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“Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp framework and how you might develop these to the next level and demonstrate progression”
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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
I feel that areas in which I need to develop are ensuring that I am more critical in order to show a balanced argument throughout my work, especially when evaluating my own performance. However, I found it difficult to select specific readings to link to my own performance due to the limited work count. 
I feel that I have successfully used a wide range of reading in order to support the points made within my work. Additionally, I have begun to critically evaluate my own performance relating to creativity and enterprise weighing up both the strengths and weaknesses. Finally, I think that my work is well presented with very few errors. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	REFER
	3rd
	2:2
	2:1
	1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%
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	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%
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	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%
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	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP








ECAD6004 Assignment

“Creativity means a person’s capacity to produce new or original ideas, insights, restructurings, inventions, or artistic objects, which are accepted by experts as being of scientific, aesthetic, social, or technological value” (Vernon, as cited in Jones and Wyse, 2004:3). Creativity and enterprise can be enhanced within the primary school by the way that teachers work with learners. Wilson (2015) and Desailly (2012) highlights the importance of modelling and nurturing one’s own creativity with the children, which as a result will provide opportunities for these learners to enhance and foster their own creativity and enterprise skills, whilst giving them the “confidence to try” (Wilson, 2015:34). Creativity and enterprise within the primary school provides several opportunities and challenges which teachers need to consider. As Boden, 2001 (as cited in Wilson, 2015) states, creative thinking comes from what we already know and engaging with other people’s ideas. Therefore every child within the class will have some elements of creativity which can be developed through collaboration with others and from modelling by the practitioner. Enterprise can be defined as “the generation of ideas that leads to creativity” (Cox, 2017) which shows how creativity and enterprise are closely correlated. Within the Successful Futures report, Donaldson (2015:28) states that creativity and enterprise are central features of modern life and thus learners should have opportunities to “stimulate their imagination in ways that engender excitement, are personally fulfilling and foster creative thinking”. Additionally Bacigalupo et al (2016) highlights that the development of the entrepreneurial capacity has been a main objective for the EU for many years, hence it is important that as a teacher the creativity and enterprise dispositions are developed in order to promote this within the child’s learning. 

Land (1968) conducted a study into the levels of creativity in children and adults. From this he found that 98% of 5 year olds were considered “creative geniuses”, whilst only 2% of adults reached this level of creativity using the same tests. Therefore, it is evident from research that teachers should foster and inspire the children’s creativity and enterprise levels within the primary school especially in order to ensure that the future decline of the creativity levels does not continue to be as radical as the statistics Land achieved. This could be achieved by using more divergent thinking within the classroom to allow the learners to use free-flowing processes of thinking and a heutagogy style of learning. 

The Entrepreneurship Competence Framework (Entrecomp) is a tool which has been designed in order to improve the entrepreneurial skills of individuals. The Entrcomp framework was developed by the Joint Research Centre (JRC) and European Commission whom proposed eight key competences to achieve lifelong learning. One of these involved ‘a sense of initiative and entrepreneurship’ which according to the European Commission will ensure a knowledge-based society. As a result, this framework was established in order to ensure a clear definition of entrepreneurship was used effectively by all countries to eliminate the different variations. Entrepreneurship is defined as “a transversal competence, which applies to all spheres of life” Bacigalupo et al (2016:6), which is needed by every citizen for personal fulfilment and development. It is acting upon opportunities and ideas and transforming them into value for others. This framework is commonly used in order to act as a bridge between the worlds of work and education. 

This framework can be beneficial for all users as it allows one to measure their own levels of proficiency linked to the different competences against set criteria, hence allowing progression and improvements to be made. Additional benefits of the Entrecomp is that it is easily adaptable and flexible in order to support different contexts such as for businesses and non-formal learning contexts to education and training in order to assist with the design of the curricula. Furthermore, it allows one to develop their personal and social development which may be beneficial whilst entering the job sector. Hence, should be implemented within schools as “schools are having to prepare our young people for jobs that have not yet been created and challenges we are yet to encounter” (Williams, 2017:2). 
However this framework also has its limitations as it was developed from a robust research methodology and hence as of yet the framework has not been adapted to, or tested in real contexts. Therefore the effectiveness of this framework cannot be sufficiently measured. Additionally, because this framework has outcomes which are used to measure the different levels of ones competences, it may be limited and the outcomes may not be relatable to every individual. For example, if an individual does not fit the level descriptor for any of the levels of proficiency for creativity, does this mean that the individual is not creative? Wilson (2015) and Treffinger et al (2002) agree stating that it is difficult in order to identify the personal characteristics of a creative person, as there are many different definitions of creativity. Additionally one can be creative in different areas using own personal preferences. This framework has been designed to be used by private, public and third sectors. Hence this framework has been generalised and may be difficult to adapt to specific scenarios. Also, as the framework is made up of 15 different competences, more emphasis will be placed on specific competences and hence some may not be seen as of relevance, which may be seen as a limitation for this framework. 
One method of measuring different competences linked to entrepreneurship is by using the Entrecomp progression model. Within this model, there are 15 different competences which are used as building blocks to measure someone’s level of entrepreneurship. This model can be used as a reference for the development of the different competences as it is made up of four levels; foundation, intermediate, advanced and expert level. Within this essay, I will use the Entrecomp progression model in order to evaluate my own levels of some of the different competences, looking for ways to ensure progression. The competences I will assess from the wheel (appendix 1) include; creativity, planning and management, and motivation and perseverance. 
 
