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· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!



Assessment Portfolio


As requested, this is a report for pupil A in regard to their participation and performance in the subject of physical education. This report is split into four parts, an assessment rubric designed to assess the most important outcomes of a physical education lesson, a detailed rationale underpinning the creation of the rubric with relevant high-quality research to support this, based on the rubric a detailed report highlighting the current levels and a recommendation for the stages of learning for the pupil and a critical reflection on the effectiveness of the assessment process undertaken here with once again high quality and relevant research to support this. As a whole, this assessment portfolio process is designed to make as smooth of a transition as possible for pupil A to transfer to your school. 

A detailed rationale underpinning the creation of the rubric. This is firmly based on high quality and relevant literature.
Some detail with a degree of knowledge and understanding into assessment, and later assessment in physical education, will go some way here in developing a sense of what assessment really is and how it can be carried out in the best way possible. There are two forms of assessment recognised in literature and they are assessment for learning (formative) and assessment of learning (summative). One way to look them is essentially looks forward while summative looks back (Newton and Bowler, 2010). However, both collect and provide information to the student or as Siedentop and Tannehill (2000, p.179) put it assessment is ‘a variety of tasks and settings where students are given opportunities to demonstrate their knowledge, skill, understanding and application of content in a context that allows continued learning and growth’. It is argued in literature that more attention ought to be given towards assessment for learning as this is seen as having more of a positive effect in students learning over assessment of learning (Newton and Bowler, 2010). Assessment, whether it be formative or summative, plays a critical part of learning and teaching in any subject in the national curriculum (Black and William, 1998). Further to this, it has been seen that assessment for learning reflects advances in knowledge of how learning takes place and the importance of assessment in the promotion of learning (MacPhail and Halbert, 2010). MacPhail and Halbert (2010) move on to say that assessment for learning acknowledges that assessment ought to be part of the teaching and learning process, with information gained from ongoing assessment informing and shaping the procedure. A frequent and central theme into the educational research is the exploration into how young people learn in the school setting, with a keen interest on how teachers can best construct the learning environment and subject matter to facilitate student commitment which will result in better student learning (MacPhail and Halbert, 2010). MacPhail and Halbert (2010) describes to us that there are indeed key principles when pursuing the assessment for learning construct. They include:

· The teacher sharing the learning aims and objectives with students, in other words making them clear from the get-go
· The teacher sharing the success criteria with students, essentially helping the students to fully understand the standards in which they are aiming for
· Having the students be more involved in actually assessing their own learning
· The teacher providing feedback, which in turn can help the students to identify what they must do to ensure they have no gaps in their knowledge and understanding on the subject content. 

