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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
Social work practice is a process of continual learning and ever changing development of oneself (Social Care Wales, 2017).  This development and learning can be gained formally through training, supervision or also informally with what is known as “learning organisation”; this can be achieved through direct experience and practice, constructive feedback from mentors and peers (Halton, Scanlon and Powell, 2013). Having considered the noted above outcomes the following has been identified as my learning and developmental needs in these areas:

Working collaboratively with service users and professionals is an integral part of the Social Workers role. Over the period in which I have been qualified I feel that the manner in which I work with service users, their families and professionals has developed and evolved with my experience, knowledge and confidence growing. I feel this is an area where I can continue to develop and grow. Specifically I feel further development in my ability to engage with individuals where there may be resistance or differing of opinions. Through training, reading relevant case law, research journals and articles and relevant practice guidance would assist in this.  I feel that this would also increase my confidence in respectfully challenging other professional’s view and also assist me in supporting families to have greater understanding of risk and impact actions could have on a child. I would like to develop my knowledge around trauma and adverse childhood experience via training and research on how these then affect parenting capacity and engagement (Social Care Wales 2014). Therefore ensuring I am using evidence based practice, continually working a therapeutic, empowering and collaborative manner to empower the individuals I am working with.

There have been various serious case reviews, research and inspections which have identified the need for practitioners to critically analysis information gathered for best practice and safeguard children (Wilkins and Boahen, 2013). Assessment and analysis are underpinning and crucial pieces of work in Social Work practice.  It was identified as part of my supervision that although my analysis in assessments are developing there is still progression required for a more critical approach. Utilising various tools to interpret information gathered such as chronologies being used more to assist my professional judgements (Brandon, Bailey and Belderson, 2010) and ensuring there is always a link back to the impact on the child for evidence based practice. 

I feel I have developed my skills for asking questions to gather the relevant information however feel I would benefit from developing my skills of writing more succinct assessments  (Dyke, 2019) this would in turn help with my development for more complex work such as Court work. I have been fortunate to have had a wide range of varying levels of complexity in the cases I have managed. However, due to the nature of the team I work in I have not had had opportunity to complete longer term Court work which I feel would challenge my skills and increase my skills and experience.

 Word Count:492



Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  08.05.19
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
The observation is to meet with father of three children aged 13, 11, and 8 years old as part of an assessment under the Social Services and Well-being (Wales) Act (2014) Part three and four.  There had been reports of long standing domestic violence and controlling and coercive behaviour perpetrated by father towards mother. Recently the relationship ended where there had been an altercation and children were present requiring police intervention. The children were not known to the Local Authority previously.  
 The family reside in a more affluent area of the authority and have wide access to various services. Both parents are in employment and own their own property. Parents had been in a long standing relationship and were married.  Paternal family lived locally and were a source of support also. However, mother alleged that paternal grandparents were also perpetrators of abuse towards her also. The family only speak English. More than just Words Strategy (2012) whereby services must be offered in both the medium of welsh and English, including any documents provided to the family has been considered however was not required in regards to this family. 
 I had met with the children and completed direct work at school to gather their wishes and feelings on circumstances and I had also met with Mother all individually. 
I am meeting with the children’s father to explore his relationship with the mother of his children whom a domestic violence incident occurred looking at dynamics, his view on mother’s mental health issues. How he manages his anger and frustrations and arguments. I plan to explore his views and perceptions of the relationship.  I want to gain understanding of his parenting also and his views on the impact on witnessing such an incidents could be on his children. This will inform my assessment to determine what course of action is required in order to safeguard the children.
Word count: 314



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Communication is an integral part within Social Work practice (Lishman, Yuill, Brannan and Gibson, 2014). There are various methods of communication including verbal, non- verbal including body language, written communication, eye contact and so forth.  Meeting with Parent A my aims were to build rapport and gain insight into dynamics of the relationship, anger management and the family’s lifestyle (Social Care Wales (SCW), 2014).  I aimed to gain insight of Parent A’s routines and support systems. I hoped my interactions would encourage discussion and engagement whilst identifying risk and working with Parent A to safeguard the children (SCW, 2014; Martin 2010).

Within Wales there is the Welsh Government’s strategic framework “More Than Just Words” (2012) aims at improving the quality of care and providing good services that focus on the individual  to allow individuals to access service in Welsh equally as well as they would receive the service in English (Welsh Language Policy Unit, 2012).  Parent A was and an English speaker however had Parent A been a Welsh speak they would have been offered the service in Welsh as part of the Active Offer (Welsh Government, 2012a).

