Managing Behaviour and Supporting Learner Engagement Reflective Report 
(Rosalind Mabey 2112930)


In this essay, I am going to outline current thinking and guidance in relation to behaviour management and effective learner engagement, from an academic, as well as legislative perspective. I will consider the potential effectiveness of such strategies to post-compulsory learning, as well as any challenges.
	Managing challenging behaviour can be time consuming and have a negative impact on the standard of a pupil’s learning (Brandis, 2012), therefore, it is imperative to address misbehaviour as soon as it arises. There are numerous ways in which we can manage unwanted behaviour, with communication under-pinning many models of behaviour management. I will only be discussing a small number of these models in this essay but it is important to remember that there are a plethora of Behaviour Management Models available, which can be used, almost in a bespoke way, depending on the group of students that are being taught.
With communication, in mind, Psychologist, Eric Berne (1961) described a model based on the way teachers communicate with learners. His ‘Transactional Analysis” model is based on the need for adult-to-adult conversations, to obtain optimum results in a learning environment. He also describes two other modes than are often used but are not as beneficial for creating an effective relationship between an educator and a pupil: that of child or parent. The child-parent relationship is the least effective, especially when teaching adults, as it can make the learner feel patronised or chastised, creating a dysfunctional relationship and thus worsening any negative behaviour.
Fred Jones (2007) believes that it is vital to build an effective classroom environment, using rewards and encouraging behaviour, this will enable the teacher to be free from anxiety, thus allowing them to teach competently and minimise poor behaviour. He also describes the need to mobilise around the classroom and get up close to the students, to observe their body language and impact their learning.  While this sounds great in theory, it is not easy for an inexperienced teaching professional to simply relax, plus I feel that the use of incentives can also have a negative affect long term. As for physical proximity, I feel that, in contemporary classrooms, this could be deemed as inappropriate and cause more harm than good.
A theory that is more user-friendly and practical, is described by Harry Wong (2009). Wong focuses on establishing routines and structuring lessons effectively, which in turn will lead to success in the classroom, he feels that if basic rules are introduced on day one and those rules are followed repeatedly then teachers will be able to concentrate on teaching their students rather than correcting their behaviour. Although this is technically not a behaviour management model, it does provide a series of useful suggestions which are helpful when considering effective learning.
A theory which I am more familiar with is Maslow’s hierarch of needs (Maslow, 1987) as this is often used in healthcare settings. This model is based on fulfilling needs in an order of rank, with the most basic needs being addressed before pursuing the more sophisticated needs. It is built on the thought that without basic physiological needs such as eating, drinking and sleeping being met, a person, in this case, a student cannot move through the levels to ‘self-actualisation’, in this case, effective learning. If a student is sleep-deprived or is experiencing some form of neglect/self-neglect then this may well affect their behaviour in a classroom. This model is not perfect as it fails to consider the wider range of needs that students may possess and the fact that their needs may be addressed out of order but I do find it useful as it adopts a holistic approach to education and learning.
At this point, it is important to consider the legislation related to behaviour management. Within a compulsory educational setting, safeguarding needs to be at the forefront of any teacher’s mind, especially if pupils are displaying challenging behaviour. Each school will have an individual safeguarding policy which will need to be strictly adhered to, as well as UK Government legislation surrounding the protection of children. The Children’s Acts of 1989 and 2004 puts a duty on education authorities and teachers, to act if they believe that a child is being or has been exposed to harm. With adult learners, there appears to be minimal legislation, other than the Mental Capacity Act (2005) and the Equality Act (2010) but these are important to consider as mental health and/or disability with additional learning needs, could manifest behaviour that could be perceived as challenging.
When managing disruptive behaviour, consideration needs to be made about why the adult learner is behaving this way and what can be done to minimise it. Just because they are an adult, we should not thrust our own assumptions and beliefs upon them. Contrary to popular belief, not all adult learners want to learn, they may be required to attend a course as part of their job or encouraged to acquire some qualifications to increase their employability. Despite their demeanour, they may have doubts or lack confidence, due to previous negative experiences in educational settings or they may just not think they have the time to dedicate to learning due to eternal pressures such as family commitments or workload in their job (Wallace, 2013). In trying to hide their anxieties, they may appear combative, attempting to regularly cause conflict, to deflect any attention away from them. This type of disruption needs to be managed consistently and calmly to ensure a supported learning culture is always present. This can be done, by establishing ground rules early in the teacher-student interaction process, either by implementing them or workshopping them as a group (Lebor, 2017).
Behaviour management plays a huge part in creating and maintaining a supportive and productive environment for all learners and communication is vital. It is important for the teacher to be able to use a wide range of verbal and non-verbal communication skills and be fully aware of the obstacles that could exist, such as personality clashes, technological difficulties and language barriers. It is a complex subject which can sometimes go wrong, often creating confusion or misunderstanding so it is important that these skills are practiced regularly by both teacher and pupil, to maintain an optimum level of skill (Pollard, 2006). 
It is evident that there are numerous theories regarding behaviour management and I have found the literature thought-provoking. I feel many of the models will be advantageous in my own professional practice in the future and I fully intend to make use of them.
Reflective Account
