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The presentation focuses on ADHD which stands for Attention-Deficit/Hyperactivity Disorder.
The presentation aims to help teachers understand better ways to support students who have ADHD 
Our educational mission focuses on developing learning spaces which support student success through inclusive practices and empathetic teaching methods.
The presentation will begin with an explanation of ADHD definitions which describe its neurological characteristics and behavioural manifestations (American Psychiatric Association, 2013).
The presentation will examine how ADHD affects people as individuals.
The presentation will show teachers how to support students through classroom methods and communication approaches and active participation techniques (DuPaul et al., 2018).
The presentation will discuss individualized support methods and institutional frameworks which schools need to establish for complete student empowerment of students with ADHD.
What is ADHD?
Human brains show natural differences in their structure and operational patterns which define neurodiversity. The human diversity spectrum includes ADHD and autism and dyslexia and Tourette’s syndrome as natural brain function variations (Armstrong, 2017).
Sociologist Judy Singer introduced the term neurodiversity during the 1990s. The main objective of Judy Singer was to move away from medical treatment of these differences because she wanted to establish their status as natural human variations that should receive acceptance (Singer, 2016).
Educational spaces become more inclusive when they recognize neurodiversity because they create environments which honor individual learning patterns (Armstrong, 2017). 
Understanding Neurodiversity in Education
 The human brain shows natural variations through its different learning patterns which should not be considered as weaknesses.
The practice of recognizing and alternative assessment methods.
The acceptance of neurodiversity enables us to shift from forcing students into standardized learning patterns to honoring the diverse learning approaches (Kapp, 2020). that exist between individuals. Diverse learning approaches in educational settings produces classrooms that welcome all students to share their individual abilities.
Teachers need to modify their teaching approaches to support students who learn differently through flexible teaching methods and multiple learning resources (Flanagan & Addy, 2021).
The medical term for Attention-Deficit Hyperactivity Disorder is ADHD. The brain regions which control attention and self-regulation and impulse control become affected by this condition.
People frequently believe ADHD results from poor parenting or insufficient discipline yet research shows these beliefs are incorrect (Thapar et al., 2016). The brain operates differently because of this neurological condition which affects its functioning.
Students with ADHD display restless behavior and distraction and homework challenges because their brain processes information differently than others who do not have ADHD.
Understanding ADHD as a brain-related condition enables us to provide students with The DSM-5(2013) and ICD-11 (World Health Organization, 2022) serve as the two primary systems which professionals use to diagnose ADHD.
The DSM-5 requires children to show symptoms of inattention and/or hyperactivity-impulsivity before their twelfth birthday. The condition must have existed since childhood because of this requirement.
The ICD-11 refers to Hyperkinetic Disorder while it evaluates behavioral patterns that extend beyond attention and impulsivity issues.
A proper diagnosis requires symptoms to manifest in two different environments which include both school and home settings. The behavior patterns show consistency because they appear in multiple environments instead of being limited to specific situations.	
Between five and seven percent of students are affected (Polanczyk et al., 2014).
That means almost every classroom has at least one student with ADHD, often undiagnosed.
ADHD causes numerous difficulties that impact the educational environment. Student behaviour, combined with their emotional states and academic performance, affects both their learning and the work of teachers.
ADHD creates significant challenges which affect how students perform at school.
Students who have ADHD experience difficulties maintaining focus which leads to classroom disruptions that negatively impact their learning and the learning environment of their classmates.
Students with ADHD achieve lower academic results and require additional learning assistance through individualized support.
The educational path of students with ADHD becomes longer because they need to repeat grades and face the risk of school expulsion.
Students face increased challenges when trying to earn GCSEs or A Levels because of their struggles with attention and organization.
Students with ADHD face three main social challenges which include feeling bad about themselves and struggling to form friendships and experiencing classroom difficulties.
Students with ADHD face multiple educational obstacles which make their school experience challenging but proper teacher and parent support enables them to succeed.

