.
Links to professional standards:
•	Plan and deliver effective learning, teaching and assessment
You brought along all the necessary resources and equipment we would need to complete the task. You had prepared a printed handout and had thought about the techniques and designs we would be completing during the lesson.

•	Demonstrate commitment to learners, their learning, safety and well-being
Your encouraging feedback and the calm atmosphere you created supported learners during the activity.

•	Build positive and collaborative relationships
Bringing the group together from the start allowed us all to talk in a very natural way, you encouraged everyone regardless of their creative abilities and the group followed your lead, encouraging each other and celebrating each others finished work.

•	Value and promote diversity, equality of opportunity and inclusion
You provided us clear, step by step instructions and checked in with everyone – going back over instructions if required. There was no prior creative talent required and you encouraged us to simply have a go, there was no right or wrong finished product, we were allowed to change colours, design as we wished.

What went well:
I particularly appreciated how encouraging you were while I painted. The finished examples gave us a clear idea of the goal, and the handout meant we had written instructions to refer back to. Your calm manner created a welcoming atmosphere, and i enjoyed the activity and felt relaxed at the end.
 
Areas for development:
A brief introduction to the task and the steps before the demonstration would have helped me understand when the lesson had started. I sometimes lost my place during your demonstration, I would have liked a visual aid of the step by step instructions alongside the written guide. The conversation was enjoyable, but occasionally moved away from the task. Aprons, gloves and the option to sit would have made the activity more accessible and help learners take part comfortably.
Observation 2

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
Trainee Teacher Name:
Gaia Nichols-Oakes	Feedback completed by:
Scott Roberts
Date:
23/09/2026	Topic:
Rock Painting

Section Two:
Please comment on the below:
Planning and Preparation:
Gaia’s session appeared well planned in terms of the practical activity and resources provided. She gave learners a paper handout with picture designs and clear instructions, which made the activity easy to follow and meant the lesson could be reproduced again independently. The activity was also cost effective and used simple resources, making it accessible and practical to deliver.
The session would have benefited from clear aims and objectives at the beginning so learners understood exactly what they were expected to achieve and how the activity linked to the overall purpose of the lesson.


Teaching and delivery:
The session was fun, relaxing and easy to follow. Gaia created a calm atmosphere, which suited the activity well and made the session feel positive and enjoyable. The rock painting activity also appeared to have potential benefits for stress reduction and wellbeing, as it encouraged learners to slow down, focus and be creative.
Gaia seemed quite nervous during the session and spoke very quietly at times, which made some of the instructions harder to hear. Speaking slightly louder and with more confidence would help ensure that all learners can follow the session more easily.

Links to professional standards:
Gaia demonstrated several professional standards throughout her microteach. She showed effective planning and preparation through the use of a clear handout, picture examples and step-by-step instructions, which supported learners in completing the activity independently.
She also created a positive and supportive learning environment by delivering a calm and relaxing activity that encouraged creativity and participation. The session was accessible, cost effective and easy to reproduce, showing good consideration of practical resources and learner engagement.
To strengthen the session further, clearly presenting aims and objectives at the beginning would help provide greater structure and make the intended learning more explicit. Developing confidence and speaking more clearly would also support effective communication with learners.

What went well:
The session was fun, relaxing and very easy to follow. The handout was particularly useful because it included both picture designs and instructions, which helped guide learners through the activity and made it easy to reproduce later.
The activity was simple, creative and cost effective, and it appeared to support relaxation and wellbeing. The overall atmosphere suited the activity well and made the session enjoyable to take part in.




Areas for development:
Gaia could work on speaking a little louder and with more confidence so that all learners can hear the instructions clearly. She appeared quite nervous, so building confidence in her delivery would help make the session feel more assured.
It would also be helpful to include clear aims and objectives at the beginning of the lesson to give learners a better understanding of the purpose of the activity and what they are expected to achieve. The paint was also slightly watery, so checking the consistency of the materials beforehand could help improve the practical element of the session.
Observation 3
PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
Trainee Teacher Name: Gaia Nichols Oakes
	Feedback completed by: Natalie Male 
Date: 23/09/2026
	Topic: Rock painting 

Section Two:
Please comment on the below:
Planning and Preparation:
You had everything you needed to deliver the session. It was nice to be able to help you set up as I feel this brought the group together from the beginning. I think though that this possibly meant that the session introduction and aims and objectives were missed. I appreciate though that in a creative space things work differently. 

