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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:
· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
I learned so much in my first year in practice in relation to chid protection through mainly being involved in S.47 enquiries. I felt that my work was much more accountable for and I had to be much more assertive and confident in my decision making. The local authority uses the methodology of the Signs of Safety approach in assessments, which is a strengths and solution focussed based approach (Turnell & Edwards, 1999). I found this a good model to use in complex child protection core groups and conferences. 
Starting off being a newly qualified social worker in a very busy frontline team I was very much aware of my accountably as a newly qualified social worker, there were some cases in my first year in practice I would worry about more than others, depending on their legal status and situation. I do not envisage this emotion changing any time soon during my time as a qualified social worker, but reflective practice through the use of working collaboratively will be essential in testing my resilience and professional judgement as a practitioner.  Fook, 1999 (citied in Adams et al., 2002 p.34) describes supervision as an opportunity to “engage in reflective and critical practice identifying the political context of social work and the potential for change”. 
What I found difficult in my first year of practice was the inconsistency of supervision as a newly qualified social worker. It appeared that this was due to the ratio of senior management and senior social workers off sick, maternity or had left the post. There was very little consistency and I knew this would not be in my best interest for my continued professional development (CPD).  
Banks (2002 citied in Adams et al., 2002 p.34) explains that “social worker supervision is meant to be a routine way in which social workers give account of practice”. It is my understanding of good social work supervision to share my worries, ideas and reflect on how I could do things differently next time or prepare my thinking for an upcoming task. Instead my approach to irregular supervision in my first year of practice was to ensure I consulted with more experienced colleagues, and attending training. I felt by using these reflective resources I was able to think rationally in complex situations and justify my decision making. “Supervision consists of a meeting between two colleagues of the same profession often to problem-solve cases” (Edwards et al., 2008). Schon (1987) refers to the importance of “reflection in practice and reflection on practice”. When supervision did occur I felt it was an aid tool that allowed me to consider my approaches during and after intervention. 
During my first year in practice The Social Services And Wellbeing (Wales) Act 2014 was being applied in practice. As this was a fairly new Act it was intimidating at first as to whether I was applying it correctly to practice and this was certainly a learning need identified. That said I do feel that further additional study is required in this area.    
Word Count: 507 




Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  4th October 2017
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
The observation is taking place in a residential home setting.1 is of white British origin and verbally communicates through the medium of English, prior to the observation and in preparation I asked 1 his preferred language and whether he would want an advocate to attend (The Social Services and Wellbeing Act 2014) on the basis I was being observed by someone he never met before and feedback would be required from him. I had been working with 1 for eight months, during this time he had asked me for information regarding his biological family as he had no family identity/networks. 
I was mindful of Bowlby’s attachment theory when carrying out this task. Bowlby (cited in Teater, 2010, p.9) stresses “the importance of past relationships determines how individuals develop emotionally and socially, and form relationships in the future”. 
Approaching this situation in an anti-oppressive manner my objective was to use the person centred philosophy looking at 1’s structural relationship through means of a genogram and chronology, whilst promoting empowerment, equality and rights (United Nation Convention on the Rights of the Child) this is in the hope it reduces the deleterious effects of structural inequalities (Dominelli, 1993, cited in Teater 2010, p.11). My objective was to use Hart’s model of participation (1997) to encourage 1 to actively engage in the process. 
Having the appropriate communication skills to foresee this process having an achievable outcome, I have taken a very ‘simplistic’ approach of adapting the Shannon and Weaver’s (1949, citied Thompson 2003, p.12) model of communication. This is beneficial when taking into account one-to-one work as it only requires three elements; the Transmitter (1 or me), the receiver (1 or me) and in-between ‘noise’. Therefore, I would need to consider the possible distractions and privacy for confidentiality when planning this observation and how a residential setting may impact 1’s ability to fully engage. 
Word Count: 310




