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This essay will look at observation that was conducted which was done to recognise critical incidents in the classroom. This research will explain the critical incident, consider theories and other views on the critical incident. The understanding of observation and its relevance will be looked at as well as Lev Vygotsky work surrounding how ‘social interaction’ is an important role in the ‘development of cognition’ (McLeod, 2020). ‘Teach Like a Champion’ and ‘Scaffolding’ will be talked about and how these techniques and practices influenced the classroom. The critical incident involves recognise a pupils loss of confidence in the classroom and how the teacher recognised this, supported him and gave him the confidence again. This research looks at Graham Donaldson review of the new curriculum and the four purposes. The link between the four purposes and the critical incident is also recognised. This essay also reflects and evaluates the critical incidents and provides suggestions which can be implemented in the future.
The school that this research was conducted in is a school that is pioneer school for the newly introduced curriculum ‘Successful Futures’. The school was a small school with close to 200 pupils. This research was in a Year Six class which involved the age groups of 10/11. The classroom had 20 pupils in it with just the one teacher and a support teacher for a learner who has difficulty understanding the english language. The classroom was a good size for the teacher to be able to manage and conduct quality learning without having many pupils being disruptive and affecting the classroom learning. The size of the classroom was perfect to observe as it allowed for recognition of the different behaviours and attitudes within the classroom. It was also a great size for the teacher to be able to have input from all learners and welcome all of the pupil’s approach and ideas in their work which allowed all pupils to be involved. 
There are many forms and methods of data collection. Primary sources of data collection involve methods such as ‘observation’, ‘interviewing and ‘questionnaires’ (Kumar, 2018, p. 172). Questionnaires involve different approaches such as ‘mailed, collective or even online questionnaires’. Interviewing can be conducted in a ‘structured or unstructured’ manner (Kumar, 2018, p. 172). There are different approaches to these methods of data collection as it has to suit the environment the researcher is in. The methodology needs to work efficiently with the environment they are in order to get the best data for their research. The method that has been used for this research will be ‘non-participant observation’ rather than ‘participant observation’ (Kumar, 2018, p. 172). Observation is a great way of watching the class in action and being selective and collecting data for research. In the classroom, many things can be noticed through observation whereas if the researcher had their approach of conducted a questionnaire, there may not be that accurate data that they are looking for which can assist their research. Observation is the best way of seeing different perceptions and behaviours of individuals in the classroom. Information will also be collected using qualitative research. It gives a better understanding and idea for the researcher about behaviours in the classroom. (Kumar, 2018, p. 173) believes that ‘observation is the best approach to collecting the required information’. As a non-participant observing, the researcher does not get involved in any activities that watches and pays attention to the activities in the classroom so that they can get an idea for the research. The observer must then note down ideas and information that the deem important for their research. Non-participant observation allowed to be attentive to ‘specific incidents’ in the class without having to be involved in the class (Macfarlan, 2017). There are disadvantages when it comes to observing such as learners may change their behaviour as they know someone is coming to observe. This change in behaviour could be good or bad which could affect the accuracy of the research. For instance, this research is aimed at finding critical incidents within the classroom but if learners know that there is someone coming to research or observe, they may be on their best behaviour which may lead to the researcher not being able to pick out or note down key information that may be useful to their research. A ‘critical incident’ are events of particular features or behaviours that may be of ‘more interest than other ones’ (Cohen, Manion, & Morrison, 2007, p. 404). It is important that these behaviours only need to occur at least once from a pupil to be deemed as a ‘critical incident’. This is important as it highlights an insight of a learner in a certain situation or environment. It is also important to watch how the teacher may react in that situation as that is just as crucial to the incident. 
The Donaldson review recommends four purposes in the new curriculum for wales. Donaldson believes that all future decisions in the educational environment whether it may be with teaching and learning, these four purposes should be used as a guideline (Dauncey, 2015). The four purposes that are introduced imply that learners in Wales should become ‘ambitous, capable learners’ who want to learn throughout their lives. The second purpose highlights that learners should be ‘enterprising, creative contributors’ that are ready to take a role in the life of work. The third purpose looks at getting learners to be ‘ethical, informed citizens’ meaning that learners must be ready to be citizens of the world and Wales. Lastly, the final purpose prepares learners to be ‘healthy, confident individuals’, this means prepare learners to be valued member of society and play a key role in society (Dauncey, 2015).
The critical incident that will be talked about from the research will be in relation to the first purpose which is ‘ambitious, capable learners’. The critical incident that occurred in the classroom was the teacher who was teaching a year six class was asking the class questions about a story that the class was reading. The teacher was asking questions and asking the pupils to give answers with depth and explanation. The pupil that this ‘critical incident’ revolves around will be referred to as ‘A’. The teacher asked had asked three questions out of the six he was going to ask and pupil A put his hand up for the first three questions. Although the pupil A put his hand up for the three questions, the teacher did not recognise pupil A at any point. Following this, there was a sense of confidence lost by pupil A as he kept his hand down for the remainder three questions. In a classroom, it is important to make sure all pupils feel confident in what they are learning and the answers they have in order to make sure they are active in their learning. If learners stop interacting in the classroom, it could lead to the learners drifting off and not paying attention during the rest of the class. Following this, the teacher then walked around the classroom as this was one of the techniques, he used in his teaching which was called ‘circuluate’. This was a technique the teacher used from the book ‘Teach Like a Champion’ (Webster, 2019). The idea behind this technique is to make sure the teacher is always moving around the classroom between desks and around the classroom in order to tend all pupils needs. This technique help recognises pupils progress and if individuals need help but do not have the confidence to put their hands up and ask. By doing this, the teacher recognised pupil A and asked him the same question, the pupil then told the teacher his answer and the pupil got the recognition he wanted. This then allowed to pupil to build on confidence as the teacher recognised his efforts and praised him for his answer. The teacher also liked to use a strategy which is called ‘stretch it’, this strategy aims pupils to elaborate on their answer and expand (Webster, 2019). Pupil A answer was that good that the teacher used it as an example for the rest of the class. This critical incident is an incident that may occur hundreds of times in the class, but it is so crucial to point out. There are 20-30 pupils in the classroom and as a teacher, it is very important to make sure all pupils feel confident enough to understand what they are learning about. Lack of confidence can lead to low morale which can hinder ones learning and the role of the teacher is to make sure that they provide effective learning to ensure these learners feel ‘capable’ in the classroom (Dauncey, 2015).
To reflect on this critical incident, the use of the model ‘Teach Like a Champion’ came into play and the use of its techniques used by the class teacher. The classroom was very positive, and the teacher methods were very effective. The learners were open and engaging in the class as much as possible. They were confident in doing their work and being involved when it came to questions. The professional standards for teaching and leadership mentions that ‘effective practice’ should be celebrated by practitioners and in this critical incident, this is recognised. The class is very effective in their involvement and practice.
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Appendix
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Start of lesson after lunch: 
1:30 - meditation