ADHD creates significant effects on student learning and behavioral conduct. The condition affects students beyond their ability to focus because it disrupts their emotional control and impulsive responses.
Key Contributors to ADHD Challenges in ADHD
The two primary factors that create difficulties for ADHD patients include emotional instability and impulsive behaviour (Shaw et al., 2014). The condition of emotional lability causes people to experience sudden and intense mood shifts, while impulsivity makes them act without thinking. The combination of these two factors creates significant challenges for students to maintain classroom and social control.
Impulsivity in ADHD
Children with ADHD demonstrate both strong attentional and behavioral impulsivity symptoms. Children with ADHD interrupt others and rush through their work, and make errors because their brain fails to stop before taking action.
Impact of Emotional Lability
The intense emotional fluctuations create significant obstacles for students to function properly. The rapid escalation of frustration and disappointment, and excitement creates problems for students to maintain their focus
ADHD’s impact on attention and focus
People who have ADHD struggle to maintain their focus throughout long periods of time. Their learning process gets interrupted because they lose focus between external distractions and their own thoughts.
People who have ADHD develop the ability to focus intensely on things which interest them deeply
The complete focus on one thing during hyperfocus causes people to ignore all other things. The deep focus on one thing makes people forget about their other essential duties and responsibilities.
Impact on memory and processing.
Students with ADHD frequently experience problems with their working memory abilities. The ability to store and handle information for short periods becomes increasingly difficult. (Holmes et al., 2014).
Students experience difficulties when they need to arrange their thoughts and school materials. The student displays this behaviour because their working memory abilities are impaired.
Students with ADHD experience difficulties when they need to remember information at specific times. Their ability to access important information becomes impaired.
Students struggle to finish complex tasks and multi-step instructions at a fast pace. Working memory problems create these learning obstacles.
How ADHD Affects Learning
Students with ADHD want to do well, but they struggle to remember, focus, and plan.
They may get easily distracted, forget what they were supposed to do, or have trouble finishing tasks.
Research shows that with the right support, these students can thrive academically.
Remember — not being able to focus doesn’t mean being lazy.
Management and planning experience frequent disruptions because of ADHD. 
Executive Function Challenges
Students with ADHD experience difficulties when managing their time and creating plans.
The executive functions of time
The two executive functions of time management and planning experience frequent disruptions in students who have ADHD.
Students struggle to start their work and pick essential tasks because they have trouble with task initiation and prioritization which leads to unfinished assignments and late starts.
The combination of these problems leads to student frustration which results in negative impacts on their academic performance.
Students encounter major obstacles when they attempt to handle their schoolwork while meeting their assignment deadlines
Behavioural and emotional effects 
People with ADHD commonly display impulsive behaviour as one of their main symptoms. People who have this trait perform in their environment.
Students who face ongoing learning challenges tend to develop poor self-esteem. People who have actions quickly without thinking about what might happen next. The behaviour creates problems for both the student and everyone ADHD notice their academic struggles when they compare themselves to their classmates. The knowledge of their academic challenges leads to decreased motivation and poor emotional health.
The combination of low self-esteem and frustration creates negative effects on emotional health. People who understand their learning challenges tend to lose motivation because of their self-awareness. The combination of emotional problems exists with the behavioral characteristic of impulsivity.
Teachers and peers often don't recognise the symptoms of ADHD because they don't understand the condition, which leads to misinterpretations of students' behaviour.

Students who participate in group work face additional challenges because their impulsiveness and lack of concentration hinder teamwork. Students with ADHD actively want to participate in activities, but they need organised systems and acceptance from their team members.

The process of building friendships becomes more difficult for these students. The behaviour of students with ADHD leads to them being misunderstood by others, which creates social distance between people.

