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Chapter 1: Introduction 
The aim of this research is to provide a critical analysis and to gain an insight into the effect outdoor learning has on pupils’ wellbeing and development of learning. Research states that outdoor learning has a positive effect on pupils’ wellbeing and motivates them to participate in activities which develops their learning. The theory of researchers such as Dewey (1916/1944), is to allow children to experience what they are learning in a physical manner.  Dewey claims that interaction with different habitats in the environment, using a ‘hands on’ approach is conducive to effective learning. There is also Kolb’s theory (1984) of experiential learning and having new experiences. These researchers, and more, all strongly believe learning outside the classroom maximises pupils’ learning, motivation and builds their resilience and confidence in learning and in themselves. 
Outdoor learning has been promoted by the British Government acknowledging the positive impact it has on children, which has afforded it a higher prominence in education. The Government has shown their interest through publishing several documents such as ‘Learning Outside the Classroom Manifesto’ (DfES, 2006), ‘Foundation Phase Outdoor Learning Handbook’ (2009), and Forest Schools. Unfortunately, outdoor learning is mainly implemented through the Foundation Phase with Government documents primarily focusing on this key stage, forgetting the impact it has on all children at all ages. Outdoor learning is at the heart of the Foundation Phase curriculum and schools are equipped with enhanced provisions for outside the classroom (Bilton, 2010; 3). The problem with outdoor learning is the fear of risks and ensuring safety, which is often a barrier to using this environment to work in (Little, 2015). However, parents and teachers often foresee that risks teach more lessons than sitting in a classroom; discovery allows imagination to flourish, for children to set boundaries and to learn that every action has a consequence. 
In the new up and coming curriculum, Successful Futures (2015), there is great emphasis on the importance of wellbeing in pupils which has previously lacked the deserved attention. The wellbeing of pupils is a primary factor which affects children’s education along with their health; without a positive and healthy mindsight, pupils are not equipped to concentrate on their learning.  Previously, the curriculum has little input about this importance, and it was only discussed through personal and social education (PSE) which, on average, is typically taught once a week in schools (WG, 2015). 
The author has chosen this topic as it is an area of great interest.  The aim is to learn more about the theories underpinning outdoor education in order to become more confident to teach and deliver the concept that the natural environment has a positive impact on children’s work and wellbeing. Outdoor learning, unfortunately, is not seen or integrated into the curriculum as much as it should be in schools. As a result of this, the author decided to collect primary information to understand how outdoor learning is taught in schools in South Wales. However, some schools have invested in Forest and Beach schools; this allows the teachers to understand the importance of outdoor learning, becoming certified as Forest and Beach school leaders, and how to create an enriched curriculum full of learning opportunities for children. It will be argued that the curriculum has previously not emphasised the importance of good wellbeing and outdoor education; a point which Donaldson (2015) has acknowledged and he has shed light on this area. 














Chapter 2: Literature Review 
The Outdoors
Outdoor learning/play has become a high priority since childhood was recognised as a separate section of life (Wellhousen, 2002; 2). Priest (1986; 13) believes that outdoor education is made up of six factors identified as: ‘a method for learning, experiential, primarily outdoors, requiring the use of all of the senses and domains, based upon interdisciplinary curriculum matter, and a matter of relationships involving people and natural resources.’ The Welsh Government (2009) state that the outdoor environment is optimal for improving experimental learning as there are a vast range of opportunities, natural resources and spaces to be creative, to have movement and to take risks in their learning. Along with developing learning, it also enhances and improves social, cultural, personal, and physical skills through a wide range of stimuli which enriches a child’s learning environment (2). Those lessons that can be taught outdoors should be taught outdoors as they learn about what is ‘in’, ‘about’ and ‘for’ the outdoor environment (Donaldson & Donaldson, 1958; 1). 
Dewey’s (1916/2007) theory on experiential learning is at the centre of outdoor learning, however he states there is a difference between ‘doing’ and ‘experiencing’; he makes it clear that experiencing is linking a movement to a meaning (1916/2007; 104). Corbett’s theory of creating a learning objective for effective learning suggests that this research is accurate. Expanding on this, the Learning and Teaching Scotland Report states that outdoor learning is expanding the curriculum and involving direct learning experiences. It then goes on to state other educators believe it is a place or a topic (2010). 