I had previously been made aware by 1 that he did not want a Life Journey book as he explained he was not ready to come to terms with past events just yet. Whilst complying with section 1 of the Social Care Codes of Practice (SCW, 2017) I respected his views and suggested an alternative approach to identifying family members in the form of a chronology & genogram of his past. I felt that this approach allowed him to feel empowered and valued has it would give him access to his identity. In addition throughout my involvement I appreciated how much his identity meant to him. “Children have the right to an identity – an official record of who they are” Under Article 8 of the United Nation Convention on the Rights of the Child (UNCRC) “Governments should respect children’s right to a name, a nationality and family ties” (www.unicef.org). 
	The National Occupational Standards key role 3 for Social Workers is that social workers should ‘promote engagement and participation’ (Social Care Wales, 2011). To promote engagement and participation (Social Care Wales, 2017) I referred to the Harts (1992) ladder Model of participation. I choose this method of participation because I felt that with the uncertainties and possible isolation surrounding 1’s welfare, he should be able to contribute to making decisions and engaging in an active role in the work identified.  Whilst undertaking my session with 1 I was able to understand how one change in 1’s life had affected another through applying a systemic approach to practice. Bronfenbrenner (1979, citied in Howe, 2009, p.118) states “people’s lives are affected by both things close to home and further away”. I was able to make these links while bringing with me the communication tools to inform my session such as a chronology and genogram of 1’s background and family network. According to Hedges (2005, cited in Gaughan and Kalyniak, 2012 p.101) genograms ‘become an important way of joining and a way of showing the interconnectedness of relationships with families’.  
Gitterman and Germain (2008) draw on a social worker having the ability to “initiate a professional relationship with another person requires careful preparation, ready compassion, and professional skills by creativity”. I felt having done the preparation before seeing 1 again would give us something to discuss and initiate an active dialogue from the outset (Bruner, 1966, cited in crow et al,. 2008 p.14). Gathering background information was a request that 1 had asked me during my last visit. Therefore carrying out a task that involves 1’s participation, where he had initiated the idea (Rung 7 and 8, Hart, 1992, cited in Leverett, 2008 p.167) and shared his idea, demonstrated a high degree of participation from 1.  Treseder 1997 (citied in Leverett, 2008, p170) believes that if children do not have “control in certain contexts then they will never reach top rung of Harts model”.
Whilst undertaking my session with 1 I was very mindful of my use of ‘Jargon’ and how at times I had to explain to 1 what I meant by certain ‘Jargon’ words. Although I was happy to explain I felt that 1 may have felt the power imbalance. 
The Social Services and Wellbeing (Wales) Act 2014 “When I am Ready scheme” only caters for children in foster care placement not residential placements. “The When I am Ready enables young people in foster care to continue living with their foster carer once they turn 18. It allows them to remain in a stable and nurturing environment up to the age of 21, or up to the age of 25 if they are completing an agreed programme of education or training” (gov.wales, 2015). This can be argued that in 1’s situation of being possibly institutionalised and may not find a ‘nurturing’ environment in form of fostering of family support by the time he reaches 18. Therefore how does this scheme consider equality and diversity across the looked after system. 
Reflecting on the observation I felt that I made 1 an active participant in this task applying a person centred approach. I believe this was this case because I was offering 1 the opportunity to feel empowered by being in a position to ask me questions about the work I had provided him. Throughout this task I knew that there were barriers when involving 1 with decisions due to legislative protocols such as what information I was and wasn’t able to share, under the Data Protection Act 1998 and Freedom of Information Act 2000.   
Word Count 1391


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes he was on time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes I was aware the observer was attending and Allyn had explained the purpose of his visit. 

	Were you clear why the social worker met with you today?

	Yes to take look into my life journey work.

	How well prepared do you think, the social worker was for his or her meeting with you?


	Very well prepared.

	  How has the social worker listened to you and respected your views and wishes?


	Definitely I was very happy with Allyn’s work with me.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes I understood Allyn and when not clear Allyn took time to explain further until I understood. Allyn asked me what language I preferred to speak in during this session. 



	How has the social worker’s involvement met your expectations for this visit?

	Excellent I was very happy with the information provided by Allyn and the manner in which it was presented.