Creativity within the primary school is becoming increasingly important within all elements of the school curriculum and teaching and learning. The word ‘creative’ is mentioned within Donaldson’s (2015) report 59 times. Therefore it is evident that creativity needs to be promoted throughout a child’s education. There are many myths that creativity is only linked to the arts and that it cannot be taught. However Robinson (2015:118) contradicts this stating that “creativity is putting your imagination to work” and is driven by passion and motivation. As a teacher it is important that their learners are provided with opportunities to “experiment, enquire, ask questions and develop the skills and dispositions of original thinking” (Robinson, 2015:127). 
From looking at the Entrecomp progression model, I think that I am working at the intermediate level 4 proficiency level relating to creativity with some elements of level 5. I think this because firstly “I can actively search for new solutions that improve the value-creating process”. This was evident within a recent professional teaching practice (PTE) as one of my lessons involved teaching the learners about the different waterproof materials. However, instead of presenting the different materials to the children and revealing that we would be learning about waterproof materials, I researched different ways in which I could present the scenario creatively and more unique. From this, I decided to begin my lesson by using a morfo video of a dragon presenting a problem-based scenario. From this, it was evident that more thoughtful and valuable solutions were thought of by the learners (appendix 2). Grigg (2010) and Penaluna (2017) highlights the importance of these scenarios as it allowed the learners to take control of the learners and enliven the learning by using different teaching methodologies as without curious learners “we would just there and talk at them”.   
Secondly, within the progression model, I can relate to the strand “I can assemble, test and progressively refine prototypes that stimulate the value I want to create”. This was evident in my own teaching as I created numerous different behaviour management strategies to trial within the classroom. This allowed me to adapt my teaching style accordingly and to test different strategies to see which would work most effectively for myself and the learners (appendix 3). Grigg (2010:332) emphasises the importance of ensuring numerous different strategies are used within the classroom as “every child and class presents unique challenges and teachers develop their own approaches to suit these needs”. However, in order to progress onto the advanced level for creativity, I feel that I need to continue to develop the behaviour management strategies I have created in order to add more value to the class, by improving my overall teaching. In order to achieve this, I need to gain more confidence in trialling and adapting these strategies, and not be afraid of failure, as “if something fails, something else will replace it (Penaluna, 2017). Grigg (2010) and Steer (2009) both suggest that trainee teachers are not sufficiently prepared to deal with behaviour problems within the classroom prior to qualifying. 
Additionally, to ensure progression to the next level of proficiency for creativity, I need to ensure that I involve all stakeholders of the school in the creation of new ideas. This could be achieved by asking other staff members for advice on different elements of my professional teaching and involving parents with new initiatives introduced within the classroom. 