1:43 – boy put hand up but not recognised and kept his hand down when teacher asked again but teacher approached him again and asked him the answer so he could feel confident

1:50: - Questioning:
“Turn and talk”
“Im going to ask you next so think about it”
“Read and Discuss”
Teacher walks around class tending all tables and double checking with pupils if they understand.

2:00 – boy not paying attention and put head on table but teacher did not draw him out

2:10 – TA working with learner with language difficulty but teacher allowed the teacher assistant to have all the control.

2:20 – ‘book monitors’ – designated pupils to hand out books

“Silent Solo” – phrase teacher uses to work alone and not with your partner, usually pupils have a designated partner to talk about their ideas.

“Wonder Wall” & “No Such Thing Box”

‘Reassure for pupils that they are capable’ 

“SCAFFOLDING” is an approach the school/teacher use to not segregate learners by abilities.

2:30 – pupils are trusted to talk but only about work

Teacher repeats to learners who talk loud or speak when not asked that he knows what they are capable of so dont speak when not asked

Teach like a champion techniques – teach like a champion 2.0 – Doug Lemov 2015

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Meditation – read over prayer and repeat MARANATHA and hit the gong and sit in silence with eyes closed for 2 mins – this allowed the children to start the class in a peaceful manner and calmed them down straight after lunch break. Teacher also closed his eyes trusting that the pupils were doing the same. Teacher also speaks in a calm manner and children appreciate that and speak in the same tone back.  