The assessment process is person centred (Teater, 2010) and ensures social justice, dignity respect, and empowers whilst ensuring safeguards. Demonstrating unconditional positive regard to build rapport (Teater, 2010). The assessment starts on a strengths perspective looking to build on what the families strengths are rather than deficits (Howe, 2009).  Prior to the meeting of Parent A I had taken steps to assist my communication with him. In order to prepare I had read the referral and had also completed an assessment session with Parent B and undertaken direct work with the children (SCW, 2017). 

Thompson, (2009) argues that barriers to communication can be of a variety of things such as language, authority, race, gender, class, personality or authority. As per National Occupational Standards and Code of Practice (Social Care Wales, 2017) and ethics of social worker ( British Association of Social Work (BASW), 2014), a practitioner should communicate in an anti-oppressive, anti-discriminatory and person-centred approach (Dalrymple and Burke, 2006). If this type of practice is followed this is how to best achieve effective communication. Trevithick (2011) argues that there can be miscommunication with non-verbal communication between message sent and the message received. Lishman, Yuill, Brannan and Gibson (2014) note that proximity and gestures are two types of communication to consider symbolic communication for example detail, time keeping. There are ways in which we all communicate and this can be done without directly realising what we are communicating. An example of this is poor time keeping, not returning a call this could communication to those who receive this message as that you have little regard for their time, they are not important enough to be heard. This can create a power imbalance prior to any face to face meeting. Parent A and I met for our assessment session within one of the Local Authorities buildings. This was due to the concerns raised of his aggression and therefore risk assessed to meet at the office with a colleague to which I made Parent A aware and agreed ( SCW, 2017). Parent A wished to bring his father also as a source of support also this allowed insight into support in place as per systems theory (Teater, 2010). I was aware that Parent A was the last member of the family I met as part of this assessment and therefore did not wish this to be a symbolic communication that I did not value their contribution nor their view or perspective. I ensured I was on time for our meeting and offered Parent A the choice of where they preferred to sit. 

I introduced my observer and explained their role and explained my role along with what the assessment process was. I checked that Parent A understood the process and if Parent A had any questions. Koprowska (2010) suggests that practitioners are explicit with families to ensure that they have understanding of the information they have been provided.

Forrester et al (2007) noted that many closed questions and concerns raised concerns were frequent in their study of Social workers in child protection engaging with families. Furthermore Forrester et al.(2007)  identified that practitioners used few reflections and rarely identified positives. Whilst I needed to have difficult conversations and raise the concerns for the impact on the children I wanted to work on a strengths basis. Hence I utilized Prochaska and DiClemente model of change throughout the process to understand where Parent A was in relation to change and engagement and using motivational interviewing techniques using open ended questions, affirmations and reflection (Teater, 2010) I ensured that Parent A was able to give their view and perspective of the situation (SCW, 2017). This ensures that an individual feels heard and is able to give a free flow of their circumstances.  Thyer (2001) suggests that open-ended questions will always be needed however, in order to gather the finer detail it is important to utilise closed questions.

Due to the nature of the difficult conversations we would be having, I was aware that I have personal views around controlling and coercive behaviour but did not want to convey this to Parent A (BASW, 2014).  I was conscious of my positioning and body language, including facial expressions to Parent A and ensured I was actively listening, nodding my head and verbally responding to indicate I was listening (Coulshed and Orme, 2012).  Keeping a neutral facial response as I wanted to hear Parent A’s perspective in an impartial manner.  I positioned myself next to Parent A slightly to the side and not directly in front to make it less formal and in a non-confrontational manner. Upon reflection the setting of the room did not support a more informal manner due to the set table and chairs around it and was a small room. In the future I would pre arrange an alternative room or rearrange the room in a less formal setting. Trevithick (2011) argues that remaining aware of our own non-verbal cues is essential as these potentially impact on our communication.  I felt my communication verbal and non-verbal assisted in encouraging Parent A to share their perspective and they began a free narrative of their circumstances and how they felt about their situation. I did not that when put to Parent A the allegations from Parent B that this appeared to cause discomfort with him by his non-verbal communication of moving in his seat, in addition to this I felt Parent A’s speech began to accelerate and  he appeared to be defensive and then made counter allegations. I did not wish to have a confrontational situation and taking a person centred approach (Teater, 2010) offered Parent A empathy as they were reporting they were in fact the victim of domestic abuse perpetrated by Parent B. Forrester et al. (2007) concluded from their study that empathy appears to be crucial to good social work communication. As a student Social worker you learn about empathising in a bid to build a helping relationship however the realities of bureaucratic procedures with communication skills can be challenging (Gerdes and Segal 2011). Gerdes and Segal (2011) argue that if empathy is achieved this makes for effective practitioners who enhance their role. I felt I empathised with Parent A and their current situation and signposted them to relevant services and explained their parental rights also. I felt that I communicated in a clear and honest way that hopefully encouraged trust and confidence in my role and what I could do to support Parent A and their children. I was pleased that I was able to gain rapport to have engagement particularly when discussing sensitive topics around their relationship and allegations made against them. I felt I was able to probe further with closed questions to gain better understanding of their perspective.
Word count 1315
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	Well prepared

