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              Inclusive Leadership: Working together to support families

Part 1 
According to Siraj and Hallet (2014), Leadership is a complex thing to define. Ferdman (2021) states that inclusive leadership requires a knowledge and understanding of all types of diversity and requires a leader that understands this and can enhance this knowledge with all members of staff to ensure an inclusive workplace. Booysen (2014) agrees, and in addition states inclusive workplaces should be places where collaboration is key, where ideas are co-constructed with equal contributions from all involved and where everyone’s differences are valued. 
Siraj and Hallet (2014) state that inclusive leadership in early years has been seen to increase the quality of education, children’s health, and social outcomes. Furthermore, inclusive leadership with adequate and caring leaders is a concept that is developing and essential to creating quality provisions for children and their families. In addition, Newstead and Buckley (2019) suggest that it is the role of the leader to ensure that the practitioners in the setting are aware of the skills and understandings required to be inclusive, in order to create a welcoming environment where everybody feels safe, respected and valued. However, Allan (2008) suggests that there is much confusion amongst practitioners as to how to create inclusive provisions and environments. 
Devarakonda, (2013) suggest that inclusion is mostly defined to those with additional learning needs. However, argued that inclusion is a vast concept that relates to much more than additional learning needs and disabilities. Dorries and Haller (2010) believe that inclusive education has many educational benefits for children with disabilities such as enriching learning environments and better post-secondary educational opportunities and future employment. In addition, they state there are also benefits for children with no disabilities such as a better knowledge and understanding that everybody is unique in their own ways and of the diverse society, they live in. 
In addition, The United Nations Educational, Scientific and Cultural organization (UNESCO), agree but also believe inclusion is something that refers to those who are unable to access education. These children may be from disadvantaged families or traveller families. They could be children from ethnic minorities or children’s whose first language is not English (Devarakonda, 2013). Smyth (2000) believes that inclusive education involves removing barriers to learning and is an approach that is designed to facilitate success for all children. However, Devarakonda (2013), suggests that inclusive education should not only benefit children but also parents, professionals, and teaching staff.
The following sections of part 1 will highlight how an inclusive leader can help the children and family in this scenario and discuss how professionals and the community could also help all involved in the scenario. 
[bookmark: _Hlk119877868]A refugee family have recently moved to Wales from Ukraine. The family consists of 2 parents and 2 young children. A young girl named Kalyna and her older brother Matviyko. It is evident to staff that Kalyna is struggling to settle into school life and has not managed to make any friends or connections with the other children. Due to the language barrier, she is struggling to interact with staff and other children. she is often seen alone at break times unless her older brother is on the yard at the same time. Miss Jones the year 4 teacher has also stated the same concerns regarding Matviyko. Staff have also noticed that the parents are alone at collection time and do not interact with any of the other families. It has also been noted that the other parents have not made any attempts to engage with the Ukrainian parents either.
Inclusive Leadership supporting children 
It is a fundamental right that every child experiences a sense of belonging, to be valued and respected as an individual regardless of their background or specific needs (Johansson and Puroila, 2021). Welsh Government (2021) agree and add that a main factor in being an effective inclusive leader and a fundamental part of the new curriculum is ensuring every child feels a sense of belonging in their settings. In addition, Johansson and Puroila (2021) state the right to feeling a sense of belonging is mainly evident in policies that promote inclusion as a main principle in education. 
According to Mcleod (2022), Belonging also links to Maslow’s Hierarchy of Needs. Although it is not a physiological need that a person requires to survive such as food and shelter. It is still a need that must be met in order for a person to move onto the highest part of the hierarchy. With regards to the Family in the scenario, they may have lost their sense of belonginess when they had to flee their home country for safety. Therefore, it is paramount that they regain a sense of belonging in their new surroundings in order to move onto the next section of their hierarchy of needs. However, Souto-Manning et al. (2021) believe that in the United States not every child is afforded the sense of belonging and believe that belonginess is political and often racialized. 
According to Welsh Parliament (2021), in 2019 Wales became the World’s first ‘Nation of Sanctuary’ a plan that was supported by the United Nations. Although this was first put in place to support women and children fleeing Afghanistan. Wales: Nation of Sanctuary (2023) state their vision is of a Wales where anyone seeking sanctuary can go and are met with an understanding welcome. However, Arar (2020) suggests that although many countries have policies and practice in place to support the integration of refugee families there are none that specifically target refugee children’s need for integrated support.   
