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1. C.V.

2. DBS – Registry.
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6. Completed lesson self-evaluation forms.
  
[bookmark: _Hlk8844745]                                                                                                                                              
 
 













[bookmark: _Hlk8853378]Professional Graduate Certificate in Education (PGCE) (PCET)

Module: Professional Teaching Experience 
Programme Director: Mr Mark Flagg



Summative Elements – Section 2

1.Three observations of experienced teachers relevant to personal practice and development, clearly analysing the learning that took place.
  
2. Lesson plans, teaching and learning resources and in-lesson plan reflective evaluation of six formally assessed one-hour lessons. 

3. Eight additional lesson plans, teaching and learning resources and completed in-lesson plan reflective evaluations for a range of topics within the subject area. 

4. Critical reflective evaluation of the overall Professional Teaching Experience, which this portfolio applies to including any pastoral care / learner welfare duties or actions undertaken, including a critical review of your assessment of and for learning during your teaching practice experience. 

5. An academic critique of current thinking in relation to the use of reflective practice in teaching and learning. 

6. An Action Plan demonstrating alignment of practice with appropriate professional standards to date. 

[bookmark: _GoBack]Level 7 submissions – in addition – Section 3 
7. An academic critique of current thinking in relation to the concept of adult learning and the adult learner in the context of today’s PCET. 

                                                                                                                   
 



Joanna Fender
07846427805
joannafender@gmail.com
122 Salem Road,
Morriston,
Swansea

Profile
A recent graduate in Health and Social Care. Lots of experience within the education sector. Very much a team player who strives for perfection. Able to make decisive decisions and work autonomously. A big personality with excellent interpersonal skills. Has the ability to bring people together to work for the common goal.

Experience
Teacher at University of Wales Trinity Saint David – 2019 ongoing
Taught Module: Integrating Project
Deliver lesson content on employability skills, Issues within the Health and Social care sector. Prepare students for level 4 of degree program along with access to the workplace.
Teaching Assistant at Townhill Community School – 2008 – 2018

Education
University of Wales Trinity Saint David
Post Compulsory Education in Teacher Training – 1st class 2018 - 2019
BSC in Health and Social Care with Hons – 1st class 2015 – 2018

NVQ Level 3 Teaching Assistant – 2008 – 2009 Pass
Elkan Speech and Language level 6 – 2010 – 2011 Pass
Foundation Phase courses completed 2008 -2009 – 2010 Passed
Registered childminder Certificate – 2003 – Passed
Approved Respite Care for children within Wales – 2005

Educated at Bishop Vaughan Comprehensive School (Roman Catholic)
2 O’ Levels / 8 CSE’S

Work Experience
Townhill Community School - 2008 – 2018 – Teaching assistant
Riley’s Head Office 2002 – 2007 – Admin Assistant

Positions of responsibility:
1. Responsible for the delivery of lesson content and students wellbeing.
2. Lesson planning.
3. Students wellbeing and needs.
4. Health and safety within the classroom.
5. Accountable for the feeding a young child through a gastronomy tube daily.
6. Take lead of a classroom when the teacher has been off sick or on a course.
7. Run a daily phonics group for the development of children’s reading and literacy skills.
8. Communicate with parents of children’s progression, issues or problems.
9. Provided support to SEN children within a special educational needs unit for children.
10. Collated weekly sales figures on EXCEL for overall performance of 28 business units.
11. Delivered a speech and language programme to additional needs children.
12. Ran my own child-minding business from home. 
13. A parent to 3 children.

Skills
· Excellent written and oral communication; 
· Positive individual who can motivate others within the team. 
· Excellent interpersonal skills  
· Ability to connect with individuals and build strong relationships. 

· Methodical thinker who has excellent attention to detail. 
· Vast experience of issues within the health and Social care sector.
· Vast experience of working with children.
· Well-presented individual.

Interests
· Family
· Sport 
· Interior design 
· Reading 
· Dog lover
· Music 
· Friends

DBS Certificate



A Description of the Professional Teaching Experience Placement Including Location, the Learner Group(s) and Any Particular Educational Issues. 

My PCET placement has been undertaken at University of Wales Trinity Saint David Business School, at High Street in Swansea.  
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I have carried out my placement hours within a variety of different classes, with the focus on the Certificate in Care students. These are students who are working towards accessing employability skills along with higher education such as a degree programme or HND/C. This shows how the university is opening up their doors for all educational attainment levels to access higher education with the provision of help and support (University of Wales Trinity Saint David, 2019). My placement teaching hours have focused on Professional Academic Development (PAD) which helps students to develop basic skills required in higher education. It also helps students to develop transferable employability skills, along with developing confidence and academic attainment levels. Transferable skills according to McGill & Beaty (1992) are considered to 

be the ability to listen, observe, question and provide feedback. These acquired skills combined with knowledge are sought after qualities from employers. This highlights how relevant PAD is to students who are undertaking higher education. PAD helps them to develop skills that are needed for further education study, furthermore, accessing attainable job positions. Lesson content consists of IT skills, presenting skills, English language skills and various other forms of skill sets such as academic writing. 

Additionally, I have also taught the same students for Integrating Project, which has been my own taught module, This subject focuses on the students developing their subject knowledge, further education skills and employability skills. Additionally, developing a basis of understanding on health and social care issues which could impact on service users and service providers. Therefore, equipping the learners with the tools to take forward to jobs within the health and social care sector. Subsequently, providing them with the appropriate accreditation to work in the health and care sector. This is because all health and care providers will be looking for current and new staff employees to have the certificate in care qualification, ensuring that they are capable of the basic skills requirement. Consequently, ensuring that service users are receiving the best available care from qualified service providers (Unison, 2015).
This teaching module has enabled me to become a paid member of the universities teaching staff whilst learning. Work based learning according to Boud & Solomon, (2001) is learning whilst within a working environment. Therefore, providing opportunities to develop knowledge and earn recognition to become a paid member of staff at the same time. Becoming a professional teacher according to Armitage, Bryant, Dunhill et al, (2007a) is just the beginning of a commitment to undertake a career in teaching. It, therefore, 

involves continuous professional development (CPD) from the newly qualified teacher. This is to ensure that the students that are taught by the teacher receive optimum learning and development. Additionally, through the continuous professional learning from the teacher. CPD provides the teacher with skills that are continuously built on to be able to raise student learning standards (Armitage, Bryant, Dunhill et al, 2007b). King, (2015) pinpoints that (CPD) is a fundamental aspect of development for teaching professionals within higher education. Subsequently stating that (CPD) needs to be considered part of normal teaching within everyday professional practice. Consequently, with all teaching professionals planning and implementing appropriate learning contexts throughout professional practice. 

The students that I have helped develop have different needs and requirements. Therefore, I have had to adapt my own teaching skills in order for them to grasp the concept of the learning content, therefore ensuring that differentiation factors into the lesson content. Huebner, (2010) points out that classrooms to date are filled with learners with varying academic abilities along with language issues and different cultures. This highlights how significant differentiation is to  today’s classrooms.
The class consists of varying abilities, is multicultural along with a variance of ages. There are some students with additional learning needs such as, dyslexia, additionally, some have mental health issues, English is not the first language for some. Consequently, highlighting how these students need time, consideration and support (British Council, 2019). There is some autonomous learning from the students, however the class is predominantly student centred, one to one support, along with students working collaboratively. Some students have one to one class support from a learning support adviser. This highlights how the students focus on a support network, finding autonomous learning a little daunting at times, however they are working towards this goal. Some students within this setting need a one on one support, along with guidance and reassurance that their work and application to learning is on the right pathway. Therefore, I see myself as not only their teacher, but also a motivator, listener, 
support network and a mentor. This is for them to be able to develop within the classroom alongside the teaching strategies that I apply. To ensure that they feel empowered to develop within the learning environment, I have assessed each class member, discussed with them what they require from me, along with what they feel are the best methods to adopt for their development within the classroom setting. I feel that this is a fundamental requirement in ascertaining what the learning styles of each individual within the classroom is. Therefore, enabling myself to adapt significant learning strategies and set ups for students to prosper and develop within the learning environment.
These goals are readdressed every five weeks to ensure that they are satisfied along with myself from the progress that they have made. This ensures formative assessment is ongoing, therefore, fundamentally providing me with the information to make a summative assessment of the students at the end of the module.
One particular learner within the classroom has mental health issues along with difficulty in putting his thoughts onto paper. Learning support has been provided for him via a computer, were he verbally expresses any knowledge or research that he has. He feels far more able to vocalise his thoughts in comparison. This can sometimes be time consuming as all lesson content has to be discussed with his one to one assistant. However, he is making progress and it allows the other students to see how the university is working to allow everyone the chance to access higher education. It also shows how education is attainable for students when support is provided. Therefore, giving the students a sense of acceptance and belonging. This widening access provision inspires mature, multicultural, differentiated learning abilities along with disadvantaged individuals to access a pathway to achieving a greater standard of living through 

job opportunities along with a sense of achievement, progress, self-esteem and acceptance (Basit & Tomlinson, 2012). Although it has controversial opinions from many, I personally feel that it is an excellent way to boost the economy, allow individuals to access jobs at a greater level, raise the standard of living for many individuals, therefore a positive situation for the universities (UK Research and Innovation, 2014). This is because more individuals are accessing higher education which provides jobs for the university staff employees, also highlighting how higher education is learner friendly to all and not just the young, gifted and financially well-off individuals (Elgot, 2018). In comparison, Warnock, (1977 pg. 229) points out that “there is a difference between claiming that everyone has an equal right to education and saying that everyone has a right to equal education?” Therefore, highlighting the possible difficulties for teaching practioner’s and universities to be able to provide a curriculum to suit all student learning needs (Kelly, 2009). 
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To whom it may concern 

I would like to confirm that Joanna Fender has completed a minimum of 212 hours working as both PGCE volunteer and paid member of staff for the Health Portfolio. I can confirm her attendance and excellence in both teaching delivery and assessing. She has also gained hours next year as a Hourly Part Time Lecturer. 

Cofion Cynnes

Tania Davies SFHEA, MSc, PGCE, KSPD, PDC, DipW, IoW
Cyfarwyddwraig y Portffolio Iechyd / Health Portfolio Director 
Prifysgol Cymru Y Drindod Dewi Sant / University of Wales Trinity Saint David
Stryd Fawr / High Street
Abertawe / Swansea
SA1 1NE

Twitter: @UWTSDHSC
Instagram: uwtsd_healthportfolio
Ffôn / Tel: 01792 481196 (Abertawe / Swansea)
Ffôn / Tel: 01267 225117 (Caerfyrddin / Carmarthen)
ebost/email: tania.davies@uwtsd.ac.uk
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UWTSD: Log of Hours = 212

	Professional Academic Development
	57 hours

	Marking student papers
	28 hours

	Student interviews/Vivas
	9 hours

	Exam invigilator
	12 hours

	Integrating project
	60 hours

	Mental health 
	3 hours

	Health, Wellbeing and Sustainability 
	9 hours

	Managing and Organisations
	6 hours

	Welsh
	3 hours

	Student presentations
	6 hours

	Introduction to Health Research
	6 hours

	Introduction to Research Skills in Care
	9 hours

	Health Portfolio Meetings
	4 hours









14 Mentor Meeting Records
In the paragraphs below are mentor meeting records that have been signed by my placement mentor. They have not been signed by myself Joanna Fender, however I have witnessed and approved each mentor record and agreed with Karen Hudson the existing targets and new targets that are required of me.

	Existing targets
	New targets
	Date
	Completed

	✔
	✔
	01/10/18
	✔

	✔
	✔
	01/10/18
	✔

	✔
	✔
	15/10/18
	✔

	✔
	✔
	12/11/18
	✔

	✔
	✔
	19/11/18
	✔

	✔
	✔
	19/11/18
	✔

	✔
	✔
	26/11/18
	✔

	✔
	✔
	03/12/18
	✔

	✔
	✔
	21/01/19
	✔

	✔
	✔
	28/01/19
	✔

	✔
	✔
	11/02/19
	✔

	✔
	✔
	04/03/19
	✔

	✔
	✔
	04/03/19
	✔

	✔
	✔
	18/03/19
	✔


















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  1st October 2018

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	N/A first meeting to discuss what subject areas Joanna is comfortable in teaching and to discuss her availability to undertake teaching practice.
	K1






















2. 	New Targets
	Joanna to attend classes with Certificate in Care students (L3/4) on Monday mornings and Nursing Studies students (L4) on Friday mornings for Personal and Academic Development modules.
Joanna also to attend Introduction to Health Research classes with Nursing studies students (L4) on Tuesday afternoons.
This week Joanna will be mostly observing mentor teaching, and supporting students with class activities, adapting the level of support to meet the needs of students.
	





A1, A2, A3, A4, K2, K3, V1, V2 

















3. 	Outline of future training activities designed to achieve targets
	Joanna to undertake reading of sources relating to study skills and research methods.

Joanna to familiarize herself with the Moodle pages of the modules she will be undertaking her teaching practice in.
	K1, A5, V3

























1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.



1. PDP checked for up-to-date and satisfactory plans and evaluations?


N/A in this initial meeting.

1. Note of ideas /issues discussed as a basis for Assignments


N/A in this initial meeting.



Student Teacher:  _________________________________ Date:  1st October 2018				


Subject Mentor:   [image: A4114] Date:  1st October 2018













MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  1st October 2018

Term:		1		(Please circle as appropriate)		


1. Review of existing targets (include reference to Professional Standards)
	Joanna to attend classes with Certificate in Care students (L3/4) on Monday mornings and Nursing Studies students (L4) on Friday mornings for Personal and Academic Development modules.
Joanna also to attend Introduction to Health Research classes with Nursing studies students (L4) on Tuesday afternoons.
This week Joanna will be mostly observing mentor teaching, and supporting students with class activities, adapting the level of support to meet the needs of students.
	A1, A2, A3, A4,K2, K3, V1, V2 






















2. 	New Targets
	Joanna to familiarize herself with the University’s new guidance for Harvard referencing.

Joanna to support nursing studies students in computer lab to enable them to find suitable journal articles related to health for assignment 1.

Joanna to continue with classroom observation in PAD lessons and to support students with class activities.

Joanna advised to book planned classroom observations with her course director.
	A5, K1, V3


A2, A3, A4, K2, K3, K4



A1, A2, A3, A4,K2, K3, V1, V2 












3.	Outline of future training activities designed to achieve targets
	Joanna to attend library induction with Nursing studies students to refresher her memory on how to find library resources, particularly journal articles.

	K1, A5, V3
















1. Audit of Subject Knowledge reviewed?

Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.

1. PDP checked for up-to-date and satisfactory plans and evaluations?


1. Note of ideas /issues discussed as a basis for Assignments



Student Teacher:  _________________________________  Date:  8th October 2018				


Subject Mentor:   [image: A4114] Date:  8th October 2018

MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  15th October 2018

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to familiarize herself with the University’s new guidance for Harvard referencing.

Joanna to support nursing studies students in computer lab to enable them to find suitable journal articles related to health for assignment 1.

Joanna to continue with classroom observation in PAD lessons and to support students with class activities.