	  How has the social worker listened to you and respected your views and wishes?


	yes

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	yes


	How has the social worker’s involvement met your expectations for this visit?

	yes

	Are there any other comments or suggestions that you would like to make?
	no


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Gibbs reflective cycle (1988) (Bassot, 2013) has been utilised in this assignment for critical reflection of my practice within a specific case where safeguarding concerns were present. Gibbs model of reflection (1988) allows consideration of a practitioners feelings, evaluation, what they feel went well and what they feel could be improved upon along with an action plan as to what they could do if the situation arose again. This model of reflection I feel allows to recognise the positives of a situation and also to allow development in areas of improvement.

 As a Social Worker within a team which is the first point of contact within the Children’s sector the remit of the team and within my role is to consider the most appropriate action in accordance with part 3 and 4 of the Social Services and Well-being (Wales) Act, 2014 (SSWBA) alongside Care and Support Eligibility Regulations (Wales) 2015.  Whilst assessing the circumstances- family and environmental factors, parental capacity and the child developmental utilising the Assessment Framework Triangle (Department of Health et al. (2000) to promote safeguards and wellbeing, there is analysis of risk throughout the process considering if a child is at risk of significant harm in accordance with the Children Act (1989) (CA) and the All Wales Child Protection Procedures (2008) (AWCPP).

 A Person Protection Notification was received by the department following a member of the public contacting police where Child 1 aged three years old and Child 2 aged five years old had been alone walking the street at eight o’clock in the morning.  The children live with Parent 1 and see Parent 2 every other weekend. Parent 1 was in bed at the time the children left the home and a member of the public found them and returned the children to their home. The member of the public were unable to wake Parent 1 and called the police, fearful that Child 1 and Child 2 may leave their home again unsupervised. Police attended the family home but also had difficulty waking Parent 1 on their attendance. The police then resorting to knocking on Parent 1’s bedroom door to rouse them. Police officers had concerns that there appeared to be evidence of alcohol consumption with numerous empty alcohol cans in the home.  The incident transpired on the weekend and the referral was received by the department at the beginning of the working week. Police officers in attendance had made judgement at the time that the children were safe and well and therefore no immediate safeguarding concerns. Parent 1 had been deemed by Police officers to not be in a state of intoxication and was able to fulfil her parental duties at the time of their attendance. However due to the concerns had submitted the referral for safeguarding consideration.  Child 1 and Child 2 live in an area of deprivation and nearby train station and main roads. 19.8 % of the population speak Welsh in Wales (Office of National Statistics, 2011). The children’s only language was English. If the children had been Welsh speakers I would have ensured that there was the “active offer” of the children being offered a service in the medium of Welsh in line the Local Authorities policy and the Welsh Language Standards Regulation (Welsh Government, 2018). Assessment of care and support was required under Part 3 and 4 of the Social Services and Well-being (Wales) Act (SSWBA) (2014) and due to the safeguarding concerns raised of lack of supervision and being in the community unsupervised with also concerns being raised around parental alcohol misuse which may have impaired parenting capacity part 7 of the Act was also utilised (SSWBA, 2014). 

Recorded information can assist professionals in the future with their analysis and decision making in regards to a family (Munro, 2010). From the initial allocation of the case, my feelings were of apprehension. This was from reading case history (Social Care Wales, 2014) around the intermittent involvement between the family and Social Services. The previous concerns were around lack of supervision, Parent 1’s alcohol misuse with previous Child Protection registration for a period under the category of neglect (AWCPP, 2008). The apprehension was due to my concerns that this could be a lapse from Parent 1’s ability/ parenting capacity in terms of the cycle of change (Prochaska and Diclemente, 1991 as cited in Fowler, 2003) with similarities in historical information to the current referral. Therefore, I was worried, I felt a sense of uncertainty to what Parent 1’s reaction and response would be to my contact given that there had been previous involvement with Social Services and that if there were concerns as previous. Self-awareness and awareness of personal feelings is essential for social workers to improve emotional intelligence (Howe, 2010). The nature of the team means I am the initial contact from a referral and this can be emotive and any apprehensions I may feel could impact on my judgement and assumptions. This could impact on my interactions also if I was feeling apprehensive (Trevithick, 2011) and  if I was not clear of what I needed to discuss impacting on my ability to respectfully challenge should I need to.  I wanted to engage with Parent 1 promptly to allow a rapport to be built as Parent 1 may have pre conceived ideas of Social Services from previous involvement. Therefore, I wanted to be clear that I wished to gain Parent 1’s perspective and outcome to alleviate anxieties and empower Parent 1 (Forrester, Westlake, and Glynn, 2012).
From first meeting with Parent 1 where I had gathered their perspective of the circumstances the feelings I had around this were of ambivalence, where I did not wish to be intrusive unnecessarily or oppressive (Ferguson, 2014) yet I had concerns that Parent 1’s feedback may have been tokenistic and an awareness of what was required to no longer require the department’s intervention. Parker and Bradley (2003) suggest assessments which are affective stem from not being influenced by the past but in fact starting from a “clean slate”.  However, in contrast it could be argued that without giving consideration to the past that there poses the risk of “start over syndrome” (Brandon, Bailey, Belderson and Warren, 2009).   Brandon et al. (2009) argue that this approach can lead to assessing present circumstances and predicting the future without any reference to the past. This could be a situation of a dependence of facts rather than demonstrating how and why the information gathered indicates abuse, neglect concerns (Dickens, 2005 as cited in Goodman, Trowler and Munro, 2011).