Those children who struggle to work academically, or have difficulty with motivation, social skills and their attention span, gain the most from experiential activity and outdoor learning (Bredderman, 1983). It is indicated through a wide range of research that outdoor learning allows those children who are often invisible, shy and who quietly carry on with work, to flourish and participate thoroughly in engaging activities, allowing each and every learner to increase their skills and knowledge (Barlow, 2015; Breunig et al., 2014; Breunig et al., 2008; Moulton, 2008; Scott et al., 2013). 
The statistics from the Natural Childhood Report (Moss, 2012; 5) show that ‘fewer than one in ten children regularly play in wild places; compared to almost half a generation ago’.  Consequently, this links into mental and physical health issues such as vitamin D deficiency and obesity, with three in ten children suffering from being overweight or obese in England aged between two and fifteen years old. Penny Wilson (2010) states that the outdoors has endless opportunities for physical activity, which is a leading way to combat obesity, as children participate in high level fitness through play, and enjoyment is their motivation. One in ten children are suffering from mental health disorders between the ages of five and sixteen, which can be linked to a lack of engagement with nature, being unable to cope with risks, challenges and building resilience and social skills. Up and coming and advancement of technology is partly to blame for children missing vital experiences with the natural world. Even though technology is an important aspect of this generation and there are important skills to learn, it has become overbearing for young children and adults. Children in Britain are spending 20 hours a week online and on social media; this has increased by 12% since 2007 and has led to electronic addictions. Children aged between eleven and fifteen spend 7.5 hours a day in front of an electronic screen; in a decade this has increased by 40%. This is causing less time for children to be active and spend time outside, using their senses and imagination to have fun (Frost, 2002;4). 
In addition, Pestalozzi tested Rousseau’s theory that boys learn better in a natural environment.  By taking two boys to learn in the countryside doing pupil led work, he concluded that it was non-viable as his theory did not turn out as he expected because the boys did not learn what he thought they would (Corbett, 1979). Therefore, he adapted the theory by creating an objective to the learning to be carried out in the natural environment as the pupils’ own exploratory behaviour was not enough (Corbett, 1979, cited in Wellhousen, 2002; 4). The objective allows pupils to explore the environment using their senses (Frost, 1947) while observing and appreciating the natural environment while participating in the natural environment (Corbett, 1979). 
Outdoor learning in the National Curriculum
Experiencing the outdoor environment is a vital part of a child’s development and it allows them to become more creative, diverse and imaginative in their thinking and play (Sobel, 1993; Grahn, 1996; Taylor et al., 1998; Derr, 2001; Kellert, 2002; Fjortoft, 2004). The National Curriculum has focused on Numeracy and Literacy, especially since the Literacy Numeracy Framework (LNF) which was introduced in 2013. However, Ofsted stated that it is a requirement to present a broad and balanced curriculum, so it is modified for every pupil needs and perspectives. Similarly, Howard Gardener’s theory of ‘Multiple Intelligences’ states that every child has a different preference learning style and environment, an approach that they personally strive at (1999). Therefore, learning outside of the classroom is a substantial opportunity for pupils to put skills and knowledge in context and practice (LOtC, 2013).  
Recently, it has been acknowledged that the curriculum should be balanced, broad and equally prioritised to every subject to promote a “spiritual, moral, cultural, mental and physical development of pupils” along with preparing them for different responsibilities, experiences and opportunities they will encounter in their lives (LOtC, 2013; 3). The Tickell review into the EYFS (2011; 27) proposes that exploring, playing, actively learning, thinking and creativity is the pinnacle to effective learning and teaching. This links into Professor Nicholas Gair’s theory, author of Outdoor Education: Theory and Practice (1997), which states that there is increasing evidence that outdoor learning increases progress, attainment, achievement and engagement. 
Outdoor learning is highly emphasised in the Foundation Phase.  This learning dates back as far as 1993, when Froebel created a kindergarten curriculum which focuses on the importance of play and providing these opportunities in school; stemming from the ideas that learning through play is vital at a young age (1993). Frobel’s curriculum was classed as “the engine that propelled the system” (Brosterman, 1997; 32). He had a passion for outdoor and natural environments and promoted high aspects of the natural environment throughout his curriculum with children creating bridges, canals, mills, dams, growing trees, plants and flowers while observing their growth and insects. Exploring ruins and playing in open areas (Frost, 1992; 115). 