	Are there any other comments or suggestions that you would like to make?
	I want to let you know (observer) that Allyn is the best social worker I have had.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
The most significant piece of legislation relating to the safeguarding of children in the UK is the Children Act in 1989. The Act prioritises the welfare of children citing it as the “paramount consideration.” (Fowler, 2003, p.194). Following The Government's Response to the Victoria Climbié Inquiry Report and Joint Chief Inspectors' Report Safeguarding Children (2003), the document reinforces the  definition of children safeguarding as “All agencies working with children, young people and their families take all reasonable measures to ensure that the risks of harm to children's welfare are minimised; and where there are concerns about children and young people's welfare, all agencies take all appropriate actions to address those concerns, working to agreed local policies and procedures in full partnership with other local agencies”. 
The case study I will draw on highlights the importance of safeguarding responsibilities within a complex situation. The case study I will be using involved my second year of practice as a qualified social worker in the Looked After Children Team. I was allocated the case after a year since the initial care proceedings, after making the transition from frontline team to the Looked After Children Team at the end of my first year in frontline, I remained the social worker as this was felt it was in the children’s best interest as they were ready to make that transition to the long-term team also.   
1 is a white Welsh male living in a foster placement with his sibling 2. 1 and 2 have been in foster care for five years, during which time they have had unsuccessful foster placements. That been said they have remained with these current foster carers for a few years now and appear to have formed a positive relationship with them. Recent Statistics (2017) show that there are currently 5,955 children across the whole of the Welsh local authorities on a legal status (www.statswales.gov.uk). These figures just highlight the scale in which there are families and children in need of care and support in Wales. There were 2,535 recorded cases in all Welsh local authorities between 2016-2017 were episodes ceased and new episodes began (www.statswales.gov.uk). This figure includes children who are in foster care placements that have broken down and new foster placements have been found. So just under half of the Looked After Children population in Wales have experienced an unsettled period in foster care.  
1 and 2 had previously been subject to neglect; they were removed from their mother and partner and placed on the Child Protection Register. According to Trevithick (2012) “neglect in infancy can result in ‘delay and distortions’ in development”. The children also experienced poor home conditions, Cleaver, et al, (2011) explained “when someone is experiencing these difficulties of poor home conditions (like 1 & 2’s mother), they are not conscious of the deterioration around them”. The children had also been left under the supervision of others and exposed to significant domestic violence between mother and her partner. The Local Authority issued Care Proceedings and a Full Care Order under s.31 of the Children Act 1989 was granted. It was evidenced during proceedings that that mother did not have the capacity to put her children first before her very volatile relationship. Bowlby (1973, p.359) made reference to “for or not only young children, it is now clear, but human beings of all ages are found to be at their happiest and to be able to deploy their talents to best advantage when they are confident that, standing behind them, there are one or more trusted persons who will come to their aid should difficulties arise. The person trusted provides a secure base from which his (or her) companion can operate”. It was evident that the children did not have a ‘secure base’ and there were identified child protection concerns. The children were removed and a foster placement was found.  
During my involvement as their social worker 1 had made an allegation of a sexual nature against his mother's previous partner. This abuse had not been identified or evidenced during the care proceedings some time ago and so this was a current allegation. As Article 34 UNCRC clearly states that “The government should protect children from sexual abuse” and if this had been evidenced during the time when social services were first involved 1 and 2 would not only have been on the child protection register for neglect but also sexual abuse. There are four main categories of abuse in all which include; Physical, Emotional, Sexual and Neglect 'All Wales Child Protection Procedures 2008' (AWCPP, 2008). Many of the behaviours of abusive behaviours have similar traits. For instance a child suffering from emotional abuse could be caused by the impact of sexual abuse, physical abuse or neglect. Also, a child exposed to physical abuse by adults can also experience emotional abuse or harm. 
The procedure that I followed when I was informed of the allegation was the 'All Wales Child Protection Procedures 2008' (AWCPP, 2008). This is a procedure that MUST be followed by social workers in all circumstances involving child protection. There are currently six stages of a child protection enquiry under the AWCPP, 2008. The referral – In this case scenario the initial allegation was received by the Local Authority from the foster carer. In Section 3.2.1 under the AWCPP 2008, there are clear guidelines on how the receiver should action a referral, in relation to asking the relevant and important questions to gather information. In the case scenario the Local Authority’s Emergency Duty Team (EDT) received the referral from the foster carer therefore they had to make a professional judgement as to whether the child was at immediate risk of significant harm. As the child was referring to past events and was deemed to be in a current place of safety the out of hours social worker collated the relevant information and passed it on to me and my manager the following day. 
The second part of the AWCPP, 2008 is the initial assessment; as soon as I received the referral explaining the allegation that 1 had been sexually harmed by mother’s partner when he was in their care, I immediately consulted with my manager and was informed to go out and speak with the child to ascertain additional information on which to base further decision making, this is also enshrined in the Children Act 1989. I arranged with the foster carer to carry out direct work to ascertain the child’s ‘wishes and feelings’ regarding the allegation.  
However whilst ‘reflecting on action’ (Schon,1987), I found myself in a dilemma as there had been previous allegations of a similar nature made by 1’s sibling, 2, a few months previously. However 2 did not want to give a statement to the police, therefore there was not enough evidence to arrest mother’s partner at the time. Having the knowledge of the case for some time, I felt that it was best practice that the police were informed as this was too much of a coincidence as a similar allegation was previously made by 2. I made this professional judgement based on my previous experiences of carrying out S.47 enquiries under the Children Act 1989. 