Parent 1 had said that the social housing provider had recently fitted a new front door and this was with a thumb lock being in place and this is why the incident had occurred. Parent 1 expressed that “I knew something like this would happen”.  This made me question if this is something Parent 1 had foresight in, why had they then not taken the action to prevent such an incident occurring.  This led to me feeling frustrated and annoyed that action had not been taken by Parent 1 to prevent the incident and allowed the children to be placed at risk. However, I was able to reflect “in action” (Schon, 1983 as cited in Bassot, 2013) identifying the feelings I was having and to not reflect these emotions in my body language to maintain professionalism and was able to consider that outwardly demonstrating my emotions could impact on Parent 1’s engagement and could create barriers along with Parent 1 feeling disempowered (Okitikpi and Aymer, 2010). I gave consideration that Parent 1 was amenable to an action plan of putting safety measures in place. Therefore, I feel I was utilising reflexivity to examine my own feelings and reactions and how they could impact on the situation (Okitikpi and Aymer, 2010).

As the assessment progressed my feelings were that of optimism following completing direct work with the children. Utilising the “Three Houses tool “(Weld and Greening, 2004). This allowed me to use open ended questions to gather the child’s perspective of home life in regards to what was good, any worries they may have and also what would their “dream” life or what would they like to change about their lives. The children did not express any safeguarding concerns appeared resilient and happy children. I did not have evidence to substantiate a continuing risk which would require escalation of intervention, yet I found I remained feeling ambivalent until I sought my case consultation.  Mizrahi (2008) argues that when there is uncertainty in decision making that the consultation allows for assistance in the decision making process looking at empirical evidence and also practice wisdom to support improving my skills as a practitioner.

I feel from reflection that what was good about the experience was using a strengths approach (Teater, 2010) in that I wanted to gain understanding from Parent 1 perspective of what had changed since the department’s previous involvement taking a person centred approach (Teater, 2010). Using the Exchange model of assessment whereby the individual is viewed as an expert in their experiences (Pierson, 2010). Using open questions, affirmation, and summary reflections (OARS) through the motivational interviewing technique (Teater, 2010).  I was listening to hear motivation for change. It could be argued that there are statements of which are indicative of motivation to change such as the expressed desire for help/ assistance, attempts to make changes independently and /or acknowledging there is an issue that requires addressing.  In terms of the cycle of change (Pierson, 2010) this incident could be considered a lapse where there had been a period of maintenance since for several years. However the motivational interviewing techniques used were positive and Parent 1 was acknowledging the risks posed and appeared to demonstrate insight into why Social Services were concerned. Furthermore, Parent 1 was able to identify and problem solve to have a safety plan where she was keeping her children safe.
A task centred approach (Teater, 2010) was then needed to ensure the appropriate safeguards were in place with a task set of appropriate locks being placed on the door to prevent a similar incident occurring. In the interim as a crisis intervention(Beckett, 2010) for immediate safeguards a safety plan was put in place where by Parent 1 was going to utilise family members for support and also ensuring that the door was locked at all times and key on their person in case there was a need to leave.  Thus utilising the systems theory and using motivational interviewing of what outcomes and strategies Parent 1 would put in place to safeguard their children. Beckett,(2010) argues that task centred approach  may not offer explanatory theory however does assist in the solution typically to resolve a specific issue and as in this case allow Parent 1 to problem solve in a positive manner. Parent 1 was proactive and was response to the task centred approach taken.

