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The Wilderness Education Association Japan (WEAJ) was established in 2013 in affiliation with
the Wilderness Education Association (WEA) in the USA, which was established in 1977. This
sequence may suggest that Japanese outdoor studies and practices are more than thirty years
behind those of the USA. That conclusion, however, is not completely true, as I will dem-
onstrate in this chapter. Japan has a long history of outdoor education, with about 550 public
outdoor centres throughout the country. On the other hand, the lack of outdoor leadership
training systems in higher education and the barrier of language (i.e. most outdoor materials are
written in English) has delayed the growth of outdoor studies in Japan.

Outdoor studies and practice are strongly influenced by the philosophy and history as well as
the educational systems of any country. In this chapter, the philosophy and history of Japanese
outdoor education is reviewed, along with the current status of outdoor leadership training sys-
tems, practices, and research. Outdoor studies in Japan include the overlapping ideas of wilder-
ness education, outdoor education, adventure education and organised camping.

Philosophy and history

The traditional view of nature in Japan is known as monism, which recognises the unity of all
organisms including nature and human beings (Terada, 1948; Imanishi,vl966). Japanese fmcient:
life was heavily dependent and deeply influenced by the natural environment including the
four seasons and frequent disasters. People found God in nature and nature was exalteFl above
humans. The sense of awe integrating emotional states of fear, respect and thanks explained the
Japanese view of nature. :

PIn the Nara Eza (ap 710-794), 2 mountain religion called .Sh.ugfmdo was established by Enno
Ozunu (Gojo, 1983, 2002). The followers meditated and disciplined themselves by connectc-l
ing with nature in the mountains. This mountain religion spread HEo0ghu RN count{iy e
Japanese mountains were valued by everyone. By the end of ]?do Era (aD 1603.—}1”8.683},1 eres iﬁ:j
hiking groups were born. Gojo stated that there were eight (1"6' the numbe; ellg'kci 74 l\Zt Bl
for countless in Japan) hundred and eight hiking groups and eighty thousand I

duﬁng the Edo Era.

307



Taito Okamura

This religious hiking culture inﬂuenced the modern SFbZO: SSL)I’(S:t;m l}?ﬂ:ihe Meljji En (4,
& _ Miyashita (1982) described how outdoor'acuw £8. SUch 48 ulking, SWimming ;.
2o 191%) Mlyas. hiking and hunting were introduced into elementary schoo]
il e 'S'nlzw ”;'hesge curricula were established as mountain schools anq se CI,JI"
T by e OfM?JI - _1926). Ukai (1923) used the words outdo 351.d :
schools in the next Taisho Era (AD 1912 ) , or educatio,
to describe these mountain schools, and the use of this term occurred twenty years before Sharp
ised it in the USA.
(wfgepgfs\tﬂ:)(r/istem-style organised camping programme was founded by YMCA Osaka i
1911 and this group developed the roots for the .later Boy Scout Moven?ent 1n Japan. (Ebagh;
1987). The YMCA, YWCA, Boy Scouts and Gitl Scouts developed residential camping arey
throughout Japan and led Japanese camping education after the Second Wgrld War. In 1955
the Ministry of Education, Science and Culture (currently called the Ministry of Education,
Culture, Sports, Science and Technology) started the Centra].Workshop .for Educational Camp
Leadership in response to the growing movement. The Ministry published the Handbool of
Educational Camps in 1956. These private and public camp movements resulted in the establish-
ment of the National Camping Association of Japan in 1966.

From the mid-1950s to the mid-1970s, the Japanese youth population and economy grew
rapidly. The government constructed 27 National Outdoor Centres and more than 500 pub-
lic outdoor centres to accommodate the post-war baby boom youth (Ministry of Education,
Science and Culture, 1993). Ebashi (1987) named this active period as the Outdoor Education
Movement in Japan.