A pupil centred approach to learning in the outside environment, in an ever-changing world, through discovery is through a Forest school curriculum (Institute for outdoor learning, 2019).  Forest schools are about learning through a hands-on approach, experiencing and exploring the natural environment (O’Brien, 2009). Forest schools first began in Denmark and in 2000 Bridgwater College, Somerset, received the Queen’s Anniversary Prize for its pioneering work of implementing Forest schools into Britain, with the first one in Wales being established in South Wales in 2000 (WG, 2015;14)  Forest schools promote better self-confidence, the ability to work co-operatively, developing stronger gross and fine motor skills and more sophisticated language skills. Along with these skills, pupils have greater appreciation for the natural environment and gain more awareness and perspective of the natural world (WG, 2015;7). 
Wellbeing
According to the Oxford English Dictionary (1998; 2096) wellbeing is an attitude to feeling positive, happy and comfortable. Therefore, it is a difficult area to assess. Statham and Chase (2010; 2) consider it to have a moral dimension, where you understand the quality of lives of those around you along with personal health (cited in Musgrave, 2017 ;3). 
Wellbeing has become an important aspect in education, and it is becoming more of a priority in the new curriculum (Successful Futures, 2015). In Wales, there are seven wellbeing goals under the ‘Well-being of Future Generations (Wales) Act 2015 which are: a globally responsible Wales, a prosperous Wales, a resilient Wales, a healthier Wales, a more equal Wales, a Wales of cohesive communication and a Wales of vibrant culture and thriving Welsh language (WG, 2018). However, in ‘Successful Futures’ (2015) the wellbeing aspect is focused on the wellbeing of pupils and allowing all learners to be able to be “healthy, confident individuals ready to lead fulfilling lives as valued members of society” (31) and has wellbeing as a learning area on its own, which contributes to his four ideas. Donaldson (2015; 25- 30) also stated in his report, Successful Futures, that a healthy mind is a priority, not just for a healthy body, but further stating that schools need to foster an approach to mental and physical wellbeing in order for learners to become healthier and more confident, which in turn will build their resilience and empathy. 
Wellbeing in the National curriculum 
Damian Hinds, the current Education Secretary, states that the problems faced by children today, such as pressures from the internet and social media, did not exist when the previous school guidance was reviewed. The new guidance needs to support and make children aware in a relevant context, appropriate for different ages (WG, 2018). He goes on to discuss how positive relationships not only influence mental health, but also physical health, as children learn the importance of friendships, risks and dangers. Providing evidence on the importance of the teaching of relationship and sex education it states in the report, Successful Futures (2015), that a child’s social, physical and emotional wellbeing is an essential experience needed for engagement and a successful education (Donaldson, 2015; 45).  This new curriculum puts mental health and wellbeing at the heart of the curriculum, whereas previously it had only been a minor concept in schools, taught through the personal and social education framework. This framework promotes personal and social development, cultural diversity and wellbeing (WG, 2013). Even though this framework has been delivered through mainstream schools since 2013, many teachers express that they keenly promote the wellbeing (emotional and mental) of pupils in their class. However, they lack the skills, support and confidence to strongly encourage positive wellbeing (Young Minds, 2019; 5). To promote wellbeing in schools, the government needs to implement new recommendations such as making wellbeing a central feature of school life, creating a wellbeing framework to allow teachers to measure wellbeing by 2020 and update legislations in schools (Young Minds, 2019;5). 
















Chapter 3: Methodology 
To be able to gather relevant information and data to answer the research question on how outdoor learning has an impact on well-being and the pupils learning progress, a variety of research methods were used. These include:
· Literature research 
· Questionnaires from educators in primary schools
· Interviews with pupils
· Observations 
To collect data and information for research there are two approaches someone could take; qualitative or quantitative methodologies. Qualitative methods require approaches such as interviews which can be un-structured or semi- structured to formulate a hypothesis. There are open ended questions, with flexibility through interviews as they can change over time and information is collected through discussions or observations.   On the other hand, quantitative methods are used to collect data through surveys and structured interviews. They tend to be more objective and cover less in depth but include more breadth of information over a subject with more closed questions. The approach the author took was more qualitative methodology based because most of the research was conducted through questionnaires, observations and semi structured interviews. Even though questionnaires can be considered as quantitative approach it has been structured to collect opinions and experiences to formulate a hypothesis, therefore becoming qualitative in nature. These methodologies were used due to the breadth of responses on outdoor learning received through a variety of responses. Qualitative and quantitative research should be viewed as “complementary rather than as rival camps” (Jick, 1979,1) because the different data and information could be used together to gather a variety of relevant information. It is also referred to as ‘triangulation’ which is defined as “the combination of methodologies in the study of the same phenomenon” (Denzin, 1978; 291).  Therefore, a range of methods was used to gather data and information to understand a theory and for the author to create a hypothesis and conclusion. Campbell and Fiske (1959) believed that the use of triangulation allows data and information to be more accurate as the way the questionings are presented allows it to be more suitable for the target audience and validating the responses. Triangulation has been used by the author by using a questionnaire to gather data and information from a variety of teachers, as well as interviews from pupils on their experiences and opinions on outdoor learning and observations on the outdoor learning involved in the school.  Triangulation makes responses more reliable as it verifies information through more than one source, testing consistency and validating responses. Therefore, the primary data becomes more thorough and accurate.