I consulted with my senior social worker around my worries of past and current allegations in respect of the children. We made a decision to initiate a strategy discussion with the information already gathered and discuss with police as we could be looking at a criminal offence and I did not want to contaminate any evidence by making the wrong judgement.  
A section 47 enquiry under the Children Act 1989 was immediately triggered following a strategy discussion, this was undertaken as a joint agency, given the seriousness of the allegation. Once concluding the assessment on the child’s needs, risks and protection as part of my S.47 enquiry it was evident that this specific situation did not highlight 1 being at current risk of significant harm as the allegation was an historical safeguarding concern. The assessment tool that I referred to when undertaking my assessment of need, risk and protection was the Assessment Framework Triangle (Department of Health, Department for Education and Employment, Home Office, 2000). Section 130 of The Wellbeing Act 2016 (Social Care Learning in Wales, 2017) states that “a child at risk is a child who is experiencing or is at risk of abuse, neglect or other kinds of harm and has needs for care and support.” It was apparent that 1 was not experiencing risk of abuse, neglect or other kinds of harm in his current situation. Although for me this did highlight further questions as to whether the alleged perpetrator had any contact with other children in the community, or whether his family members could be at risk of sexual harm if there are children living in the household. I liaised with the police as to my worries relating to other children that could be at risk given the concerns raised by 1. After carrying out the relevant checks on the alleged perpetrator through social services and police records there was no evidence that the alleged perpetrator was in contact with children.    
1’s sibling 2 had previously been asked by the police if he wished to go down the police station to give a statement but 2 refused. It appeared that 2 had not been confident to discuss what had happened whilst in the care of his mother and her partner with anyone other than his foster carers. This became an obstacle because they could not arrest and question the alleged perpetrator without any evidence. The dilemma with 2’s allegation was that it became apparent through the investigation process and information sharing that the foster carers had been asking 2 leading questions such as “I bet that must have hurt you” and “you were probably really upset”. This was brought up in a strategy meeting involving 2’s case a few months before 1 made similar allegations of the same nature. The foster carers were required to attend the appropriate training ‘how to handle allegations made by children’ after professionals were made aware what had been reported. This made 1’s situation very complex indeed as 2 felt that he had not had the justice he deserved because his wishes and feelings were not followed up. 2 had previously expressed that he wanted his mother’s partner arrested and put in jail. I was able to ascertain 2’s wishes and feelings by completing a genogram and island embedded in the Children Act 2004 under S.53.  However he did not go into why he wished this to happen just explaining that he was a ‘bad man’. I did not feel confident during this time to explore in further detail as to why 2 had thought he was a ‘bad man’ as I did not feel confident as a newly qualified social worker holding this information. I also did not want to feel like I was probing for information as this could jeopardise mine and 2’s relationship. 

