Consider the 3 pedagogic principles outlined below. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle. 
Good teaching and learning:
Principle 1 - means employing a blend of approaches including direct teaching.
Principle 2 -sets tasks and selects resources that build on previous knowledge and experience and engage interest.
Principle 3 - ranges within and across Areas of Learning and Experience.      
                             (Pedagogy - Hwb (gov.wales).
Targets from previous assignment -
	1. Continue to ensure a greater critical approach throughout, offering the opposing view whenever possible.
	Throughout my work, I consistently maintained a critical approach by presenting opposing views and perspectives from prominent theorists and psychologists.

	2. To develop further, make explicit links with the QTS standards.
	In terms of linking with the QTS (Qualified Teacher Status) standards, I have explicitly connected my practices and observations with the relevant standards.



Foundation learning takes a play-based approach, focusing on active, hands-on experiences in indoor and outdoor environments (Early Years Wales, 2020). Renowned psychologist Jean Piaget emphasised the importance of play in learning (Piaget, 1962). Piaget believed that a play-based approach to learning aided in developing children's cognitive development by providing opportunities to explore and experiment (Piaget, 1962), resulting in children's ability to construct their own understanding of things. Foundation learning also aims to provide high-quality education (OECD, 2020) in rich and stimulating learning environments that nurture children's holistic development (Protheroe, 2022), supported by the work of Erik Erikson's psychosocial theory. Erikson advocated for the importance of addressing children's well-being and emotional needs (Scheck, 2014), which is supported in the new curriculum for Wales by incorporating health and well-being as one of its key areas of learning and experience (Welsh Government, 2022). The foundation learning curriculum emphasises child-centred approaches to learning (Welsh Government, 2022), employing a pedagogical philosophy rooted in numerous educational theories and frameworks. These theories and frameworks support children's active participation in their learning journey, forming the foundation of the new curriculum and engaging children in the learning process (Donaldson, 2015). It is said that education should be based on the experiences and activities that are most meaningful and relevant to the learner, making learning child-centred by focusing on the interests and needs of the child (Dewey, 1975). 
 The principles of foundation learning lay the groundwork for transforming the Welsh curriculum. Over the last five years, the Welsh curriculum has undergone a remarkable transformation, with a new curriculum introduced in 2020 (Government, 2020). However, in the years leading up to the new curriculum, the Welsh education system faced backlash with the Programme for International Student Assessment (PISA) results highlighting concerning trends in student performance scoring below average (OECD, 2016). With growing concerns that the current curriculum was outdated in a rapidly evolving modern world, the Welsh Government took inspiration from Scotland by enlisting the help of Graham Donaldson (Scottish Government, 2016). 
With a track record of success in Scotland's education transformation, Donaldson visited every school in Wales to gather firsthand insights and feedback (Group, 2019). After his journey around the schools in Wales, Donaldson utilised the information he gathered and wrote 'Successful Futures', which laid the groundwork for Wales to embrace a holistic approach that nurtured learners' emotional and social development (Donaldson, 2015). Successful Futures outlined a bold vision that would shape the future of Welsh education by introducing collaboration initiatives such as Pioneer Schools Network and the National Academy for Educational Leadership (Government, 2015).
The new Welsh curriculum is based on four purposes that act as a foundational guide on the representation, development and execution of the new curriculum.
· "Ambitious, capable learners,
· Enterprising, creative contributors,
· Ethical, informed citizens,
· Healthy, confident individuals."
(EQUAL, 2023).
Twelve pedagogical principles complement these purposes (See Appendix 1), highlighting the importance of progression, inclusivity, engagement, personalisation, assessment, and reflection. They enable teachers to create positive and inclusive learning environments that improve engagement and challenge learners to push themselves to a deeper understanding.
The new curriculum is set into six critical areas of learning and experience (AOLES), encompassing a wide range of subjects, disciplines, and themes.
· "Expressive arts,
· Health and well-being,
· Humanities, 
· Languages, literacy, and communication, 
· Mathematics and numeracy,
· Science and technology."
(Welsh Government, 2022).
Setting out the curriculum this way ensures learners receive a broad and balanced education that encompasses essential life skills. The evolution of the Welsh education system driven by core values highlights a dedication to developing individuals who are well-rounded and prepared with the essential abilities and beliefs to succeed in a constantly changing world, paving the way for a better education future in Wales. 