Joanna advised to book planned classroom observations with her course director.
	A5, K1, V3


A2, A3, A4, K2, K3, K4



A1, A2, A3, A4,K2, K3, V1, V2 























2. 	New Targets
	Joanna to deliver lesson she has previously observed mentor deliver on Stages in Essay writing to Cert in Care class and support students with Activity.

Demonstrate where resources can be found on Moodle.

Joanna to reflect on and evaluate own performance following the lesson.
	A2, A3, A4, K1, K2, K3, V1, V2






K5














3.	Outline of future training activities designed to achieve targets
	Joanne to undertake reading on academic writing relating to accuracy with grammar e.g. conjunctions and contractions.

Joanna to begin to prepare resources to deliver a lesson on accuracy with grammar in academic writing for delivery to the Cert in Care and Nursing studies classes when she returns to placement after block in University.
	A5, V3



A1, A2, A3, A4, K1, K2, K3, V1, V2














1. Audit of Subject Knowledge reviewed?

Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.

1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanne has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on lesson delivered and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments
N/A



Student Teacher:  _________________________________  Date:  15th October 2018				
Subject Mentor:   [image: A4114] Date:  15th October 2018


MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  12th November 2018

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to continue to prepare resources to deliver a lesson on accuracy with grammar in academic writing (verbs, nouns and adjectives) for delivery to the Cert in Care and Nursing studies classes for this week. Joanna to consider making use of emerging technologies when preparing resources.

Observation assessment to be undertaken by mentor with Certificate in Care class.

	A2, A3, A4, K1, K2, K3, V1, V2

Achieved and lesson observed.




















2. 	New Targets
	Joanna to prepare resources (including a Kahoot game) for a lesson in PAD with Cert in Care Students on accuracy with grammar e.g. conjunctions and contractions for delivery on Monday 19th November
	A2, A3, A4, K1, K2, K3, V1, V2
















3.	Outline of future training activities designed to achieve targets
	Joanna to continue to undertake reading on academic writing relating to, punctuation and correct use on there, their and they’re.

Joanna to continue to prepare teaching resources to deliver lessons on these topics in the coming weeks in semester 1.  Joanna to consider making use of emerging technologies when preparing resources.



	A5, V3



A1, A2, A3, A4, K1, K2, K3, V1, V2














1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanne has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on lesson delivered and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments

Use of emerging technologies in the classroom link to assignment 1.






Student Teacher:  _________________________________ Date:  12th November 2018				


Subject Mentor:   [image: A4114] Date:  12th November 2018













MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  19th November 2018

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to prepare resources (including a Kahoot game) for a lesson in PAD with Cert in Care Students on accuracy with grammar e.g. conjunctions and contractions for delivery on Monday 19th November.
	A2, A3, A4, K1, K2, K3, V1, V2

Achieved.














2. 	New Targets
	Joanna to observe Cert in Care students practicing their presentations for the Introduction to Health and Social care module and provide feedback to prepare students for the actual assessment on 26th November (students will engage in formative peer assessment).

Joanna to Invigilate a mock in class test for Nursing studies students on Friday 23rd November under exam conditions.
	A3, A4, K3, K6, V1, V2





A5, V4













3.	Outline of future training activities designed to achieve targets
	Undertake some research into Learning styles and Models of reflection in preparation for producing taught sessions in semester 2.

	A5, V3



A1, A2, A3, A4, K1, K2, K3, V1, V2
















1. Audit of Subject Knowledge reviewed?

Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.




1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanne has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on lesson delivered and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments

Reflection on taught sessions and assessment of student’s learning relate to assignment 2. 






Student Teacher:  _________________________________ Date:  19th November 2018				


Subject Mentor:   [image: A4114] Date:  19th November 2018

















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  19th November 2018

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to prepare resources (including a Kahoot game) for a lesson in PAD with Cert in Care Students on accuracy with grammar e.g. conjunctions and contractions for delivery on Monday 19th November.
	A2, A3, A4, K1, K2, K3, V1, V2

Achieved.














2. 	New Targets
	Joanna to observe Cert in Care students practicing their presentations for the Introduction to Health and Social care module and provide feedback to prepare students for the actual assessment on 26th November (students will engage in formative peer assessment).

Joanna to Invigilate a mock in class test for Nursing studies students on Friday 23rd November under exam conditions.
	A3, A4, K3, K6, V1, V2





A5, V4













3.	Outline of future training activities designed to achieve targets
	Undertake some research into Learning styles and Models of reflection in preparation for producing taught sessions in semester 2.

	A5, V3



A1, A2, A3, A4, K1, K2, K3, V1, V2
















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on lesson delivered and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments

Reflection on taught sessions and assessment of student’s learning relate to assignment 2. 






Student Teacher:  _________________________________ Date:  19th November 2018				


Subject Mentor:   [image: A4114] Date:  19th November 2018

















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  26th November 2018

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to observe Cert in Care students practicing their presentations for the Introduction to Health and Social care module and provide feedback to prepare students for the actual assessment on 26th November (students will engage in formative peer assessment).

Joanna to Invigilate a mock in class test for Nursing studies students on Friday 23rd November under exam conditions.
	A3, A4, K3, K6, V1, V2





A5, V4

Achieved.













2. 	New Targets
	Joanna to invigilate in final Physiology exam for 3 students on Friday 30th November under exam conditions.

Joanna to second mark assessed presentations for Cert in Care Students on Monday 3rd December and to contribute to feedback to students.
	A5 V4 



A3











3.	Outline of future training activities designed to achieve targets
	Continue to undertake research into Learning styles and Models of reflection in preparation for producing taught sessions in semester 2.

	A5, V3


A1, A2, A3, A4, K1, K2, K3, V1, V2















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on exam invigilation and assessment and feedback from presentations observed and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments

Reflection on assessment of student’s learning relate to assignment 2. 






Student Teacher:  _________________________________ Date:  26th November 2018				


Subject Mentor:   [image: A4114] Date:  26th November 2018
















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  3rd December 2018

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to second mark Cert in Care students during their presentations for the Introduction to Health and Social care module and discuss feedback and mark with first and other second marker (mentor).

	A3, 



Achieved.









2. 	New Targets
	Joanna to invigilate in final Physiology exam for 2 students with compensatory measures on Friday 7th December under exam conditions.

Joanna to attend a training session on how to use Grade Mark to mark written assignments submitted via Turnitin. Joanne to then mark some assignments herself. These will be second marked by mentor, and support will be provided by mentor when needed.
	A5, V1, V2, V4 



A3, A5, K5, K6













3.	Outline of future training activities designed to achieve targets
	Continue to undertake research into Learning styles and Models of reflection in preparation for producing taught sessions in semester 2.

	A5, V3


A1, A2, A3, A4, K1, K2, K3, V1, V2















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on exam invigilation and assessment and feedback from presentations observed and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments

Reflection on assessment of student’s learning and examination invigilation relate to assignment 2. 






Student Teacher:  _________________________________ Date:  3rd December 2018				


Subject Mentor:   [image: A4114] Date:  3rd December 2018















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  21st January 2019

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to invigilate in final Physiology exam for 2 students with compensatory measures on Friday 7th December under exam conditions.

Joanna to attend a training session on how to use Grade Mark to mark written assignments submitted via Turnitin. Joanne to then mark some assignments herself. These will be second marked by mentor, and support will be provided by mentor when needed.
	  A5, V1, V2, V4 


A3, A5, K5, K6


Achieved.













2. 	New Targets
	Joanna to deliver a lesson on Punctuation and Homophones to Cert in Care students.
Joanna to prepare proformas and teaching resources for first session for Integrating Research Project. Joanna needs to put into practice strategies she has been shown to upload resources to Moodle in pdf format.
	A1, A2, A3, A4, K1, K2, K3, V1, V2















3.	Outline of future training activities designed to achieve targets
	Prepare resources for taught session on Learning styles taught sessions in semester 2.
Continue to prepare lesson plans and resources for Integrating Research Project.

	
A4, A5, K1, K2, V1, V2















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in. Joanna has also previously produced a dissertation, so has experience in report writing to be able to support Cert in Care students with their research projects.


1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on lesson on punctuation and homophones and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments







Student Teacher:  _________________________________ Date:  21st January 2019				


Subject Mentor:   [image: A4114] Date:  21st January 2019















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  28th January 2019

Term:		1		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to deliver a lesson on Punctuation and Homophones to Cert in Care students.
Joanna to prepare proformas and teaching resources for first session for Integrating Research Project. Joanne needs to put into practice strategies she has been shown to upload resources to Moodle in pdf format.
	  A1, A2, A3, A4, K1, K2, K3, V1, V2
 


Achieved.









2.	New Targets
	Joanna to prepare her resources for her second lesson for Integrating Research Project. Joanna to upload her lesson resources into clearly defined sessions on Moodle. Joanna needs to retrieve and print her registers in advance of lessons and record the attendance data onto live registers at the end of lessons.
	A1, A2, A3, A4, K1, K2, K3, V1, V2















3.	Outline of future training activities designed to achieve targets
	Continue to prepare resources for a taught session on Learning styles in semester 2 for PAD with Cert Care students. To deliver a lesson on Skills and Qualities for employment within HSC with PAD students.
Continue to prepare lesson plans and resources for Integrating Research Project sessions.

	
A4, A5, K1, K2, V1, V2

















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in. Joanna has also previously produced a dissertation, so has experience in report writing to be able to support Cert in Care students with their research projects.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on lesson on punctuation and homophones and include this in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments







Student Teacher:  _________________________________ Date:  28th January 2019				


Subject Mentor:   [image: A4114] Date:  28th January 2019




















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  11th February 2019

Term:		2		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Joanna to prepare resources to deliver a lesson to Cert Care students on Skills and Qualities for Health and Social Care for delivery in a PAD session on 11th February. Joanna to prepare her resources for lesson 3 for Integrating Research Project for Thursday 14th February,
	  A1, A2, A3, A4, K1, K2, K3, V1, V2
 


Achieved.









2. 	New Targets
	Deliver a taught session on Learning styles on 18th February for PAD with Cert Care students. Observe guest speaker session on Life Design with this group.
Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.

	A1, A2, A3, A4, K1, K2, K3, V1, V2
















3.	Outline of future training activities designed to achieve targets
	Prepare for panel interviews assessment in PAD with Cert Care students for Monday 4th March. 
Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.

	
A4, A5, K1, K2, V1, V2

















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in. Joanna has also previously produced a dissertation, so has experience in report writing to be able to support Cert in Care students with their research projects.

1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.

Joanna to reflect on lesson on Learning Styles and observation of guest speaker session on Life Design as well as her lessons on the Integrating Research Project module and include these in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments







Student Teacher:  _________________________________ Date:  11th February 2019				


Subject Mentor:   [image: A4114] Date:  11th February 2019
















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  4th March 2019

Term:		2		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Whilst attending classes at University, continue to prepare for panel interviews assessment in PAD with Cert Care students for Monday 4th March. 
Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions
	  A1, A2, A3, A4, K1, K2, K3, V1, V2
 


Achieved.










2. 	New Targets
	Provide feedback to Cert in Care students on interviews and CVs. Support Mentor in Undertaking additional interviews.

Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.

	A1, A2, A3, A4, K1, K2, K3, V1, V2
















3.	Outline of future training activities designed to achieve targets
	Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.
Prepare for drop-in sessions to support assignment writing with students.

	
A4, A5, K1, K2, V1, V2

















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in. Joanna has also previously produced a dissertation, so has experience in report writing to be able to support Cert in Care students with their research projects.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments







Student Teacher:  _________________________________ Date:  4th March 2019				


Subject Mentor:   [image: A4114] Date:  4th March 2019



















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  4th March 2019

Term:		2		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Provide feedback to Cert in Care students on interviews and CVs. Support Mentor in Undertaking additional interviews.

Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.

	  A1, A2, A3, A4, K1, K2, K3, V1, V2, K6
 


Achieved.











2. 	New Targets
	Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.
Prepare for drop-in sessions to support assignment writing with students

	A1, A2, A3, A4, K1, K2, K3, V1, V2,V3















3.	Outline of future training activities designed to achieve targets
	Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.
Prepare for drop-in sessions to support assignment writing with students for the remaining teaching weeks prior or assignment submission.

	
A4, A5, K1, K2, V1, V2

















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in. Joanne has also 

previously produced a dissertation, so has experience in report writing to be able to support Cert in Care students with their research projects.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments







Student Teacher:  _________________________________ Date:  11th March 2019				


Subject Mentor:   [image: A4114] Date:  11th March 2019


















MENTOR MEETING RECORD


Student Teacher Name:	Joanna Fender 		 Date:  18th March 2019

Term:		2		(Please circle as appropriate)		


1.	Review of existing targets (include reference to Professional Standards)
	Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.
Prepare for drop-in sessions to support assignment writing with students.


	  A1, A2, A3, A4, K1, K2, K3, V1, V2, K6
 


Achieved.










2. 	New Targets
	Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.
Prepare for drop-in sessions to support assignment writing with students for the remaining teaching weeks prior or assignment submission. Assess presentations for group1 for assignment 1.
Prepare for exam invigilation of exam for student with compensatory measure for Friday 22nd March

	A1, A2, A3, A4, K1, K2, K3, V1, V2, V3





















3.	Outline of future training activities designed to achieve targets
	Continue to prepare lesson plans and resources for future sessions for Integrating Research Project sessions.
Prepare for drop-in sessions to support assignment writing with students for the remaining teaching weeks prior or assignment submission.  Assess presentations for group 2 for assignment 1.
Prepare for exam invigilation of exam for student with compensatory measure for Friday 29th March.

	
A4, A5, K1, K2, V1, V2





















1. Audit of Subject Knowledge reviewed?



Joanna has previously studied and achieved modules in study skills and health research so has the required background knowledge for the subject areas she will be undertaking her teaching practice in. Joanne has also previously produced a dissertation, so has experience in report writing to be able to support Cert in Care students with their research projects.



1. PDP checked for up-to-date and satisfactory plans and evaluations?
Joanna has included meeting records to date and classroom observations of mentor in her portfolio.



1. Note of ideas /issues discussed as a basis for Assignments







Student Teacher:  _________________________________ Date:  18th March 2019				


Subject Mentor:   [image: A4114] Date:  18th March 2019












Lesson Self Evaluation Forms x 4

	Topic
	Students
	Date

	Nouns, verbs and Adjectives
	Certificate in Care
	12/11/19

	Punctuation for Academic Writing
	Certificate in Care
	28/01/19

	Wellbeing and Future Generations of Wales act 2015
	3rd year Health and Social Care
	29/01/19

	Learning styles
	Certificate in Care
	04/02/19




These can be found in the next paragraph.





















LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender             Class:  Certificate in Care       	
Date:   12th November 2019                                      Topic:  Nouns, Verbs and Adjectives 

Target/s for this Observation:  Recognising types of words

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	1.that I effectively revisited work from the last lesson? 	
	/
	
	
	

	2.that I had a good introduction?
	/
	
	
	

	3.that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	
	/
	
	

	5.   that I made good use of incidental Welsh?
	