I was asked by the police if I could make the necessary arrangements for 1 to be accompanied by his foster carers to the police station straight after school so that he can make a formal complaint. 1 partially made the same allegations he did when speaking to his foster carers a few days before, only with less detail. 1 was asked as to whether he wishes to give a statement via a video interview. 1 agreed. A few days later 1 was video interviewed by 2 police officers. 
Further to this, it was important for me to recognise my role in advocating for 1 (key role 3 National Occupational Standards). During the video interview process I felt an ethical issue of professional disempowerment; this was due to the police decision to not include me in the interview as an advocate or an appropriate adult for 1. I felt that 1 would not fully engage with the video interview and I could be there to represent his interests when he was unable to do so himself (Trevithick, 2012). I was advised that I may be used as a witness and give evidence in court which dominated the situation. The ethical issue for me given my restrictions of engagement during the police investigation was that I could not fulfil my role and this may have impacted on my own assessment. The National Occupational Standard Key Role 4, clearly states that assessment should be accurate and investigate all forms of harm and abuse (Social Care Wales 2011 SW12 & SW 13). 
I found myself in a disempowered position, for instance not knowing whether 1 would feel scared or worried whilst being interviewed by two police officers in the room on his own without an appropriate adult or advocate. I felt the obstacles to effective collaborative working I had to overcome were the lack of clarity and the ‘minimum expectations’ about my role as a social worker throughout this complex situation of the police video interview process. Despite my own personal feelings I continued to exercise my social work codes of practice recognising and respecting the roles and expertise of other professionals and working in partnership with them (www.socialcarewales). Reminding myself of my professional values and professionals codes of conduct I was able to set aside my personal views.   
I was informed that the interview had finished and that 1 had not engaged with the police. It was fed back that 1 appeared to be very unsettled due to the distractions in the room (Toys). 1 has Attention Deficit Hyperactivity Disorder (ADHD) therefore he will find it difficult to engage if there are any distractions. I felt this was an obstacle for the police but a dilemma for 1 in respect of achieving optimum outcomes to gain more information from the allegation.  I felt there was a lack of planning and poor preparation for the video interview, for instance there were no questions relating to 1’s health prior to the video interview that could impact on the outcome of the investigation. Horwath, 2002 (Citied in Daniel 2007 p.120) “found three main reasons for practitioner failure to engage directly with children during the assessment process. Firstly, lack of time to develop a meaning relationship with children. Secondly, lack of communication skills, especially when more enhanced communication skills were required and thirdly failure to collaborate with other professionals to ensure that communication is established with children”. On reflection I should have informed the police of 1’s diagnosis under the National Occupational Standards for Social Work key role 4 (Assess needs risks, needs and circumstances) as I held this key information and this would have had the benefits of the National Occupational Standards key role 5 (Plan for person centred outcomes). 
1’s health was only questioned when one of the police officers left the room midway through the interview and approached the foster carer with concerns that 1 will not engage. Despite the information shared relating to 1’s diagnosis of ADHD there were still no provisions in place to help 1 with the interview, I felt this was an oppressive experience on behalf of 1. Due to being discriminated against for having an identified learning need that wasn’t managed very well by professionals during the video interview. Howe (2009) describes discrimination as “people being treated differently and unfairly on grounds that have no justifiable moral evidence”.
I questioned the provisions that are in place for a child who has concentration difficulties whilst being video interviewed and the knowledge and understanding of professionals surrounding 1’s condition of ADHD such as “short attention span and easily distracted, being unable to stick to tasks that are tedious or time consuming, appearing to be unable to listen to or carry out instructions, constantly changing activity or task, excessive physical movement, acting without thinking and interrupting in conversations” these are symptoms just to name a few (www.nhs.uk).  On reflection although 1 chose to use the playroom which was surrounded with toys I feel that this was an anti-oppressive decision to make but consequently had not received the outcome that was hoped as 1 engaged very little.  

Despite a criminal investigation been undertaken I could not help to think that 1 needed therapeutic support to help him overcome the trauma that he has alleged happened to him, I made a decision to discuss this support with my manager who agreed that I shall make a referral for therapy (Welsh Government, 2007).  
The other dilemma I faced was how do I approach and explain to 1 & 2’s mother that contact was to be suspended pending further investigation of the allegation. I took advice from my manager during supervision and we agreed that we have to act in the children’s best interest and that mother may also be a suspect in the investigation. Therefore I was to carry out direct work with the 1 & 2 first and ascertain their wishes and feelings around current contact with their mother. When undertaking an eco-map (www.mswcareers.com) and islands piece of direct work with 1&2, which specifically related to their relationships with people around them, both 1 & 2 did not want their mother on the same island as them, and was not on their eco-map. They also said after the direct work that they do not ever want to see their mother again. 1 had blamed his mother for knowing the harm that he had been subject to and understood that she failed to protect him and 2. Again referring to Bowlby’s (1973) theory on attachment there appeared to be no trusted person who came to their aid whilst those difficulties arose, whilst they were in the care of their mother and her partner. In addition it is now questionable if the children had a secure base given the blame 1 & 2 have on mother for the lack of protection during the harm that was inflicted on them. I was aware of my professional social work codes of practice duties when approaching mother which is “You must strive to establish and maintain the trust and confidence of individuals and carers” (www.socialcarewales). The information I received from the police after the investigation was there wasn’t enough evidence to bring mother in for questioning. I continued to exercise my professional duties and continued to have a working relationship with mother. 