The observations I carried out were of the same group of learners, being taught different topics by different teachers. Observing two different professionals provided me with the opportunity to focus on how successful learner engagement was, using different behaviour management techniques. As you can see from my observation forms (please see appendices), one had a more positive outcome than the other, however I still feel that I have learned a lot from both professionals, which will benefit my own professional development.
Observation One:
	Negative behaviour was obvious from the start of this lesson, there was a lot of chatting which became louder as the time went on but it was managed positively. The Teacher spoke to the group as an adult to an adult (Berne, 1961) and established ground rules from the start of the lesson, this proactive method appeared successful and the class stopped talking and were attentive. The teacher remained in adult mode and stayed calm for the entire lesson, despite a couple of potentially challenging incidents occurring which were addressed immediately. 
	I was extremely impressed by the first teacher’s demeanour, they were friendly, yet firm and gauged the room effectively. It was obvious to me that they were an experienced teacher and possessed a huge amount of knowledge around the subject being taught. Even when addressing challenging behaviour, they managed to relate it to the skills that are required for a career in healthcare, which seemed to resonate with the students. This is a skill that I will strive to acquire in my professional development in the future.
Student engagement remained consistently high and some fantastic work was carried out by every learner, this was acknowledged by the teacher who used encouraging language and supported them through every task they were asked to complete. Each pupil was asked what they had learned from the session and was asked to decide whether the teacher had achieved the objectives. The students appeared to relish the opportunity to be involved in the assessment of the teacher, as opposed to just them being evaluated.  The teacher’s positivity was almost infectious and I felt inspired to emulate them, to improve my own teaching skills. Overall, the entire session was calm, controlled and productive. There were a couple of blips in behaviour but these were not allowed to escalate into unmanageable incidents. 
Observation Two:
The second session I observed was the polar opposite to the first and appeared to be doomed from the off. There was a delayed start due to the teacher not being able to use the technology required for the lesson and during this time, the students became restless and disruptive. Once the teacher had managed to get online and start the lesson, the pupils were already dis-engaged and were chatting loudly amongst themselves. The teacher raised their voice in an attempt to control the situation and manage the behaviour, it was not successful. After several disruptions to the lesson, the teacher announced that they did not feel able to continue and left.
After the initial shock of the teacher leaving had dispersed, I felt awkward and embarrassed, I had never experienced a situation like this and panic set in! The students appeared stunned and confused so I stepped in and continued the lesson. As you can see from observation form 2, I spoke to the students and there were a few explanations provided. I immediately felt protective of them and realised that a teacher not only has a responsibility to impart knowledge to their learners but also to care for them pastorally. As a nurse, I feel that I possess the skills to care for and protect my patients and this was the first time that I realised that those skills are equally important in the classroom. The skills that I believe are important for a teacher to possess, such as patience, dedication and conflict resolution, are exactly the same skills required for nursing. Since embarking on this teaching course, I have viewed the two professions as separate specialities but now, I realise that the two are closely linked and this has filled me with a newfound confidence, it was an epiphany!
On reflection, I feel that there are some things that I could have done differently that may have helped prevent the situation escalating. I could have stepped in and assisted with the technology sooner or at least asked if they required any help. I could have asked the pupils to be respectful and listen to the teacher but as I am also a student and they are the professional, I did not feel I was able to do this. Perhaps I should have spoken to the teacher afterwards, to ask if they were ok.
Although this was a negative situation, I feel that I have learned a great deal from it. The importance of being confident and competent with the technology being used is vital, as is the knowledge of the subject being taught. Treating pupils as adults and not talking down to them or shouting at them really does ensure the situation does not deteriorate and commands respect from the learners. 
Own teaching practice:
	The lesson that I have chosen to reflect on, was initiated immediately after the breakdown of the lesson I was observing so I was extremely nervous. Having spoken to the students, I ascertained that they would like to regroup and embark on another lesson so I taught a session which I feel the most confident delivering, in the hope that this would increase student engagement, therefore minimising disruptive behaviour.  
	I attempted to communicate with the students, using an adult-to-adult approach (Berne, 1961) and reiterated ground rules for the session. The digital quiz was extremely well-received and the students appeared to enjoy using their electronic devices to answer the questions, engagement was at a very high level. The group work that I asked them to carry out produced work to a very high standard and I used positive language to encourage them to maintain the momentum.
	A few non-lesson related chats started so I asked the students if they would like to take a five-minute break. Following the break, their focus had increased so I asked if they felt able to continue, which they did. The lesson progressed and at the end, I asked the learners to provide me with one thing they had learned as well as asking if they felt I had achieved the learning outcomes that I had presented at the start of the lesson. Their feedback was extremely positive and I felt that we had a mutual respect between us, which is important in creating an effective learning environment.
	On reflection I could have done a couple of things differently: I should have asked the students if they wanted to have a break before starting the lesson so that they had a chance to reflect on the situation that happened previously and I could have offered a ‘de-brief’ at the end of my lesson. Overall though, I felt the lesson was positive and despite my nerves, I felt more confident in managing challenging behaviour, something which I am keen to build on in my future professional development.
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Action Plan – Rosalind Mabey (2112930)