	
	/
	

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	/
	
	
	

	8.   with my knowledge of the subject?	
	/
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	/
	
	
	

	11.  that I monitored pupils’ understanding & progress?
	/
	
	
	

	12.  with my control & behaviour management?
	/
	
	
	

	13.  with the quality of learners’ question/answers?
	/
	
	
	

	14.  with the quality of learners’ learning?
	/
	
	
	

	15.  with my enthusiasm and response to learners?
	/
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	/
	
	
	

	17.  that I had an effective ending/plenary?
	/
	
	
	

	18.  that learning outcomes were achieved?
	/
	
	
	

	19.  with the assessment/evaluation strategies?
	/
	
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied




	What aspects of the lesson were particularly good or need to be developed?  Why?
Negatives
ICT skills need to be developed. The transition between you tube clips and slides is somewhat unpredictable, this sometimes flusters me which in turn can make me look inadequate and unprofessional.

Positives
Delivery of the lesson content is improving; differentiation is considered with needs of some of the students, such as dyslexia, inability to retain information, mental health issues and language difficulties (K3, V1, V2). I go through the plenary with all students, slowly, additionally, I target students who need to be considered for their learning abilities. Therefore, ensuring that all student’s needs are covered. The students appear to be engaged and participating with the Interactional Kahoot game that I use as a formative assessment of student’s overall learning from the lesson content (K1, K2, K4, K5).




























LESSON SELF-EVALUATION FORM

Student Teacher’s Name:   Joanna Fender                       Class:   Certificate in Care        	
Date:   28/01/19                                                                     Topic:  Punctuation for            Academic Writing
Target/s for this Observation:  
Class abilities, differentiation, learning needs and assessment

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	1.that I effectively revisited work from the last lesson? 	
	
	/
	
	

	2.that I had a good introduction?
	/
	
	
	

	3.that I shared learning objectives?
	/
	
	
	

	4. that the lesson was well planned & prepared?
	
	/
	
	

	5.that I made good use of incidental Welsh?
	
	
	/
	

	6.that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	/
	
	
	

	8.   with my knowledge of the subject?	
	/
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	/
	
	
	

	13.  with the quality of learners’ question/answers?
	/
	
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	/
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	/
	
	
	

	18.  that learning outcomes were achieved?
	/
	
	
	

	19.  with the assessment/evaluation strategies?
	/
	
	
	

	20.  that I aligned my teaching effectively with professional standards?
	/
	
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied



	What aspects of the lesson were particularly good or need to be developed?  Why?


· Prepared an appropriate plan for a session on academic writing relating to punctuation for a small group of year 1, Level 3-4 students.
 
· The resources prepared were appropriate to meet the individual needs of students and to facilitate differentiation as required.  The students really engaged and enjoyed the Kahoot activities which allowed formative assessment to take place.

· Appropriately linked to professional standards (A1, A4, K4, V1, V4).































LESSON SELF-EVALUATION FORM

Student Teacher’s Name: Joanna Fender                            Class: Certificate in Care        	
Date:   04/02/19                                                                        Topic:  Learning styles

Target/s for this Observation:  To improve learner’s professional academic development

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	1.that I effectively revisited work from the last lesson? 	
	/
	
	
	

	2.that I had a good introduction?
	/
	
	
	

	3.that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	/
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	/
	

	6.   that I appropriately referenced the cross-cutting theme?
	/
	
	
	

	7.   that the lesson was well resourced? 	
	/
	
	
	

	8.   with my knowledge of the subject?	
	/
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	/
	
	
	

	11.  that I monitored pupils’ understanding & progress?
	/
	
	
	

	12.  with my control & behaviour management?
	/
	
	
	

	13.  with the quality of learners’ question/answers?
	/
	
	
	

	14.  with the quality of learners’ learning?
	/
	
	
	

	15.  with my enthusiasm and response to learners?
	/
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	/
	
	
	

	17.  that I had an effective ending/plenary?
	/
	
	
	

	18.  that learning outcomes were achieved?
	/
	
	
	

	19.  with the assessment/evaluation strategies?
	/
	
	
	

	20.  that I aligned my teaching effectively with professional standards?
	/
	
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied



	What aspects of the lesson were particularly good or need to be developed?  Why?

Positives
· No technical difficulties
· Learner’s engagement with the lesson content
· Pitched at the correct level
· Planning and preparation paid off
· Formative assessment took place with a Kahoot activity
· Timing was very good

Negatives
· Need to incorporate Welsh into the lesson content

(A1, A2, A3, A4, K1, K2, K3, K4, V1, V2)





























LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender        Class:  3rd year Health and Social Care       	
Date:   29th January 2019                                     Topic:  Wellbeing and Future Generations of Wales act 2015

Target/s for this Observation:                           Dissect the act with student participation

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	1.that I effectively revisited work from the last lesson? 	
	/
	
	
	

	2.that I had a good introduction?
	/
	
	
	

	3.that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	/
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	/

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	/
	
	
	

	8.   with my knowledge of the subject?	
	/
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	
	/
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	/
	
	
	

	12.  with my control & behaviour management?
	/
	
	
	

	13.  with the quality of learners’ question/answers?
	/
	
	
	

	14.  with the quality of learners’ learning?
	/
	
	
	

	15.  with my enthusiasm and response to learners?
	/
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	/
	
	
	

	18.  that learning outcomes were achieved?
	
	/
	
	

	19.  with the assessment/evaluation strategies?
	
	/
	
	

	20.  that I aligned my teaching effectively with professional standards?
	/
	
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied



	What aspects of the lesson were particularly good or need to be developed?  Why?

Positives
· Excellent feedback provided on preparation of lesson content.
· Skill for learner’s engagement, probing and picking at their knowledge on topic.
· Excellent participation from the students.
· Explored lesson content.


Negatives
· IT issues.
· Not comfortable using other lecturer’s resources when covering their lesson.
· Voice projection could be louder.

(A1, A2, A3, A4, K1, K2, K3, K4, V1, V2)


	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

· Use register to ensure everyone participants within the lesson.
· More group sessions.
· IT needs focus and development.


















Professional Graduate Certificate in Education (PGCE) (PCET)

Module: Professional Teaching Experience 
Programme Director: Mr Mark Flagg



Summative Elements

1.Three observations of experienced teachers relevant to personal practice and development, clearly analysing the learning that took place.
  
2. Lesson plans, teaching and learning resources and in-lesson plan reflective evaluation of six formally assessed one-hour lessons. 

3. Eight additional lesson plans, teaching and learning resources and completed in-lesson plan reflective evaluations for a range of topics within the subject area. 

4. Critical reflective evaluation of the overall Professional Teaching Experience, which this portfolio applies to including any pastoral care / learner welfare duties or actions undertaken, including a critical review of your assessment of and for learning during your teaching practice experience. 

5. An academic critique of current thinking in relation to the use of reflective practice in teaching and learning. 

6. An Action Plan demonstrating alignment of practice with appropriate professional standards to date. 

Level 7 submissions – in addition
7. An academic critique of current thinking in relation to the concept of adult learning and the adult learner in the context of today’s PCET. 

                                                                                                                   
 




Summative Assessments :  3 Observations of Experienced Teachers

	

	1. Teacher – Jaymie Phillips / Professional Academic Development – 1st year students

	

	2. Teacher – Amanda Owens / Mental Health – 3rd year students

	

	3. Teacher – Karen Burton / Nursing Students – 1st year students



These can be found in the paragraph below.

























LESSON OBSERVATION FORM


	Teacher

	Jaymie Phillips

	Date
	
01/10/18

	Group
	First Years Students


	Topic/Context
	
Professional Academic Development (PAD)

	Notes on the lesson:

	
Lesson was based on an introduction to Learning.

· Essay and Report Writing (Difference of)
· Assignment schedule
· Assignments 1 & 2
· Recognising student’s names 

	

	What I have learned:

	
· Different levels of learning amongst students.
· Timing is beneficial for both the student and the teacher.
· Facilitated learning for example (give a little information, receive more back from the students).
· Engagement with students.
· Build a rapport with students.
· Show a level of interest in students.
· Establish the learning needs of the students.
· Differentiation.
· Appropriate learning environment.

	

	Targets to improve my own practice (mapped to the professional standards):

	
A1 – Design and plan learning activities or study programmes with the approaches previously mentioned.

A3 – Access and give feedback to learners. Activities and worksheets are useful for guiding learners.

K2 – Use appropriate methods for teaching and learning. Pitch at the correct level for the learner.
Attention to detail.
	













LESSON OBSERVATION FORM

	Teacher

	Amanda Owens

	Date
	
01/10/18

	Group
	3rd Year students


	Topic/Context
	Mental Health


	Notes on the lesson:

	
Lesson was based on Dementia.

· Different types of dementia.
· Assignment schedule of assignment 2.
· Tepa Snow - an insight into dealing with dementia.
· Handling patient care.
· Modeling behaviours of dementia patients.
	

	What I have learned:

	
· Different levels of learning.
· Timing.
· Expectations from the students.
· Classroom. environment should be comfortable and warm.
· Ensure technology is in working order.
· Take a register of student attendance.
· Keep control of the chatter.
· Delivering the lesson content with innovative ways such as role play, modeling behaviour, technology, group work, student led.
· Student interaction can help to prompt other students.
· Voice control can help to keep a stable classroom environment.
	

	Targets to improve my own practice (mapped to the professional standards):

	
A1 – Design and plan learning activities or study programmes, with the approaches previously mentioned.
A3 – Assess and give continuous feedback to learners. This provides them with an insight to their own development. Therefore, encouraging further progression. 
K2 – Use appropriate methods for teaching and learning. Pitch at the correct level for the learners. This keeps the class engaged and motivated to learn. 
K3 – How students learn, (VAK) consider this when devising lesson content.
	










LESSON OBSERVATION FORM

	Teacher

	Karen Burton

	Date
	
09/10/18

	Group
	First Years Nursing Students


	Topic/Context
	
Research

	Notes on the lesson:

	
Lesson was based on an introduction to Learning.
· 3 groups for this topic.
· Journals were discussed.
· What are journals?
· What did journals entail?
· Assessment / Descriptive. 
· Students were confused by these journals.
	

	What I have learned:

	
· It is difficult to keep students focused and on task.
· Noise level is too high.
· Students were confused by the terminology of the journals.
· Very important to break down the topic and start from the basics, so that students can grasp the topic.
· Timing of the lesson delivery is vital to student engagement. 
· For longer lectures, appropriate breaks need to be factored in.

	

	Targets to improve my own practice (mapped to the professional standards):

	
A1 – Design and plan learning activities or study programmes, with the approaches previously mentioned.

A3 – Assess and give continuous feedback to learners. This provides them with an insight to their own development. Therefore, encouraging further progression. 

K2 – Use appropriate methods for teaching and learning. Pitch at the correct level for the learners. This keeps the class engaged and motivated to learn.

K4 – The use of appropriate technologies can benefit lesson content and student engagement.

K5 – Methods of assessment used regarding teaching practice and level of student engagement.

	











Lesson Plans/ Assessment sheets x 6
Below you will find a record of six lesson plans, six assessment sheets along with teaching resources.
		Lesson Plan
	Assessment Sheet
	Date

	Types of Words
	Nouns, Verbs and Adjectives
	12th November 2018

	Punctuation
	Academic writing
	28th January 2018

	Wellbeing and Future Generations of Wales Act 2015
	Dissection of the act
	29th January 2019

	Evaluation
	Evaluation
	4th February 2019

	Learning Styles (VAK)
	Learning Styles
	4th February 2019

	Assessment sessions
	Presentations
	25th April 2019






These can be found in the next paragraph.

















LESSON PLAN

	TOPIC: Types of Words (Nouns, Verbs and Adjectives)
	CLASS: PAD


	DATE: 12th  November 2018
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 12

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 Student who has support for additional needs.

	AIM OF LESSON

For students to develop a basic understanding of types of words – nouns, verbs and adjectives.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of:
· Nouns, Verbs and Adjectives.
· What they are.
· Why they are so important within academic writing.
· Common mistakes made when using nouns, verbs and adjectives.


	PREVIOUS KNOWLEDGE:	
Recall knowledge from past educational experience .


	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Recall of past information could prove to be limited.
The level of the learners vary, some learners will need support.


	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones


	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.


	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.


	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through interactional quiz. Students used critical thinking skills to select correct answers to online game. Knowledge recall required.


























LESSON DETAIL:
	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION




DEVELOPMENT









PLENARY / CONCLUSION




	Introduce the topic of punctuation to students.


Discuss the main objectives.







I bring the lesson to a close by:

	PowerPoint slides to introduce topic. Facts and pictures to describe nouns, verbs and adjectives. 


Short video to identify different types of words. Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Interactional game for students to assess their own development along with collaborated learning. Formative assessment takes place.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15



20






10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.

These activity sheets would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Issues with IT proved to be disappointing. However, I have learnt that a back-up plan is needed. Additionally, realising that preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 




Task:
Types of words

Note:  
Verbs are doing words or action words such as run, jump, walk, shout.
Nouns are naming words for example labelling places or people with names.
Adjectives are describing words for example “your hair is brown”.
Everybody please write three sentences with a Verb, Noun and Adjective in….

1…………………………………

2…………………………………

3…………………………………





















Types of Words
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                                               LESSON PLAN

	TOPIC: Punctuation
	CLASS: PAD


	DATE: 28th January 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 12

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 Student who has support for additional needs.

	AIM OF LESSON

For students to develop a basic understanding of punctuation.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of:
· Punctuation.
· What it is.
· Why it is so important within academic writing.
· Common mistakes made within punctuation.










	PREVIOUS KNOWLEDGE:	
Recall knowledge from past educational experience.




	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Recall of past information could prove to be limited.




	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones



	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.


































Punctuation
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LESSON PLAN

	TOPIC: Wellbeing of Future generations of Wales Act 2015
	CLASS: 3rd Year Students


	DATE: 29th January  2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 16


	ABILITY/SPECIAL EDUCATIONAL NEEDS:

N/A

	AIM OF LESSON

For students to develop an understanding of the Wellbeing Act 2015.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of:
· The Wellbeing act 2015.
· Why the act was produced.
· What does the act consist of?
· Who governs the act?
· The goals and governing bodies.
· Is the act measurable?
· Is the act achievable?



	PREVIOUS KNOWLEDGE:	
Recall knowledge from past class discussion.



	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Recall of past information could prove to be limited, through lack of attendance.
The level of the learners vary.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones


	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.


	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.


	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through interactional quiz. Students used critical thinking skills to select correct answers to online game. Knowledge recall required. Class debate initiates student thinking. Therefore, allowing formative assessment by myself.














LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION



DEVELOPMENT










PLENARY / CONCLUSION




	Introduce the act to the students.


Discuss the main objectives.








I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Facts and pictures to describe the wellbeing act.

Short video to introduce the act. Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Interactional game for students to assess their own development along with collaborated learning. Formative assessment takes place through class debate.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15


20






10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.