The police investigation concluded in no further action due to lack of information provided by 1 and not enough evidence to put forward to the Crown Prosecution Service. I was asked by mother about the reason for the contact being suspended as a temporary measure in a Looked After Children Review, I felt this was an inappropriate environment to disclose this information amongst other professionals as this was not a child protection conference. I was mindful of the working with individuals and carers in ways that respect their dignity, privacy, preferences, culture, language and rights (Social Care Wales 2017 S.1). Therefore I made a professional judgement to discuss this with mother after the Looked After Children Review. The Looked After Children Reviews within the Local Authority has incorporated the Signs of Safety Model approach which is a “Strengths-based, safety-organised approach” Turnell, A. & Edwards, S. (1999).  I felt that this model during the LAC Review helped mother recognise all the positives that the children had achieved since they have been in care. This approach also supported my discussion with mother after the review as I reminded her of the positive changes in the children’s lives as well as the worries that needed to be addressed.
During the discussion I ensured that I was accompanied by the Independent Reviewing Officer (IRO) as I was conscious of the power inequalities such as my gender as she had been a known victim of previous domestic abuse. I explained to mother with the agreement of another professional (IRO) that 1 and 2 have made an allegation of harm towards them whilst they were in her care. Mother’s response was concerning as she automatically assumed that it was of a sexual nature inflicted by her partner. I did not feel in a position to confirm or deny this to mother as at any point she could be questioned by the police as this could have opened further enquiries into the investigation. I had a feeling that mother knew more than she was letting on about the harm that the children were exposed to or inflicted upon when in her care. Mother was really keen to discuss her concerns with the police. I felt I needed to report mother’s response to the police as it was a coincidence that she knew what kind of alleged abuse had been inflicted on the children without being informed. I recorded mother’s response on the social services system and immediately used the means of email as a form of effective communication. This way I was able to evidence that I had informed the police about my worries.     
Despite mother being informed of the concerns she did agree that the children’s needs were put first and if it meant suspending contact so they can get the help and support they needed she was willing to sacrifice contact with 1 and 2. Cocker and Allain (2013) highlight the importance of undertaking a risk assessment to ensure the contact is safe and meets the needs of the children. I carried out this risk assessment in relation to 2’s allegation a few months previously and contact was reduced from six times a year to three times a year. Now that 1 has made an allegation and has expressed his wishes and feelings around contact I knew I had to revisit this risk assessment.  

During this conversation with mother I felt that I partially exercised my codes of practice duties; 2.1 being honest and trustworthy and 2.2 communicating in an appropriate, open, accurate and straightforward way. I did not want to contaminate any possible future evidence by informing mother of the alleged suspected abuse but I was honest with mother regarding the children’s current wishes and feelings around contact with her, which they clearly stated they do not wish to have contact with her.   