Good teaching and learning means employing a blend of approaches, including direct teaching.
The first pedagogical focus will be on 'good teaching means employing a blend of approaches, including direct teaching'.  
It is said that employing a blend of approaches is needed to accommodate diverse learning needs and optimise educational outcomes; this approach acknowledges the different learning styles within learners in utilising the most effective teaching strategies that address these needs, such as direct teaching (Grant & Basye, 2014). This principle also embodies the transformative approach to education, as it seeks to promote social change, empower learners and encourage critical thinking skills. Direct teaching is when teachers use specific techniques to teach individual skills with explicit content delivery (Ashman, 2021); it entails demonstrating, explaining, and modelling to facilitate understanding of knowledge and skills (Rosenshine, 2012). Additionally, direct teaching is primarily used to teach complex subjects, as the teacher can provide structured guidance to assist students in grasping fundamental information efficiently (Hattie, 2008). Gardener suggests that integrating multiple approaches into teaching encourages a grasp of the subject matter and lasting retention (Gardner, 1993). On the other hand, Hirsch emphasises the importance of a strong foundation of background knowledge, arguing that without this foundation, students may struggle to make sense of the content regardless of the variety of teaching methods employed (Andrew Jones, 2021). During placement days (I was placed in year 2), this principle was observed during a mathematics and numeracy lesson. The teacher laid foundational knowledge to students by explaining the lesson concept to the entire class, followed by an online video to expand the idea further. The teacher leveraged the enhanced provision of multimedia resources to enhance the learning experience. The video's use of cartoon characters complemented the teacher's initial instruction and appealed to different learning styles, aligning with the principles of accommodating diverse learning needs (Donaldson, 2015). While students carried on with the set task, the teacher circulated the classroom, providing individualised support; this approach allowed the teacher to address any specific questions or misconceptions surrounding the lesson. In doing so, the teacher aligned alongside Richard Mayer's Cognitive Load Theory (CLT) by minimising students' extraneous cognitive load effectively; instead of being left struggling, the students receive targeted support that reduces cognitive strain, allowing for effective learning (Plass et al., 2010). 
From a personal perspective, this pedagogical principle has many strengths and areas for improvement. A strength of this principle is that it recognises the diverse learning needs of learners, fostering inclusivity by ensuring all learners receive the same opportunities in the curriculum and spotlighting the dedication towards providing varied and effective learning experiences. With some students thriving in more hands-on and experimental learning and others in the more traditional format, integrating a blend of teaching approaches, including direct teaching, allows the teacher to cross into other areas of learning and experiences in the curriculum, promoting a deeper understanding of knowledge. An area for improvement noted is that while the principle acknowledges the importance of catering to diverse learning needs, it needs to provide teachers with specific strategies informed by transformative education principles. Without guidance, teachers may struggle to implement inclusive teaching practices for students; providing teachers with professional development opportunities and incorporating transformative approaches into teacher training programs with examples and strategies for adapting instruction would enhance the principal's effectiveness (Berk & Winsler, 1995). To conclude this principle, it is evident that employing a blend of teaching approaches, including direct teaching, is essential for effective pedagogy.

Good teaching and learning set tasks and select resources that build on previous knowledge and experience and engage interest.
The second pedagogical principle I will focus on is 'good teaching and learning, setting tasks and select recourses that build on previous knowledge and experience and engage interest'. To define this principle, building on previous knowledge and experiences means using what learners already know to help them learn new things more efficiently; it is about connecting information they already know with new information (Howard-Jones, 2019). Child psychologist Jean Piaget emphasised building upon previous knowledge, believing that learning is most effective when connected to prior knowledge and experiences (Piaget, 1962). Similarly, Jerome Bruner's theory on creating a spiral curriculum where concepts are revisited and built upon over time allows learners to deepen their understanding of the subject matter (Okparaugo, 2021); both theorists emphasise the transformative power of connecting new learning with previous experiences. Assessment and feedback play a crucial role in building upon previous knowledge (Grant & Basye, 2014); regularly assessing learners by providing feedback allows teachers to identify gaps in knowledge and gain a comprehensive view of the level of prior knowledge and understanding of specific learners. Giving feedback to learners serves as a guide in addressing misconceptions and providing a valuable direction to deepen learning and correct their understanding.
During the placement days, I observed the teacher effectively applying this principle in a Welsh lesson. She began by reading a book on different seasons of the year, engaging the whole class in a circle formation on the carpet. Then, she concentrated on the clothing aspect within the book using both Welsh and English, prompting the children to identify the pictures of clothes while learning the corresponding Welsh words. As the lesson progressed, she further enhanced and built upon their knowledge using a hands-on activity. She brought examples of the enhanced provision (said clothing) and further discussed the colours, the use and texture in Welsh vocabulary with the children. This prompted questions and discussion amongst pupils, which, in turn, engaged pupils more effectively and sparked curiosity. The integration of different activities by the teacher reinforced their learning as she ensured that each step was built upon the previous one, resulting in a comprehensive and engaging experience.
From a personal perspective, this principle is valuable towards teaching as it acknowledges the importance of connecting new learning to existing knowledge and experiences to ensure learners are not 'thrown in the deep end' but merely 'creeping into it slowly and gradually.' Using this principle in a classroom allows for a better understanding and retention of information, providing a scaffold for learning towards learners. A specific strength of this principle lies in selecting resources and tasks that resonate with student interest, as it captures attention and cultivates engagement. Learners are more likely to engage and participate in learning when taught something that aligns with their curiosity and excitement. In hindsight, the principle advocates for academic success, which inspires a love of learning. However, it is essential to note that building on previous knowledge enhances learning efficiency and cultivates greater engagement and motivation among learners. If the knowledge learners have to build upon is incorrect or based on misconceptions, it could pose a disadvantage. In such cases, teachers must identify any misconceptions early on. Addressing them allows students to correct their understanding and progress further (Murray, 2017). Looking ahead, I am encouraged to implement similar tactics in my teaching practice. I understand the need to allow students to relate new learning to their existing knowledge and experiences and engage them in hands-on activities and meaningful conversations.

