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The chosen Additional Learning Need (ALN) is hearing loss in young children. Hearing loss is when a young child cannot hear sound under a certain volume, this could be in either one ear or both (Healthy Hearing, 2018). From a study by Sarant et al (2015) there have been links made between early diagnosis and early intervention and the benefits this will have on the child all the way through to adulthood. Also, being misdiagnosed or not being diagnosed at all, will influence the child, both academically and socially in school. 
From the moment a baby is born their parents are offered the chance to have a hearing screening test; this will help identify those babies who have hearing loss. The National Health Service (NHS) (2018) and Moeller (2000) suggests that only then can the right help, advice and support be put into place for the parents, and having the right support will lead onto having a positive outcome on the child’s language development. This is important as Moeller (2000) suggests that lack of involvement from the child’s family may result in having a negative effect on the child’s language by the time the child hits five years of age.  The National Deaf Children’s Society (NDCS) (no date) and Healthy Hearing (2018) believe that a child who has hearing loss will have developmental delays and this can influence the child’s spoken language as a child’s ability to hear is critical to speech and language. Having these delays may lead onto further learning problems later in school (Healthy hearing, 2018). So, by having early diagnosis of a child that has hearing loss and putting in early intervention, along with having a supportive family will give a baby or young child a better chance of language, speech and communication development, enabling the child to become more independent in adult life (Moeller, 2000; NHS, 2018).
Two studies by Moeller (2000) and Yoshinaga-Itano et al (1998) found that a child who is diagnosed before they are six months and has an early prescription of hearing aids means they can reach the same learning and development milestones as their regular hearing peers of the same age; the Welsh Government (2019) also back this up.  Moeller (2000) and Yoshinaga-Itano et al (1998) also highlighted that having early diagnosis of hearing loss, as opposed to those who did not have early diagnosis, showed that such children had a cognitive advantage in comparison to their hard of hearing peers. Once a child has been first diagnosed with having hearing loss, a hearing aid can be fitted, this will then magnify sounds around them. This will then allow the child to hear which will lead onto them learning speech skills. This is important to put in place as children learn language from birth.

 In some cases, hearing aids may not be strong enough, then a cochlear implant may suit better. Family support services are offered to the whole family after a child has been diagnosed. The service offers advice, information and allows the family to meet other parents that have children with hearing loss (Centre for Disease Control (CDC) no date) and (Healthy Hearing 2018).   
Pupil Support Equal Opportunities (2002) states ‘that failure to identify a child with hearing impairment can interrupt the developmental process of acquiring spoken language’. This can lead onto the child failing to develop communication, language and speech problems, and in the long term, cognitive and social development, so early intervention gives the child the best chance to overcome these issues. Healthy Hearing (2018) believes any delays will lead onto learning problems and poor performance in school. This is down to children not being taught in a good classroom environment which supports the child’s needs, so the child shows lack of engagement and lack of attention leading to possible misdiagnosing and labelling of that child of having ADD or ADHD.
There are two sides to diagnosing a child with hearing loss, USLA School mental health project (no date) and a study carried out by Arishi,et al (2017) believes labelling a child with having a Special Educational Need (SEN), or as it will be known in the future Additional Learning Needs (ALN), may have a negative effect on a child, as it can signal to peers that a child is not ‘quite right’.  GL Assessment (2017) highlights that labelling a child will show others that a child is not operating on the same level as other children in the classroom, which can lead to lasting effects on the child’s social relationships. NI Direct Government Services (no date) believe it is important that children are included in social interaction with peers as in helps with their development; it will help them to develop creativity, communication, empathy and confidence. Vygotsky (cited in Sheringer 2017: 110) discussed that social learning comes before development through guided learning within the Zone of Proximal Development and it is during this time that social learning happens. 
A child with a label may also mean that a teacher may not see the child as an individual and so they teach the label rather than the child (USLA School mental health project (no date); GL Assessment, 2017). A report carried out by UNICEF (2013) shows the negative impact of ‘seeing’ a child’s disability or label first and not ‘seeing the child’, as the focus then is on what the child cannot do rather than on what it can, and this has a negative effect on the child and what they have to offer in  society. Brillante, (2017) believes that regardless of the disability, children are still children, every child is unique. If teachers playing, talking and observing children can build a better relationship with the child, then that way you will be able to truly see what motivates them. 