The purpose of collecting data and information is to provide evidence of the impact outdoor learning has on pupils’ wellbeing and learning. Throughout the research, the author was able to collect a variety of different personal opinions on this topic from a variety of schools and pupils. It was stated from the beginning of the research process to the participants that all data, information and opinions are kept confidential as is stated in the ethics form (see appendix 1) and in accordance to the Data Protection Act 1998. It is a high priority that the author follows ethical techniques and practice through the collection of information, and that it is only used for the purposs of this essay and to further the author’s knowledge of the concept. The questionnaires and interviews are kept confidential, with only the class or age stated on the form. All the data collected will strictly be used for the author’s development in this area of learning.  The British Educational Research Association (B.E.R.A) state:
“educational researchers should operate within an ethic of respect for any persons involved in the research they are undertaking.  Individuals should be treated fairly, sensitively, with dignity, and within an ethic of respect and freedom from prejudice regardless of age, gender, sexuality, race, ethnicity, class, nationality, cultural identity, partnership status, faith disability, political belief or any other significant difference.”  (2011; 5).
Informal interviews, otherwise known as ‘semi- structured interviews’ (Stewart, et, al,. 2008), were arranged with a group of year 6 pupils from a city school. It was important for the author to arrange these interviews, but it was decided that an informal approach is more suitable and comfortable for this age group. Stewart, et al. (2008) suggest the flexibility of this style of interview allows elaboration and expansion of key areas and answers allowing in depth answers and data (2008). Whilst Piaget (1964) once said an interviewer has a hypothesis from the beginning to the end of the interview, under the United Nations Convention on the Rights of the Child (1989) article 12, children have the right to have their opinion listened to and taken into consideration. The importance of an interview is that every interview is different, and the responses rely on their personal experiences of the topic area so the interviewer cannot rely on previous assumptions (Cohen and Marion, 1981). Even though it was a group interview, each pupil had a different opinion providing a variety of different answers to interpret about outdoor learning and how it impacts their well-being. They provided the author with in-depth answers about outdoor learning; their view of it, if they enjoyed it and what they would prefer to be available to them. The results of this interview will be explained in Chapter Four. A disadvantage to interviewing a group of children is misquotations of the conversation and if too many children speak at once. Therefore, it was discussed beforehand that the rules followed would have to be one person speaking at a time and the author recording all their answers in a transcript. To ensure the information is accurate, it will be read back to the children for approval before using their answers in the author’s work. The purpose of interviews is to allow the researcher to explore a variety of viewpoints, opinions or beliefs of the participants. It allows the participants to give a personal insight on the subject area (Stewart, Treasure and Chadwich, 2008). 
In addition to interviewing a group of pupils, the author created a questionnaire for teachers and other educators to fill in to provide information about the outdoor learning in their school and their opinion on the teaching approach. A disadvantage to using questionnaires to collect qualitative data is the way questionnaires are administered can result in effects on the accuracy and quality of the collected data (Bolwing, 2005). To avoid this issue the author sat through the questionnaire with the teachers to ensure they all understood the questions fully, also the questions go on to ask the recipient to explain why they have stated these answers which allows the author to understand more about their responses. 