Teaching and delivery:
You explained the task in a way I could understand, and the printouts were very well laid out. You have a  nice teaching style and created a relaxed and positive environment. You answered any questions we had and explained various ways we could paint different animals/birds from different shaped rocks we might find.


Links to professional standards:	

Plan and deliver effective learning, teaching and assessment 
The session was well planned and appropriate equipment was provided. When you didn’t have the colours, you needed you improvised which showed flexibility and adaptation. 

Demonstrate commitment to learners, their learning, safety and well-being 
You demonstrated how the rock could be painted so that we had a visual example. Everyone in the group was able to learn and produce a finished product. You checked that everyone felt happy and comfortable 

Build positive and collaborative relationships 
Sharing of the paints and brushes created a collaborative working environment. The group worked well and helped each other. Even the tutor joined in which was nice. 

Value and promote diversity, equality of opportunity and inclusion 
You created a safe space where we could express our individuality, whilst working in  a group. There were no rules to what colour we chose or how we created our rock animal. You were encouraging and complimentary. I am not the most creative person, but not once did I feel that what I had produced wasn’t good enough. This is something I appreciated. 

What went well:
The session was a lovely way to close the day, and we got to take the rocks home, this was a nice touch. By allowing us to help you set up this created an instant group connection. I enjoyed how relaxed the topic was and it was a lovely experience.

Areas for development:
Perhaps and Introduction to the topic
Learning aims and objectives 
Link to resources or creative centres we could visit.