According to Blum et al (2010) and GL Assessment (2017) it is not about labelling a child who has Additional Learning Needs, it is identifying what additional help that child will need to reach their full potential. Under section 19 of the Children and Family Act 2014 practitioners within the classroom can use that information to be better equipped to provide the support needed to facilitate the child’s development. 

 

















B) Barriers
A study by Bain et al (2004) found while a child with hearing loss socialises with other hearing peers, it is then that the child can be made to feel ‘different’ and the study continues to highlight the negative impact this will have as it becomes a struggle for the child. Because social interaction with others helps children to develop a sense of identity, then having a social relationship with other individuals allows the child to feel a sense of belonging, which is healthy for their self-image. 
According to Vygotsky and Piaget (cited in Charlesworth 2010: 507) social interaction is crucial for a child’s learning. Their theories also support that social interaction is an effective way for children to develop bonds and relationships with others. Charlesworth (2010) believes this allows children to learn and adjust to the world around them allowing them to take other children’s views into account.  
Healthy Hearing (2018) believe that children with hearing loss find it harder to acquire spoken language, while the ability to hear and understand spoken language and communication is key for a child to socialise and build relationships with others. However, according to Hear-it (no date) communication is more than spoken language as children can communicate through facial expressions, gestures and body language. According to the Department for Education (no date) it is then up to the those around the child to react and pay attention, for if a child who is nonverbal can only use gestures and body language then by responding  it is showing the child that their voice is heard and valued. The Department for Education (no date) believes that when this does not happen, the child with a disability may not have the confidence, not know how to express themselves or are aware they also have rights. According to Hear-it (no date) communicating does not come easy to children with hearing loss as they are unable to hear sounds around them, and so early intervention and having hearing aids will help children to be able to learn how to talk. Bandura’s social theory highlights that children adopt social behaviour by watching, modelling and imitating those around them (Bandura and Walters.1977).
A study by Most et al (2012) found that children who were hard-of-hearing found socialising a challenge and they had difficulties developing positive relationships with their peers. Healthy Hearing (2018) suggests that not being able to socialise with their peers can make a child feel isolated, neglected and unhappy and leaving the child feeling withdrawn and embarrassed to join in with group activities. This can then leave a child feeling rejected and lonely and less likely to make friends (Most et al 2012). According to Engage Education (no date) it has been highlighted that the potential for bullying may happen, although it does say, bullying can happen to all children, but a child who is labelled ‘different’ may become a target. Engage Education (no date) continue to highlight that it falls on the environment around the child in not allowing this to happen. It requires those around the child to show empathy and kindness, for example, if it is within the classroom then the teacher can raise the other children’s understanding of the additional learning need.
Erickson’s theory (cited in Cherry, 2018) focuses on children’s ego identity. This is the sub-conscious mind that makes them think about themselves, this changes all the time as the children have new experiences, whether they be positive or negative. Cherry (2018) believes this will either help or hinder a child’s development of identity. So, if the environment surrounding the child is negative, then, in turn, it will have an impact on how the child views and values themselves, leaving them with low, or no confidence and low self-esteem. Without having a diagnosis and early intervention then by the time a child starts school, they will already be academically behind according to Action for Children (2017). This will also mean possible long-term and short-term effects on the child’s development. Short-term issues will mean the child will be playing ‘catch-up’ and constantly feeling they are behind in comparison to their friends. Long-term effects may result in them leaving school with no GCSE’s. A child who starts school may feel they are already at a disadvantage because they are different or because they have a hearing aid and no other child does. Healthy Hearing (2018) believe that a child through feeling isolated may develop a poor relationship with their peers. Supporting Success for Children With Hearing Loss (no date) believe children with hearing loss find it hard to socialise with others as the child does not have the ability to interact in the same way as others through not being able to ask questions when problem solving, join in with conversations, or apologise when needed. 