The combination of these elements has negative consequences for students' social development.
Peer Relationships
Kids with ADHD often have challenges making and keeping friends. (Hoza, 2014).
Impulsivity may lead to arguments, and hyperactivity can make others avoid them.
They are three times more likely to face peer rejection.
Teachers can help by encouraging teamwork, teaching empathy, and stepping in when teasing happens. (Mikami, 2019)
When teachers promote kindness, the whole class benefits
Teachers play an essential role as supporters for students who have ADHD. Teachers perform duties that reach beyond lesson delivery because they create learning environments which support every student to achieve success.
The first requirement for teaching students with ADHD requires teachers to demonstrate both comprehension and tolerance. Students with ADHD need extended time periods and particular reminder systems and flexible learning approaches to sustain their concentration and maintain their organizational abilities. Teachers who demonstrate patience and understanding establish learning environments which help students build trust and achieve academic success.
Students with ADHD perceive their environment through sensory experiences that differ from those of other students. Students with ADHD bring unique classroom abilities to their educational setting. Teachers who adjust their teaching approaches and create new interactive methods will enable their students to reach their best academic performance.
The practice of building inclusive learning environments generates positive effects which benefit all students who learn together. Teachers who adjust their teaching methods create learning environments that benefit all students in their classroom.
Teachers as First Identifiers
Teachers identify ADHD symptoms first because they monitor student behavior and learning patterns throughout the entire school day (DuPaul et al., 2018).
Teachers need to provide immediate assistance because they discover ADHD symptoms in their students first.
Challenges in Managing Disruptive Behaviours
Teachers face extreme difficulty when they need to control their classroom students who display disruptive conduct.
Teachers face a difficult decision between controlling their classroom students and providing appropriate support to students who have ADHD.
Impact of Lack of Understanding
Teachers who lack understanding about ADHD experience feelings of frustration and professional inadequacy (Flanagan & Addy, 2021).
Students face negative consequences when teachers make false assumptions about their capabilities or their motives.
Concerns About Fairness
Teachers face concerns about maintaining fairness between students who have ADHD and their peers in the classroom.
Teachers face difficulties when they need to provide special support to students while keeping all students at the same academic level.
Better training programs along with additional resources need to be developed for support staff (Barkley, 2015).
Teachers who receive appropriate training develop skills to handle student behaviors properly while building classrooms that welcome all students.
Because teachers are often the first to notice the symptoms of ADHD, their early action and support are very important.

Forget your own prejudices and try to be positive and friendly towards students with ADHD.

Stay up-to-date with the latest information by conducting research and training on ADHD .

Use teaching methods that include everyone.

Effective approaches to help students with ADHD stay focused, organised, and engaged in the classroom.
Clear Instructions (DuPaul et al., 2018).
Students with ADHD need structured instructions which should be brief and easy to understand their responsibilities. Students become confused or frustrated when they receive instructions that are unclear or too lengthy.
Why it’s important:
Students who have ADHD face challenges when they need to remember information and maintain their focus on details. The student can maintain their focus on tasks through step-by-step instructions which decrease mental workload
Consistent Seating Plan
The teacher can provide better monitoring of student u through established seating arrangements which also help students feel more secure. The teacher can provide immediate assistance through established seating arrangements which help students stay focused on their work.


Movement Breaks (Reamer & Sharman, 2020).
Students need to move their bodies through planned breaks which include stretching and short walks and physical activities to release their accumulated energy and regain their focus.
Why it’s important:
Children with ADHD experience high physical energy levels and struggle to maintain sitting positions for extended time periods. The combination of movement breaks with work time helps students improve their concentration levels and emotional control and classroom involvement.

 Effort-Based Praise (Dweck, 2017)
The practice of praising student effort instead of their results helps them develop persistence and a growth mindset through statements like “You worked hard on this!” instead of “You’re smart.”
Why it’s important:
Students with ADHD face multiple instances of failure and negative feedback. The practice of praising their effort helps them build self-esteem while encouraging positive actions that lead them to continue attempting challenging tasks
 Visual Tools
Visual aids help students focus better while they remember information because they transform complex ideas into tangible objects. The teacher needs to give fewer verbal reminders because visual cues perform this function.
Engagement Strategies (Flanagan & Addy, 2021).
Students remain actively engaged in learning through different interactive teaching approaches which include hands-on activities and games and short group tasks.
Why it’s important:
The combination of interactive teaching methods helps students with ADHD stay focused because these methods prevent them from losing interest and decrease their tendency to distract themselves. The interactive learning approach enables students to develop social skills while learning to control their emotions.
Let's summarise the methods used in the classroom that help students with ADHD achieve better results.