These activity sheets would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)
Issues with IT proved to be disappointing. However, I have learnt that a back-up plan is needed. Additionally, realising that preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 
My strengths are circulating the room, questioning the students along with initiating class debate. This is an area to build on therefore, highlighting the level of student knowledge and engagement.










































Activity:

Dissect the Wellbeing and Future Generation of Wales act (2015)

1. Questions and Concerns
2. Discuss the 7 Wellbeing Goals
3. We will dissect these goals today
4. The aim is to find the gaps or issues
5. What are your ideas for how to measure or implement these goals?
6. This activity will help to form part of your assignment 
7. Before we begin, select a PUBLIC BODY to use as your case study 
8. http://gov.wales/topics/improvingservices/devolution-democracy-delivery/register-of-public-bodies/?lang=en 

Copy the following:

1. Public Body / Sector you have chosen 
2. Name of goal 
3. Brief overview of aim 
4. How can this body / sector oversee the implementation of this goal?
5. Can it effectively be measured?
6. What targets should be in place?
7. What should happen if targets are not met?
8. What are the positives and negatives of this goal?

[image: ]
LESSON PLAN

	TOPIC: Evaluation
	CLASS: Certificate in Care Students


	DATE: 4th February 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13


	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 student with student support assistance in class. 3 others with additional needs.

	AIM OF LESSON

For students to develop an understanding of evaluation.


	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of:
· Evaluation.
· What it means to evaluate.
· Ways to evaluate.
· Benefits of evaluating.
· Negatives????


	PREVIOUS KNOWLEDGE:	
Possible


	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Differentiation.
Recall of past information could prove to be limited, through lack of attendance.
The level of the learners vary.


	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones


	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.	




	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.




	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through interactional quiz. Students used critical thinking skills to select correct answers to online game. Knowledge recall required. Class debate initiates student thinking. Therefore, allowing formative assessment by myself.
























LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION



DEVELOPMENT










PLENARY / CONCLUSION




	Introduce the concept of evaluation to the students.

Discuss the main objectives.








I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Facts and pictures to describe evaluation.

Short video to introduce evaluation. Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Interactional game for students to assess their own development along with collaborated learning. Formative assessment takes place through class debate.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15


20






10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.

These activity sheets would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 
My strengths are circulating the room, questioning the students along with initiating class debate. This is an area to build on therefore, highlighting the level of student knowledge and engagement.
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LESSON PLAN

	TOPIC: Learning styles
	CLASS: Certificate in Care Students


	DATE: 4th February 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13


	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 student with student support assistance in class. 3 others with additional needs.

	AIM OF LESSON

For students to develop an understanding of the different learning styles.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of learning styles:

· Visual, Auditory and Kinaesthetic learning styles.
· What they mean.
· How they are used.
· Benefits of each learning style.
· Negatives of each learning style.


	PREVIOUS KNOWLEDGE:	
Some.


	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Differentiation.
Recall of past information could prove to be limited, through lack of attendance.
The level of the learners vary.
Required available equipment.


	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones


	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.


	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.



	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through interactional quiz. Students used critical thinking skills to select correct answers to online game. Knowledge recall required. Class debate initiates student thinking. Therefore, allowing formative assessment by myself.

























LESSON DETAIL:
	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION



DEVELOPMENT










PLENARY / CONCLUSION




	Introduce the different learning styles to the students.

Discuss the main objectives.








I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Facts and pictures to describe VAK.


Short video to introduce VAK. Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Interactional game for students to assess their own development along with collaborated learning. Formative assessment takes place through class debate.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15


20






10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.
These activity sheets would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)
Preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 
My strengths are circulating the room, questioning the students along with initiating class debate. This is an area to build on therefore, highlighting the level of student knowledge and engagement.
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LESSON PLAN

	TOPIC: Assessment of Presentations
	CLASS: Certificate in Care Students


	DATE: 28th March 2019
	LENGTH OF LESSON: 3 hours and 10 mins
	NO IN CLASS: 13

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 Student who has support for additional needs. 3 other students with additional needs.

	AIM OF LESSON

For students to present their assignment 1 via a presentation



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Present to class peers:

· Their chosen topic
· A clear aim and objectives
· Issues within the subject topic
· Summarise
· Give recommendations for improvement



	PREVIOUS KNOWLEDGE:	
Recall knowledge from initial practice sessions.



	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Recall of past information could prove to be limited.
Nervous individuals.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable
Assessment sheets
Pens
Mobile phones


	HEALTH & SAFETY:
Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.








	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.



	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through student questioning. 
Critical thinking skills used when students choose the key points of reference to present.




LESSON DETAIL:
	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	Introduction



DEVELOPMENT


PLENARY / CONCLUSION



	Introduce the students individually


Discuss the main objectives.


I bring the lesson to a close by:



	Remind the students through chalk and talk exercise of the criteria and rules of the presentations.

Assess each individual’s assignment 1 presentation.


Summarise by praising the students for all their efforts and hard work. Discuss with students an appropriate time to give feedback of their assignments.

	15


2 hours & 45 mins


10







	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of presenting skills  from each of the students. Additionally, topic knowledge and time restraints was considered. 
Student interaction was recorded by me along with engagement.
There was a second market present within the presentations, therefore providing me with an insight into a different perception of the presentations and topic knowledge.


This recorded information would also contribute to summative assessments at the end of the assessment learning year.



	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Additionally, realising that preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
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The following paragraphs consists of:

8 Additional Lesson Plans

Teaching and Learning Resources 
 
In – Lesson plan Reflective Evaluations


Lesson Plan                   Teaching Resources          Reflective Evaluation
                                                                                  
	Socio-Economic Disadvantage
	PowerPoint Presentation
	Completed

	Serious Case Reviews
	PowerPoint Presentation
	Completed

	Integrating Project
	PowerPoint Presentation
	Completed

	Issues within the NHS
	PowerPoint Presentation
	Completed

	What is Plagiarism?
	PowerPoint Presentation
	Completed

	Presentations
	PowerPoint Presentation
	Completed

	Homophones
	PowerPoint Presentation
	Completed

	Reflective Writing
	PowerPoint Presentation
	Completed




These can be found in the paragraphs below.










                                                                                               

LESSON PLAN

	TOPIC: Socio-economic disadvantage linked to Serious case reviews
	CLASS: 
PCET

	DATE:30-10-2018
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 6

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

N/A

	AIM OF LESSON

To establish a link between socio-economic disadvantage with Serious case reviews.



	LEARNING OBJECTIVES – The Learners Should Be Able To:

· Define what socio-economic disadvantage is.
· Highlight how socio-economic disadvantage can pose risk to some individuals.
· Achieve learning outcomes such as communication, teamwork, critical thinking skills, collaborative learning, peer assessment, cognition, language and comprehension.
· Make recommendations for change.



	PREVIOUS KNOWLEDGE:	

Expected to be minimal.



	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
The topic could prove to be challenging with opinions varied due to opinions and level of expectations.
Trying to stay neutral could prove an issue.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable
Large white blank paper
Coloured felt tip pens

Activities:
Questionnaires
Marker pens
Large white paper



	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.





	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.




	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through interactional quiz. Students used critical thinking skills to select correct answers to online game. Knowledge recall required. Class debate initiates student thinking. Therefore, allowing formative assessment by myself.










LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION



DEVELOPMENT









PLENARY / CONCLUSION





	Introduce the act to the students.


Discuss the main objectives.








I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Facts and pictures to describe the wellbeing act.

Short video to introduce the act. Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Interactional game for students to assess their own development along with collaborated learning. Formative assessment takes place through class debate.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15


20






10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.
These activity sheets would also contribute to summative assessments at the end of the assessment learning year.




	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Issues with IT proved to be disappointing. However, I have learnt that a back-up plan is needed. Additionally, realising that preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 
My strengths are circulating the room, questioning the students along with initiating class debate. This is an area to build on therefore, highlighting the level of student knowledge and engagement.
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Activity:
Fill in the missing blanks found within the sentences listed with words from the word search provided below.

	Neglected
	Live
	Housing
	Low

	Parents
	Physical
	Stress
	Area

	Higher
	Domestic
	Sexual
	Stressed



Patterns suggest children are more likely to suffer neglect if they:

1. ………in poverty, unsuitable ………. or deprived ……….

2. Have ………who were abused or …….... themselves 


Research has also shown a link between:

3. ………. abuse, child ………. & child ……... abuse 


Research shows that parents:

4. With ……… income are more likely to feel chronically ……... than parents with ………. incomes.

5. Living in ………… neighbourhoods have high ………. levels 









LESSON SELF-EVALUATION FORM

Student Teacher’s Name:   Joanna Fender    Class:  Certificate in Care      	
Date:   8th October 2019                                    Topic:  Serious Case Reviews

Target/s for this Observation:  Introduce the topic to the Certificate in Care Students – Explain what Serious Case Reviews are.

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	42. that I effectively revisited work from the last lesson? 	
	
	/
	
	

	43. that I had a good introduction?
	/
	
	
	

	44. that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	/
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	/

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	/
	
	
	

	8.   with my knowledge of the subject?	
	/
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	
	/
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	/
	
	
	

	13.  with the quality of learners’ question/answers?
	/
	
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	/
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	/
	
	
	

	18.  that learning outcomes were achieved?
	/
	
	
	

	19.  with the assessment/evaluation strategies?
	/
	
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied





	What aspects of the lesson were particularly good or need to be developed?  Why?
The structure of the lesson was well mapped out. The aim, objectives and introduction were all clear for the students to understand.
Serious case Reviews were clearly defined through a process of stages.
Helped the students to establish the factors that can initiate a Serious Case review.



	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

Ensure the visuals on the PowerPoint are readable. 
Transition from slides are clear, alongside all technology in working order.
Keep the students focused and on task.
Facilitate the lesson through student engagement.
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                                               LESSON PLAN

	TOPIC: Socio-economic disadvantage linked to Serious case reviews
	CLASS: 
Certificate in Care

	DATE: 15.10.18
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 student with class student support. 3 other students with additional needs.

	AIM OF LESSON

To establish a link between socio-economic disadvantage with Serious case reviews.



	LEARNING OBJECTIVES – The Learners Should Be Able To:

· Define what socio-economic disadvantage is.
· Highlight how socio-economic disadvantage can pose risk to some individuals.
· Achieve learning outcomes such as communication, teamwork, critical thinking skills, collaborative learning, peer assessment, cognition, language and comprehension.
· Make recommendations for change.



	PREVIOUS KNOWLEDGE:	

Expected to be minimal.



	ANTICIPATED DIFFICULTIES:	
Timing always poses a challenge.
A small group so should be easier to manage.
The topic could prove to be challenging with opinions varied due to opinions and level of expectations.
Trying to stay neutral could prove an issue.


	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable
Large white blank paper
Coloured felt tip pens

Activities:
Questionnaires
Marker pens
Large white paper



	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.





LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION






DEVELOPMENT





PLENARY / CONCLUSION





	Previous lesson re-cap/ Socio-economic disadvantage/Serious case reviews



Discuss the four key factors




I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Facts and pictures to define Socio-economic disadvantage linked to serious case reviews. Handout activity to fill in the missing words with information that they have gained from the slides.

Socio-economic disadvantage, risk to individuals, learning outcomes and identify recommendations for change



Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15 mins






20 Mins 



10 mins



	ASSESSMENT STRATEGIES USED (WHEN and HOW):

Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.

These activity sheets would also contribute to summative assessments at the end of the assessment learning year.





	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Overall, the lesson was successful. Students appeared engaged, focused and on task. Running time stayed to plan. All technology worked, no issues to account for.
The sensitivity proved to be distressful for some. Although this is the nature of Health and Social care, students need to prepare themselves for lesson content of this level.
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LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender             Class:  Certificate in Care       	
Date:   12th November 2019                                      Topic:  Serious case Reviews 

Target/s for this Observation:  Defining Serious Case Reviews.

_______________________________________________________________________________________

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	45. that I effectively revisited work from the last lesson? 	
	/
	
	
	

	46. that I had a good introduction?
	/
	
	
	

	47. that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	
	/
	
	

	5.   that I made good use of incidental Welsh?
	
	
	/
	

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	/
	
	
	

	8.   with my knowledge of the subject?	
	/
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	/
	
	
	

	11.  that I monitored pupils’ understanding & progress?
	/
	
	
	

	12.  with my control & behaviour management?
	/
	
	
	

	13.  with the quality of learners’ question/answers?
	/
	
	
	

	14.  with the quality of learners’ learning?
	/
	
	
	

	15.  with my enthusiasm and response to learners?
	/
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	/
	
	
	

	17.  that I had an effective ending/plenary?
	/
	
	
	

	18.  that learning outcomes were achieved?
	/
	
	
	

	19.  with the assessment/evaluation strategies?
	/
	
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied




	What aspects of the lesson were particularly good or need to be developed?  Why?
Negatives
ICT skills need to be developed. The transition between you tube clips and slides is somewhat unpredictable, this sometimes flusters me which in turn can make me look inadequate and unprofessional.

Positives
Delivery of the lesson content is improving; differentiation is considered with needs of some of the students, such as dyslexia, inability to retain information, mental health issues and language difficulties (K3, V1). I go through the plenary with all students, slowly, additionally, I target students who need to be considered for their learning abilities. Therefore, ensuring that all student’s needs are covered. The students appear to be engaged and participating with the Interactional Kahoot game that I use as a formative assessment of student’s overall learning from the lesson content (K5).
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LESSON PLAN

	TOPIC: Integrating Project
	CLASS: Certificate in Care Students


	DATE: 14th February 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13


	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 student with student support assistance in class. 3 others with additional needs.

	AIM OF LESSON

For students to develop skills and knowledge of issues within the Health and Social care sector.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Identify issues within Health and Social Care sector

· Define National Health Service.
· Who the NHS treats?
· Lack of funding
· Benefits of NHS.
· Negatives of NHS.
· Critical thinking skills.



	PREVIOUS KNOWLEDGE:	
Some.


	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Differentiation.
Recall of past information could prove to be limited, through lack of attendance.
The level of the learners vary.
Required available equipment.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones


	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.


	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.



	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through PowerPoint presentation. Students used critical thinking skills to select correct answers to class debate and questioning. Knowledge recall required. Class debate initiates student thinking. Therefore, allowing formative assessment by myself.


























LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION



DEVELOPMENT








PLENARY / CONCLUSION




	Introduce integrating project.


Discuss the main objectives.







I bring the lesson to a close by:
	PowerPoint slides to introduce topic. 



Pinpoint what critical thinking is. Discuss what reflection is.
Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Formative assessment takes place through class debate.


Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15


20






10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.

These activity sheets would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 
My strengths are circulating the room, questioning the students along with initiating class debate. This is an area to build on therefore, highlighting the level of student knowledge and engagement.



LESSON SELF-EVALUATION FORM

Student Teacher’s Name:   Joanna Fender                       Class:   Certificate in Care        	
Date:   28/01/19                                                                    Topic:    Integrating Project                                                                              

Target/s for this Observation: 

Class abilities, differentiation, learning needs and assessment

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	48. that I effectively revisited work from the last lesson? 	
	
	/
	
	

	49. that I had a good introduction?
	/
	
	
	

	50. that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	
	/
	
	

	5.   that I made good use of incidental Welsh?
	