One particular case of furthering the development of assessment for learning comes from Ireland whereby the National Council for Curriculum and Assessment and the Junior Cycle Physical Education (JCPE) piloted a project in which they investigated some key issues with assessment in physical education (MacPhail and Halbert, 2010). The project sought to further embed assessment for learning with what was already being promoted by the JCPE. This study came away with mainly positive outcomes from teachers and students alike. Teachers reported that the standard of teaching, learning and assessment in their physical education lessons had improved immensely while stating that better planning resulted in lessons being easier to manage and organise. Students appreciated the fact that they were given more responsibility for their own learning while the teachers thought that the use of questioning and feedback boosted the number of students positively involved in the physical education lesson (MacPhail and Halbert, 2010). 
Some concerns of this approach of assessment for learning in physical education did arise from a study, however. Mainly, concerns arose in the form of significant investment in teacher time in the planning and preparation for the use of the new methodology. This coupled with a reduction in physical activity time in the lesson for students meant that the approach certainly has some issues (MacPhail and Halbert, 2010).
Assessment of learning can be viewed as being somewhat more formal than assessment for learning. It is to record attainment at a particular time normally at the end of a unit of work, term and or year. This type of assessment has to be carried out against the unit objectives, while assessments within a lesson of a pupil or a whole group need to be carried out against the intended learning outcomes of that particular lesson (Newton and Bowler, 2010).
With this being said, what to actually assess in the subject of physical education is something that has spawned many different ways of thinking by researchers and teachers alike (Lopez et al. 2013). There are many options, for example, physical education could assess fitness which for quite some time it has been the go-to choice for physical education teachers (Lopez-Pastor et al.2013).  However, some research believes this has gone on for far too long (Cale, Harris and Chen, 2007). This form of testing has even been widely criticised in the research literature with pupils reporting that these tests often result in a negative experience stating little evidence about its significance and function in real life (Lopez-Pastor et al.2013). It could assess Arnold’s (1979) definitions and aims of physical education or the more preferred choice within this report physical education should asses the four domains of learning which more widely got brought to our attention by Richard Bailey and his colleagues in 2009. These are the physical, cognitive, affective, and social domains of learning which have been proposed as the outcomes in participating in any form of physical education and school sport (PESS) (Bailey et al. 2009). Analysis of the research suggests that PESS directly contributes to the development of each of these four domains of learning in young people. On top of this, there is further evidence that tells us PESS plays a significant role in the acquisition and development of children’s movement skills and physical competence with the argument being that these are fundamentals if pupils are going to pursue physical activity throughout the lifecourse (Bailey et al. 2009). 
Speaking specifically in relation to the physical domain Capel and Piottrowsky (2000, p. 210) states that a crucial characteristic of physical education is the ‘focus on the body and its movement in the physical and overall development of young people’. Further to this Bailey et al. (2009) suggests that if children cannot effectively catch a ball, for example, due to them not being properly taught the basic movements involved in catching an object, in this case catching a ball, then they will find it very difficult or in some cases impossible to take part in physical activities that require catching a ball. Arnold (1979, p. 178) describes this under his education in movement umbrella as ‘knowing how to engage in physical activity’.
In relation to the social it has been claimed that purposeful engagement in physical education has the potential to generate positive social behaviours including, but not limited to, leadership, cooperation, a sense of responsibility and compassion in young people, the involvement of pupils in decision making and heavy focus is given to the learning process (Bailey et al. 2009). As in the national curriculum for physical education it is stated that learners will develop their communication skills through oracy. Pupils are encouraged to ask questions to one another whilst using key words that have close links to the activity they are participating in (DCELLS, 2008). In the affective domain, engagement in physical activity has been positively associated with a number of facets of psychological and emotional development, however, it is known that these benefits and how they are actually achieved within a physical education lesson are less known (Bailey et al. 2009). There is even more uncertainty with how PESS contributes to cognitive and academic developments. There is some evidence however, that do indeed suggest that regular physical activity can aid in a pupil concentrating more which in turn can have a meaningful positive effect in academic performance (Trudeau and Shepard, 2008). There are positive examples of indirect cognitive function advantages on a child possibly due to a pause from traditional classroom time (Lindner, 1999). Studies have concluded that physical activity was positively associated with better cognitive functioning for children (Trudeau and Shepard, 2008). Bailey et al. (2009, p. 15) tell us that ‘any improvements in academic performance following physical activity echoes changes in cognitive functioning’ which include ‘increases to blood flow in the brain’ and ‘increased levels of arousal’. These educational benefits have become highly dependent on contextual and pedagogical variables (Bailey et al. 2009). These are all pretty impressive outcomes for a subject that is not fit for purpose while at the same time not being a worthwhile subject in the national curriculum (Kirk, 2013).
The rubric, and the rationale behind it, which has been chosen for this assessment, contains the four domains of learning in physical education, as discussed above. Both the rubric chosen, and the four domains of learning can be directly linked with the concept of physical literacy and specifically its definition. These close links begin with the definition of physical literacy which can be defined as the ‘motivation, confidence, physical competence, knowledge and understanding that establishes purposeful physical pursuits as an integral element of their lifestyle’ (Whitehead, 2010, p. 11). This definition provides us with a broad ambitious concept which could easily be deemed as unrealistic or just not possible to prove. However, there are many others in the field who also support physical literacy as they believe it can ‘spell out a case for life-long participation in physical activity’ and ‘underwrite the importance and value of physical activity in the school curriculum’ (Whitehead, 2010, p. 5). Whitehead (2010) argues that physical literacy is a capability that everyone can develop. It is a concept that is valid to every person no matter what their age or physical ability, not just the young and the elite. We know form the Canadian Assessment of Physical Literacy that it can be assessed through participating in a series of small activities against the clock (Longmuir et al. 2015). 
The level descriptors which are located at the bottom of the table used to assess the pupil have been heavily influenced by the national curriculum. This helped in determining what level the pupil is at whilst also providing more detail as to what the pupils is capable of doing consistently, with motivation, confidence and skill.  