The first key strategy for success in the classroom is providing students with clear instructions. Students with ADHD need short instructions that include visual support and sequential steps to stay on task and complete them more effectively. The teacher should check the students' understanding by asking them to describe the task in their own words before they start working.

A well-organised seating arrangement provides stability while minimising student distractions in the classroom. The student should sit close to the teacher or in a place that avoids high-traffic areas, as this arrangement helps them focus and get assistance when needed.

Introducing movement breaks is an effective strategy in the classroom. Students can release excess energy through short physical exercises and planned movement breaks, which helps them maintain better concentration while studying. Teachers should plan these breaks in advance, as they should function as scheduled intervals, not as disciplinary measures or rewards.

Praising effort helps students develop the skill of perseverance when using effective strategies. Teachers should praise students by appreciating their ability to maintain focus during difficult tasks, rather than focussing on their correct answers. This approach helps students develop intrinsic motivation while also fostering their belief in personal growth.
 The presentation demonstrates why teachers need to provide individualized support together with structured assistance to create equal learning opportunities for all students
 The first essential point deals with Making Learning Accessible
 The definition of individualized help requires teachers to maintain academic standards at their usual level when working with students. The goal of removing obstacles prevents students from fully participating in learning activities. The implementation of alternative format materials and assistive technology tools and task segmentation helps all students learn better without creating advantages for students with special needs.  Accessibility creates equal learning opportunities through its commitment to fairness instead of providing simplified content.
The second component of Accommodations for True Abilities ensures students receive appropriate settings to demonstrate their actual abilities. The test accommodations of extended time and step-by-step grading, and built-in rest periods help students reduce outside influences that affect their performance. These accommodations create a balanced learning environment that enables students to demonstrate their actual understanding and work ethic.

 The third point of Personalisation as a Right and Responsibility establishes that personalization serves as both an educational approach and a fundamental educational entitlement.  The learning process requires teachers to identify individual student abilities and their specific weaknesses and preferred learning approaches.  
The responsibility for customisation implementation extends to teachers and administrators and the entire educational system. Students need to maintain their learning plans and inform their teachers about their most effective learning methods.
Teachers need to provide individualized support together with structured assistance to create equal learning opportunities for all students.
he first essential point deals with Making Learning Accessible
The definition of individualized help requires teachers to maintain academic standards at their usual level when working with students. The goal of removing obstacles prevents students from fully participating in learning activities. The implementation of alternative format materials and assistive technology tools, and task segmentation helps all students learn better without creating advantages for students with special needs. Accessibility creates equal learning opportunities through its commitment to fairness instead of providing simplified content.
The second component of Accommodations for True Abilities ensures students receive appropriate settings to demonstrate their actual abilities. The test accommodations of extended time and step-by-step grading, and built-in rest periods help students reduce outside influences that affect their performance. These accommodations create a balanced learning environment that enables students to demonstrate their actual understanding and work ethic.
he third point of Personalisation as a Right and Responsibility establishes that personalization serves as both an educational approach and a fundamental educational entitlement. The learning process requires teachers to identify individual student abilities and their specific weaknesses and preferred learning approaches. 
The responsibility for customisation implementation extends to teachers and administrators and the entire educational system.

Conclusion
Comprehensive Support  (DuPaul et al., 2020).
The support of students with ADHD requires personalized methods which focus on their specific requirements.
Effective Teaching Strategies
Teachers who want to succeed must create learning environments which combine organized systems with understanding and adaptable methods to support different student learning approaches.
Collaborative Efforts
Teachers who work with parents and specialists create better results through their united efforts to provide students with consistent support.
Closing
The combination of these elements establishes a solid base which enables students with ADHD to achieve success.
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