Another competence highlighted within the framework, which is important within the school environment is planning and management. Planning and management is an important disposition that can be used in order to enhance creativity and enterprise skills if used effectively. “Planning is the platform for good teaching” (Grigg, 2010). In order to be creative, learners need to feel confident in building upon their experiences, take risks and try new ideas and resources. Therefore, it is important that the teacher carefully considers the planning and management in order to ensure all of the needs of the learners are taken into consideration. This is supported by Jones and Wyse (2004) and Gardner (1991) as planning needs to consider learning activities which cater for individual differences, hence supporting Gardner’s multiple intelligence theory. 
From looking at the progression model, I think that I am working at the intermediate proficiency level for planning and management as I have shown elements of these strands within my own teaching. These include “allowing for possibility of changes to my plan”, as during an observation on PTE, I was required to adapt my outdoor lesson due to unforeseen weather circumstances. As a result, I decided to turn the indoors into the outdoors, by allowing the learners to use their imaginations and creativity (appendix 4).
Also, “I can set short-term goals that I can act upon”. On teaching placement, at the end of each week I completed an end of week review which reflected on my week of teaching. Within these reviews, I identified my areas of weakness which needed improvement. From this, I then completed an action plan which identified short-term goals to work towards within the upcoming week (appendix 5). Short-term goals are important in order to achieve motivation and as a way to evaluate your own performance and ensure progression (Adams, 2011). According to Desailly (2012:18) “working towards a goal” is considered a key element of creativity. 
In order to develop my planning and management to the next level, I am going to ensure that I create an effective strategy in order to achieve my goals linked to my vision. This will assist with developing my creativity and enterprise skills within the classroom, as by setting a goal and making it accessible and achievable will allow everyone to achieve it, Desailly (2012). Additionally, I am going to improve my use of contingency planning and having alternative activities planned in case of any changes that may arise, hence ensuring that the value-creating process is not affected. 

Motivation and perseverance should be present within the classroom in order to ensure the learners are inspired and use their creativity and enterprise skills effectively. Jones and Wyse (2004), Fumoto et al (2012) and Desailly (2012) all agree that effective creative thinking involves having motivational foundations, in particularly intrinsic motivation. This is because the children are ‘learning to learn’ and engaging in creative learning for their own benefits and self-esteem rather that an extrinsic reward. Motivation and perseverance “drives performance” (Grigg, 2010). Maslow (as cited in Grigg, 2010) developed a hierarchy of needs which he designed to use as a drive for motivation, starting with survival and safety leading to self-actualisation. However, some may argue this stating that motivation comes from within and is not always achieved in stages. One key feature of improving ones entrepreneurial mind-set is to understand one’s own motivation in order to sustain an idea and improve the enthusiasm and enquiry (Quality Assurance Agency, 2012). 
From looking at the Entrecomp progression model, I think that I am working at the advanced level of proficiency for motivation and perseverance. This is because I feel that within my teaching I am well-motivated and “I drive my effort by using my desire for achievement and belief in my ability to achieve”. This was evident during PTE, as my main focus whilst teaching was to ensure the children were engaged within my lessons and the individual needs of the learners were met (appendix 6). This aspect of placement was my main focus and drive, which allowed me to develop my own creativity and enterprise skills in order to create effective resources for the learners. Additionally, throughout my teaching experiences I have tried to ensure that I inspire others to work hard on their goals by showing passion and a sense of ownership. This was achieved through the celebration of the children’s work, by creating a display, which displayed examples of children’s work and story maps they had produced, and QR codes of videos the children had created (appendix 7). 
Displays can be used within the classroom in order to create a stimulating environment, to enrich and reinforce what is being taught, promote classroom management and improve the motivation of the learners (Smawfield, 2006). 
In order to move onto the next level of proficiency for motivation and perseverance, I need to ensure that I introduce a range of different strategies into the classroom in order to motivate the whole team. This includes both the teacher assistants and the learners. One way of achieving this for the children would be to create a reward system to motivate the children within the classroom. Furthermore, in order to progress within my final teaching experience, I will ensure that I am better at taking control and a sense of independence whilst dealing with any setbacks and failures ensuring a positive ethos within the classroom rather than relying solely on support and guidance from my mentor. 
 


In conclusion, from critically evaluating my own performance relating to creativity and enterprise linked to the Entrecomp framework, I think that I am consciously developing my own dispositions relating to the framework. I currently feel that overall I am working at the intermediate level of the progression model. This shows that there is room for improvement and progression in order to deepen my own levels of the different competences which would allow me to improve within my professional teaching. It is important that one’s own creativity and enterprise is improved and prioritised in order to meet the changes that Donaldson (2015) and Williams (2017) are proposing to ensure that our learners evolve into enterprising, creative and critical thinkers. Hopwood (2017) supports this as “if you want to become creative practitioners you are going to have to look and listen and see and hear”. Progression in the levels of enterprise and creativity as a teacher should be ensured in order to allow the children to feel valued and promote a creative school ethos like Ynystawe, as “the teachers of tomorrow will have to respond to the changing nature of knowledge in society” (Furlong, 2015:5). 
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Appendix 1 – Entrecomp wheel
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Appendix 2 – Evidence of Creativity on PTE- use of a Morfo video
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Appendix 3 – Evidence of Creativity on PTE- behaviour management strategies
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[image: ]Appendix 4 – Evidence of planning and management on PTE – changing my plan 























