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(i)
In thinking about and designing my scheme of work I have used a number of learning theories and principles to underpin and support this process. One learning theory that is used in my scheme of work is influenced by the Social Constructivist approach. (Vygotsky,1962).  The Social Constructivist approach to learning was developed from cognitive constructivism which argues that learning is an active process, where new information and understanding is enabled by learner discovery rather than a passive process, therefore, by placing emphasis on the social aspects, a collaborative approach in a learning setting is encouraged. (Piaget, 1964) This approach recognises the very important social aspect of being a human, and that to not consider it as an important principle in learning would not give sufficient importance to the social context of the classroom and the wider society of pupils.
From a teaching perspective the Social Constructivist approach encourages lessons that include opportunities for pupils to engage in paired and or group discussions. Often in this approach pupils are given responsibility for researching a topic and presenting their findings to the class, or small groups. Importantly, this peer interaction is monitored and structured by the teacher. The discussions can be initiated by the teacher through presentation of specific concepts, problems, or scenarios, pictures, etc. To further enhance this process, the teacher is encouraged to utilise careful targeted and appropriate questioning the discussions, thereby the teacher can be guiding influence, aiding the introduction and clarification of concepts and information for pupils.
Another learning principle and theory included in my scheme design has been the Behaviourist approach to learning looking at the work of Skinner and Epstein. (1982). This approach to learning focuses only on observable aspects of behaviour and not the internal processes that occur and therefore by their nature, unobservable elements. In particular, in Behaviourism the key learning process involves the passive absorption of information and knowledge that is promoted by reinforcement. From a teaching perspective Behaviourists would argue that the role of a Teacher is to present students with the appropriate behavioural responses to stimuli and to reinforce those responses through an effective reinforcement schedule. An effective reinforcement schedule requires consistent repetition of the material; small, progressive sequences of tasks; and continuous positive reinforcement. Without the input of positive reinforcements from the teacher, the development of learned responses of the peoples will quickly reduce and the learning become lost.
With particular respect to History teaching Kitson et al suggest that when teaching is successful, it is constructed from many pedagogies, which need to be influenced by various teaching techniques; also the students in the classroom and also appropriate selection of the materials used. (2011). They argue that the pedagogical approaches of a history classroom cannot be looked at as a single lesson in isolation, but should be explored as part of a wider scheme of work. This means that that one single lesson should be designed and planned to fit into a sequence that comprises aims set within a long-term scheme of work.  This approach, which might involve more than one pedagogical approach is something I have attempted to implement and as I continue with this assignment I hope to show that I tried to deploy this pedagogical approach and there is a clear use of more than one pedagogical application. (Kitson, A., Husbands C. & Steward, S. 2011). 
From my scheme of work, I initially used a starter question, where I asked the class if they had any previous knowledge, or had heard the term medieval and if so, what do they know about it? Specifically, as a resource I used an image of Robin Hood (taken from the Disney cartoon) as an example. Based on the assumption that the majority of the classroom Year 7 pupils had seen the film in their childhood. This acknowledges the social constructivist approach to learning, through recognising that knowledge and understanding is constructed and developed in a social context through interactions and discussions within a knowledge community, i.e the classroom with all children, or with smaller groups within the classroom. (Watson, 2001). The social constructivist approach argues strongly for the integration of prior knowledge and understanding of students assisting with the collaborative assimilation and accommodation of new information. (Dagar and Yadav, 2016). Within my scheme of work, I used this area of the approach through the use of pair work, with the use of collaborative learning, that is it guided by the teacher. This is evident through the way in which I employed a particular task which I as the teacher would facilitate the activity through presenting pictures of different members of medieval society, and the pupils would be encouraged to put the members of medieval society in hierarchal order using the resource provided, facilitating learners to discover key ideas for themselves. However, the enthusiasm for ‘discovery learning’ is not supported by research evidence, which broadly favours direct instruction (Kirschner, Sweller and Clark, 2006). Although learners do need to build new understanding on what they already know, if teachers require pupils to learn new ideas, knowledge or methods they also need to teach them directly, this gives emphasis to an approach to teaching in the classroom that emphasises blending the approaches to gain maximum effect.
As mentioned above the Social Constructivist model argues that students learn and expand their knowledge through group work. During my scheme of work, I encouraged the pupils to work as individuals, and then to come together as a pair or group to enhance their knowledge. As Gregen (1999) suggests constructivism concerns the teachers facilitating the learning and the learners being actively involved and participating, therefore in my scheme of work I have attempted to achieve this aspect through the group and pair work. 
With regards to the behaviourist approach mentioned above, I deployed an approach I have used more than once in my scheme work, i.e. using the game Kahoot. With this game, as Pritchard suggested students are less likely to repeat negative stimulus-responses, if rewarded with positive stimulus-responses through positive reinforcement. (Child, 1997). With this game the pupils who win the quiz with the most correct answers will win a prize. This is an effective task to use as it enhances the pupils understanding of a topic. By using the ‘Kahoot’ quiz more than once in my scheme of work this reinforces how getting the answers right and winning the quiz allows for positive reinforcement in this case it was sugar free sweets. The ‘Kahoot’ quiz consists of a multiple-choice quiz; this is testing the pupils’ knowledge but also this breaks down the information for the pupils in which I can assess.
The use of formative assessment is evident in this task, as at the end of every question I can see who has had the question right or wrong. As Martin Fautley and Jonathan Savage (2008) suggest ‘formative assessment looks forward to developing future achievement.’ P 18. and then I can develop appropriate supportive interventions for those who require it.
By looking at the History in the National Curriculum for Wales document (2013), I used the number skills across the curriculum by interpreting dates in chronological order. I utilised this in my scheme of work through asking the pupils to arrange key medieval events in chronological order. This enabled the pupils to get an understanding when important dates happened historically and this also links in with Donaldson’s document Successful Futures as he argues that numeracy skills should be distributed across the curriculum, and that the capability with numeracy is essential for work and independent living.(Donaldson, 2015) As Donaldson (2015) states in his new proposal “Good teaching and learning encourages children and young people to take increasing responsibility for their own learning” p.69. I attempted to apply this approach in my scheme of work as the variety of tasks provided to the pupils are grouped and pair work. This highlights that the learning of the pupils should come independently and also from pupil to pupil. 
While reading the Successful Futures document by Donaldson, my project for the end of my scheme of work become clear. The ways in which the pupils will become all rounded individuals is that the project will not only be about the history of castles but that the pupils have the opportunity to engage in the historical, geographical, political, economic and societal factors of castles in Medieval Wales, looking at their own locality, the country and beyond. (Donaldson, 2015)
At this stage in my pedagogical development I am rapidly acquiring the knowledge and understanding and practical skills and confidence to apply the theoretical and practical elements to my chosen profession. 
I appreciate that by applying a range of learning theories to my pedagogical practice I can enhance the learning experience of pupils by making the classroom an engaging and enjoyable environment and helping to prepare them for future success. There are some areas of my scheme of work that need improving, such as the inclusion of differentiation and the importance of questioning pupils. 