	A criterion-based assessment rubric to assess the four domains of learning in a physical education lesson


	
	Level 1 (Poor)
	Level 2 (Average)
	Level 3 (Good)
	Level 4 (Excellent)
	Level 5 (Exceptional)

	Physical
	
	
	
	
	

	Strength
	
	
	/
	
	

	Balance
	
	
	
	/
	

	Fitness
	
	
	
	/
	

	Social
	
	
	
	
	

	Communication
	
	/
	
	
	

	Team Work
	
	/
	
	
	

	Personal Responsibility
	
	
	
	/
	

	Affective
	
	
	
	
	

	Positive Self-Regard
	
	
	/
	
	

	Mastery Motivation
	
	
	
	/
	

	Confidence
	
	
	
	
	/

	Cognitive
	
	
	
	
	

	Knowledge and Understanding
	
	
	/
	
	

	Problem Solving
	
	/
	
	
	

	Decision Making Skills
	
	
	
	/
	






Level 1
[bookmark: _GoBack]The pupil will play and move in a variety of ways, developing their performance of simple skills. They use the basic actions of travel, jump, land and balance in their physical activities. They listen and respond readily to instructions. 
Level 2
The pupil will explore different activities and move with increasing confidence and physical control. The pupil will practise to improve their skills and begin to link actions. The pupil will repeat simple movement patterns in creative activities. They talk about what they and others have done.
 Level 3
The pupil will use and develop their competitive and creative skills with improved coordination and control. Movements show improved tension and a clearer shape and linked actions begin to show some fluency. They cooperate in solving problems when working with others. They analyse their performance to identify other skills, strategies and tactics that might have been effective and plan how to improve their next attempt. They adopt alternative roles in their chosen activities. When working with others, they communicate ideas and information clearly and respond aptly to others' contributions.
Level 4
The pupil shows they can refine their skills and perform with greater technical efficiency. They make sound decisions, selecting appropriate skills and strategies and applying these effectively in a variety of challenging situations. They analyse their performance to identify other skills, strategies and tactics that might have been effective and plan how to improve their next attempt. They recognise the importance of rules and safety procedures and apply them consistently. They adopt alternative roles in their chosen activities. When working with others, they communicate ideas and information clearly and respond aptly to others' contributions. They sustain activity over appropriate periods of time.
Level 5
The pupil demonstrates advanced skills, refined techniques and ideas, applying them accurately across a range of activities. They begin to transfer their knowledge and skill of one activity to the development of another, working with others towards identified targets for improvement. They anticipate the responses of others and the consequences of action, adapting their own performances and suggesting alternative approaches. They evaluate accurately the strengths and limitations in planning and performance of activity. They respond appropriately to increasingly complex problems and challenges. They recognise how fitness, skills, selected tactics or ideas and composition impact upon the quality and effectiveness of a performance.

Having used the rubric to asses, please view this report detailing the pupil’s current levels and a recommendation on their next stages of learning.
The pupil that was assessed is at an intermediate to advanced level in athletic activities. The pupil displayed many attributes which suggested they are participating in regular physical and or sporting activities which include but not limited to; confidence, motivation, strength, balance, decision making skills and knowledge and understanding. Using the rubric here and from the observation period that was accomplished it’s clear from the results that Pupil A is good (level 3) going on excellent (level 4).
More work is required in the pupil’s social domain of learning in physical education specifically team work and communication. Little was witnessed in the observation endeavour of this assessment process. This could possibly be achieved through rich indoor problem-solving activities within a small group of around 4-6 pupils or through an outdoor adventurous activity such as orienteering. The participation in team games will also provide the pupil with fine opportunities to develop their social skills through plentiful of occasions within a team sport for example. A simple game of football of rugby requires much in the way of communication skills and being able to effectively work in a team. 