[image: ]Appendix 5 – Evidence of planning and management on PTE – Short-term goals













Appendix 6 – Example of motivation and perseverance on PTE – Being well-motivated  
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Appendix 7 – Examples of motivation and perseverance on PTE – Celebrating the children’s work
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52: Knowledge and Understanding
Good
* Comments and Evidence
« Targets for improvement and suggested ways forward
Bethan planned a very motivating and ‘Mantle’ styled teaching approach to her science lesson today, she created a "Morfo' video clip of the dragon who had
a problem, this generated fantastic discussion in the class and all learers were engaged. | was so impressed that Bethan took a risk in her teaching and
applied a Mantle of the Expert' approach to her lesson. Fantastic use of ICT was shown through creating the video clip and lots of personal research had
gone into the planning of her lesson. As previously mentioned staff were aware of what they needed to carry out and assessment sheets were provided for
all adults to carry out. Bethan took pupils needs into consideration when planning, carrying out and evaluating her lesson. It was Brilliant!
$3.1: Teaching: Planning, Expectations and Targets
Good -
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53.3 - Teaching and class management

Beth created a child friendly, play rich learning environment, where all children felt they could achieve.Beth started to created her own behaviour
management techniques towards the end of her placement.she also adopted an 'Incredieble Years' style of behaviour management techniques which were
modelled by the class teacher. Beth changed her teaching style of questioning to Mantle of the expert questions, which was brilliant and encouraged the
children to extend their ideas. Beth used some of the class teachers approaches to motivate and stimulate the children's learning, this helped to provide

continuity for the children. Beth is continuing to develop her ability to support the teaching assistants effectively. Beth you are doing a good job, keep it up.

Oral and written communication

Beth displayed good and appropriate communication skills with staff and pupils in a variety of contexts. Her file and lesson plans are always very detailed
and up to date. Beth is always willing to give up her free time to discuss lessons further and is very reflective about her own work. Beth used incidental
welsh throughout her lessons to guide the children and encourage them to carry out specific instructions. Her written and oral work is good as the children

were aware of what they needed to do at each point of the lesson.

Cause for concern

No
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53.2: Teaching: Monitoring and Assessment

Good

« Comments and Evidence
« Targets for improvement and suggested ways forward

Abrilliant start to the lesson as previously mentioned so all children were engaged straight away. The classroom environment was ready and set up for the
children to carry out the activities after the introduction and a model of the activity was delivered by Bethan. Bethan instructed the adults clearly on the
activity they would be carrying out as well as the level of expectation she would expect from the children. The lesson was differentiated well. LNF was clearly
presented in the lesson through oracy and writing skills as well as numeracy skills being displayed when the children were carrying out the investigation by
creating graphs and filling in a given table. Bethan asked "Mantle of the Expert' styled questions which generated lots of discussion as well as challenging the
children's learning by always adding the scientific element to the questions as this is what we were assessing. All children were engaged and wanted to carry
out the investigation so behaviour was good in the classroom. Fantastic evaluations were made and Bethan is very honest about how the children found the
activity as well about her own teaching skills. Bethan is always willing to learn and works so hard, she always give 100 per cent to everything she does. | am

very proud of her!
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$3.2 - Monitol

g and assessment

Beth created a brilliant interactive story display which celebrated the children's work. It dsiplaeyd QR codes, examples of the children's stories and story
maps which the children are now going up to the display and re-telling the stories. Beth's use of assessment was good during her Foundation Phase
placement which was previously stated. She created assessment sheets for adults to note down the progress of the children and then triangled next to the
learning lesson objective(school marking policies displaying level of achievement next to the LO). The lesson objective was written i child speak for the
children to understand what they were working towards achieving.Verbal feedback was used most effectively to give the younger children feedback, also a
marking grid following our school's marking policy was created when Beth delivered her story lessons. All her assessment sheets helped Beth to plan what

she was teaching in the next lesson.

53.3 - Teaching and class management

Beth created a child friendly, play rich learning environment, where all children felt they could achieve.Beth started to created her own behaviour
management techniques towards the end of her placement.she also adopted an 'Incredieble Years' style of behaviour management techniques which were
modelled by the class teacher. Beth changed her teaching style of questioning to Mantle of the expert questions, which was brilliant and encouraged the
children to extend their ideas. Beth used some of the class teachers approaches to motivate and stimulate the children's learning, this helped to provide

continuity for the children. Beth is continuing to develop her ability to support the teaching assistants effectively. Beth you are doing a good job, keep it up.
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