(ii)
During my first teaching experience I have benefited from the experience of teaching classes that have pupils with mixed abilities.  As a teacher, our aim is to reach all of our students, however, it is well known that every student has a different way of learning and learns and progresses at different speeds. With this in mind it is difficult to make sure that every learner is encouraged and engaged adequately to achieve acceptably during the lessons. During my first experience I have seen how important it is to differentiate my worksheets, or the tasks that I give to the pupils. Looking at my micro-teaching lesson following my few months at my school, I can now clearly understand that there is a lack of attention to differentiation. As Munro (2012) illustrates clearly, differentiation is a framework to empower pupils of all abilities to achieve their full potential. One might think differentiation can only take place by creating different worksheets, however as Brighton et al (2005) explain, it is much more than that, differentiation can be implemented through different questioning for pupils of differing ability, including the amount of scaffolding a pupil receives in the lesson and also the teaching materials. I now realise that I would approach the exercise of differentiation in my lesson by making sure that the seating plan for that lesson enabled the pupils to encourage each other in their learning, taking into consideration ability levels, behavioural attributes etc; utilising what I have learned about a social constructivist approach, I would ensure the worksheets and the materials were appropriate, thereby allowing the pupils to work as a group to compete the tasks. The lesson plan would make sure that the high ability pupils in the class were appropriately challenged and that the lower ability pupils were supported by scaffolding, to enable achievement of the same or comparable outcome. If I had understood and implemented differentiatiation in my micro teach lesson this would have impacted dramatically on the teaching and learning process. The ways in which differentiation can impact the teaching and learning is that it assists the teacher in making sure that all issues of the learners with various abilities are dealt with and that the worksheets and materials respond to specific and individual needs. (Konstantinou-Katzia et al, 2013). These suggested changes would increase the pupils’ thinking as the effective use of different kinds of differentiation in a classroom has been closely related with the increased motivation of the pupils. (Hertberg-Davis, 2009).  This suggested change will allow pupils of all abilities to think at their own pace and overcome any obstacles during the lesson. These suggested changes can also impact positively on the learning and behaviour of the pupils, as the different ability tasks allow for all pupils to be challenged during the lesson and this will ensure that all pupils are on task and learning effectively. In my micro teach lesson I had to assume the levels of my pupils, but in light of my teaching experience the prior knowledge on my pupils and their levels ensures I can differentiate accordingly. 
Since my first teaching experience I have become familiar with the importance of learning objectives and using them appropriately in a lesson. Following the feedback from my tutor, I can clearly see objectives of the lesson were confusing and this did not assist with the learning of the pupils. I now realise that I need to be more specific and accurate with my objectives of the lesson and make sure I return to these objectives in order to ensure the pupils’ progress in the lesson. Learning objectives  aide the learning of pupils and their thinking as it can provide the pupils with a clear purpose to the lesson and their focus will be to achieve these learning outcomes. The learning objectives can also greatly assist the teacher design and deliver learning activities. By changing my learning objectives in the micro teach lesson to being more specific and accurate this would have enabled the pupils to work through the lesson and assess their learning progress. Excellent learning objectives specify to the students where they need to review their learning materials in preparing for an assessment. The most powerful learning objective is one that is measurable and also actionable by the teacher and pupils. Reflecting on my first teaching experience and observing experienced teachers in the field I can clearly see the importance of not just writing the objective on the board or on power point but to discuss why and how these learning objectives will be met. As Mager (1998) suggests there are three major parts to a successful learning objective. These include, the performance, what are the pupils expected to do in the lesson. The second which is conditions, which means in what conditions are the pupils expected to perform, such as is there a time limit on a task etc. The third is the criteria. During my time at my first teaching experience I have seen the importance of success criteria and this is how well do the pupils have to do in the tasks in order to reach the requirements given my myself as the teacher. This was not evident in my micro teach lesson and on reflection it did lack a true learning objective and outcomes to the lesson. 
The third strategy I have become familiar with during my first teaching experience was the importance of questioning and the effect it has on pupils’ progression and learning. While looking back at my micro teach lesson it is evident to me that the questions, I asked the pupils were closed questions and not very challenging. In one day, a teacher can ask hundreds of questions and over a million during their teaching lifetime. (Wragg 2001). Questioning has been and is a predominant strategy for guidance in the classroom. Some suggest that questioning is the most important teaching technique to use in a classroom today. The best characteristic of questioning is that it animates the thinking of the pupils in the classroom (Filippone, 1998).  However, I feel that during my micro teach lesson I have asked ineffective and inappropriate questions. Through using the hands up method this restricted the participation of all pupils and that the questions were disproportionately given out to a selected number of students in the classroom. (Jones, 1990). With the micro teach lesson being my first ever lesson I realise now the time I allowed the pupils to think about the questions was too short. In light of my first teaching experience I now have a new strategy in order to allow the pupils to think about their answer. The ways in which I change my questions can impact positively upon the teaching and learning process as if the wait time from myself as a teacher was longer than what I gave the pupils in the micro teach lesson it increases the participation and contribution of those pupils who fear being told that they are wrong. This knowledge develops from experience and confidence of classroom teaching. This will therefore benefit a wider variety of pupils in the classroom and therefore improve the learning process. These suggested changes will influence the way in which pupils think as the depth of the questioning and the time they have to answer the questions gives the pupil a deeper understanding of the topic that is being discussed. The behaviour of the pupils in the classroom will improve due to the suggested changes as through the new strategy which I have seen used successfully in my first teaching experience, which is pose, pause, pounce and bounce, this ensures that all pupils are concentrating and taking part in the lesson, as behaviour in a lesson is closely linked with their lack of interest of lack of participation.   