I feel that Multi agency communications was productive and a positive aspect also sharing concerns and communicating. Whilst the risk the children had been placed in, in my view was significant and the outcome could have been detrimental. This did cause conflict within me as given the history of the case and my personal view that Parent 1 was potentially being tokenistic with her responses. I then arranged a case consultation with my deputy manager to discuss my views and perspectives to assist in my decision making and progression of the case. There were factors I was trying to consider on how I should approach the progression of the case.  If the police had utilised Power of Protection or if the member of the public had not intervened, Parent 1 potentially could have been arrested for child neglect. Depending on Parent 1’s response from the initial visit, this could have determined whether there was a need to escalate and enter the Child Protection arena with an initial strategy discussion being held, undertaking section 47 enquires under the Children Act (1989) in conjunction with following the All Wales Child Protection Procedures (2008). If the children had suffered significant harm as a result of the incident and threshold met in regards to the Welfare checklist the outcome could have been entering the Court arena.
Consideration was given to the need to enter into section 47 enquires (CA, 1989) at this time given the history and current events. Explaining that I had a hunch that engagement and actions taken by Parent 1 may have been tokenistic and a potential disguised compliance to evade the authorities’ involvement. My uncertainty was whether the incident was a genuine accident and  Parent 1 fell asleep or was there intentional lack of supervision and lack of prioritising the children’s needs. Lack of supervision of a child could potentially have detrimental effects (Ruiz-Casares, Nazif-Muñoz, Iwo and Oulhote, 2018). What does need to be considered is the child’s vulnerability, resilience and protective factors (Calder, 2015).  The United Nations  Convention on the rights of the Child (UNCRC) also means that  adults must do what is best for the child and also for the government to help protect them (UNCRC,1989). Although a child can be placed at significant risk does not necessarily equate to continuing risk or meaning they have suffered significant harm.  In addition to this whilst past behaviour can be a precursor to predict future behaviour and must be considered for a holistic approach to assessment (Pierson, 2010). Thus avoiding the “start again syndrome” (Brandon et al. 2009) as discussed earlier which can be complacent practice (Dyke, 2019) it should not also determine an automatic outcome. A number of theories, models along with professional judgement is required to make a balanced decision for the outcome of assessment. This would mean there would not be defensive and risk adverse practice in line with anti-oppressive practise.  Thompson (2016) argues that what is needed is practice which is defendable which demonstrates professional rationale. However, the evidence did not support the working hypothesis I had around potential of Parent 1’s engagement being a “forced action” (Prochaska and Diclemente, 1991 as cited in Fowler, 2003) and an attempt to evade further input from Social Services. Parent 1’s engagement and actions taken were in fact the evidence in contrast. There were strengths in that Parent 1 had provided “good enough” parenting (Daniel and Taylor,2004) for a number of years without requiring intervention despite historically there having been significant intervention. This demonstrated that Parent 1 had maintained good enough parenting capacity for a number of years in terms of the cycle of change. 

Consideration was given to the systems in place as per Bronfenbrenner’s Ecological System theory (Teater, 2010) considering systems such as health and school but in addition to this utilising the vulnerability and resilience matrix tool. This allowed me to consider whilst the children may have experienced adverse childhood experiences they had a number of protective and resilience factors (Calder, McKinnon and Sneddon, 2012). Based on this a decision was reached that the systems in this families life were best placed to support them at this time and using the resources available with the family living in an area where Flying Start (Welsh Government, 2017) support was available allowing for an enhanced Health Visiting Service and support along with school also supporting from communications between the professionals for a joined up service.  Pincus and Minahan (1973) as cited in Sheldon and Macdonald (2009) argue that as much effort should be placed in collaboration as to the direct engagement with the individual. This would be a less oppressive approach and still achieve the desired personal outcomes and safeguard the children and also work in line with the SSWBA (Welsh Government, 2016). When considering the definition of neglect and good enough parenting the following can be considered: 
Society must be willing to tolerate very diverse standards of parenting, including the eccentric, the barely adequate and the inconsistent. It follows too that children will inevitably have both very different experiences of parenting and very unequal consequences flowing from it. It means that some children will experience disadvantage and harm, whilst others flourish in atmospheres of loving security and emotional stability. These are the consequences of our fallible humanity and it is not the provenance of the State to spare children all the consequences of defective parenting. In any event, it simply could not be done. …It would be unwise to a degree to attempt an all embracing definition of significant harm. One never ceases to be surprised at the extent of complication and difficulty that human beings manage to introduce into family life.
Mr Justice Hedley in Re L (Care: Threshold Criteria) (Family Division 26 October 2006).