Boy loses confidence – teacher was asking questions but boy was not recognised and put his hand down and kept it down. Teacher then approached the boy in private and listened to his answer which boosted his confidence. 

Teacher would say “turn and talk” or “read and discuss” to each which allowed the children to talk and reassure themselves of their answers.
Teacher walks around class tending all tables and double checking with pupils if they understand.

Teacher would say to a pupil “i am going to ask you next” which allowed to give the child a minute to think about their answer more clearly so they have a better answer.

Boy lying on table not paying attention – teacher not drawing pupil out and stopping class to tell boy off, this was a great method as all of the pupils still answered the questions and the class was very active. The boy then realised teacher would not tell him off and he get bored of doing this so he sat up and joined in with the work. Very good approach.

TA given the control by teacher to look after the pupil and support them allowing the TA to feel confident in working with the learner. Which was very beneficial to the learner, teacher and teacher assistant. He would pop up to the table just to double check with the TA and pupil just to let them know he is fully supportive and if they need any help.

Book monitors allowed pupils to sit still and not wait around for their books as their were 3 monitors. It kept the learners quiet and sitting still. It gave the monitors some control and leadership which boosts their confidence from their teacher. 

“Silent solo” let learners know that they have to work on their own and not their partners. Teacher repeats silent solo just so learners are aware they must work alone rather than telling of if they are talking. 

“Wonder Wall” & “No Such Thing Box”

Wonder Wall is a wall that pupils may put up things they would like to ask or ever wondered and stick on the wall which teacher would answer – questions like “I wonder if we would live on mars”

No such thing box is a anonymous box that learners can feel that they can express any thoughts or feelings which teacher does answer – eg. A pupil asked  ‘will life go back to how it was (Lockdown)’ which is a really good question and thought because no one really knows the answer. This allows learners to think outside the box and use this an outlet to express their thoughts and worries. 

‘Reassure for pupils that they are capable’ – a pupil said to the teacher my sentences wont be as good but teacher reassured him and said to him we’ve done this and i seen what your capable of and you can do it at the highest level – this then allowed the learner to feel confidence in his abilities.

SCAFFOLDING – this is the idea of building up learners up by levels and teaching them all the same thing but just alerting them and building them of abilities. These are judged on levels, so the teachers teaches the same thing to all pupils which makes sure that pupils do not feel isolated or at a lower level. Children are aware of the levels and what type of standards that need to be achieved. Teacher then reads out and presents one learners work and asked the pupils, do you think this has reached level 2 yet? Or 3? Or 4? And asked why do you think it hasn’t reached this level and they all answer why it hasnt. This is really good as they are aware and know what needs to be done to get a high level of work. For example, to get a level 4, the pupils answered it wasnt a level 4 because so and so did not link the writing to the picture and analysed enough. This method of pupil building is outstanding! 

Level 1-6 and teacher aims for each pupil to aim 1-2 levels above.

Pupils are trusted to talk to each other and teacher will occasionaly say to pupils “its great to hear you talk especially because its about work” – it gives the children an element that they are trusted. 

Teacher repeats to learners who talk loud or speak when not asked that he knows what they are capable of so dont speak when not asked

Teach like a champion techniques 2.0 DOUG LEMOV 2015 – 100% listening and narrative teaching, no single out. For example, okay time to listen, waiting for 1 and 2 and 3 then (Without naming or singling pupils) – gets all their attention

If pupils do misbehave or talk and not listen after being warned – state you’ll talk after class so it doesnt disrupt the class. 

Stretch it – getting pupils to expand on their answers and perfect it to show to the class! That gets the learners to make sure their work is at a great standard to show off to the class
How and why – dont accept the answer but ask for me cause they can imporve

Cold call – asking all people and not singleing them out – everyone on alert – asking any pupils questions so their always alert and unexpectedly chosen.
Show call – search for what you want in the children and ask them to show you what to do. Eg. When showing a work, ask them what their point is and show it – “so why do you think that is a level 4” because “the picture is not linked in the writing”.

Tracking, not watching – making sure learning are paying attention and tracking the work and not just staring at a screen.
