In light of my first teaching experience I believe I have successfully managed to fulfil the QTS standard for monitoring and assessment. I have been recording the progress of my pupils and their achievements in different aspects of their work, this is linked to the QTS standard S3.2.6.  I collect their books in regularly and believe this is helping them progress and that they can maintain this progress over time. With regards to the standard S3.1.1 which is linked to setting objectives. I feel I have set objectives however I believe that the objectives I have been setting at my first teaching experience have been vague and need to be relevant to all learners in the classroom. In order to achieve this QTS standard I need to ensure that my learning objectives are specific and show that the pupils will make progress throughout the lesson or scheme of work. During my first teaching experience I think I have successfully achieved the QTS standard S1.6 which is the importance of working with others. I have weekly meetings and help the History department at the school. This I believe illustrates I have an understanding of the contribution of the experienced staff and my personal tutor in the learning process. 
To conclude, in light of my first teaching experience I believe I have learned how to differentiate, how to ensure that every pupil gets the support they need in order to succeed. I have also learned that there are areas in my teaching that need improving, and through the support of my personal tutor and other members of staff at the school, I feel that I can achieve the QTS standards required. 
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
	TARGET
	DATE

	
S3.1.1 
Setting objectives, which are clear and coherent. 






S3.3.7 
Time management Organise the timing my lessons effectively.

  
	
Discuss this and model an experienced teacher’s learning objectives. 
Observe teachers on how they display and convey these objectives to the class. 
Read articles on how to convey learning objectives effectively. 
 	
Use timers in the lesson, download the timers to the power point. 
Make sure I let the pupils know that the time is over, and they have to stop their work. 
	
Improved participation by the pupils in the lesson. 
While assessing the pupils work the learning objectives would become clear. 



Allows for more questioning and an effective plenary. 

Improves the content of the lesson. 
	


	
S3.2.1 
Assessment strategies

To improve pupil response to questioning
	
Observe my personal tutor or another history teacher in the department to record and note successful techniques. 
Plan questioning sessions and bring them to my personal tutor to look over and give feedback. 

	
Better participation by the pupils and they will get a deeper understanding of the topic. 
The evidence I gain from looking the lesson by my personal tutor on how she/he conducts questions in a lesson. 
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