When reflecting back at the risks and complex situation identified I was mindful that my personal values combined with my professional values at times impacted on my decision making to address certain ethical dilemmas. This may be due to my lack of experience in this specific situation to challenge another agency through collaborative working or even being caught up in the task I could not see the ‘bigger picture’ until reflecting after the situation had accord rather than ‘reflecting on action’ (Schon, 1987). It was unfortunate that 1 and 2 did not get the outcome they wished which was to know that the alleged perpetrator was in prison following the allegations, but what was achieved was 1 getting the therapeutic support identified throughout my assessment process. I felt that at times I could have delivered more efficient communication skills to inform the preparation of the video interview process but there were times prior, during and after the investigation enquiry I used effective communication that informed good practice. Such as the use of direct work and the primary benefits of undertaking the work, informing the police of my worries by using different communication methods and accurately recording my worries on the system.   
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
Within Wales, we currently work under the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults (2010). This was revised in January 2013.  With the arrival of the Social Services and Wellbeing Act 2014 SSWB(W)A 2014, there have been changes to Safeguarding. The Wales Interim Policy and Procedures ‘is intended to guide the safeguarding work of all those concerned with the welfare of vulnerable adults employed in the statutory, third (voluntary) and private sectors, in health, social care, the police and other services’.
Although seen as good practice to report safeguarding concerns under the Wales Policy and Procedures there was no statute legislation to investigate under any existing law in Wales until now with the advent of SSWB(W)A 2014. “The Act provides the legal framework for improving the well-being of people who need care and support, and carers who need support, and for transforming social services in Wales” (www.socialcare.wales). Part 3 of the SSWB(W)A 2014 is for adults (and children) to be assessed for care and support and for carers to be assessed for support. The Act also endorses to give people a stronger voice. Integrate social services and support people as part of families. 
One of the safeguarding duties under the Social Services and Wellbeing (Wales) Act 2014 reinforces everybody has a duty to report abuse and neglect which is also embedded in the social care wales codes of practice.  The Act reinforces the importance to report safeguarding concerns whether that is an adult or child. The partner agencies are specifically defined under the Act as being NHS, probation, CSSIW, Local Health Boards, police, other LAs and departments within the LA. The Act also recognises the importance of collaborative and multi-agency working by promoting information sharing.
There have been serious case reviews within failure to share information and act accordingly to the safeguarding concerns reported to professionals. Such as “The serious case review of Steven Hoskins, found that health, social care, housing and police had missed warning signals that ought to have invoked adult protection procedures” (communitycare.co.uk).
Third sector and independent sector are not included as partners in terms of the Act, but are still expecting staff to work under the All Wales Policy  (2nd ed), 2013 and so there is an expectation that they do pass on concerns, and discuss those concerns with managers. 
In Safe Hands (2014) highlighted the need for a shared policies and practices relating to the protection of Vulnerable Adults. It is Important that all local authorities and partner agencies working to same principles and practice. The country was split in to 4 Adult Protection Forums: these have now been placed by 6 regional Safeguarding Boards who have the ultimate responsibility for overseeing Safeguarding practice and training. 
The Wales Interim Policy and Procedures for the Protection of Vulnerable Adults (2010) provides the procedures that are to be followed when it is suspected that a vulnerable adult may be at risk. It is based on the principles of the European Convention of Human Rights and the Human Rights Act 1998. 
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
It is quite difficult to imagine that until the recent Social Services and Well-being (Wales) Act 2014, there was no statutory duty to intervene when there were alleged or suspected abuse of vulnerable adults, unlike child protection where there was clear legislation since the Children Act 1989 and the (amendment) 2004, Local Authorities have a statutory duty to investigate. 
The Introduction of the Social Services and Wellbeing (Wales) Act 2014 SSW(W)A 2014 has addressed the previous barriers and obstacles for Adults’ rights to investigate enquiries. In Safe Hands (2000) highlighted five main categories of abuse being physical, sexual, financial, and emotional and neglect and The All Wales Policy and Procedures for the Protection of Vulnerable Adults (2013) cited Domestic Violence, Organisational Abuse, Discrimination and Modern Slavery as further abuse categories. Although these categories of abuse were embedded in Policy and Procedures again there was no statute Act to govern these policies and procedures, there was no clear guidance on what constitutes a need for enquiry and assessment of need. 
The Social Services Improvement Agency, 2017 now in partnership with Social care Wales (2017), are taking an identified five year strategic plan forward to promote domiciliary care of adults within their home. The purpose and the benefits of this strategic plan is to help people stay in their homes and maintain their independence, placing the needs of people first and their wellbeing and helps people to work better together. (www.socialcarewales). 