Introduction
Understanding our purpose as teachers is ultimately related to our learners goals and needs. How we guide our learners in to successfully achieving their aims, depends on developing a professional and structured relationship between teacher and student based on clearly defined paths of inquiry combined with measurable outcomes. In this assignment I will be analysing feedback on my 30 minute teaching session in order to investigate and assess pedagogical methods and approaches, how they were applied and what meaningful conclusions can be drawn from the exercise. 
The role of teacher is one both of mentor and of learning from one’s own process and practice, described succinctly by this passage from “Teaching, Training & Learning” which elaborates that “the key to understanding lies in our ability to grasp the basic concept(s) This makes teaching a key skill. We probably teach many concepts without analysing how we teach them” (Reece and Walker, 2006, p63). This touches on the core paradox of teaching, in that many of us at various points in our lives assume the role of taking direction naturally, without engaging in a process of enquiry with ourselves in to the methods we use in order to achieve the outcome we have directed ourselves and others towards. 
Analysis 
Choosing a task which would align with and demonstrate my particular skillset was important in regards to learners attaining meaningful acquisition of comprehension, as well as for my own practical development in being able to deliver a program with learner progression in mind. This reflects the circular relationship between learner and teacher, in that a learners success is both derived from their own engagement, but is also that they can only achieve an outcome based on the information and materials provided.
This was an aspect I was quickly acquainted with when I unfortunately realised that the paints that I intended to use were out of date, and I was forced to substitute my back-up materials last moment. Learners were able to use their innate capacities to adapt to the shortfall between practical materials and the programme which I had set out for them to follow, but were obviously hampered by what they had to work with. The outcome we were able to achieve together was altered by my set up, in that learners were not facilitated sufficiently to follow the task that I had asked on them. 
It was a point that was brought up in a kind manner in more than one of my peer feedback reviews, and although it could be argued that some degree of novel learning occurred due to learners being encouraged to approach my definition of the task from a non-standard angle, this outlines neatly the importance of the teachers position as one of facilitator as well as one of providing direction. Skilful application of pedagogical principles is a critical factor in enabling learners to develop on their individual capacities, in a paper published by the “Journal of Research in Humanities and Social Science” the author explains that “Learning styles… Play an important role in the lives of learners. When students recognize their own learning style, they will be able to integrate it in to their learning process. As a result learning process will be enjoyable, faster and more effective” (Ibrahim, 2022, p213).
Ibrahim not only touches here on an important aspect of learning that has been historically side-lined and even dealt with as an irrelevancy, that enjoyment as actually a tool that can be used to assist learner comprehension, but also that the fact that our approach to tasks and learning differs on an individual level is a personal asset that can and should encouraged. For example, in my session we were tasked to paint cartoon animals on rocks. I chose this specifically as this is an excellent illustration of how guided learning ideally assists creative interpretation. The fact that learners were able to approximate and adapt to unforeseen changes in the task that I had set out for them, and were still able to produce results that were identifiably in line with the specified outcome, showed how learners were able to actively engage with their own problem solving skills.
I particularly enjoyed some of the novel outcomes this produced, part of the joy of the artist is allowing for the unexpected to take place. One learner in the absence of the correct colours produced a piece that intentionally played with complimentary and contrasting colours, despite not indicating any underpinning knowledge of colour theory. This is a wonderful example of spontaneous learning, where a moment of discovery and advancement took place seemingly without prompt. 
Allowing for learners to engage with their own process unlocks their potential for a much deeper and personal connection with how they acquire learning. Assisting learners to develop a cognitive toolset allows for them to not just retain a set of instruction, but for them to have a genuine set of skills that they can dynamically apply to different scenarios as they need. This I feel is a much more important outcome than strictly following instructions towards the production of a set product.
In my lesson plan, I intentionally designed the exercise to leave room for some degree of play, in order to encourage learners to familiarise themselves with their own capacity for flexible learning. Whilst some of my learners reported that they felt a level of discomfort in the fact that procedure with not as strictly implemented as perhaps some tasks that required a more methodological approach, they nevertheless quickly began to rely upon their own innate abilities, gaining confidence despite some reluctance to appreciate the degree to which they had participated in their own advancement and acquisition of skill. 
Everyone at the end of the task, despite there being issues that they had to adapt to, produced work that not only fulfilled the criteria set out for them but actually experimented with problem solving and novel exploration of concepts.
I feel that this is the essence of what makes the capacity for human learning so powerful.
The human brain remains capable of flexible and adaptable learning throughout a person’s lifespan, “Cognitive Control Skills for Educational Success” defines cognitive flexibility as “a person’s capacity to modify their cognitive process in response to novel and unexpected environmental circumstances” (Begum, 2025). This aspect of our ability to learn allows for fluid, limitless application and combination of acquired concept. 
Despite the fact that the arts are often not regarded as an academic subject at all, my fascination and appreciation of creative fields stems from the fact that the same set of cognitive skills can be applied in seemingly completely unrelated ways, to produce entirely unique outcomes. In designing my session, my intent was to provide enough structure to the session for learning to take place, whilst allowing freedom for learners to expand upon principals delivered. 
I find I work best when I am able to assume a guiding role alongside a set framework, with learning outcome best achieved when I am able provide my learners with the support and information they need to develop in to their own process. Successful outcomes are as such as a result of acquisition of acquired principles, driven by learners in regards to their own participation. 
In combination with verbal instruction and personal demonstration, learners were also given hand-outs intended to provide a set of replicable instructions for them to be able to apply in their own manner. For example, in intentionally including designs of increasing complexity, this encouraged not only development of core principles, my aim was to introduce increasing complexity in a way that could be applied to generating different designs.  In making space for learners to apply a set of strategies, I hoped to be able to provide a structured environment to guide learners towards taking ownership of the process they were taking part in.
In regards to inclusive practice, I attempted to ensure that this was a key consideration when designing the session plan. I was very aware that this was a task that required both sight and motor ability, which may prove potentially exclusionary to some learners. As such I attempted to make the designs approachable, bold and appealing whilst retaining readability. In peer feedback reviews, there were multiple suggestions that there could have been some quality of life improvements, such as gloves for example, or that the paints provided would have been better replaced by the acrylic pens I had originally intended to use.