Dr Reza, (2021) suggests that with communities become more diverse, it is essential that schools are supporting the diversity by creating school environments that value and celebrate the different backgrounds, cultures and beliefs. With regards to the children in the scenario this could support the children with feeling a sense of their home lives are being brought into the classroom. However, this will need to be done carefully as not to trigger the children to re-live any trauma they may have experienced at home that they may have been escaping.  
[bookmark: _Hlk119851939]Inclusive leadership supporting families 
Within the scenario it is noted that the Ukrainian family find it difficult to interact with teachers and other parent’s, one of the reasons for this could be due to is the difference in language. Welsh Refugee Council (2022) believe that everyone should be able and encouraged to reach their full potential. No matter their ethnicity or socio-economic background. Therefore, they provide training to support those families in need of developing their English language skills. Support from these professionals may benefit the parents, as if they develop their English language skills, they may feel more comfortable interacting with others. However, to remain inclusive to all It may also be beneficial for the school to offer some Ukrainian language classes or workshops to take part in as there is a larger number of families joining the setting from Ukraine. 
Scanlan and Johnson (2020), believe that engaging with the families outside of the school environment will not only ensure inclusivity but will also promote a strong and secure relationship with students and their families. Welsh Government (Curriculum for Wales) suggest that strong and secure relationships allow a child to feel a sense of belonging. In addition, Randel, et al. (2018) state that inclusive leaders should facilitate belongingness. Linking back to the scenario discussed above with moving to another country for safety the family may begin to feel more at ease in the school environment if they feel a sense of belonging so ensuring a strong and secure relationship with the children and their family will promote inclusivity. 
However, Oztruk (2013) states that parental involvement in schools is not an easy thing to do especially with families who have come from a different county or speak a different language. Language barriers and culture differences are seen as the two most common barriers that prevent effective links between a school and a family. A study carried out by Lamb (2019) exploring the barriers and enablers to access and participation in early childhood education and care services for refugee families in Australia, found that most of the refugee families had limited participation in these services due to systemic exclusion. It was stated that this could be down to discrimination ingrained in institutions or within the society. Most also said they did not experience a sense of belonging and were afraid to speak up about their concerns in case their children were treated unfairly if they did. 
Inclusive leadership – professionals
According to Chemanais (2009) commitment to Every Child Matters is necessary due to the fundamental benefits educational settings and multi-agency working has on children and their families. However, Chemanais (2009) also suggests there are many challenges that may arise when educational settings work collaboratively with multi-agencies. They suggest some of these may be disagreements over funding between the different agencies and a general lack of funding for multi-agency training to ensure appropriate support is received. Communication is also another barrier as information may not be delivered to all that it needs to be or some may receive the wrong information. Also, a lack of clarity in roles and responsibilities may arise when working with many different agencies.  
Martin (2017) agrees but also adds that there are more barriers in the effective collaboration between school leaders and professionals, the most common ones seem to be funding, differences to policies and the varying training the different professionals have received. Therefore, much time and preparation are needed when deciding the appropriate professionals to use especially with the scenario as language and culture will also need to be taken into consideration. However, O’Sullivan (2015) argues that an inclusive leader should focus on several main factors to ensure the work between the multi agencies is affective by ensuring clear and concise information is shared appropriately between the different agencies. Alongside this an effective inclusive leader should also arrange regular meetings to ensure new ideas surrounding the support required are organised regularly. 
According to Children’s Commissioner for Wales (2020), many families who require support for a range of reasons often find they are met with many barriers due to the complex systems that are in place. That is why the Commissioner, and her team introduced the ‘No Wrong Door’ policy to ensure the appropriate services are easily available and accessible to those in need. This policy would be a great help to the family in the scenario as finding the right support as early as possible will aid them in feeling safe and settling in and in time hopefully settle in well to school life in Wales.  
Inclusive leadership – community 
Scanlan and Johnson (2020) suggest that school leaders that are committed to ensuring inclusivity are the advocate or bridge between the school and the diverse community that surround a school. Welsh Government (2015) state that schools are not isolated they are connected to a network of organisations that all support the local community. With this network it allows schools to develop a great source of support that can strengthen the school. Alongside this schools also have strong connections with multi-agencies in order to meet the needs of those in need of additional support. 