	WHAT
	WHEN
	HOW

	Become more knowledgeable about different behaviour management strategies and feel confident using them.
	By September 2022 and ongoing from that date.
	Further reading of the various theories and learning how to implement them.

	Be prepared to have to change course or teach a different lesson
	By September 2022 and ongoing from that date.
	Plan extra activities to use as a back-up and have extra lesson plans available to use. 

	Improve behaviour management techniques 
	By September 2022 and ongoing from that date.
	Use techniques that are observed in other professionals.
Practice different strategies until I feel confident in using specific ones.


	Increase my confidence in addressing challenging behaviour
	By September 2022 and ongoing from that date
	Practice, practice, practice!
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RM (2112930) Lesson Plan

	Topic: Working in the health sector (session 1)
	Class: RCN Prince of Wales Nursing Cadet Scheme
Year 12  


	Date: 10th May 2022

	Length of lesson: 1 ¾ Hours (105 mins)
	Number of students: 10

	Resources required: 
Laptops (provided by the school) & internet access
Flip chart & flip chart paper, marker pens, post-it notes




	Aim of Lesson:
To appreciate the complexities of working in the health sector





	Learning Outcomes – The Learners Should Be Able To:
Understand the history of the NHS and some of the statistics associated with it
Describe how organisations are structured in the health sector
Describe roles & responsibilities in the health sector
Identify potential careers in the health sector
Discuss the concept of multidisciplinary working in the health sector
Presentations – homework to be delivered in 1 week 

	Previous student knowledge required for the session:	
Research of the history of the NHS should have been carried out as homework prior to this lesson


	Anticipated difficulties (if applicable):
Technological failure
No internet access


















Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction



Development 









































Plenary/conclusion




	Welcome / introduction

Present the Objectives

Quiz about the NHS




History of the NHS (recap)

NHS Wales

HEIW

HIW

CIW

Primary C
are Clusters

Core principles

Activity: Identify your local health provider



B R E A K


Explore roles

Websites






Activity: Scenario




Present findings




Presentations








Recap & any questions
	Slide 1 & 2 

Slide 3 

Slide 4: Use laptops etc to access online quiz.
Display code to access quiz



Slide 5 & 6

Slide 7

Slide 8

Slide 9

Slide 10

Slide 11


Slide 12

Slide 13: In pairs, research the local health provider (using laptops). One person to feed back three main points.
Record information in their workbooks.




Slide 14

Slide 15

Slide 16




Slide17: In pairs, discuss how many healthcare staff have helped Karli. Who are they? What do they do? Write each role on flipchart paper. 


Slide 18: Talk through flip charts to the whole group. Discuss multidisciplinary team working.




Slides 19&20: Homework to be delivered next week. Carry out the NHS Quiz & identify the top three roles that are of interest, research them and devise a presentation on what those roles involve and why they are interested in them?




Slide 21
	



15 mins




1 min

1 min

2 mins

1 min

1 min

2 mins

1 min


20 mins




5 mins




1 min

1 min




30 mins




15 mins




5 mins








2 mins


 


	Assessment Strategies: when and how are they included within the lesson?

· Online NHS quiz to assess what they learned when they researched the history of the NHS

· Group discussions to feed back their research within the session

· Presentations to be delivered in next session.










[bookmark: _Toc48127143]Teacher Observation Form 1 RM (2112930)

[image: Text

Description automatically generated]

	Teacher

	CM

	Date
	29/03/2022


	Group
	RCN Prince of Wales Nursing Cadets – Year 12 students


	Topic/Context
	Wellbeing and Resilience
(Online)

	Notes on the lesson:

	
· A lot of chatting by the students at start of lesson





· Lost focus after 20 mins, started chatting to each other again

· During an activity, a few students started to mess around and missed the instructions being given to them

· The students carried out some productive group work

· Some ‘messing about’ was started by a small group of students which spread through the entire group.