Implications for Professional Practice

Learners broadly corresponded positively that I seemed to have gotten the line right in regards to providing appropriate direction on tasks, although there was a theme running through separate peer observations that I lacked some confidence in keeping the lesson on track. I personally gained a huge amount of confidence through the exercise, and I especially appreciate how learners were really willing to engage and highly motivated in their own learning outcomes.  
I believe learners demonstrated an ability to acquire new knowledge and skills, and were even able to apply what they had gained in novel and interesting ways. This I believe not only shows that learning had taken place, but that learners had developed key understanding in the given task. I am therefore pleased that I was able to provide a session plan that had a level of proven value in regards to learner advancement.
I found this an invaluable experience in regards to informing me of my pedagogical approach, where my strategies were effective, what learners responded well to, as well as what areas could be improved upon or modified. Learner feedback has been an especially helpful insight in to how I was received. It is sometimes difficult to relate one’s personal experience to how these affects others, so being able to read and reflect upon how my session was conducted through the lens of those who participated has enhanced my understanding of my own practice.
 Learners were helpful in both letting me know what they found valuable in their experiences, as well as what they felt hindered the outcome. I do agree with some of the feedback given that there were sections that could have been included to help the flow and structure of the lesson. For example, one learner did point out that I could have included a clearer introductory section. They reflected that perhaps a short powerpoint presentation would have helped orient them to the task, with others similarly reflecting that the session did drift at points. In Reece and Walker, under the chapter “Groups and Learning” it is stated that “all sessions… should have an introduction, a development and a conclusion, and as such all of these lesson phases present you with opportunities" (Reece and Walker,2006, p9). 
Whilst I feel that I was successful in creating an environment that was open, inclusive and encouraged learners to self-initiate, I do believe that appropriate structure and planning is especially key with this kind of more open plan session. It is precisely because there is scope included for explorative learning, that is important to provide clear expectations and boundaries for learners to work within. This is also an approach that benefits from a level of self-confidence and involvement from the teacher, as there is otherwise a risk of learners feeling unsupported.  
Gladly, the session went fairly smoothly, with learners stating that they felt that the activity was very calming and mindful. If I were to run this activity again, I would definitely take my learners feedback and suggestions in to regard, in that I would ensure that I included more structure in my planning. I would also ensure that I tested all materials before use, as well as building in time for more of a formal introduction. 
Conclusion
In summary, this was an important exercise that I have gained valuable experience from. I appreciate the time and effort that learners have taken to reflect upon my practice, as their insight have genuinely helped me to understand not only how my practice relates to their learning outcomes, but also how they felt their needs were accommodated. I have found that my approach is one that has potential to enable learners to build a suite of tools to further their own learning, but that this approach is best delivered with confidence and a clear underlying structure. 
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Appendices
Observation 1
PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
Trainee Teacher Name: Gaia Nichols-Oakes
	Feedback completed by: Tracey Hughes
Date: 23.09.26
	Topic: Rock painting

Section Two:
Please comment on the below:
Planning and Preparation:
You brought a lovely selection of rocks, paints and brushes and had prepaed a handout with the written steps and a photograph of the finished rocks. Seeing the end result helped me understand what we would be making. 

Teaching and delivery: 
Your gentle, calm approach suited the activity very well. Bringing us around the table together suited the practical, creative activity and made it easy to talk as we worked. You demonstrated the painting technique, then encouraged us individually as we worked and gave supportive feedback throughout. I enjoyed the time spent alongside the group and felt very calm by the end.
Links to professional standards:
•	Plan and deliver effective learning, teaching and assessment
You brought along all the necessary resources and equipment we would need to complete the task. You had prepared a printed handout and had thought about the techniques and designs we would be completing during the lesson.

•	Demonstrate commitment to learners, their learning, safety and well-being
Your encouraging feedback and the calm atmosphere you created supported learners during the activity.

•	Build positive and collaborative relationships
Bringing the group together from the start allowed us all to talk in a very natural way, you encouraged everyone regardless of their creative abilities and the group followed your lead, encouraging each other and celebrating each others finished work.

•	Value and promote diversity, equality of opportunity and inclusion
You provided us clear, step by step instructions and checked in with everyone – going back over instructions if required. There was no prior creative talent required and you encouraged us to simply have a go, there was no right or wrong finished product, we were allowed to change colours, design as we wished.

What went well:
I particularly appreciated how encouraging you were while I painted. The finished examples gave us a clear idea of the goal, and the handout meant we had written instructions to refer back to. Your calm manner created a welcoming atmosphere, and i enjoyed the activity and felt relaxed at the end.
 