Yoshida (1988), however, noted that conflicts were occurring in outdoor education because
of the changing social system and the increasing numbers of school students. Yoshida described
the interrelated problems of: environmental degradation, lack of safety management, and the
limitations of the school teachers who usually led these outdoor programmes. Related to the
limitations of school teachers, Hoshino (1988) noted particularly that outdoor education led
by physical educators was problematic. The outdoor education system in the USA during the
1940s and 1950s, which strongly influenced Japanese outdoor education, focused on outdoor
living skills and leisure education, but was part of the American Association of Health, Physical
Education and Recreation (AAHPER). This US alignment shifted Japanese outdoor educa-
tion into physical education. As a result, outdoor activity was defined in the Sports Promotion
Act in 1961 as part of physical education. Hoshino regretted that Japanese outdoor education
remained aligned with physical education while US outdoor educators began to specialise in
adventure and environmental education during the 1970s. Nakamura (1995) also lamented that
the Handbook of Educational Camps published by the Ministry of Education in 1956 stereotyped
Japanese outdoor education as mostly activities such as outdoor cooking and hiking/orienteer-
ing. Those stereotypes seem to continue in Japan today.

In the 1990s, Japanese environmental education became active with the establishment of the
Japan Environmental Education Forum. Shibata (1992), similar to Hoshino (1988), criticised
how Japanese outdoor education tended towards physical education and away from nawre
study an§ environmental education. Yamaoka (1989) and Abe (1995) cited the environmental
degradation resulting from the rapid development of youth camping and a changing philosophy
that humans were more important than nature. Tsukuhara (1996) emphasised that outdoor edu-
catqrs must practise outdoor ethics as tacit rules to sustainability. During this movement towards
environmental edgcanon, many sch.ool camps modified mountain hiking activity ngmmnes
to encompass environmental education to address the growing environmental 15su€s. ‘

The first 9“td?or pursuits and education laboratory established in higher education i
at Tokyo University of Education in 1964, [n 1969, Tida (1992) led the establishment of the
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sen Camp Society, with its emphasis on outdoor i

studi .
yoshoner contributions through camp programme, gor €, outdoor leadership and Jocal

d experim, i
) ented with them
. rogramme. - .
in this Japanese camp prog e. Yoshonen Camp Society provided the earliest signifi
sributions to Japanese outdoor research. i
co

Japanese outdoo'r education.attracted attention again in the 1990 because of educational
eform that emphasised .alterflatlve forms of education. In 1996 the government used the ton
outdoor education ofﬁcglly in the governmental report, The Fy erm
Youth. Further, tbe National Outdoor. Education Forum started in 1997 by gathering private
agencies, um‘vers_uy teacl.lers and public administrators together. At that same time, the Japan
Outdoor Education Society (JOES) was established as the first academic society f;r outdp
gudies in Japan, with Iida as the first Chair of the Board. Tida named 1997 as the Japanese Efsi
year of outdoor education,

Ifillment of Outdoor Education for

Outdoor practice

Qutdoor educ.atiop is strongly related to' outdoor practices. In Japan, three types of setting for
outdoor practices include school camps in public outdoor centres, youth agency organisations
(e.g. YMCA, YWCA, Boy Scouts, Girl Scouts) and private outdoor agencies.

School camping is the largest component of Japanese outdoor practice. More than 500 pub-
lic outdoor centres are available for school students. According to the Committee of Research
for Promotion of Outdoor Education for Youth’s report (1996), 70 per cent of these camping
opportunities were for two-day periods, 22 per cent were three-day experiences, and the small
remainder lasted longer than three days. The outdoor leaders at these centres are school teach-
ers. Staff training quality and stereotypic programmes have been issues for some time, as noted
carlier. In addition, the short-term nature has been a concern as have the uncertainty of the
educational purpose and the lack of outcome evaluation.

