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Task 1: 
The story selected for this assignment, was chosen at both a challenge for the pupils and the trainee. Being asked to deliver a lesson in welsh allowed this presentation to be delivered, following into a theory-based lesson on the pupil’s favourite books using the sentence starter, “Fy hoff…”. The story, titled Hwyl mewn Stori (Babs a Benja) was delivered to a year Four class of twenty-five pupils. The personnel trainee target in relation with the QTS (Qualified Teacher Standards) that was in primary effect was, “S3.3.5 They are able to support those learning English or Welsh.” (Welsh Government, 2009, P.11). Using copies of the book and one large, blown up copy, the lesson was delivered using, repetition and sentence patterns to provoke engagement from the class. The lesson links well to the Key Stage Two curriculum for Welsh as the aim, which was met, was to be able to, “after listening, respond, giving views on what the speaker has said.” (Welsh Government, 2009, P.4). The responses can clearly be heard at the end of the video, and copies of the work produced after was kept as record in the Trainees PTE folder.
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Task 2: 
https://youtu.be/9SzDUvU-8mI





























Task 3: 
Before the lesson is closely analysed with both the positives and the errors which lead on to ways of improving, it is first worth commenting about the overall performance, taking personnel feelings in to account. As the time progressed in school, more and more time has been given to adapt the teaching style and learn about both the class and the induvial, teaching. Fortunately for the trainee, time had always been given and the opportunity to teach the whole class every day. 
The idea to deliver any language lesson which the teacher’s primary language is not, is often scary. The fear was only heightened as it was delivered to a year four class. The ability of this class was exceptional and when comparing such a class to Reception, it further made the trainee question their own ability. This being said, however, as Graham Donaldson (2014) says in his document Successful Futures, “there should be a focus in schools on learning Welsh to communicate, in conversation and understanding”. This meant despite all nerves and lack of self-confidence, these thoughts had to be forgotten. The ability to teach was developing constantly as more experience was gained, and the trainee’s level of Welsh was at a more than capable level. Another factor that added to the lessons nerves was down to the fact that the style of Welsh was a variant to what the trainee was taught in school, in Mid Wales.
The first thing that was noted by the trainee was the level of participation and how much the whole class tried. The students which were of a lower ability were still able to join in and come the end of the lesson, the lesson objective was met by all. This also makes it worth noting that the higher ability and the More Able and Talented (MAT) students were still challenged as they were given less structure to write out sentences afterwards. 
Making connections from the lesson to a theorist’s point of view, is easily done when looking at Vygotsky’s theory of Zone of Proximal Development (ZPD). The term scaffolding best describes what is being done by the trainee in this lesson as it is majority teacher led until the freedom of writing sentences; which the sentences were only written once the trainee was confident with their ability and knowledge of the topic was sufficient. 
“The distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance.”
(Vygotsky, page. 131. 1978)
The way the lesson ran was relatively simple and would have been similar to what the trainee was used to, when they were taught Welsh. The lesson started off with quick fire, back and forth, key word repetition. This had the children practicing the pronunciation, as well as, the trainee being able to monitor the progression. The story was then read to the class, with intervals being made to ask the pupils questions based on the story. This kept the children involved and stopped the pupils from switching off concentration. To finish the oracy part of the lesson, quick fire, repetition was used again to check both pronunciation and meaning. The lesson then led on to book work, where the pupils were answering questions such as “What is their favourite book?”.
In support of the argument that Donaldson provides in the article for Successful Futures on the proposal of strengthening the emphasis of Welsh In the curriculum  where it says, “The report suggests greater focus on children and young people’s ability to speak Welsh confidently in everyday settings, with an emphasis on its increasing role in workplace settings.” (Donaldson, 2014). An extract from Baker’s book can be used and direct correlations can be made.
“The anglophone nature of much mass media, and the dominance of ‘common denominator’ majority languages outside the school require that special attention be paid to the continuous evolution and progression of the minority language in heritage language education”
 (Baker, Colin p.285. 2011).
This suggests that real world contexts should be integrated into the lessons. With the children having a larger connection to the real World allowing them to stay both interested and allows them to see sense, adding worth to the subject. For the book, Hwyl mewn Stori (Babs a Benja), two direct links could be made by the children. One connection for the children to make was that World Book Day was the following day. This meant that not only did the lesson have the children reading, writing and practicing their oracy from this book, the book itself was about two stories read in the library. The other connection, which was made, which helped make the decision, as to which book would be read, easier, was the fact that the one story featured red Indians and travelling to America. This has a direct correlation to the Corner Stones Curriculum that was being studied of “A Road Trip to the USA”
Reflecting of the positives on the session, it was clear that children understood, thanks to the class’ policy of colour coding their work: Green is given, if they got it, amber if they need a bit more and red if they have no clue. The success was majority positive with only a couple of kids dipping into amber, with the most common fault being they didn’t like the story that was read to them. The hardest thing that the trainee picked up on was class management when they go off focus. Although it was always marked well, the Trainee learnt shouting was not effective. In the clip one pupil can be heard requesting a drink, after paying little attention already. This allowed the trainee the opportunity to agree if they could ask in Welsh. This was a very strong positive as it connects every day vocabulary to the second language. This supports Y Curriculum Cymreig (YCC) as it helps to “celebrate diversity and to acquire a real sense of belonging.” (Welsh Assembly Government, 2003), showing the usefulness of their language. The final positive that will be mentioned is that a second chance was able to happen, when the trainee goes to Foundation Phase, however this was not needed. 
To conclude, nerves played a bigger deal than they should have. It affected the ability of the trainee to pronounce and deliver a few words. As a whole, the lesson was successful, however some improvements that were brought to the eye could be made to further enhance the lesson, improving it for the pupils. First other than just books, more visual aids could have been used. Another improvement which was unable to be made (as the interactive white board was not working) but for future lessons, some form of activity could be used. Green screen for example could be used to bring the pupils into the book. overall, relief and happiness were the main to emotions after delivering it. With room for improvement like any lesson.
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