Good teaching and learning ranges within and across Areas of Learning and Experience. 
In education, 'good teaching and learning ranges within and across areas of learning and experience' refers to an approach where learning is cross-curricular and involves content from multiple subject areas or disciplines (Barnes, 2015). This means that teachers integrate different content or skills from different subjects to create a cohesive learning experience embracing cross-curricular learning, which provides learners with a holistic understanding of different concepts. Lev Vygotsky's sociocultural theory supports the principle of cross-curricular learning in advocating for collaborative learning environments where students work together to solve problems across different subjects. Vygotsky believed that cross-curricular teaching and learning facilitate a deeper understanding and knowledge construction in enriching educational experiences (Lessa & Liberali, 2012). Opposing views show concern about cross-curricular teaching and learning, as it is argued that a strictly cross-curricular approach could dilute the depth of understanding in individual subject areas (Greenwood, 2013). It is contended that attempting to cover multiple subjects within a single lesson or unit could lead to surface-level understanding, which poses a limitation.
During placement, I observed cross-curricular teaching in the year two classroom, as the month's subject was animals. Throughout various lessons, the integration of multiple AOLEs was evident. For instance, pupils painted their favourite animal during expressive art lessons, incorporating creativity and reinforcing knowledge of different species. In language and literacy, pupils were tasked with writing a descriptive paragraph about their favourite animals, which helped improve writing skills and allowed for a deepened understanding of animal characteristics. The teacher encouraged pupils to use descriptive language and built on their knowledge by introducing the term adjectives. In mathematics and numeracy, pupils were given the task in pairs to research everyone's favourite animal in the classroom and create a bar graph with the results. The class went to the zoo to end the module on animals for year two. This allowed the pupils to observe animals in their habitats, reinforcing concepts learned in the classroom through hands-on experience. Using a cross-curricular approach in this module provided pupils with a comprehensive understanding of animals; tying with different AOLE made learning more effective and engaging for the learner.
In reflecting on the cross-curricular approaches observed in placement, I believe that starting the module with the trip to the zoo would have benefited pupils more as it could have provided a foundation of knowledge for all pupils. This experience at the beginning of the module could have sparked curiosity and engagement among pupils as well as discussions and inquiries among pupils. Overall, whilst the cross-curricular approach observed was practical for pupils, incorporating the trip at the zoo would have enhanced the learning experience for pupils. In reflection, I also found that it accommodated the diverse learning needs and abilities of pupils in the class, with the teacher supporting learners with varying levels of understanding or skills. One example of this is during the English lesson on descriptive writing; the teacher provided support for pupils needing additional assistance, which, in this case, was a 'help sheet' consisting of sentence starters, descriptive words, and punctuation help. To conclude, using cross-curricular learning witnessed in placement gave students a holistic understanding of the subject while accommodating diverse learning needs.

In conclusion, examining pedagogical principles in the framework of foundation learning in Wales with the addition of educational theorists such as Piaget and Vygotsky offer valuable perspectives on effective teaching and learning approaches. Which teachers can use effectively in their recourses to implement in their curriculum for learners to develop their knowledge further. We can learn more about how teachers can give students comprehensive and relevant learning experiences by looking at ideologies like combining different teaching concepts, building on prior knowledge and experiences, and supporting cross-curricular learning.
These pedagogical principles highlight the significance of student-centred methods, which promote involvement, inclusion, and holistic development while recognising pupils' needs and interests. Through this principles analysis, I have gained a deeper understanding of how teachers create more effective learning experiences for pupils. It becomes evident during placement days that these ideas are not merely theoretical concepts but also beneficial resources that teachers can use to improve student learning performance. Teachers are essential in creating exciting and engaging learning environments; they can do this by planning cross-curricular activities that promote a more profound comprehension of subjects.

Furthermore, the analysis of the observed practices in placement identifies strengths and opportunities for development in applying these principles. It emphasises how crucial it is for teachers to continue professional development and adapt their teaching strategies to meet their pupils' ever-evolving needs (The National College, 2017). I intend to integrate these insights into my teaching practice by correctly applying pedagogical principles when planning lessons. In utilising and implementing a blend of teaching approaches and nurturing a supportive learning environment, I strive to develop engaging and welcoming opportunities that enable students to thrive. Overall, examining pedagogical principles within the framework of foundational learning education in Wales highlights the dedication to offering excellent education that supports students' overall growth and development. By adopting these ideas and continually improving teaching strategies, teachers can create a culture of lifelong learning and equip students to succeed in a constantly changing world. I shall persistently evaluate my practice in the future, actively pursuing opportunities for development and improvement. By maintaining a dedication to student-centred pedagogy and engaging in continuous professional development, my goal is to contribute to the collaborative endeavour of improving the overall quality of education in Wales.
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