On the other hand, these camps in public outdoor centres have frequently provided impor-
tant research data because of the many students available as subjects and because some cen-
tres have good relationships with local universities. Collaborations between researchers and
practitioners have resulted in obtaining governmental funding for outdoor studies projects.
For example, Frontier Adventure Projects (1988-89) emphasised challenge-based programmes
and ten-day experiences in eighty-four programmes over the course of two years (National
Olympic Memorial Youth Centre, 1990). This project was significant in promoting the con-
cept of adventure education in Japan. After this project, some centres started longer-term camp
programmes with their own budgets, and new outdoor leaders were trained to administer these
programmes. Funding for the Long-Term Outdoor Experience Project for Youth (1999-2000)
also helped 120 camp programmes to offer fourteen-day or longer experiences (Ministry of
Education, Culture, Sports, Science and Technology, 2001). Nakagawa, Okamur, Kurosavya,
Araki and Yoneyama (2005) compared the outcomes of long-term camp programmes with
typical three-day programmes through this project, and found that outcomes regarding self-
development and nature awareness were increased in long-term camp programumes. However,
they also concluded that more systematic and continuous research is needed. : .

Youth agencies such as YMCA, YWCA, Boy Scouts and Girl Scouts have their own his-
torical background, traditional camp programmes and staff training systems. .Rarely d(; thefse
Crganisations conduct research projects. In my personal experience as a committee metber i
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gramme of 3 YWCA from 2011 to 2012, r.ecruiting parFiCiPants Was the bigges
e main goal of the committee was to increase the NUimbe, i
participants in summer camps. The camp prograrrm;ebw;:i :afa:zi; S:LZUgtheneq by more

erienced and dedicated volunteer staff le.aderS and by g Internation,) Det.
fvxfrks to help them improve their organisation and out:oor‘programm?, e

In addition, outdoor practice has been undertaken by anz:ite aflgenc;es that differ greatly j,
character from schools or youth agencies. Some enterprses develope O}Itdoor schools 4 5
part of their corporate social responsibility. For example, To)’hom 18 op;ratlng out(‘tloor school
using a registered World Heritage Site. Some large ?orgpanxes ave‘ ou’t oor education diVisions
that manage outdoor schools. However, the qrganlsauons underpinning most Japanese S
outdoor opportunities are small companies with few staff and sgﬂ budgets. The Non-Prog;
Organization Promotion Act (NPO Act) of 1998 pushed to establish small businesses relate

the camping pro ;
issue the organisation faced. T

outdoor education.
Since 1993, these small businesses have formed the Japan Outdoor Network (JON), which

currently includes sixty-five organisations. This network is active an.d $pOnNSOrs some nationwide
events for outdoor education. JON meets twice a year to share business information. JON Fes
is 2 workshop for developing new skills and knowledge. JON Training School also is availghle
for new staff in private businesses. Additionally, the Outdoor Leader Youth Meeting is sup-
ported by the government as a forum for young staff and university students to gain experience
in the outdoor industry. The academic background of JON staff and employees is often from
general disciplines since few training programmes exist in higher education for outdoor leader-
ship. Nevertheless, JON has possibilities for offering rich research data because it provides high-
quality outdoor programmes.

Thus, collaborations between JON and universities have the potential to further the evo-
lution of outdoor studies in Japan for the future. Most Japanese higher education institutions
compel undergraduates as well as graduate students to do theses. Therefore, universities can be
the providers of outdoor research studies as well as outdoor leaders.

Outdoor leadership education

Professional training of outdoor leaders has historically occurred in physical education and sport
programmes in universities. However, as noted earlier, the Japanese traditional discipline of
physical education has focused on outdoor skills more than outdoor education.

The traditional Japanese view of physical education has three pillars: human and social sci-
ence, natural science and coaching. Qutdoor leadership is usually included in the human and
social science pillar, emphasising education, psychology and sport management. However,
when associated with coaching, the skills needed focus on outdoor pursuits. For example, when
I'taught in the University of Tsukuba, outdoor education classes were part of the sports manage-
ment cull'n'culum for undergraduates. Although some master’s programmes are broader, doctoral
?;gzs; 1tr;po:EgliczzsedMu§:don odften includc?d faculty in.sport coaching who a‘lso. focused rzsﬂ
S . y out OOF educatlor? degrees in sport colleges face sumla'r patterin:
leademhr;n:gizfor::dsgzz ;ometlmes has hl.ndered the development of systematic outdoor

or research studies.