Chapter 4: Results and discussion
Throughout this chapter the author will analyse, interpret and discuss the opinions and information, from educators and pupils, received through the chosen methodologies on how outdoor learning has an impact on well-being and pupil participation. The Forest school curriculum has been integrated in South Wales since 2015 (WG,2019). However, there is still little outdoor learning involved in schools across South Wales and through observations it is considered a seasonal opportunity. Those schools that have a certified Forest school leader are less likely to consider a seasonal opportunity through observations. There were 8 educators who completed the questionnaires and 8 pupils from Year 6 participated in the interview. The author also interviewed one certified Forest school leader in one school. Through the methodologies used during electives, the author was able to gather a sufficient amount of information on the use of outdoor learning and how it has an impact on well-being and pupil learning. The results were all positive towards outdoor learning, from both the teachers and pupils, however it is very unfortunate that the author was unable to witness or observe any outdoor learning, with the exception of one short lesson outside. 
Observations
The lesson observed was led by a Forest school certified member of staff and they were cooking Welsh cakes on a camp fire. This lesson could have been an enriching lesson for the pupils involved, using a wide variety of natural resources and creative thinking to create a campfire and integrating their Design and Technology skills and knowledge from cooking to include it in a new environment and context. The objective to learning in an outdoor environment is to use your surroundings and senses to aid the pupils learning (Frost, 1947) and Corbett (1979) provides evidence through his research that learning outside is most effective when the pupils have a learning objective to achieve. Unfortunately, apart from being outside there was no outdoor learning involved in the process as pupils did not have a learning objective to achieve; neither did they use their surroundings or senses to aid their lesson. Instead they sat around the campfire and had their own conversations. If the author was to re- create this lesson, the pupils would build the campfire as a group, using natural materials they were able to find in their area.  After they created the campfire, they could discuss how to be safe around it and the different methods of lighting a campfire. The lesson would be pupil led with only interference from the teacher to light the campfire. The pupils would then take turns to safely put their Welsh cakes on the mann and as they were cooking.  They could discuss different ways of creating a fire and what they could cook on it.  This would transform the lesson into a hands-on approach, where pupils are exploring different materials and methods while experiencing the effects (O’Brien, 2019). Since the class were taken out in different groups, the teacher could have allowed them to create different campfires and then discuss the materials that group used, taking photographs of the fire. The class as a whole could then evaluate whose group was more effective and why, which would provide an opportunity to reflect on their building structures and materials. 
Questionnaire
The questionnaire is made up of twenty open ended questions relating to outdoor learning, pupil participation, behaviour and well-being. After analysing my questionnaire responses from teachers, the consensus suggests that outdoor learning does positively impact on the well-being for pupils and their progression in their work. However, the majority state that due to the weather, it is a seasonal opportunity, even though they would prefer otherwise. However, the author believes that experiencing the outdoor environment in different seasons and weather conditions could drastically change the outcomes and thinking in the learning. Even though the British weather is unpredictable, it should not make outdoor learning inaccessible. The Early Years Careers (2019) agree that learning in different weather conditions and seasons would provide more learning opportunities for children as they are able to have a variety of sensory experiences, discover the change in weather and how it impacts the environment.  In addition, they could obser ve different habitats and animals that appear more in different weather conditions or seasons and achieve an overall holistic development with more awareness of different risks that come with the change of seasons. 
Question three in the questionnaire asks, ‘what do you think outdoor learning is about?’. The reason behind this question is for the author to understand the different perspectives of outdoor learning for educators and what they believe it is all about. Questionnaire one states, “outdoor learning is about giving children the opportunity to develop their imagination, physical skills and better understanding of their environment”. This is similar to Education Scotland Foghlam Alba (2018) in that it is a response on the benefits of outdoor learning where “connections are made experientially with the real world outside the classroom”. It is a rich stimulus for creative and critical thinking and learning is taught through the whole body (7). Forest schools are pupil led, taking into consideration the interests and pupils’ imagination (WG, 2015; 2). Other responses had similar outcomes stating that it provides opportunities for new environments, self-awareness, co-operation, team working skills, fine and gross motor skills, widening their experiences and imagination (see appendix 3). 