Social skills are part of a child’s development, when a child enters the Foundation Phase, they should be at stage 3 (Initiative vs Guilt) of Erickson’s theory (cited in Cherry, 2018). This stage is when a child’s personality develops along with the ability to initiate their own activity and face challenges. Erickson believes that if a child completes each of his eight stages a child will go onto develop a healthy personality. However, Engage Education, (no date) suggests a child that has additional learning needs such as hearing loss and having little or no intervention at all may struggle to complete all eight stages at the same pace as other peers. Erickson’s theory (cited in Cherry, 2018) believes this may lead onto having the opposite effect and leaving the child with an unhealthy eco view on their sense of self. Therefore, Maslow’s theory (Maslow, 1970) believes that through ‘Maslow’s Hierarchy of Needs’ a child can only progress through the five stages once a child is satisfied. Maslow’s theory is seeing children as individuals; for example, a child who feels loved and has a sense of belonging (stage 2) can then move onto stage 4 self-esteem. If a child has low self-esteem, then they will not progress. If a child cannot move onto the next stage, then it means that the child has not been fulfilled and will not move on until they are. Failure to reach fulfilment then, according to Maslow (1970), means that child will not hit one’s full potential.  






















C) Support for ALN in the classroom
[bookmark: _Hlk32234314][bookmark: _Hlk33083478]With the new legislation changes from the Welsh Government (2016) under the Additional Learning Needs and Education Tribunal (Wales) Act’, once a child has been identified with an Additional Learning Need (ALN), then, according to Crutchly (2017), there is a legal right to work in partnership with the child and the child’s family to put an Individual Development Plan (IDP) into place. According to Blum et al (2010) teachers can then use that information to support the child to reach their full potential. The information taken from the IDP is, according to Jones and Walker (2011), Anderson et at (2014) and Dewis Cymru, (no date) beneficial when involving the child and the child’s family as it demonstrates good practice by allowing the child’s voice to be heard, which supports the UNCRC (UNICEF United kingdom, no date). According to the National Curriculum and Estyn’s report (cited in Welsh Government, 2009) ‘there is a clear requirement on school to take account of and promote emotional health and well-being’. 
Following the IDP and the support that will be set out for the child Blum et al (2010) shows that the teacher will have a better understanding of what the needs of the child are; the teacher can then be better equipped to teach a child to ensure learning is meeting the child’s needs. Teachers have an obligation to comply under the Equality Act (2010) to alter the environment accordingly so it does not hinder the child who has a disability. 
The ideal environment for a child who has hearing loss, according to Engage Education (no date) is for teachers to demonstrate practice good practice and handle the child’s ALN (hearing loss) with confidence and gain knowledge and understanding. Gov.Wales (2009) suggests that by adapting the teaching style to accommodate a child with hearing loss it will benefit the child’s holistic development.  Engage Education (no date) says this will require changes to be made which are  necessary, but without singling the child out, for instance a child with hearing loss should sit towards the front of the class to be able to hear the teacher. Charlesworth (2010: 653) highlights that children with hearing loss work better in smaller groups, so by reducing the size of the learning group this will provide the child with the opportunity to achieve Erickson’s (cited in Cherry, 2018) fourth stage (Industry vs Inferiority) and have a sense of accomplishment building on their self-esteem. Kids’health.org (no date) showed that by mixing children this will support Vygotsky’s theory of the more knowledgeable other.
Alquraini and Gut (2012) believe it is about building an environment that promotes inclusive education. The National Deaf Children’s society? (Ndcs) (no date) suggests this can be achieved within the classroom by making changes such as displays with captions and pictures, so that children who do not pick up on things aurally can learn through ‘incidental learning’ through visual aids. Getting Smart (2016) believes that children who have hearing loss benefit from hands-on-learning which brings a more visual learning approach. The teacher will need to plan activities or supply the resources which will allow the child to have a hands-on-experience, this will benefit them as it brings their learning to life. Bilmes and Prince (2013) believe teachers need encourage the child to participate in activities within the classroom, as this makes feel involved and gives them a sense of belonging.
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