Therefore on balance and through the case consultation it was felt that escalation was not required. Parent 1 was taking appropriate actions and risk not deemed continuing.  
It is my view that the children were placed at risk of significant harm on the day the incident occurred; being luck rather than judgement that the children did not get physically hurt, that they were not approached by someone who may pose a risk to children or hurt due to wandering into the road, at worse a fatality could have occurred. What is of concern is that the Parent 1 indicated that “I knew something like this would happen” with the thumb lock on the new front door being in place yet failed to take preventive measures to safeguard the children. However, “Theoretically, all childhood injury is preventable. Normally an injury occurs as a result of a chain of events, where effective intervention at any point would minimise the consequences and may prevent the injury event altogether” Australian Institute of Family Studies (2012). Parent 1 took appropriate action albeit a forced action in terms of cycle of change by social services involvement to instigate this following the incident. This coupled with the history of concerns around lack of supervision did raise concerns around Parent 1’s parenting judgement. What raised concern in my view is why the children left the home without letting Parent 1 know or not from what is reported appeared phased that they were unsupervised outside; raising question if this is not uncommon for the  children to  be unsupervised whilst their Parent 1 is in bed. This was denied by Parent 1. This is where my professional cynicism and professional curiosity was triggered resulting in me seeking case consultation.  Given the appropriate safeguards were in place and that Parent 1 demonstrated insight into the significant risk the children were placed in and was remorseful and upset at what the outcome could have been. Therefore there was no further role for myself from a safeguarding perspective. I feel that within this case, upon reflection my professional curiosity may have been exacerbated from my knowledge of previous information. This appears initially to have created on my part a cognitive bias where I initially was reliant more so on the information I had read (Dyke, 2019).  Whilst having a working hypotheses is required. I will be clear about different working hypotheses as there could be several, and acknowledge that some will be wrong and some will need to change or I may need from gathering information set a new hypothesis. In addition to this I feel that I may have been driven by procedure to want to enter Section 47 enquires (CA, 1989) based on my view that children had been placed at risk on the day of the incident.  Contextually this needed to be considered and the merit and gains that would be achieved by taking the route of instigating Child Protection Procedures.  There was no evidence to substantiate a continuing risk which would require escalation of intervention and therefore the Children and Young Person Service Assessment was the more appropriate intervention along with co working with other professionals and working with the family to best meet desired outcomes and ultimately ongoing safeguarding the children so they are not impacted in the long term.

If I were to be in the same circumstances again I feel I would use again an eclectic approach in terms of utilising various methods, theories and tools in order to gain the best interaction and co-production between myself and the family.

 I would look at my analysis and consideration of the case before looking at the need to consider to enter Child Protection enquires. I would do this by considering what the likelihood of harm without intervention is and what are the factors that increase the likelihood of harm occurring factors along with the factors that decrease the likelihood of harm occurring. This is a visual way to see clearly what the concerns are and what could escalate concerns yet a way then to see what are the strengths (Munro, 2010),  the systems  that are in place to minimise the risk whilst working with families in a productive manner and a person centred approach.

Upon reflection I feel that my views were influenced prior to my visit as to anticipating what may be the situation could be.  However I feel that I remained open minded yet maintained a professional curiosity and expressed my views in an appropriate manner in order to develop my skills and knowledge. I would continue to read the history in preparation of my assessment in order to respect families (Social Care Wales, 2014) and have understanding where they have come from but would ensure I was considering the positive aspects in a more balanced way. I would not want a “Start again syndrome” yet not be oppressive. The historical information needed consideration yet to be balanced and not be risk adverse. In terms of cycle of change Parent 1 had been at maintenance stage for a number of years without the department’s intervention. Therefore a strength to be built upon and a consideration of what is different now for Parent 1. 

Social workers have a professional and ethical responsibility to observe, assess, interact and intervene with clients and their environments in a way that is based on theories and methods shown to be credible and in alignment with social work values. This is in contrast to social workers observing, assessment, interacting and intervening based on intuition, what feels right, their gut feelings or the social workers assumptions, which could put the client at risk of harm Teater (2010).

Since qualifying I feel reflection has been an imperative part of my development. To continually question my assumptions and question my hypotheses. I feel I am able to draw on previous and similar experiences in order to “reflect in action” and assist in thinking on my feet as each situation is very different requiring its own set of responses. This case in particular I feel assisted me in recognising that you cannot pre determine an outcome and that interactions with families are fluid. Whilst there were historical concerns, whilst this could not be ignored it should not form a presumption on my part and merely assist and inform my assessment in a holistic manner. I will continue to use supervision and case consultation to assist me with reflection and further develop my skills.
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Within Wales, legislation is devolved  following  the 2010 referendum where the Welsh Assembly assumed new powers in May 2011 under Schedule 7 of the Government of Wales Act (2006) (Gov.uk, 2013).  The Social Services and Well-being (Wales) Act (SSWBA) (2014) is the statue which aims to revolutionise adult social care. Sustainable Social Services for Wales: A Framework for Action (2011) published by the Welsh Assembly Government formed the basis of the SSWBA. Adult Safeguarding is clearly outlined within SSWBA under Part Seven of the Act S.126 and S.127 allows for stronger safeguarding of individuals with safeguarding boards and explicit powers.
The SSWBA identifies adults at risk and what is required in response to safeguarding concerns. The SSWBA also introduced a duty to report safeguarding concerns. In conjunction to this is Wales Interim policies and procedures for the protection of vulnerable adults from abuse (Welsh Government, 2013) is utilized in safeguarding adults.  The aim of this document is to give guidance for those working with individuals who are vulnerable promoting the individual’s welfare.