	
	/
	

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	/
	
	
	

	8.   with my knowledge of the subject?	
	/
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	/
	
	
	

	13.  with the quality of learners’ question/answers?
	/
	
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	/
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	/
	
	
	

	18.  that learning outcomes were achieved?
	/
	
	
	

	19.  with the assessment/evaluation strategies?
	/
	
	
	

	20.  that I aligned my teaching effectively with professional standards?
	/
	
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied





	What aspects of the lesson were particularly good or need to be developed?  Why?


· Prepared an appropriate plan for a session on an introduction to the new module, Integrating Project.
 
· The resources prepared were appropriate to meet the individual needs of students and to facilitate differentiation as required. Assignment criteria was discussed along with the different models of reflection.

· Appropriately linked to professional standards (A1, A4, V1, V4).


	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

Further use of emerging technologies needs to be considered and more effective transitions are needed between resources. It is essential to check that equipment in the classroom is in full working order before starting the lesson.





















Issues Within the National Health Service
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LESSON PLAN

	TOPIC: Issues within the National Health Service
	CLASS: Certificate in Care Students


	DATE: 7th February 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 Student who has support for additional needs. 3 other students with additional needs.

	AIM OF LESSON

For students to develop a basic understanding of issues within the NHS.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of:
· Issues within the NHS
· Identify the issues.
· Who is responsible for the issues?
· Solutions to the issues.



	PREVIOUS KNOWLEDGE:	
Recall knowledge from past educational experience .



	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Recall of past information could prove to be limited.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones


	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.



	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.



	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through student questioning. Students used critical thinking skills during debate with class members. Knowledge recall required.



























LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION




DEVELOPMENT






PLENARY / CONCLUSION




	Introduce the topic of Issues within the NHS.



Discuss the main objectives.




I bring the lesson to a close by:






	PowerPoint slides to introduce topic. Facts and pictures to describe NHS issues.  


Short video to identify the main issues within the NHS.  Handout activity to state issues following the clip. Class debate and discussion.


Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.


	15



20



10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.


These activity sheets would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Issues with IT proved to be disappointing. However, I have learnt that a back-up plan is needed. Additionally, realising that preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.





LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender          Class:  Certificate in Care      	
Date:   14th March 2019                                         Topic:  Issues within the National Health Service

Target/s for this Observation:  Identify issues within the National Health Service


	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	51. that I effectively revisited work from the last lesson? 	
	
	/
	
	

	52. that I had a good introduction?
	
	/
	
	

	53. that I shared learning objectives?
	
	/
	
	

	4.    that the lesson was well planned & prepared?
	
	/
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	/

	6.   that I appropriately referenced the cross-cutting theme?
	
	
	/
	

	7.   that the lesson was well resourced? 	
	
	/
	
	

	8.   with my knowledge of the subject?	
	
	/
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	
	/
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	
	/
	
	

	13.  with the quality of learners’ question/answers?
	
	/
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	
	/
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	
	/
	
	

	18.  that learning outcomes were achieved?
	
	/
	
	

	19.  with the assessment/evaluation strategies?
	
	/
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied




	What aspects of the lesson were particularly good or need to be developed?  Why?

The lesson went according to plan, the students were engaged and focused. However, very little Welsh was used within the lesson. This is because the class is made up of half the students not having English as their first language. Therefore, I feel that this would confuse them even more whilst they are trying to grasp the English language.



	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

Interactional online learning and quizzes will be introduced.
Cross cutting enhancement themes will be factored in through more use of technology.


























What is Plagiarism?
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LESSON PLAN

	TOPIC: What is Plagiarism?
	CLASS: Certificate in Care Students


	DATE: 7th March 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13


	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 student with student support assistance in class. 3 others with additional needs.

	AIM OF LESSON

For students to develop an understanding of  Plagiarism.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Understand plagiarism

· What it means to plagiarise.
· How they can avoid it.
· Be able to understand academic integrity.
· Consequences for plagiarism.



	PREVIOUS KNOWLEDGE:	
Some.



	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Differentiation.
Recall of past information could prove to be limited, through lack of attendance.
The level of the learners vary.
Required available equipment.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones



	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.





	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.





	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through interactional quiz. Students used critical thinking skills to select correct answers to online game. Knowledge recall required. Class debate initiates student thinking. Therefore, allowing formative assessment by myself.























LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION




DEVELOPMENT









PLENARY / CONCLUSION




	Introduce the concept of plagiarism.



Discuss the main objectives.








I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Highlighting copying and pasting as a method of plagiarism within academic work.

Short video to introduce plagiarism. Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Interactional game for students to assess their own development along with collaborated learning. Formative assessment takes place through class debate.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15



20






10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.
These activity sheets would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)
Preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 
My strengths are circulating the room, questioning the students along with initiating class debate. This is an area to build on therefore, highlighting the level of student knowledge and engagement.



LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender          Class:  Certificate in Care      	
Date:   7th March 2019                                         Topic:  What is Plagiarism?

Target/s for this Observation:  What does Plagiarism mean?



	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	54. that I effectively revisited work from the last lesson? 	
	
	/
	
	

	55. that I had a good introduction?
	/
	
	
	

	56. that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	/
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	/

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	
	/
	
	

	8.   with my knowledge of the subject?	
	
	/
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	
	/
	
	

	13.  with the quality of learners’ question/answers?
	
	/
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	
	/
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	
	/
	
	

	18.  that learning outcomes were achieved?
	
	/
	
	

	19.  with the assessment/evaluation strategies?
	
	/
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied




	What aspects of the lesson were particularly good or need to be developed?  Why?

The lesson went according to plan, the students were engaged and focused. However, very little Welsh was used within the lesson. This is because the class is made up of half the students not having English as their first language. Therefore, I feel that this would confuse them even more whilst they are trying to grasp the English language.



	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

Interactional online learning and quizzes will be introduced.
Cross cutting enhancement themes will be factored in through more use of technology.
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LESSON PLAN

	TOPIC: Presentations
	CLASS: Certificate in Care Students


	DATE: 21st March 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 Student who has support for additional needs. 3 other students with additional needs.

	AIM OF LESSON

For students to develop an understanding of how to structure a presentation.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of:

· What presentations are.
· When and where they are used.
· How to structure a presentation.
· How to deliver a presentation.
· Key points



	PREVIOUS KNOWLEDGE:	
Recall knowledge from past educational experience .


	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Recall of past information could prove to be limited.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones



	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.


	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.


	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through student questioning. 
Critical thinking skills used when students choose the key points of reference to present.

























LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION




DEVELOPMENT






PLENARY / CONCLUSION




	Introduce the topic of Presentations.



Discuss the main objectives.




I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Facts and pictures to describe Presentations. 


Short introduction into the structure of presentations. Questions were asked in reference to structure. Key points. Delivery of presentation. Class debate and discussion.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.


	15



20




10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Student interaction was recorded by me. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.

This recorded information would also contribute to summative assessments at the end of the assessment learning year.



	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

 Additionally, realising that preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.







LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender          Class:  Certificate in Care      	
Date:   21st March 2019                                         Topic:  Presentations

Target/s for this Observation:  What are Presentations?



	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	57. that I effectively revisited work from the last lesson? 	
	
	/
	
	

	58. that I had a good introduction?
	/
	
	
	

	59. that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	/
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	/

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	
	/
	
	

	8.   with my knowledge of the subject?	
	
	/
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	
	/
	
	

	13.  with the quality of learners’ question/answers?
	
	/
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	
	/
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	
	/
	
	

	18.  that learning outcomes were achieved?
	
	/
	
	

	19.  with the assessment/evaluation strategies?
	
	/
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied



	What aspects of the lesson were particularly good or need to be developed?  Why?

The lesson went according to plan, the students were engaged and focused. However, very little Welsh was used within the lesson. This is because the class is made up of half the students not having English as their first language. Therefore, I feel that this would confuse them even more whilst they are trying to grasp the English language.
IT at the university always needs to be checked before the lesson, this is because there can sometimes be poor internet connection.



	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

Interactional online learning and quizzes will be introduced.
Cross cutting enhancement themes will be factored in through more use of technology.
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LESSON PLAN

	TOPIC: Homophones
	CLASS: Certificate in Care Students


	DATE: 18th March 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13


	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 student with student support assistance in class. 3 others with additional needs.

	AIM OF LESSON

For students to understand what “homophones” are.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Identify a homophone – same sounding words with different meanings and spellings.

· Explain how they are used 
· Understand the meanings of homophones.
· Lack of funding
· Discuss the importance of using homophones within the English language.



	PREVIOUS KNOWLEDGE:	
Some.



	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Differentiation.
Recall of past information could prove to be limited, through lack of attendance.
The level of the learners vary.
Required available equipment.


	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones


	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.


	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.



	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through PowerPoint presentation. Online interactional quiz provided assessment and feedback. Students used critical thinking skills to select correct answers to class debate and questioning. Knowledge recall required. Class debate initiates student thinking. Therefore, allowing formative assessment by myself.

























LESSON DETAIL:
	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION


DEVELOPMENT










PLENARY / CONCLUSION




	Introduce Homophones.

Discuss the main objectives.








I bring the lesson to a close by:
	PowerPoint slides to introduce topic. 


Pinpoint what “homophones” are. Discuss the context in which they are used.
Handout activity to fill in the blanks with information that they have gained from the PowerPoint slides. 
Formative assessment takes place through class debate and interactional online game.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15

20







10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Activity sheets will be kept gathering an insight to learners’ concept of the topic. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably.
These activity sheets would also contribute to summative assessments at the end of the assessment learning year.
Online interactional quiz allows for formative assessment and student feedback.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)
Preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.
Monitor all students by circulating the room when able to ensure formative assessment.
Avoid using objectives such as understand, use more measurable objectives such as state and recognise. 
My strengths are circulating the room, questioning the students along with initiating class debate. This is an area to build on therefore, highlighting the level of student knowledge and engagement.
Kahoot quizzes are a favourite of the students.



LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender          Class:  Certificate in Care      	
Date:   18th March 2019                                         Topic:  Homophones

Target/s for this Observation:  What are Homophones?



	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	60. that I effectively revisited work from the last lesson? 	
	
	/
	
	

	61. that I had a good introduction?
	/
	
	
	

	62. that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	/
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	/

	6.   that I appropriately referenced the cross-cutting theme?
	
	/
	
	

	7.   that the lesson was well resourced? 	
	
	/
	
	

	8.   with my knowledge of the subject?	
	
	/
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	
	/
	
	

	13.  with the quality of learners’ question/answers?
	
	/
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	
	/
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	
	/
	
	

	18.  that learning outcomes were achieved?
	
	/
	
	

	19.  with the assessment/evaluation strategies?
	
	/
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied



	What aspects of the lesson were particularly good or need to be developed?  Why?

The lesson went according to plan, the students were engaged and focused. However, very little Welsh was used within the lesson. This is because the class is made up of half the students not having English as their first language. Therefore, I feel that this would confuse them even more whilst they are trying to grasp the English language.
IT at the university always needs to be checked before the lesson, this is because there can sometimes be poor internet connection.


	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

Interactional online learning and quizzes will be introduced.
Cross cutting enhancement themes will be factored in through more use of technology.
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LESSON PLAN

	TOPIC: Reflective Writing
	CLASS: Certificate in Care Students


	DATE: 28th March 2019
	LENGTH OF LESSON: 45 mins
	NO IN CLASS: 13

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

1 Student who has support for additional needs. 3 other students with additional needs.

	AIM OF LESSON

For students to develop an understanding of Reflective Writing.



	LEARNING OBJECTIVES – The Learners Should Be Able To:
Have a basic understanding of:

· Reflective Writing.
· When and where it is used.
· How to write reflectively.
· Highlight the different types of reflective models.
· Benefits of reflective writing.



	PREVIOUS KNOWLEDGE:	
Recall knowledge from past educational experience .



	ANTICIPATED DIFFICULTIES:
Timing always poses a challenge.
A small group so should be easier to manage.
Some students will have limited knowledge due to language barriers proving an issue.
Recall of past information could prove to be limited.



	RESOURCES/EQUIPMENT REQUIRED:
Whiteboard
Laptop
Memory stick
Cable

Activities:
Activity sheets
Pens
Mobile phones



	HEALTH & SAFETY:

Bags tucked under desks
No trailing wires
Fire exits clear
All Health & Safety regulations adhered to.



	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)

· A1 Design and plan learning activities along with programmes of study.
· A2 Teach and support students with all learning concepts.
· A3 Continuous assessment of learners along with feedback.
· A4 Develop effective learning environments and approaches to student support and guidance.



	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

Recall of knowledge through student questioning. 
Critical thinking skills used when students choose the key points of reference to present.



























LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION




DEVELOPMENT






PLENARY / CONCLUSION




	Introduce the topic of Reflective Writing.



Discuss the main objectives.




I bring the lesson to a close by:
	PowerPoint slides to introduce topic. Facts and pictures to describe Reflective Writing. 


Short introduction into Reflective Writing. What is Reflective Writing?  Key points. Discuss different models of reflection. Class debate and discussion.
Video clip.

Summarise by revisiting the topic with learners. Students to explain what they have learnt. Ensure the aim and objectives have been met by all learners. Instruct learners to provide recommendations for improvement.

	15



20



10



	ASSESSMENT STRATEGIES USED (WHEN and HOW):
Formative assessment was used throughout the lesson, observing the level of engagement from the learners, application of knowledge, all be it basic, also the level of understanding. 
Student interaction was recorded by me. This will be in view of any future lesson’s possibly linked to the current topic, therefore enabling the level of the lesson plan to be delivered accordingly. 
This would also allow the differentiation for some of the learners as disciplines within the class vary considerably. Video clip gave an alternative learning experience for the students. Interactional quiz allowed for formative feedback and assessment.

This recorded information would also contribute to summative assessments at the end of the assessment learning year.


	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)

Additionally, realising that preparing for every eventuality can enable the lesson to run smoothly. All future lessons will have a quick run through to ensure that all IT equipment is in working order.
Subject content needs to be checked thoroughly.






LESSON SELF-EVALUATION FORM

Student Teacher’s Name:  Joanna Fender          Class:  Certificate in Care      	
Date:   28th March 2019                                        Topic:  Reflective Writing

Target/s for this Observation:  What is Reflective Writing?



	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	63. that I effectively revisited work from the last lesson? 	
	/
	
	
	

	64. that I had a good introduction?
	/
	
	
	

	65. that I shared learning objectives?
	/
	
	
	

	4.    that the lesson was well planned & prepared?
	/
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	/

	6.   that I appropriately referenced the cross-cutting theme?
	
	
	/
	

	7.   that the lesson was well resourced? 	
	
	/
	
	

	8.   with my knowledge of the subject?	
	
	/
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	/
	
	
	

	10.  with my timing and pace?
	
	/
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	/
	
	

	12.  with my control & behaviour management?
	
	/
	
	

	13.  with the quality of learners’ question/answers?
	
	/
	
	

	14.  with the quality of learners’ learning?
	
	/
	
	

	15.  with my enthusiasm and response to learners?
	
	/
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	/
	
	

	17.  that I had an effective ending/plenary?
	
	/
	
	

	18.  that learning outcomes were achieved?
	
	/
	
	

	19.  with the assessment/evaluation strategies?
	
	/
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	/
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied



	What aspects of the lesson were particularly good or need to be developed?  Why?