Areas for development:
A brief introduction to the task and the steps before the demonstration would have helped me understand when the lesson had started. I sometimes lost my place during your demonstration, I would have liked a visual aid of the step by step instructions alongside the written guide. The conversation was enjoyable, but occasionally moved away from the task. Aprons, gloves and the option to sit would have made the activity more accessible and help learners take part comfortably.
Observation 2

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
Trainee Teacher Name:
Gaia Nichols-Oakes	Feedback completed by:
Scott Roberts
Date:
23/09/2026	Topic:
Rock Painting

Section Two:
Please comment on the below:
Planning and Preparation:
Gaia’s session appeared well planned in terms of the practical activity and resources provided. She gave learners a paper handout with picture designs and clear instructions, which made the activity easy to follow and meant the lesson could be reproduced again independently. The activity was also cost effective and used simple resources, making it accessible and practical to deliver.
The session would have benefited from clear aims and objectives at the beginning so learners understood exactly what they were expected to achieve and how the activity linked to the overall purpose of the lesson.


Teaching and delivery:
The session was fun, relaxing and easy to follow. Gaia created a calm atmosphere, which suited the activity well and made the session feel positive and enjoyable. The rock painting activity also appeared to have potential benefits for stress reduction and wellbeing, as it encouraged learners to slow down, focus and be creative.
Gaia seemed quite nervous during the session and spoke very quietly at times, which made some of the instructions harder to hear. Speaking slightly louder and with more confidence would help ensure that all learners can follow the session more easily.

Links to professional standards:
Gaia demonstrated several professional standards throughout her microteach. She showed effective planning and preparation through the use of a clear handout, picture examples and step-by-step instructions, which supported learners in completing the activity independently.
She also created a positive and supportive learning environment by delivering a calm and relaxing activity that encouraged creativity and participation. The session was accessible, cost effective and easy to reproduce, showing good consideration of practical resources and learner engagement.
To strengthen the session further, clearly presenting aims and objectives at the beginning would help provide greater structure and make the intended learning more explicit. Developing confidence and speaking more clearly would also support effective communication with learners.

What went well:
The session was fun, relaxing and very easy to follow. The handout was particularly useful because it included both picture designs and instructions, which helped guide learners through the activity and made it easy to reproduce later.
The activity was simple, creative and cost effective, and it appeared to support relaxation and wellbeing. The overall atmosphere suited the activity well and made the session enjoyable to take part in.




Areas for development:
Gaia could work on speaking a little louder and with more confidence so that all learners can hear the instructions clearly. She appeared quite nervous, so building confidence in her delivery would help make the session feel more assured.
It would also be helpful to include clear aims and objectives at the beginning of the lesson to give learners a better understanding of the purpose of the activity and what they are expected to achieve. The paint was also slightly watery, so checking the consistency of the materials beforehand could help improve the practical element of the session.
Observation 3
PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
Trainee Teacher Name: Gaia Nichols Oakes
	Feedback completed by: Natalie Male 
Date: 23/09/2026
	Topic: Rock painting 

Section Two:
Please comment on the below:
Planning and Preparation:
You had everything you needed to deliver the session. It was nice to be able to help you set up as I feel this brought the group together from the beginning. I think though that this possibly meant that the session introduction and aims and objectives were missed. I appreciate though that in a creative space things work differently. 

Teaching and delivery:
You explained the task in a way I could understand, and the printouts were very well laid out. You have a  nice teaching style and created a relaxed and positive environment. You answered any questions we had and explained various ways we could paint different animals/birds from different shaped rocks we might find.


Links to professional standards:	

Plan and deliver effective learning, teaching and assessment 
The session was well planned and appropriate equipment was provided. When you didn’t have the colours, you needed you improvised which showed flexibility and adaptation. 

Demonstrate commitment to learners, their learning, safety and well-being 
You demonstrated how the rock could be painted so that we had a visual example. Everyone in the group was able to learn and produce a finished product. You checked that everyone felt happy and comfortable 

Build positive and collaborative relationships 
Sharing of the paints and brushes created a collaborative working environment. The group worked well and helped each other. Even the tutor joined in which was nice. 

Value and promote diversity, equality of opportunity and inclusion 
You created a safe space where we could express our individuality, whilst working in  a group. There were no rules to what colour we chose or how we created our rock animal. You were encouraging and complimentary. I am not the most creative person, but not once did I feel that what I had produced wasn’t good enough. This is something I appreciated. 

What went well:
The session was a lovely way to close the day, and we got to take the rocks home, this was a nice touch. By allowing us to help you set up this created an instant group connection. I enjoyed how relaxed the topic was and it was a lovely experience.

Areas for development:
Perhaps and Introduction to the topic
Learning aims and objectives 
Link to resources or creative centres we could visit.
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