Rooted into the law in the United Kingdom, The Human Rights Act (HRA) (1998), outlining the rights of individuals contained in the European Convention on Human Rights.  Some of which are absolute rights as is article 3 the right not to be subjected to torture, inhuman or degrading treatment (HRA, 1998).  In addition to this is legislation such as the Equality Act (2010), this legislation ensures fair and equal treatment of individuals in the workplace but also in society covering gender, Race, disability. The Act repeals previous anti-discrimination laws and strengthens powers of protection of direct and indirect discrimination. 

 Within adult safeguarding there is also the Mental Health Act (MHA) (1983). The MHA is a pivotal piece of legislation in relation to the assessment, treatment and rights of individuals who are affected by a mental health disorder. The Mental Health Act (2007) is also a supportive piece of legislation which is designed to give powers of detainment in certain circumstances for assessment and treatment without their consent if deemed at risk of harm to themselves or others. Within Wales there is the Mental Health Measure (Wales) 2010 which focuses upon the support that should be available for individuals living in Wales with a mental health issue.

Local Authorities with in Wales have a National safeguarding board which consists of six board members. The board was set up under the SWWBA.  There is also then safeguarding boards for localities, there are boards for adults and children. Their remit is through the implementation of, and adherence to, safeguarding procedures, promoting person-centred practice, collaboration between families and professionals. The safeguarding boards will also review practice to identify areas of improvement within the sector and to achieve better outcomes and collaboration within professions leading the future of practice within its locality (SCIE, 2016).
Word Count: 471
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



While there are similarities in safeguarding adults and children with both being covered under Part 7 of the SSWBA and parts 3 and 4 for assessment and eligibility there are also stark contrasts.  
Children protection works under Welsh and UK legislation, both the SSWBA 2014 but also Children Act (1989) which is still used in England alongside the Care Act (2014). All Wales child protection procedure (2008) set guidance and procedure of steps that must be taken when there is risk of significant harm. Where is there is lack of consent allows ability to act and safeguard if threshold of significant harm is met and utilise police to support with their powers. Process is clear with clear guidance where it can be more complex with adult safeguarding. 
Within adult Safeguarding an adult is deemed to have capacity unless proved otherwise and is decision and time specific. The Mental Capacity Act (MCA) (2005), which has a Code of Practice also provides a framework for the assessment of capacity and to safeguard those who may lack capacity in their decisions making. Any decisions therefore made in these instances should be done so acting in an individual’s best interests (MIND, 2014). Where a person is to be deprived of their liberty, the Deprivation of Liberty Safeguards (DOLS) 2007 which transpired from MCA (2005), ensures that the “acid test” means a person is only deprived of said liberty where it is essential for their safeguards and is done so legally and in the least restrictive manner. There is Wales interim policy and procedures for the protection of vulnerable adults from abuse which documents how to manage adult at risk concerns and best practice. Also considered is In Safe hands: protection of vulnerable adults in Wales provides guidance government policy and framework for interagency working. SSWB does not have the power of entry but must consider the MCA and the individual’s right to make a decision even if deemed by the practitioner an unwise decision it is their right to take that risk unless determined to lack capacity.