Welsh Government (2016), suggest that the community around a school has a much larger impact on a child’s academic achievement than has been previously realised. However, they also state working with the community can also be a challenge. That is why the family and community engagement (FACE) toolkit was produced as a framework to aid schools in right direction when working with the community. Breslin (2023) states that it is crucial for children to develop a sense of community from a young age in order to learn where they come from and where they fit into the community. Linking back to the scenario the children and family may feel they have lost their sense of community due to moving to a different country. So, redeveloping their sense of community is crucial to ensure they feel safe and settled. 




Part 2 
Throughout this section the Welsh Government Consultation (2021) will be critically evaluated to discover how it promotes inclusive leadership. The Welsh Government Consultation (2021) is the guidance put in place by the Welsh Government to ensure that the Curriculum for funded non-maintained nursery settings can be implemented into practice effectively.  
Baldock, et al. (2013) define a policy as an intention or an action that should be brought into practice by those with responsibility. In this instance it would refer to practitioners ensuring the actions stated in the policy are fulfilled to the best of their abilities. 
Another reference into policy 
Alongside these definitions of policy Baldock, et al (2013) states that there are similar elements all policies will require. Belongingness that suggests the policy belongs to someone in this instance it is the Welsh Government. Commitment that ensures the policy holds a commitment to following a particular approach. Status to show that the ideas being described as a policy have been formally approved by the person or place it belongs to. Specificity suggests that a policy will have specific ways of dealing with any issues that may arise.
In addition, Dallymore (2019), adds that policies surrounding Early childhood education have been described as exceptional policies that increase equality opportunities as they are socially fair and economically efficient. Although accepted in most countries there are many different approaches to early childhood and care policies due to a number of factors. These usually begin with looking into the society’s view of childhood. Then exploring the respective roles of family and state, and then education versus care and development will be looked at to then decide the policy choices. 




















Part 3 
Gender and inclusion in Early years 
Tayler and Price (2016) believe that practitioners who are interested in promoting gender equality in early years should ask themselves these questions.
Are boys and girls born different or does society shape our expectations and behaviours? 
Is there only one way to be a girl and only one way to be a boy or are there many ways to express gender? 
Do childhood expressions of gender influence the way children mature into men and women? 
And most importantly, what does it mean to be a boy or girl? 
Therefore, research surrounding these questions will be highlighted throughout this blog alongside how an inclusive leader can promote gender equality in the classroom.
Tayler and Price (2016) discuss an experiment that was carried out with babies and adults. Firstly, a baby was dressed in blue clothing and the adults were instructed to play with the baby. Secondly, the same baby was dressed in pink clothing and the adults were again instructed to play with the baby. The findings of the experiment showed that the adults were more physical with the baby in blue bouncing the baby around. While with the baby dressed in pink, the adults were gentler and more soothing. 
NEU (2019), state that children need to be treated as individuals and practitioners should not enforce assumptions on to children based on gender. In addition, Culhane and Bazeley (2019) state that by the time a child finishes primary school they are aware of gender differences and gender behaviours. Neu (2019) suggest that this can be easily avoided in the future by practitioners using the word children instead of boy and girl. Schools in Sweden have been using gender neutral pronouns for children in schools for many years and began by using the word ‘hen’ instead of the words ‘han’ for boys and ‘hon’ for girls. To begin with there was much debate regarding the matter but with the success seen to children’s wellbeing the word has now been added to the dictionary and is used in most schools (Back, et al. 2015 and Twoey, 2022).
In addition, classrooms in Sweden follow a gender-neutral philosophy where toys are not divided into gender groups. This alongside the use of the word ‘hen’ has seen children that attend these settings are not influenced by gender stereotypes compared to the children from other school environments (Goecker, 2018 and Twoey, 2022).
Culhane and Bazeley (2019) also suggest that parent have a part to play in the stereotyping of boys and girls as they are often seen to create a gendered world for their children by only providing gender specific toys or activities for their children. For example, not allowing boys to play with dolls and not allowing girls to play football. However, FAW trust (2022) are passionate about supporting girls to fall in love with playing football and hope to achieve their target of having 20,000 girls playing football by 2024. 
From the research shown in this blog it is evident that the world is changing in regard to gender equality and schools across the world are realising it is important and beneficial that children are encouraged to be unique. Children have the potential to take on the world. So, give them the whole world to take on not just some of it (Twoey, 2022).
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