The lesson went according to plan, the students were engaged and focused. However, very little Welsh was used within the lesson. This is because the class is made up of half the students not having English as their first language. Therefore, I feel that this would confuse them even more whilst they are trying to grasp the English language.
IT at the university always needs to be checked before the lesson, this is because there can sometimes be poor internet connection.


	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:

Cross cutting enhancement themes will be factored in through more use of technology.
Informal greetings will be made to the class in welsh, such as “croeso” which means welcome, to familiarise them with simple gestures.




















Teaching Resources
Student Activity 

· Students are to present a topic of interest to their class peers for 5 to 7 mins in practice for their impending presentation - assignment 1.

· The topic of choice can be anything that interests them, preferably something that they feel confident to deliver.

· The objective of this is for students to gain confidence and feel comfortable being centre stage within the classroom environment for 5 to 7 minutes.

· This is not a test, it’s just an exercise to help you develop your presenting skills in readiness for your impending presentation - assignment 1.




















Activity:
Students to choose the missing red homophone from the end of the sentence and fill in the missing blank.
There is a big _____ over there.                                   Bare or Bear

That’s my friend over _____. 
There, their or they’re

Is this _____ mess?   
Your or you’re

I like to _____250 words every day.   		         Write, right or rite.

That is a beautiful red _____.                                       Flour or flower

There is a great big _____ in your shoe.                      Whole or hole
You have lovely shiny _____.                                      Hair or Hare

Gareth bale is my _____                                               Idle or idol

There are _____ parts to the story.                                For or four

The clock strikes every _____.                                      Our or hour

Apostrophes - Activity 2 
Label these signs:
1. :  =                           	6.  …  =               11.  .  =
2. ( ) =                        	7.  {    =               12.  ; =
3.  “  =                   	8.  [    =               13.  ,  =
4.  ,   =                          9.  !    =               14.  _ =
5.  -   =                         10. ?   =












Activity 1 - Punctuation
Add the correct punctuation to each sentence.

1. How old are you

2. Much of the world is in the grip of a heatwave

3. Don’t do that

4. I have an early dental appointment tomorrow I can’t go out tonight

5. Of all the punctuation marks in English grammar this one is perhaps the most abused and misused













Activity 2 – Common Contractions
Students to replace the missing letters in the contraction of each word, for example, I’m = I am. 

The apostrophe indicates where the missing letters would be if the words were written out in full.

1. Wouldn’t =

2. Couldn’t =

3. Should’ve = 

4. I’m =

5. Didn’t =

6. Don’t =

7. Isn’t =

8. Can’t =











Activity:
Students to write an evaluation of an object, person or country. 
This is not an essay, just a short paragraph of what you choose to write.














Activity on Fanboys

· Highlight what fanboys are. (Remember the acronym) For, and, nor, but, or, yes, so.
· Give examples of starting sentences with a handout.
Examples 
· Pizza and burgers are my favourite snacks.
· By the river or on the hill.
· I don’t really like bread, but I can eat wraps any day.

1………………………………………………………...
2………………………………………………………...
3………………………………………………………...
3………………………………………………………...
5………………………………………………………...
6………………………………………………………...
7………………………………………………………...









Task:
Types of words

Note:  
Verbs are doing words or action words such as run, jump, walk, shout.
Nouns are naming words for example labelling places or people with names.
Adjectives are describing words for example “your hair is brown”.
Everybody please write three sentences with a Verb, Noun and 
Adjective in….

















Task 1 
Punctuation 
 
 
Please insert punctuation where appropriate in this text:  
 
average life expectancy at birth in the United Kingdom increased from 73.7 to 81 years between 1980 and 2013 (Table1.3) slightly above the EU average of 79.9 years in 2013 healthy life years at birth the number of years of life lived in good health have remained fairly stable for the past 10 years with some fluctuation for age 65 and over especially among women (Table1.4) in a recent study it was shown that the United Kingdom came only 12th out of 19 comparable high-income countries in terms of the number of years individuals spend in good health (Murray et al., 2013) 
overall increases in life expectancy mask considerable variation both across and within the United Kingdom for example across the United Kingdom in 2011 life expectancy in England was the longest for both men and women 78.9 and 82.9 years respectively followed by Wales Northern Ireland and Scotland (Bevan et al., 2014) there is considerable variation within nations for example life expectancy in the north-east of England is closer to levels seen in Scotland other examples include the city of Glasgow where people living in more affluent areas are expected to live nearly 30 years longer than those living in the poorest areas! this phenomenon is commonly termed the “Glasgow effect” (Reid, 2011) Scotland has historically had poorer health compared with the rest of the United Kingdom as well as compared to many other EU countries 
 










Confusing Pairs of Words 
 
Many pairs of words sound alike or nearly alike, but each has different meaning. For example, affect means to influence something, while effect means the result of something. Words like these can be easily confused with each other. 
You must be careful to use the correct word from a pair of such confusing words when you are writing and speaking. If not, you may express something different to what you intended to express. 
For example, suppose you are writing about the importance of a good marriage. You write that “martial bliss is a wonderful thing”. The word martial refers to war or military intervention. You should have written “marital bliss is a wonderful thing”. Marital refers to marriage. 
You would not want to embarrass yourself by addressing a letter to the administrator of College as “Dear Principle”. The word principle means a fundamental truth. You should write “Dear Principal”. The word principal refers to the head of a school/college. 
Below are some word pairs which are commonly used and confused. Learn the meaning of each of the words so that you use them correctly. 
	Accept – to take something that is given to you 
	Except – to leave out 

	Altar – a raised place used in religious services 
	Alter – to change 

	Ascent – to climb 
	Assent – to agree 

	Brake – a device for stopping a vehicle 
	Break – to come apart 

	Cite – to document 
	Site – a place 

	Coarse - rough 
	Course – moving from one point to another or a programme of study 

	Complement – Something that makes a thing whole or perfect 
	Compliment – praise 

	Conscience – a sense of right and wrong 
	Conscious – state of being awake 

	Descent – coming from a higher to a lower place 
	Dissent – to disagree 

	Desert – a dry, hot, sandy area 
	Dessert – the sweet final part of a meal 

	Device – something made for a specific purpose 
	Devise – to invent something or develop a plan 

	Elicit – to bring out 
	Illicit – illegal 

	Eminent – famous or well respected 
	Imminent – about to happen 

	Faint – weak or temporarily pass out 
	Feint – a movement meant to deceive 

	Forth - forward 
	Fourth -  an ordinal number 

	Here –at or in a place 
	Hear – to receive sound through one’s ears 

	Hoard – to save or store away 
	Horde – a very large group 

	Hole – an opening through something 
	Whole - an entire thing 

	Loath - reluctant 
	Loathe – greatly dislike 

	Palate – the roof of the mouth 
	Palette – an artist’s board for mixing paint 

	Peace – absence of fighting or quiet 
	Piece - a portion of something 

	Plain – clearly seen, heard or understood. Not fancy 
	Plane – a flat surface 

	Pore – a very small opening in the skin 
	Pour – to cause something to flow 

	Precede – to come before 
	Proceed – to go forward 

	Shear – to cut e.g. the wool off a sheep 
	Sheer – so thin you can see through it 

	Stationary – to stand still 
	Stationery – writing paper 

	Waist – the part of the human body between the ribs and hips 
	Waste – to use or spend carelessly or rubbish 

	Weak – without strength 
	Week – a period of seven days 


 
Don’t be CONFUSED! Learn the meanings of these words to use them correctly 
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Critical Reflective Evaluation of the Professional Teaching Experience and Learner Welfare Duties
The table below provides an account of the learner duties carried out within my PCET placement at UWTSD. Following this will be a reflective evaluation on all the listed duties, teaching experience and assessment for teaching and learning that were undertaken.

	1. Student interviews
	Carried out to support another module lead. Formative assessment carried out.

	2. Group assessment
	Carried out to support another module lead. Formative assessment carried out.

	3. Staff Meetings – UWTSD
	Attended two staff meetings at UWTSD since I have become a paid member of staff at my placement

	4. Small acts of kindness – student charities
	A student activity carried out to end the module with an act of kindness towards children who are terminally ill

	5. View student presentations / Vivas
	To support module lead- provided training of assessment both formative and summative.

	6. Admissions training
	Attended training on the criteria required for admissions within the UWTSD. Provided assessment training.




Student Interview Group Assessment
One of the jobs roles that I have undertaken at my placement within UWTSD Health portfolio is assessing students for potential interview scenarios in readiness for future job interviews. It has involved questioning students with set interview questions on their chosen career within Health and Social Care. American Geosciences Institute, (2019) state that interviews can be carried out on students to access their knowledge on a particular subject or topic.
This process provides the students with the tools to prepare them for forthcoming interviews. Therefore, preparing students with initial scenarios and situations that they can draw on for future interviews (UNSW, 2014). Additionally, it also provides me with knowledge on how to address a perspective interviewee, along with providing me with interview tactics that will enable me to adopt in future interviews. The students were assessed on criteria assessment such as does not meet, partially meets, meets, or exceeds. This gave a breakdown on how they answered the questions along with their body language, dress code and verbal communication. Doll, (2017) pinpoints the fact that students rarely know how to answer questions that are structured, this is due to lack of experience. The overall outcome from the interviews provided the students with feedback to take forth for future job applications. Students also provided a copy of their Curriculum Vitae for our perusal. This allowed us to ensure that their CV was correctly set out, therefore ensuring the student had the fundamental requirements to provide for future interviews when asked to provide a CV. The overall experience made me realise that I was soon to become a qualified teacher. Therefore, I needed to alleviate my nerves, subsequently, acknowledge the fact that the last four years of study was to prepare myself for this end goal. Consequently, enjoy the stage of my end goal to becoming a qualified teacher. The results of the student interviews were recorded to provide an overall end of year final assessment of the student progression year (The University of Iowa, 2019).

Example of Assessment Sheet
	Name
	Q1
	Q2
	Q3
	Q4
	Group Facilitation/Teamwork
	Overall Comment/s

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	




Marking Student Papers
[image: ]
During my placement at UWTSD Health and Social care programme I have marked numerous student papers. Sometimes as a first marker, additionally as a second marker to the module lead. Initially I found it a daunting task however, I was provided with guidelines, assessment criteria along with hints and tips to ensure that I was on the right track when giving an overall breakdown of the marking. I found it easier to record my thoughts onto paper when breaking down the assessment criteria, therefore I could look back at why I had considered a particular mark. I ensured that the students had the learning outcomes in their work and graded from there. I gave an overall grade depending how students had considered each marking criteria within their work. Therefore, I could easily ascertain what level their paper was at along with providing feedback by drawing on the information that I had been provided with. The essence of having a second marker enables the first marker to be able to have a second opinion on work that they have assessed along with providing assurance to the student that two teachers had assessed and graded their work correctly. Consequently, providing evidence to the exam board that student’s work is being marked and assessed by more than one teacher. 
[bookmark: _Hlk5016931]
Staff Meeting – University of Wales Trinity Saint David 20th March 2019
There is a staff meeting held once a month at UWTSD. It covers all aspects of the health portfolio within UWTSD. This is the second meeting that I have attended since I have become a paid member of the UWTSD. There is an agenda provided which gives a breakdown of any issues that need addressing on the health portfolio. For example, issues such as;
1. Student concerns
2. Assessments – Student Feedback
3. Staff student meeting – Feedback
4. External examiner update
5. Admissions general update
6. Forthcoming events

Careers Fayre

Taster days

Learning Festival

7. Nursing Feedback
8. Marketing – Website/Social media
9. Programme Changes
10. Any Other Business

Being part of a team and included in staff meetings has helped me to understand the workings of the Health portfolio at UWTSD. I have been able to look at aspects such as the running of the Health portfolio along with the curriculum, the student intake, the staff accountability, development along with promotion of the health and social care programme. The staff meeting made me feel aware of my responsibilities along with my accountability to my role, my colleagues along with the students. I feel that the meeting has prepared me for possible situations and issues. Therefore, I am now fully aware of what could, should or can happen. Additionally, with the support of the team around me subsequently enabling me to progress and develop within the role of a teacher at UWTSD health portfolio. For future meetings I would list any issues or concerns I had in readiness to take to the meeting. This was to ensure that I had a voice along with showing that I had established the appropriate time to discuss pending issues that might have occurred.



Small Acts of Kindness  
                                                 [image: ]

To end our module on a reflective note, the students kindly agreed to undertake an activity that could benefit others who were less fortunate than ourselves. They did this through sending little messages of kindness, jokes, or stories to children from the Post pals charity that are terminally ill. The Post pals site provides information regarding terminally ill children who would benefit from support or just contact through the post from others. Their illness or condition is not discussed. Therefore, the messages are never to ask them how they are feeling, or to say get well soon. The cards are simply just an act of kindness, or correspondence from others to give them something to open, read and relate to (Post pals, 2019).We chose to do this as a class after reading information from an oncology paediatric consultant, who stated that when children are coming to the end of their lives, the most significant factor to them is contact (McAlpine, 2018). Spending time and relating to others. This was the reason for our small act of kindness. Student’s reflected on this action, subsequently stating that it signified how fortunate they were to be in good health. Additionally, highlighting how they felt they took for granted the most basic fundamentals of life, with communication being one of them. For myself, it made me feel humble, grateful and fortunate for my own health, subsequently, realising that the world is full of people far less fortunate than myself. I also feel that we as individuals take our health for granted. Health is not a bona fide given for everyone, we can give ourselves the best chance by undertaking healthy actions and eating the healthiest of diets. However, unfortunately at times this does not prevent terminal illness or poor health in some people. Genetics, wealth and sheer luck play a big part in determining our life expectancy.

Student Presentations
As part of my placement hours at UWTSD I sat on the panel of teachers to view student presentations. This was to assess and grade students on what they had devised for their assignment. Furthermore, being part of their assignment criteria for the semester. Gradings were recorded on the presentation sheet listed below. This helped to keep track of each student’s performance, assess the research that they had gathered, along with pinpoint their strengths and weaknesses throughout the delivery of their presentation, via formative assessment. Additionally, it would also be a significant feedback tool to provide students with feedback/feedforward session’s. According to Black and William, (1998), the process of receiving feedback is as critical to student’s development as the presence of a teacher. However, it is not always received in a positive manner from all students. This suggests that some students could be unaware of their progress or regress in regard to missing class or ignoring the significant factors such as difficulty in understanding what is expected of them during the learning process. The positives of providing feedback are the cutting back of marking times for student marking, along with allowing myself to focus on the feedback sessions with the correct up to date feedback noted for students. It also gave me an insight into student’s opinions and views. Therefore, realising that on times questioning a student face to face can also be a significant provider of ascertaining their development alongside exams or assignments.