 Similarities to MCA in respect of working with children there is the Gillick competence and also the Fraser guidelines. Originally the Gillick competence stemmed from medical law to determine of a child is able to make their own decision around treatment. More commonly now used for a child to determine consent. Whereby the Fraser guidelines is around a child having capacity to make decisions around sexual health and contraception (Llewellyn, Agu, and Mercer, 2008).
Word count: 417
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Reflection has been an imperative part of my development, I have frequently utilised Gibb’s reflective cycle to make sense of situations I have been in and considered what I would do in the future.  I feel I am able to draw on previous and similar experiences to assist in situations where I am required to make decisions. I will continue to use supervision and case consultation to assist me. I feel supervision has allowed me the opportunity to reflect on cases and discussion around my decision making and allowing for constructive criticism and questioning my thought process in order to demonstrate rationale. I have received feedback from my mentor and managers that I receive constructive criticism well and that I do consider it constructive and utilise it to further improve my skills as a practitioner.  I feel this has been a vital part in my development and confidence in my decision making skills continually learning and growing as a practitioner.
I have completed training in regards to Child protection assessing risk and Child protection assessment. These courses I feel have been extremely beneficial and allowed me to write better, more succinct assessments which are balanced and clear indicate the risks and the strengths. I have also attended training in regards to Domestic abuse and utilising tools which can assessing risk but also gain greater insight into the families’ circumstances and enhancing my assessment skills. I have been commended on my risk assessing, safety planning and analysis in assessments that have been written.  I feel that these have developed greatly from the training I have undertaken, the research I have considered when assessing but also utilising various tools therefore having assessment which are evidence based and the child’s voice is heard throughout assessment.  In addition to this Outcomes training in relation to SSWB (2014) has been extremely helpful in my daily practice and ensuring the individuals have voice and control enabling me to work with families building on their strengths in a person centred manner.
The need to manage competing work demands including direct work, case recordings, multi-agency working, deadlines, research and professional development will always be present whilst maintaining a consistent quality of care along with self-care (Gallina, 2010).  Jagoo (2014) argues that it is not possible to effectively manage all of the competing demands at all times, difficult decision therefore are then required  as to what priorities take precedence .Upon reflection I feel this was an area I did have difficulty managing initially. I would frequently place unrealistic expectations upon myself of achieving various demands at all times. I have learnt to better prioritise my case load and other demands in order to manage my time, wellbeing and ask for the relevant support or help when required thus ensuring I am a more effective practitioner ( Social Care Wales 2014, 2017).
I feel that since qualifying I have had various opportunities which has aided my development and allowed my skills to be enhanced. I have been able to hold a variety of cases with varying levels of complexity.  I have been fortunate to have managed highly complex cases which has meant comprehending a vast amount of complex information to safeguard and work for the best outcomes for children and their families. This has allowed me the opportunity to write Court work and hone my skills of writing analytically in line with legislative remit.  I have been supported by more experienced practitioners with this and I feel this has built my confidence in understanding the legislative frameworks and thresholds of risk and harm. Stemming from this, I feel this experience and knowledge has assisted me when challenging other professionals or when they challenging me if they having differing stances in regards to outcomes for families. I feel more confident to relay my rationale and analysis supported by balanced evidence based and legislation.  I hope to continue to have opportunity to complete work within the Court arena in the future to continue to develop these skills.
In regards to imminent future as a Social Work practitioner I would like to continue to hold cases with varying complexity and to allow for skill development and continually be challenged. I would also like to develop my skills as a mentor going forward and support more junior staff and students in their development with the longer term goal and aspiration of becoming a consultant social worker. I feel it is imperative to keep abreast of current case law and research to ensure there is not compliancy in the role and also an ongoing learning goal I will strive to achieve. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	15 Nov 2018

	2
	26 Feb 2019

	3
	14 March 2019

	4
	11 July 2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


RJ since the beginning of the programme has developed not only her knowledge but her skill set, RJ is a reflective practitioner who always looks to improve and enhance her practice. RJ is always looking to attend training events and researching into new evidence to improve her practice. RJ has attended child protection and risk assessment training, this has supported RJ to be able to devise clear safety plans and clear analyses of a situation. RJ’s skill in this area has developed to such a degree that her work is often used as good examples for other staff members and is often praised by other professionals. 

RJ’s area for development at the start of the programme was to write succinct assessments focusing on the needs and risks, RJ has met this learning need and her assessments are always written to a very high standard.

RJ’s work has been observed during this programme, she is always professional, open and honest and clear with families about her role. RJ has the ability to empathetic whilst addressing concerns and gathering information for the assessment. RJ is excellent at supporting families to recognise the local authorities concerns and also looking at the strengths within a family. RJ has evidenced that she has the ability to support a family to devise their own safety plan and supporting them to write their own care plans. RJ’s analysis and assessment of a situation is always accurate and clear. Despite RJ having to deal with complex difficult cases the families always have positive comments about RJ, her professionalism and her work. 

 RJ has had a number of complex cases which support her and challenge her. RJ manages these cases very well and her written work is always to a very high standard. RJ is a worker who is always open to constructive criticism and advice given to her. RJ will always use supervision and case consultations to her benefit and during these times shows her excellent knowledge base on a case and the risks and strengths. To summarise from the start of the programme to now RJ’s practice and knowledge has developed and RJ continues to find ways to develop her practice. RJ’s overall aim is to become a consultant social worker, I do not doubt that when the opportunity arises that RJ would be an asset to any team as a consultant social worker. 
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The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

38
1811403

[image: image1]