A critical reflection on the effectiveness of the assessment process undertaken in conjunction with relevant high-quality research.
Jing (2012) points to the very important fact that reflective practice has been advocated as a powerful component of effective teaching with John Dewey in 1933 being the first to identify reflection as a specialised form of thinking by distinguishing two types of action, routine and reflective (Nash, 2016). Then in the 1980s Donald Schon introduced the concept to education professionals whereby they can incorporate problem solving into learning by doing. Schon identified ways in which professionals could become aware of their implicit knowledge and to learn from their experiences (Nash, 2016). The main concern of Schon’s work was to facilitate the development of reflective practitioners rather than to describe the process of reflection. One of his most important contributions was to identify two types of reflection: reflection-in-action (thinking while doing) and reflection-on-action (after-the-event thinking) (Nash, 2016). Not all is positive with Schon’s analysis however, as it has been widely criticised by several academics. Boud and Walker (1998) state that Schon’s work ignores critical features of the context of reflection. Moreover, Moon (1999) tells us that Schon’s pivotal concept of reflection-in-action as unachievable. Schon’s theory of reflective practice highlights the construction of domain-specific knowledge in the context of professional practice (an aspect in coaching) where coaches construct coaching knowledge through coaching experience (Nash, 2016). Many professionals in the field now consider the ‘plan, do, review’ process as it is a key component of good quality teaching/coaching practice (Nash, 2016). Jing (2012) makes a purposeful statement suggesting reflective practitioners are those who contemplate and negotiate the complexities of teaching to enhance their decision-making, power and autonomy in the teaching and learning environment. Jing (2012) moves on to say that reflection can provide powerful rewarding outcomes to teachers as they consider student prior knowledge and skilfulness in planning a lesson which further tailored the lesson to meet the student needs. Criticisms come in due part to there is a major lack of research when it comes to studying the effects of reflection in the subject of physical education with it being one of the least investigated areas of inquiry into the subject (Jing (2012). Some even argue that little is known into the true nature of reflection with no concrete definition to go to (Jing , 2012). This however shouldn’t diminish the fact that reflection is a conscious and systematic mode of thought and reflective teaching is teaching guided by careful thinking and judgement about educational goals, beliefs, decisions, actions or outcomes (Tsangaridou and O’Sullivan, 1997). 
The effectiveness of this assessment process has been somewhat thwarted by the lack of times the assessment process was able to take place. One visit of an hour to assess the pupil is not sufficient to properly gauge the level he is at. Moreover, the assessment took place while only observing one activity (athletic activities). There is simply not enough scope in this type of activity to confidently asses the four domains of learning. More time coupled with various other physical activities/sports/adventurous activities would be required to fully understand where the pupils is at in relation to the four domains of learning for physical education. With sufficient evidence form literature claiming that purposeful engagement in physical education has the potential to generate positive social behaviours including, but not limited to, cooperation, a sense of responsibility and compassion in young students (Bailey et al. 2009). To be critical of the assessment rubric used, it could be too far reaching for the short assessment observation opportunity given. As discussed in relevant research in relation to the four domains of learning they are simply a suggestion or claim for the benefits of subject of the physical education. They are not directly mentioned in more official documents such as the national curriculum for example. It states four areas of learning which are; competitive activities, health, fitness and well-being, creative activities and adventurous activities (DCELLS, 2008). These are well-rounded and rich areas of learning however there is a general consensus that team games have become dominant in physical education (Wang and Wang, 2018). This also corroborated by Gray and Sproule, (2011) in which they suggest that the only area of the curriculum being covered in great detail is competitive activities (Gray and Sproule, 2011). We conclude by stating that the development of learning holistically as a whole is of upmost importance for any child. 
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