Admissions Training 
[image: ]

There are particular guidelines and criteria within UWTSD that need to be followed when approving student applications for the pending applicants. I have been fortunate to have been shown the process that is followed when student applications are viewed. It is a detailed and structured process that needs to be adhered to in order to assess the student applications. I felt that this was a particular bonus for me, this is because I had no prior knowledge of the procedures that were involved. Additionally, it allowed me to understand the selection process, the criteria expected, therefore, proving to be a beneficial tool for me to take forward to further employment, additionally, providing me with information to help with extra university duties throughout my hourly paid position, which resumes in Sept 2019. Being involved in student admissions for me is the first part of the process, getting to know the individual, subsequently teaching them and finally seeing them graduate. This allows you to be involved from the first initial step to the completion of the study. Therefore, it is crucial that each applicant is given the utmost consideration, with all avenues and needs looked at, in order to make the correct decision for the applicant and the university. This process allowed me to assess the individual from all areas, considering their academic achievements, their well-being, their attributes, their physical wellness and their needs. Therefore, it was crucial for me to take time before forming a judgement of the individual, also the interview process was vital in order to look past the specifications on the interview sheet. This is why having a personal statement that relays the correct version of the applicant is fundamental to the overall selection process.
Assessing an applicant involves forming a non-biased approach to the individual. Universities should endeavour to consider all applicants all be it from different forms of creed, colour, ethnic minorities, disabilities, social class (UCAS, 2017). This is the widening access approach to considering everyone for higher education. I feel that this is an opportunity for many individuals to be able to access preferred employability options along with promoting the countries opportunity to upskill their industry, therefore improving the economy.

Reflection
My overall experience of the Professional Teaching Experience has proved to be positive. I have managed to secure paid working hours which commenced from the second semester. Subsequently, I have also secured two paid teaching modules which will commence from September 2019. This evaluates my own teaching placement hours along with my performance. Meaning that if I had not developed as a teacher, I would not have been asked to teach within the University of Wales Trinity Saint David. Reflective practice and evaluation is a fundamental tool that is used within the post compulsory teacher training. It enables student teachers to critically evaluate their own experiences and actions within their learning environment (Higgins, 2011). Therefore, constantly weighing up and measuring their past and current performance. This is achieved by using a reflective model such as Johns, (1995) or Gibbs, (1988) to establish your own behaviour, experiences and actions. My own personal choice of reflective models are the two that I have mentioned. They are easy to use and can be applied effectively. Within my teaching placement reflective practice is an ongoing tool that is used not only by the student teacher but also by the student. Academic work needs constant evaluation and reflective practice to consider a person’s development or lack of it. Therefore, by applying the model to your work you can establish the direct point which allows you to pinpoint positive or negative actions which will be fundamental to a positive learning experience. Consequently, for the student teacher and the student.
To be able to keep track on student’s development, I ensured that the majority of lessons entailed online interactional quizzes on the lesson content. I also provided student activity handout’s. This was to ensure that I was able to make formative continuous assessments on all of the student’s that attended the lessons through informal assessment (Gravells, 2013a). This was due to the marking of student paper’s that I would be expected to undertake when the module was completed. However, for those student’s with poor attendance this proved difficult. The continuous formative assessment of student’s provided me with evidence for their end of year feedback and summative assessment which were primarily graded by their assignment marks. Additionally, it provided me with evidence to show each individual student of the area in which they had progressed or needed to improve on. This backs up Sadler’s, (1989) definition of assessment, which is that a student assessment is ascertaining what the student’s knowledge is, along with the gap between where their knowledge needs to be. Therefore, highlighting that without informing the student of the outcome of their assessment, development becomes restricted. Through this, descriptive feedback was subsequently provided from the continuous student assessment throughout the year (Gravells, 2013b). This is a fundamental asset to teaching, enabling the teacher to build up a picture, therefore establishing the correct point of development throughout the module. Consequently, providing the teacher and the student with the correct point of progress or regress. 
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An academic critique of current thinking in relation to the use of reflective practice in teaching and learning.

Introduction
This paper will discuss reflective models and practice that are used within the teaching and learning experience. It will highlight the role of particular reflective models used within my own academic experience within the PCET. Additionally, it will highlight how reflective practice helps individuals to look at the experience, the significant factors that helped determine the experience, a person’s own actions, along with reflecting on what were the positives and negatives of the experience. Finally, providing the individual with a process of information that will help to alter or change future decision making and behaviour. 

Reflective practice within PCET is an action that is fundamental and significant for the development of the student along with the provider of the learning experience, additionally it is crucial for the development of continuing professional development for the teacher (Armitage et al, 2007a). Reflective practice helps individuals to look at their actions and behaviour that determine their practice within the classroom. Additionally, aiding individuals to scrutinize their performance, along with highlighting and pinpointing elements of practise that need to be developed or praised (Loughran, 2002). Larrivee, (2010) points out that reflective practice is a fundamental part of the development for teaching, significantly highlighting that when teachers do not reflect back on their teaching practices, often their professional development becomes unchanged and stagnant within its own methods. There are a number of reflective models that can be used within practice. Kolb (1984a), Gibbs (1988a) & John’s (1995a) are all well-known reflective models with slightly different ways of ascertaining the effectiveness of practice within the teaching role (Lowry, 2016). According to Dennison, (2009a) Kolb is regarded as one of the most used models of reflective practice. His set of cue questions were as follows:




Kolb’s Reflective Model
[image: Kolbâ��s ELT (1984)]
(Kolb, 1984b)
The first part of Kolb’s cycle starts with concrete experience, which means that a student will be actively engaged in an activity within the learning experience, via the classroom or through some other learning experience such as an external event. This is the doing process. Proceeding this is the reflective observation. This is when the student looks back on the experience that they have undertaken previously. This is part of the observation process. Subsequently, the abstract conceptualization follows, which means that a student will think about a theory or process that is or may be put before them. Which means they are trying to process a concept or theory in their mind. Finally, active experimentation takes place (Akella, 2010).This is where the student will think about the most conductive way to test their theory or concept through active experimentation ( Healey & Jenkins, 2000). Kolb’s theory has been considered one of the most widely used within higher education (Dennison, 2009b). Although his opinion was that student’s would adopt the easiest method for learning along with adapting their learning style in accordance with the merit of the situation or circumstance. Subsequently, they would also grasp the subject material when it was taught in a manner that matched their way of learning (Stice, 1987). Therefore, making it a positive leaning experience in opposed to negative. Nutty & Barrett, (1996) cite that student’s learn in different ways and according to their academic level, situation or past. Gibbs, (1988b) pinpointed that Kolb’s theory was effective however, highlighting the fact that the doing and thinking process would only be conducive when associated with the learning from 

experience, by undertaking the process of doing and thinking ( Which means that without processing the three actions this learning experience would be fruitless.
On my own reflection, I have had to consider that student’s may not be able to grasp the lesson content when I deliver it through my own learning preference. With this in mind Kolb’s theory when all stages of the cycle are carried out can be effective for the students positive learning experience. Within my PCET placement student’s attitude to learning played a significant part in how they learnt and developed. Some would constantly use reflective practice, particularly after receiving their assignment marks. This would be the factor that would make them reflect over what, when, where, how and why. Usually, with them questioning their own actions, therefore, ascertaining how they would continue to learn the same way if they felt it was benefitting them or alternatively, change their actions if need be. From my own teaching experience, I have considered student’s way of learning through gathering information from students. Applying different learning theories such as Kolb’s, Gibbs or John’s. Observing them throughout the lesson via collaborative working, class debate, autonomous learning and presentation. Other methods have been used however, I feel that these methods have provided me with information not only on the students preferred learning style, additionally also with my own positive teaching strategies. I have come to realise that although Kolb’s reflective practice provides a positive outcome when used correctly, there is no one leading reflective practice to use (Ramsey, 2006). It is through choice (Brookfield, 1986) experience and student reaction and participation that provides effective teaching experiences for both the student and teaching practitioner (Armitage et al, 2007b).









Gibbs Reflective Model
[image: A circular diagram showing the 6 stages of Gibbs' Reflective cycle]

(Gibbs, 1988c)

Gibbs devised his reflective model in order to provide an order and process undertaken when learning from experience. It is considered to work more effectively by some, when the same experience is repeated. Therefore, the process becomes easier to evaluate and reflect on with actions becoming more familiar to consequently make judgements on (University of Edinburgh, 2019). The model follows a cycle made up of six stages, such as;
· Description – describing what happened.
· Feelings – how you felt about the experience along with your thought process.
· Evaluation – weighing up the positives and the negatives, both good and bad.
· Analysis – think logically about the process of the experience.
· Conclusion - about the positives and negatives, what you would or would not alter for 
future reference. 
· Action plan – think about how you would react to a similar experience in the future, 
with a plan in place to deliver a positive outcome (E-learning network, 2016).

Gibbs reflective model has been utilised within my PCET teaching placement on numerous occasions. Student’s within my integrated assignment module have chosen to use Gibbs because they feel that the process is easy to use, additionally, they feel that they can apply it to any aspect of their topic. Additionally, it is not a personal preference for me. However, I have applied it to some of the teaching strategies used within the classroom, such as group work. Students have been asked for their thoughts on the process, such as the set task. How they felt the task went, measuring up how they thought the process went. Considering all the factors logically. Summing up the experience by concluding the positives and negatives. Finally, devising an action plan for future improved or repeated performance.

John’s Model of Reflection
[image: C:\Users\J\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\2122018C.tmp]










(Charles Darwin University, 2019)
As an undergraduate student, John’s (1995b) model of reflection became a personal choice of reflective model to use within a health and social care degree. This is because it is a particular favourite within the nursing profession. Additionally, it is very straight forward to use, subsequently, adopting the same models of reflection throughout different topics becomes habit forming. These factors influenced my way of thinking, this is because familiarity can be beneficial to producing effective work. 
John used work that had been devised by Carper (1978) as a basis to build knowledge on particular research within nursing. Therefore, pinpointing through his own set of cue questions the developments that he had made since Carper first devised the initial research. Consequently, proving John could develop the research through reflective practice (Afpp. Org, 2019). 
John’s reflective model is defined by a set of cue questions such as;

· Description of the experience
· Reflecting on the experience
· Influencing factors of the experience
· Establishing if the experience could have been improved
· Learning from the experience

Within the PCET placement John’s model of reflection has been utilised by myself and the student’s. This has been through writing reflective paper’s following classroom assessment, presentations, group work and collaborative learning. The students have developed a reflective attitude to learning within their first year of study. This has been through personal self-assessment, peer-review and teacher assessment. Therefore, consequently providing the student with the tool’s to reflect upon their own learning. For my own personal learning on the PCET, reflective practice has provided me with an insight to my teaching strategies, behaviour, actions and decision making. Consequently, pinpointing strengths and weaknesses which I have been able to work on and develop for future improved practice.
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An Action Plan demonstrating alignment of practice with appropriate professional standards to date.

[bookmark: _Hlk7990605]Area of Activity 
A1 Design and plan learning activities and/or programmes of study.

[bookmark: _Hlk7990940]Standards had been met through,
Devising suitable material for level 3/4 students/Certificate in Care, through the form of tutorials and lectures.
Devising suitable material for level 4 students – through the form of tutorials and lectures.
The format for the lessons was delivered through digital presentations and chalk and talk.
 
[bookmark: _Hlk7991575]A reflective account of learning, learners and teaching, including core knowledge and professional values applied to the teaching.
Lesson material was delivered through PowerPoint presentations, along with  chalk and talk. Some consideration was given to 3/4 student members who had additional needs such as dyslexia and dyspraxia. 
Worksheets and any additional information was always provided on coloured paper for these students.
For the level 3/4 students, PowerPoint presentations were shorter than the level 4 student lessons. This considered the lower level of learning ability for the level 3/4 students along with their additional needs abilities. Therefore, highlighting that attention span could be shorter for some of the level 3/4 learner’s. 
Autonomous learning factored into the level 4 learner’s significantly more than the level 3/4 learner’s.




Aims and goals for future development within practice
Factor IT into lesson plans in greater detail to consider and assist with formative assessment. This could be through interactive online quizzes or games.
Be mindful of the language barrier when devising teaching strategies for learner’s. Using emergent technologies can provide a more balanced outcome for the learner’s if using teaching techniques online via prompts and pictures.
These factors comply with the dimensions of framework such as;
K1, K2, K3, K4, V1,V2, V3, V4.


Area of Activity 
A2 Teach and /or support learning

[bookmark: _Hlk7992235]Standards had been met through
Tutorials
Student group discussions
One to one student assessment through discussion

[bookmark: _Hlk7994189]A reflective account of learning, learners and teaching, including core knowledge and professional values applied to the teaching.
Providing tutorials to assess the level of learning for the level 3 students along with learners teaching styles. This was carried out through one to one discussion with each learner. Enabling an assessment to made therefore, providing me with information to establish what teaching strategies could be used for forthcoming lesson plans. 
For the level 4 learners, which was a classroom with marginally more students, tutorials were utilised for class debate, group work and concerns that students might have regarding their learning.
Assessing their learning style was established through questioning and answering activities.
Students with additional needs were considered throughout group discussion via consideration of extra time they might need to process the questioning along with support through email.
 
[bookmark: _Hlk7992991]
Aims and goals for future development within practice
Be mindful of the widening access students within future lessons. Ensure that differentiation is factored within teaching strategies, therefore, ensure that all student needs are accounted for.
[bookmark: _Hlk7993248]These factors comply with the dimensions of framework such as;
K1, K2, K3, K4, K5, V1, V2, V3, V4.

Area of Activity 
A3 Assess and give feedback to learners

Standards had been met through
Marking student papers
Supervising student presentations
Viva sessions

A reflective account of learning, learners and teaching, including core knowledge and professional values applied to the teaching.
Sitting in on student presentations and student vivas. This allowed me to assess the abilities of students, therefore providing feedback via feedback sheets and discussion. Therefore, providing marks to the end of year assessment.
The marking of student papers was undertaken using the feedback sheets via grade mark. This gave the criteria for me to assess the students work, Therefore, ensuring that the feedback provided was in alignment to the criteria stated.
Not all feedback to students provided a positive outcome. Some students reacted negatively often blaming the marking system for their unfavourable results.
Any students with additional needs were taken into consideration through learning environments, such as classrooms with no distractions and small amounts of students in.

Aims and goals for future development within practice
Cover every eventuality when assessing and providing student feedback to prevent any comebacks from students.
Look for alternative ways to assess and provide feedback to students
[bookmark: _Hlk7994342]These factors comply with the dimensions of framework such as;
K1, K2, K3, K4, K5, V1, V2, V3, V4


Area of activity
A4 Develop effective learning environments and approaches to student support and guidance.

Standards had been met through
Considering classroom environments and sizes.
Provide support throughout via one to one sessions and email.
Online group discussions to communicate with classroom through blogs and support.


A reflective account of learning, learners and teaching, including core knowledge and professional values applied to the teaching.
Ensuring that a rapport has been built between myself and students, therefore, students feel comfortable with discussing issues or concerns.
Consider the classroom size and set up when factoring in the lesson content and student individuals.
Some student groups are smaller than other. Therefore, ensuring that the setting is suitable for the classroom sizes is conducive to their learning. Making yourself heard through a large classroom consisting of a small number of students scattered throughout the room is fruitless and not recommended.

Aims and goals for future development within practice
Ensure that appropriate classrooms are booked in advance.
Look for alternative learning environments.
These factors comply with the dimensions of framework such as;
K1, K2, K3, K4, K5, V1, V2, V3, V4


Area of activity
A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices.
 