" :215223& eBlWQl;O Seikei Sport College was the first private sport college offering an outdoor
S rglt;ede or.undergraduates, ?t has two departments: Athletic Sport and Ljfelon'g Sport.
e ;Jcanon Programme is one option along with school physical education ag‘s
college ¥ sport course that comprises the Department of Lifelong Sport. Faculty 1 thi

were n : b : =
ot constrained by the traditiona] disciplinary system, so they were able to create
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i or outd i :

muﬁlji Z‘:‘:Szg: ftudents.o o educarion. They now have six outdoor faculty members and a
n ‘Another opportunity for outdoor leadership education i within tea
colleges. The government announced a policy ofa 5,000 Teacher Red
ping of 1990s because 9fthe decreasing birth rate. National teacher colleges were forced to cut
faculty in teacher traiming and. transfer them to other general education units. Outdoor educa-
fon was one area of emphasis within general education in teacher colleges such as Shinshu
University, Kyoto University of Education, Nara University of Education and Hokkaido
University of Education. However, because of the retirement of the first baby-boom teachers
the small-class policy of government, and the declining pool of teachers, a shortage of schooi
reachers arose in large cities. The government stopped the teacher reduction policy and teacher
colleges were forced to return to teacher training curricula. As a result, outdoor classes became
optional and few programmes now offer outdoor leadership education.

Nara University of Education, my previous workplace, is typical example of this story. The
Lifelong Sports Department including outdoor education has recruited students since 1999 in
response to governmental plans. The faculty moving from teacher training to this new general
education department including lifelong sports from interdisciplinary perspectives. The univer-
sity established the Environmental and Outdoor Education Course in graduate school, which
was the first graduate programme that used the term outdoor education in its name. However,
the university administrators decided to return the faculty to teacher training curricula gradu-
ally, and the Lifelong Sports programme stopped admitting students in 2007. Faculty members
were recalled to teacher training, and the new Environmental and Outdoor Education degree
lasted only two years.

Similarly, Shinshu University and Kyoto University of Education abolished the Department
of General Education after the policy change. Only Hokkaido University of Education has
protected the outdoor education programme as part of teacher training. Unfortunately, outdoor
leadership training in higher education has been at the mercy of governmental policies and
university business decisions.

Therefore, outdoor leadership training in higher education in Japan seems to be lagging
behind that of other countries largely because of the lack of opportunities to promote outdoor
education, develop systematic curricula and provide professional education through graduate
school. This situation has been a detriment to the growth of Japanese outdoor studies. Other
training institutes for outdoor leaders include youth agencies, volunteer schools in national
and public outdoor centres, and staff training in individual private agencies. Fortunately, these
groups are more flexible than universities, so they can provide customised alternatives for pro-
fessional training/education systems.

cher training in Japanese
uction Plan at the begin-

Outdoor studies

Outdoor studies in Japan is spread over multiple disciplines. Describing what constitutes outdoor
study and what databases are available is sometimes difficult. However, most outdoor resear(?h
Projects in Japan have been registered into the database named Resources. for Qutdoor Il’:;r;ults
ROP) developed by the Outdoor Education and Pursuits Lab at the University of Tsukuba.
Several trends have occurred in the outdoor studies literature and resources. Mor.e than 7000
$tudies have been published since 1936 and are recorded in ROP. Imura and Tachibana (1997)

reported that, seventeen years ago, more than 50 per cent of the studies focused on skiing. Skiing