Although if an adult who is assessed to have capacity then the duties to have a care and support plan intervention will not apply. Unlike under the children Act 1989 whether children have capacity or not if there are unmet needs identified then under the new SSW(W)A 2014 Local Authorities have to intervene.  
The Wales Accord on the Sharing of Personal Information (WASPI) provides guidance for organisations providing a service to people directly which includes health, education, safety and social well-being to share information without consent.  (WASPI, 2017) It is possible that the amendments of the adult policy is due to the high profile cases of adults known to be institutionalised or adults being abuse and that going forward these differences will continue to be addressed in a more strategic rather than reactive manner (Williams 2017).
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
Since I had a post in the Looked after Children Team I have been able to refer to theory, legislation, training, learning outcomes and research through effective regular supervision. Since leaving frontline social work I am in a position where I can invest my time in families and complete work of a high standard without feeling the need to make quick thinking decisions. Although there are different stresses now in the Looked after Children Team they can be much more planned out and discussed during supervision. I now have a better work life balance and have more time to look into resources and attend regular training to support my continued professional development. 

Having the feedback such as the observation above gives me great hope that I am in a position to help change the lives of children and young people who are Looked After in care. I feel even more determined now to help children and young people make sense of their identity in a safe and well managed way. 
I am grateful to have worked in collaboration with skilled professionals within the first year of my practice as a qualified practitioner. I have received positive feedback from families, carers and professionals since being qualified such as having the determination and commitment to make a difference. The most surprising feedback I had was from the child and family courts after successfully completing two separate pieces of special guardianship reports. I had honoured the timescales set before the courts with a comprehensive report of the case, whilst also maintaining a positive relationship with the families and carers respectively. These cases had initially been complex but I was able to highlight the child’s needs and make long-term plan decisions based on the child best interest.     
During my time in frontline I had gained essential experience in child protection and I now feel in a confident position to undertake S.47 enquiries, I would like to be in a position to put myself forward if there was a shortage of social workers in a frontline team. This is just so I can keep up to date with the necessary child protection processes and not to lose touch with the experience, knowledge and skills I had gained. Since been qualified I feel I have built a positive rapport with children through effective communication specific to their identified needs.  
I am much more aware of the Social Services and Wellbeing Act (2014) since my first year in practice. The relevant training and undertaking the Continuous Professional Education and Learning (CPEL) have been beneficial in exploring into the Act further. I have also found that guidance and support from the Social Care in Wales website as well attending relevant internal training relating to the Act was very useful.

Although as a frontline social worker in my first year of practice was difficult at times I have gained confidence in the following areas chairing meetings in core groups, family network meetings and CIN review meetings. I had also used the resources available to me to ‘reflect in and on practice’ (Schon, 1983). Using tools to aid my practice such the signs of safety and solution focused approach gave me the relevant confidence to fulfil my duty as a qualified practitioner.

In my first year of practice as a qualified social worker I found it difficult at times to keep up with the demand of the job and home and work life balance, but when I had positive feedback from families, professionals and carers this gave me the motivation to continue to make a difference to children’s lives.    

Since being in the Looked after Children team I feel a lot more supported with regular supervision, attending the necessary training and the use of in-house provisions such as reflective group discussions. I use supervision to reflect on good practice and areas that I could improve.  
The identified learning needs to support my development in the transition to becoming an experienced practitioner are to use supervision regularly to inform my practice, continue to attend training as specified, continue to use theory and research to aid and evidence my decision making. I also feel that during complex situations I am now in a better and more supported position to seek support from a number of seniors and managers who have been in the Looked after Team for some time with a wealth of experience and knowledge. I am now also aware of my own wellbeing and how this can impact on my practice. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	26th April 2017

	2
	18th July 2017

	3
	19th September 2017

	4 
	18th January 2018


Notes 
Attended the Safeguarding Adult Training Level 2 on the 12/09/17
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Allyn has grown in confidence and competence since joining the LAC Team as a qualified social worker.  Allyn does use supervision effectively and uses feedback constructively.  He is now more reflective in his practice and has worked on slowing his thinking down in order to purposefully respond to crisis situations in order to achieve best outcomes, rather than reacting in an unplanned way.

Allyn is a very enthusiastic and committed practitioner and highly valued team member, it has been a pleasure to see him develop through this process and I have no doubt he will continue on his trajectory of professional development.
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
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Date: _ _ _ _ _ _ _ _ _ _
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I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 
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Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Allyn Wood

	Name of Team/Agency 
	Child & Family Services Looked After Children Team 

	Name of Mentor 
	Rhiannon Thomas

	Name of Line Manager 
	Rhiannon Thomas


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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