· The students gave some great answers and thanked CM for the session, they really enjoyed it and had learned a lot.




	
· Managed the disruption by talking to the students (adult to adult), did not talk down to them. Told them that she would wait for them to finish their conversation, as what they were talking about was obviously more important than what she needed to talk to them about and then waited…they stopped talking!

· Introduced themselves. Established ground rules, at the top of the lesson 

· Explained to them that they need to focus as the information being delivered was important for the assessment(quiz) next session. They stopped chatting.

· Teacher explained that listening is a vital skill to learn, especially if they want a career in the NHS. It demonstrates respect, which helps patients feel that they can trust you. Reminded them to be kind to one another and show respect.

· Continued to encourage the students throughout the entire session by saying that the answers they were providing were great and extremely useful.

· The teacher said, “I am worried that I have lost you as a group. You seem to be wandering and not listening. We only have about six minutes left of the lesson, would it be ok for you to give me your attention for the remaining time?” This worked extremely well, a couple of students said, “of course Miss” and apologized.

· When concluding the lesson, the teacher asked the group what they will be taking away from the session, rather than summing up herself.


· Throughout the entire session, the teacher did not raise her voice once.

	What I have learned:

	
· Not shouting at the students and remaining calm is very effective.

· Treating the students as fellow adults, establishes respect and creates a positive learning environment.

· Having a two-way discussion with the students is productive.


· Relating the relevance of skills to healthcare is important.


	
· Listening is a mutual process

	Targets to improve my own practice (mapped to professional standards where appropriate):

	
A4 Develop effective learning environments and approaches to student support and guidance: consider establishing ground rules and reiterating them prior to every lesson

A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices: learn more about behaviour management models and incorporate them into my teaching

K5 Methods for evaluating the effectiveness of teaching: constantly monitor the atmosphere in the room. Consider asking the students to feed back to me, as well as vice versa 
	
V2 Promote participation in higher education and equality of opportunity for learners: treat each student as an individual and assess their needs


V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development: include behaviour management techniques in all lessons
 

















































Teacher Observation Form 2 RM (2112930)
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	Teacher

	RB

	Date
	   10/05/2022                                     


	Group
	RCN Prince of Wales Nursing Cadets – Year 12 Students


	Topic/Context
	Working in the Health Sector
(Online)

	Notes on the lesson:

	
· Lots of chatting at start of the session

· Teacher unable to get online

· Chatting got louder and more animated



· More chatting started and one pupil walked out
· The students did not listen and carried on talking

· The students went silent









	


· Teacher asked if I could help them with the technology and we managed to start the session
· Teacher shouted and told the students to “be quiet immediately” but they did not appear to hear them. Again, the teacher shouted at the group to “shut up”. No introductions or learning outcomes presented.

· Lesson finally started after fifteen mins.

· The teacher became visibly frustrated and again shouted for “quiet”!

· Teacher said that they were not prepared to continue with the session and left the session/turned computer off.

· I spoke to the students and asked them to explain what just happened. They informed me that they couldn’t hear the teacher very well plus they were upset as one of their peers had died the day before. The student who had walked out, was experiencing a nosebleed but did not feel comfortable to explain, before walking out.

· I stepped in and delivered the session myself.

	What I have learned:

	
· When meeting a group for the first time, introductions are important.

· Familiarise myself with the technology prior to lesson.


· Check that everyone can hear me.






	
· Present the learning outcomes for the lesson.

· Try not to raise my voice.

· When things don’t appear to be going well, try to remain calm.

· Instead of leaving the lesson, consider suggesting a break/time out for a couple of minutes

· Be prepared for an unexpected eventuality

	Targets to improve my own practice (mapped to professional standards where appropriate):

	
A2 Teach and/or support learning: aim to keep students interested and engaged throughout the lesson by using various teaching methods. Utilise different behaviour management strategies as appropriate

A4 Develop effective learning environments and approaches to student support and guidance: establish ground rules and reiterate before every lesson

K1 The subject material: ensure I have sufficient knowledge of the subject being taught

K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme: consider asking the students to provide feedback as well as the teacher
	
K4 The use of and value of appropriate learning technologies: ensure that I am competent in using any technology and it is appropriate for the lesson

K5 Methods for evaluating the effectiveness of teaching: as well as formal/informal assessment for students, consider asking them to evaluate the teacher (me)

K6 The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching: ensure that I am competent in delivering the lesson to a high standard  
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