' iversi i ted with outdoor educa-
Sne ol mm i university curricula, whether associa . :
A NNy . asy. The latest review of studies

tion or not, and getting data about this activity has been relatively e

311



Taito Okamura

indicated that only 33 per cent of the ROP studies are about skiing. The trend appears
Analyses of ROP also showed that, in camping Studieo be tOWarg
39 adventu
Ie

broadening into other areas.
the 1980s to the 1990s, and environmental education alg
© had gro

education had increased from
90s. The studies of adventure education had been led by the v
e

since the beginning of the 19
Camp Society from Camp Hanayama- Environmental education studies also have incre Oshonep
tal education at the end of the 1980s (Sashima, 1999) ased since the

start of Japanese environmen

Okamura (2002) identified further issues when reviewing articles relating
to outc
ome

research published in the Japan Outdoor Education Journal from 1997 to 2002. He
: { 5 ; 5 : Categon
independent variables of outcome research into relationship with self, others, envir gonised the
.results showed that Japanese outdoor studies focused on self-development, ar’1d 2 o era
ies were re-examinations of American studies. Examining independent variableSSthOf the stud.
saturation. He appealed that the research paradigm for outdoor studies should shift i ad reacheq
variables from the whole camp outcomes to the elements of programme, envi independen;
pants and leaders. He also noted the lack of qualitative research, and phil(;so lgonment’ partici-
research in Japanese outdoor studies. phical and historicy]
In the 2000s, comprehensive camp outcome measurem .
and Fujii (2001) developed the Outcoine Scale of Outdoor ;r:;:r(;:zzef POEPUJar 0 Japax. Tani
be used for general-purpose outdoor outcomes. The scales were const:ruor e
decision making, environmental awareness, leadership, interpersonal kmcted around five factors;
Nishida, Hashimoto and Yanagi (2002) also develc’)ped s skills and self-development,
Experiences for Children, to measure the typical outdoor e b Of~ A i i
i achicicrads clibat _ experiences occurting in camps: chal-
t aboration, open-mindedness, intrapersonal and :
both scales, Yasunami, Okamura, Yamada and Ashida 200p : .an né.ltUre based. Using
related to outdoor camp outcomes including the positive (1 .6) ld.entlﬁed significant findings
pro%rar;llix:es and open-mindedness, intrapersonal and nattr;: t;f(;i:}gfn}ieetsween T
achibana and Hirano (2001 . i
announced zest for living as i nev3 e‘fii’cealzgrclfl tl:)ealzfest tione e e
Education Council, 1998). Large budgets flow i brgscuodnaigpeiel gucTaibe |
bl i e ol b ed to .outdoor education under this policy. The
a.nd Sekine (2003) reported the significant eff Campfmg on‘ ST e et S
sixty-seven camp programmes. Although theeczt i fc o for K it
camp programmes, Okamura ef al. (2011) we s (i R et el e P
.general camp outcomes did not aid in impr, = ety G el SRR
1nter.pretation between camp Programmep Ovcllng pr0grafn.rnes. They noted a lack of theoretical
relation between cause and effect. The ASI;tn ‘ zest for living, and limitations in explaining the
the Camper Outcome Scale for a 1.13ti0nal erican Camping Association (2005) also developed
and esed 8- cump programmes s by ca and Okamura et al. (2011) translated s
soc1at}or'1 of Japan. They reported th Y camp directors certified by the National Camping
g:/eelp nmitive setting, proper size with aarto;n;go}r:jam aspects that influenced camp OUCO"
campsosf:zg comprehensive camp outcome me:s e L e .
The explore questions about outcomes andu;el,nents helped to integrate the benefits ©
SR EWest trend is the Experiential Educati their causes.
connecizieonl:}; Okamur‘_’ (2012a, 2012b) basczgognEualuaﬁon e L SO{MMC "‘:5
o fczlong a.ct.1vities, experiences and outcm eans—ends th.cory to identify meaning® jlu-
Y ek LL:Jracmloners due to the ease of daomes Ofc.a oPEa Ehisobvese e eVder—
i s hs ts. At the 2013 Japan Outdoo Et; gathering, inputting the data and ur(; s
Nl k:rs reported using this software * Education Society conference, gbOUt 19 o
STabone, O s Oleris, Stbr et oy s Kobayashi et~
» 2013; Wagstaff & Okamura, 2013).
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heories are born in psychol
When new ¢ psychology, outdoor rese
(hem 0 the outdoor field. For many outdoor SeSsats a}rli}‘l;zs often have
yply direcly: Qutdoor Programmes vary greatly and these theor Vet these h
¢ (1987) also concluded, traditional pre-post design is useful,
e ’