Standards had been met through
Obtaining paid teaching hours whilst still developing on the PCET. 
Did research on the undertaking of a MA in Children and Young People on completion of the PCET commencing from October 2019.
Undertook the PCET at level 7 to obtain a part fellowship of the University of Wales Trinity Saint David.
Participated in basic Welsh language classes to achieve entry level Welsh.
Had admissions training for the Health portfolio.
Observed on the dissertation panel for year 6 students.

A reflective account of learning, learners and teaching, including core knowledge and professional values applied to the teaching.
Devised own knowledge for model which was given to myself in semester 2/ Integrating project.
Have secured this module for September 2019 along with other modules.


Built on teaching skills from undertaking extra curriculum duties such as marking student papers and student admissions. 
Looked at research for dissertation papers and vivas.

Aims and goals for future development within practice
Further study through the MA of Children and Young People.
Obtain more teaching hours.
Complete basic skills in Welsh course.
Build on bank of research  for Health and Social Care and Children and Young People.
Achieve HEA Fellowship within UWTSD. I have already looked into the necessary requirements to achieve this status.
These factors comply with the dimensions of framework such as;
K1, K2, K3, K4, K5, K6, V2, V3, V4
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An academic critique of current thinking in relation to the concept of adult learning and the adult learner in the context of today’s PCET

This work will discuss the different attitudes and thinking in Post Compulsory Education Training. It will highlight how individuals consider the concept of learning within the PCET. Subsequently, establishing how learning within the PCET can be considered a challenging environment within placement along with the high level of theory written work required to complete the accreditation.

Post compulsory education can be defined as education and training achieved from age sixteen plus. As education is compulsory up until the age of eighteen, which means not optional, post compulsory education is a choice made by individuals who wish to develop their academic abilities in readiness for future progression and employment (Child Law Advice, 2019). Therefore, highlighting that attitudes to learning maybe significantly different from learners who have chosen to study at a higher level. Higher education according to Erikson & Erikson, (2018a) has evolved other periods of time, with academics and politicians believing that higher education can significantly alter issues worldwide within the current climate (Erikson & Erikson, 2018b). Therefore, allowing growth and development for the individual, beneficial for their livelihood along with upskilling globally for workplaces, businesses and organisations (Keep, 2014). Jackson, (2000), sites that teaching practices have introduced learning models which has fundamentally altered the attitudes and beliefs to higher education learning. Within the Post Compulsory Education Training (PCET) the students are of a mindset that they wish to achieve an end goal of obtaining an accredited teaching certificate (Lee-Potter, 2004). The certificate will allow them to apply for jobs as a teaching practitioner, therefore giving the students a skilled qualification significantly altering their previous work employability status (Cardiff Met, 2019). Although initially the requirements of the PCET appear to be manageable, the high level of work and number of placement hours are intensive, challenging therefore, somewhat stressful to the PCET students (Chambers & Roper, 2000). In regard to the adult learners attitude to learning, significantly, attitudes vary greatly. The commitment and highly intensive workload can sometimes mean that learners do not complete the PCET course (Maxwell, 2014). Paperwork has to be managed and maintained in readiness for the completion of the end portfolio along with the ongoing summative assessments. Alignments of practice has to be considered when planning work for the students along with teaching strategies (HEA Academy, 2019a) which can be clearly seen in the above diagram shown. This is a fundamental aspect of the teaching profession along with continued professional development. The reason being is that rules of practice are put into place so that the outcome is conducive to the learner’s successful development. Additionally, continued professional development (CPD) provides the learner with professionals who are qualified to the best of their abilities therefore, providing the learner with an optimum learning experience. Universities promote (CPD) along with colleges. This is to ensure that academic professionals are supported and encouraged to think that learning is lifelong, research changes every day and is ongoing. Academic development is not just for the students but also for the teaching professionals. If CPD was not promoted within academic staff members, the outcome and level of student learning could significantly decrease due to poor teaching and learning strategies provided. Therefore, highlighting how fundamental CPD is within teaching establishments. Additionally, being accredited as a universities fellow, which is an experienced professional who is able to mentor newly qualified professionals, associate fellow, which is new to the teaching profession with a limited portfolio or attributed as having an FHEA status which is targeted at individuals who have recently become academics suggests that individuals are able to work at a particular standard required by the HEA (Higher Education Academy, 2019b). 
The learners that are taught by the PCET students vary greatly. Ages range from eighteen upwards, often with mature students consisting of individuals who have waited for their families to leave home so they could access higher education to progress their own employability skills. Because of this, autonomous learning becomes difficult for some of the learners due to not having the confidence or basic skills to work on their own. The pressures and requirements on the PCET individual can be insurmountable. Time management and working smarter not harder are key issues in being able to learn, develop and teach effectively. Autonomous learning is a crucial element in students developing an employability feature. A key mantra at UWTSD is autonomous learning promotes autonomous working. This highlights how fundamental this feature is within university and employability. Some students feel that they are paying for their education, therefore, constant email, telephone and one on one support should be a provided. Higher education provides individuals with an opportunity to upskill their own self.  I have found that students feel that they are at a liberty to contact me outside of university at any time of the day or evening, expecting an immediate reply for the smallest of issues. Expectations from some students are quite demanding. Therefore, the thought of autonomous learning for some of the students can prove to be beyond their expectations. Fundamentally, they feel that the university fees should not only provide them with opportunities for earning, but also help whenever they feel it is required. 
Knowles, (1984) is famous for developing a learning theory (Andragogy) which was targeted at adult learners in comparison to child learners (Pedagogy). It highlights how adults expect to be accountable for their own learning along with their own decision making and experiences. In light of this, adult learning must accommodate and make appropriate provisions for autonomous learning. The empathises is not on the content of the learning provided, more so on the way the content is delivered, the process of the learning (Culatta, 2019). This means that student learning should be delivered through all sorts of alternative methods, such as  collaborative learning, group work, online learning, presentations, role plays and self-evaluation or reflective practice. Therefore, highlighting how significant the role of autonomous learning for the higher education student is. Identifying that students need to take ownership for their own progress and development, with the role of the lecturer becoming a facilitator for the learner rather than a teacher. (This additionally, provides a basis for students to be able to work on their own initiative in readiness for future development and employment. However, arguably Camilleri (2000),   Little (2004), and Smith (2003) state that students can only become autonomous students when they are taught by teachers who practice autonomous teaching. Which means that they are of a mindset of being able to make their own decisions (Masouleh & Jooneghani, 2012). Therefore, displaying an attitude of autonomous thinking projects the same mindset to the students. 
To conclude;
We always have more to learn as individuals, therefore, for those who deem to know it all or feel that anyone who accesses higher education is foolhardy or silly suggests that ignorance is somewhat in the making. Education can be the most stimulating and exciting aspect of your day. It can make significant fundamental changes to your life along with the people that surround you. Impacting on your lifestyle, profession, outlook and wellbeing. Reflecting on higher education from my own perspective, most importantly for me has been the development of my own personal self-awareness, confidence, drive and the motivation to achieve and succeed. These factors have all slowly weaved their way into my own self . I had not realised before attending university of my own capabilities. It has taken the support and guidance from lecturers who facilitated my own autonomous learning, consequently gradually developing my overall self. This has had an impact on my family members who have watched me develop and grow, inspiring my children and my sibling to follow my own progressive pathway. Finally, proving that by developing oneself can have a knock-on effect to those closest around you. Proving to be a beneficial and significant indicator in promoting lifelong learning. 
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Following on from the 

previous session.

This lesson will 

highlight socio–

economic 

disadvantage, which 

has been linked to 

neglect and abuse, 

furthermore serious 

case reviews.
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 Following on from the previous session.









This lesson will highlight socio–economic disadvantage, which has been linked to neglect and abuse, furthermore serious case reviews.
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Re-cap of Last Session:

The Previous lesson discussed Serious Case reviews within 

Health & Social care. 

Lesson focused on Daniel Pelka’s video, analysing the neglect 

and physical abuse he suffered. 

The video featured a breakdown of events, which established 

the failings that ultimately resulted in his death.
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Lesson focused on Daniel Pelka’s video, analysing the neglect and physical abuse he suffered. 



The video featured a breakdown of events, which established the failings that ultimately resulted in his death.
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The aim of this lesson 

is to establish if socio-

economic 

disadvantage is 

associated with 

serious case reviews.

Objectives:

•

Define what socio-economic 

disadvantage is.

•

Highlight how socio-economic 

disadvantage can pose risk to some 

individuals.

•

Achieve learning outcomes stated on 

activity slides.

•

Make recommendations for change.
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The aim of this lesson is to establish if socio- economic disadvantage is associated with serious case reviews.

Objectives:



Define what socio-economic disadvantage is.



Highlight how socio-economic disadvantage can pose risk to some individuals.



Achieve learning outcomes stated on activity slides.



Make recommendations for change.
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The cross 

cutting 

enhancement 

theme will be 

carried out  

through using 

Blooms 

Taxonomy.

• Justification for this is that it enables evaluation, 

creation, analysis, application, comprehension and 

knowledge to be assessed throughout the learning 

process. Therefore, cognitive skills are evaluated and 

differentiated throughout.

• It also gives a structure throughout the process, 

additionally covering every aspect of development.

• Bloom’s Taxonomy significantly helps learners to 

develop critical high order thinking skills, which are 

intrinsically linked to the requirements of businesses 

and organisations expectations of employees 

(Employability skills).

• Transferable skills are invaluable and fundamental for 

further progression, therefore Bloom’s Taxonomy 

seemed to be the most appropriate effective tool to use, 

clarifying the importance of cognition abilities (Adams, 

2015).
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The cross cutting enhancement theme will be carried out  through using Blooms Taxonomy.

Justification for this is that it enables evaluation, creation, analysis, application, comprehension and knowledge to be assessed throughout the learning process. Therefore, cognitive skills are evaluated and differentiated throughout.



It also gives a structure throughout the process, additionally covering every aspect of development.



Bloom’s Taxonomy significantly helps learners to develop critical high order thinking skills, which are intrinsically linked to the requirements of businesses and organisations expectations of employees (Employability skills).



Transferable skills are invaluable and fundamental for further progression, therefore Bloom’s Taxonomy seemed to be the most appropriate effective tool to use, clarifying the importance of cognition abilities (Adams, 2015).
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Blooms Taxonomy
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Socio-economic 

disadvantage 

This Photoby Unknown Author is licensed under CC BY-NC-ND
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Define-socio 

economic 

disadvantage

Socio-economic disadvantage can be defined as an 

individual growing up in a deprived area. 

Additionally, exposed to deprivation of:

• Food  

• Clothing 

• Schooling

• Wellbeing 

• Inhabitable housing

• Job opportunities (JRF, 2003)
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Socio-economic disadvantage can be defined as an individual growing up in a deprived area. 



Additionally, exposed to deprivation of:

Food  

Clothing 

Schooling

Wellbeing 

Inhabitable housing

Job opportunities (JRF, 2003)
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Activity

From the handouts provided, fill in the 

missing words to complete the sentences.

Learning outcome; Activity enables 

learners to recall previous information 

given. Draws on knowledge and helps to 

build language and comprehension. 
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From the handouts provided, fill in the missing words to complete the sentences.





Learning outcome; Activity enables learners to recall previous information given. Draws on knowledge and helps to build language and comprehension. 
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Answers: 

Patterns suggest children are more likely to 

suffer neglect if they:

•

Live in poverty, unsuitable housing or deprived area 

(Thoburn et al, 2000).

•

Have parents who were abused or neglected themselves 

(Harmer et al, 1999).

Research has also shown a link between

:

• Domestic abuse, child physical & child sexual abuse 

(Hester et al, 2007).

Research shows that parents:

• With low income are more likely to feel chronically 

stressed than parents with higher incomes.

• Living in poorer neighbourhoods have high stress levels 

(Jütte at al, 2014)
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Answers: 
Patterns suggest children are more likely to suffer neglect if they:



Live in poverty, unsuitable housing or deprived area (Thoburn et al, 2000).

Have parents who were abused or neglected themselves (Harmer et al, 1999).



Research has also shown a link between:

Domestic abuse, child physical & child sexual abuse (Hester et al, 2007).



Research shows that parents:

With low income are more likely to feel chronically stressed than parents with higher incomes.

Living in poorer neighbourhoods have high stress levels (Jütte at al, 2014)
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Child Poverty

•

Joseph Rowntree Foundation (2018) state that 4.5 million 

children are now growing up in poverty within the UK, 

compared to 3.1 million children in 2000 (Institute for Fiscal 

Studies, 2010).

•

Two thirds of children in poverty currently live in working 

families.

•

Over the last three years working family poverty has risen by 

over 1 million within the UK (JRF, 2018).
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Joseph Rowntree Foundation (2018) state that 4.5 million children are now growing up in poverty within the UK, compared to 3.1 million children in 2000 (Institute for Fiscal Studies, 2010).



Two thirds of children in poverty currently live in working families.



Over the last three years working family poverty has risen by over 1 million within the UK (JRF, 2018).
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Video – Eyes of a Child

https://youtu.be/i4f8ntZfG

BI?t=38
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Activity: Re-cap on video through 

Collaborative Learning

1. Work in groups of three.

2. Each group to work collaboratively to create a 

factsheet highlighting:

•

Risk factors from the video.

•

Circumstances that can influence neglect and 

poverty.

•

How these factors can be linked to Serious Case 

reviews.

Learning outcomes: By undertaking this activity students will 

develop communication, teamwork, understanding of working 

autonomously, alongside responsibility. 
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Activity: Re-cap on video through Collaborative Learning



Work in groups of three.

Each group to work collaboratively to create a factsheet highlighting:



Risk factors from the video.

Circumstances that can influence neglect and poverty.

How these factors can be linked to Serious Case reviews.



Learning outcomes: By undertaking this activity students will develop communication, teamwork, understanding of working autonomously, alongside responsibility. 			
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Share factsheets with peer group

Both groups must:

•

Highlight key information established 

from the factsheet. 

•

Complete a mini presentation with 

findings from the factsheet.

Learning outcome: By undertaking this activity students will 

develop communication, adaptability and teamwork, 

additionally knowledge from peers, alongside peer 

assessment.
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Share factsheets with peer group



Both groups must:

Highlight key information established from the factsheet. 

Complete a mini presentation with findings from the factsheet.

Learning outcome: By undertaking this activity students will develop communication, adaptability and teamwork, additionally knowledge from peers, alongside peer assessment.
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Discuss

• Poverty.

• Deprivation.

• Neglect.

• Abuse.

• Identify the link between socio-economic 

disadvantage and serious case reviews.
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Discuss

Poverty.

Deprivation.

Neglect.

Abuse.

Identify the link between socio-economic disadvantage and serious case reviews.
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Recommendations for change

•

Government to tackle socio-economic issues 

such as financial, employment and housing.

•

Review polices and procedures for young 

children.

•

Enlist more Social workers.

•

Stringent measures put into place for parents 

of neglected children.
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Recommendations for change

Government to tackle socio-economic issues such as financial, employment and housing.

Review polices and procedures for young children.

Enlist more Social workers.

Stringent measures put into place for parents of neglected children.
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Learners to Summarise
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Any 

Questions?
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