As Ewe ;
s and effects in camp phenomenon would be useful in the next d
e

tried to apply
eories do not
not always appropriate.
but studies ascertaining
cade,

New dimensions of Japanese outdoor studies

apanese outdoorftudies have several ongoing issues that need to be addressed: (i) envi
al degradation; (ii) short-term stereotyped programmes; and i) prof ssed: (i) environmen-
. inine The initiation of WEAJ i T professional outdoor leader-
ship traing. J in 2013 is significant in addressing th fu
qudies in Japan with a focus on these three areas. 8 the tuture of outdoar
Leave No Trace (LNT) is a powerful programme to connect outd : : :
tal education. Tokuda and Okam : : g .edl.lcatlon with envi-
ronmen : : ura (2014) identified that the main issue in promotin
LNT in Japan was to raise consciousness towards the environment. Okamura et af (2014) eval %
sted the effect of the LNT programmes in organised camping on environmental :;wareness ud
concluded that camps should introduce programmes to emphasise LNT and improve envi'r::l-
mental awareness. WEAJ began to train LNT trainers in 2013 under the affiliate of LNT Centre
for Outdoor Ethics. More than thirty individuals had been trained by March 2014, This training
will be one important means to address environmental concerns.

Most outdoor programmes are short term, stereotypic in their activities and place based.
Introducing longer wilderness trips in Japanese outdoor practice has been difficult. However,
many studies (e.g. Hattie, Marsh, Neill & Richards, 1997; Yasunami et al., 2006; Okamura
¢t al., 2011) point to greater outcomes associated with longer-term wilderness settings and
outdoor pursuits. Most of the more than 500 Japanese outdoor centre areas are located in
places having natural environments like a mountainside, seaside, lakeside and/or riverside.
Most have accessibility to wilderness areas. If a2 WEA instructor were associated with each
outdoor centre, they could contribute to increasing positive outcomes, decreasing environ-
mental degradation, promoting safety management and organising a variety of programmes

using the wilderness.

The Japan Outdoor Education Society was start
practitioners. This aim, however, has not been re
research are not always available to agencies and private
applying research results is often difficult. One mission of WEA]
ship through academic research. Practitioners can touch the research world and connect univer-
sity researchers with their activities. Ideally practitioners should be able to understand research
results as they evaluate and develop their own programmes. On the other hand, res§arch.em can
also benefit from connecting with practitioners to improve their outdoor leadership skills and

Increase the opportunities to collect research data.

ed with the aim of linking researchers and
alised because the immediate benefits of
businesses. Further, interpreting and
is to develop outdoor leader-

Concluding remarks

Much of the world’s outdoor education has been .
ence of their culture, environment, social system and worldview. West
studies, however, are frequently not connected. Western outdoor .educators i orbnd
t.h'e Eastern world because of language issues. An activity of WEAJ is tix(/:gzl wt ssme English
titioners and researchers with American practitioners

d send Japanese
peakers on the board and is making efforts t© translate

ountries, with the influ-
ern and Eastern outdoor
know little about

led by Western ¢

and researchers.
English information an
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inf ion translated into English. It is inviting Amgrican pfactitioners and researcher
information fra ce every year as small steps towards integrating world outdoor studies,
Japrs?; CCZ]LZ:;S do not have one view of outdoor ;tude;.liecausedof ljﬁferent langu;lges,
cultures, religions and histories. However, Japan has.a ong 1581'}; 3‘;1 ¢ 1ture th.at has ¢op.
nected to nature with lifestyles dependent on the env1ronmendt.1 n ; Iunat; Y, setting Rationy]
standards and systematic training for outdoor leaders has been de ayed. 3‘rllt:ro ucing the WeStem
system, blending it with Japanese culture and nature values, and giving alternative Paradigm £

outdoor studies and education are necessary to develop Japanese outdoor studies in the future,

to the
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