A question the author was eager to see the responses to was to question eleven ‘do children react differently towards outdoor learning? For example: behaviour management, confidence, etc.’ The responses were mixed, but the majority show the positive impact outdoor learning has on pupils. Some answers state how those children who are often forgotten about or are quiet in class grow in confidence in a new environment; pupils become more enthusiastic, calmer and more engaged as acknowledged by many theorists (Barlow, 2014; Breuing, 2008; Moulton, 2008; Scott, 2013). Bredderman’s (1983) research provides evidence that those who struggle academically, socially, with motivation, and in their attainment span flourish and gain the most from learning in the outdoor environment. Gair (1997) argues that this environment increases the progression, attainment and engagement in pupils’ learning, therefore resulting in higher achievements. However, this is not the case for every pupil. Questionnaire 5 is a response from a teacher who works in a special educational unit where she states some pupils react negatively to the outdoor environment and have an overload of senses, otherwise known as hypersensitivity. Another teacher responded saying some pupils see it as an opportunity to play as the outdoor environment is used for playtime other than learning.  
In the new up and coming national curriculum, Successful Futures, there are four main purposes revolving around the report which allow pupils to develop as: “ambitious, capable learners”, “enterprising, creative contributors, ethnical”, “informed citizens” and “healthy, confident individuals” (Donaldson, 2015; 29). These key words have been used in the questionnaire responses from educators which prove that outdoor learning can become a vital part in education through the new curriculum, along with preparing the people of tomorrow with the relevant skills and knowledge in the real world. All the educators that responded on the questionnaires agreed that outdoor learning is promoted more through the new, developing curriculum as there is more emphasis on a well-rounded curriculum. Professor Graham Donaldson strongly believes in an enriched thematic approach to education but places little emphasis on the outdoor environment.  However, the natural world which presents multi-sensory experiences and exciting opportunities, enrich his curriculum further, which is proven through other researchers’ work, for instance the Institute for Outdoor Learning (2019) and the Forest school curriculum (2009). Even though he places little emphasis on outdoor learning, he strongly emphasises the importance and relevance of mental and emotional health. One hundred percent of the questionnaire responses agree that the outdoor environment has an impact on the well-being of pupils, agreeing that the impact is enormously positive as pupils are active, expanding their physical capabilities in a relaxing, enjoyable manner improving the confidence of pupils.  In addition, the learning is through ‘doing’ rather than listening or reading (Donaldson and Donaldson, 1958; 1). Well-being is a tentative area as teachers fear how to support those children with poor mental and emotional health as they are worried that they may support them incorrectly. Furthermore, it is difficult to measure and assess well-being and currently teachers can only assess it through observations, interacting with pupils and pupil feedback. The deputy head teacher in one school has explained a way of combating this unknown area by  introducing ‘Thrive’ into their school; this is a way of measuring well-being on a scale so teachers can accurately and consistently assess the pupils in their class and school, improving the well-being for every pupil and noticing a pattern. The Well-being of Future Generations (Wales) Act (2015) considers the role outdoor environments have on the well-being of pupils and adults and considers the benefits of taking lessons outside, increasing ‘green time’ in an exciting and cost-effective manner. Even though there is a lot of research providing evidence of the positive impact of outdoor learning, pupil well-being and pupil’s progression and development of work, it is still considered more relevant in the Foundation Phase rather than Key Stage 2.  A lot of this is due to book scrutiny and the increase of work expected from Key Stage 2. Seventy percent of teachers agree that outdoor learning is implemented more in the Foundation Phase but also that the pupils notice this, stating they had more outdoor activities through the Foundation Phase and that they visited their local community farm frequently, something they would enjoy more often in Key Stage 2. 
Interview
The pupils in Year 6 all stated that the lessons they find most rememberable were outdoor lessons as they are more enthusiastic and enjoy the whole experience, stating that the fresh air allowed them to think more creatively as they have more ideas and inspiration than they do in the classroom. When asked for some reasons why they enjoy outdoor lessons, they enthusiastically responded saying they became more energised, happier, more ready to learn and the school day is broken up.  This validates the research from Professor Nichloas Gair (1997) who argues that the increase in participation, engagement and achievement are all increased through outdoor activities. However, one pupil did state that it can be too cold to go outside on some days and only prefers going outdoors if it is in the summer. The pupils agreed that, unfortunately, outdoor learning was seasonal as they go outside more during the summer and notice that most of their outdoor lessons were Physical Education. This was favoured by one pupil who does not enjoy the cold or wet weather, but the consensus was to have opportunities to participate outside in a variety of weather conditions and seasons. Whilst they do have a gardening club for after school in groups, the gardening pods are in the Key Stage 2 playground and they have a different pod for each year group. The gardening club allows pupils to look after and learn about how to nurture plants through different weather conditions and the Forest certified member of staff explained that soon they will begin to plant fruit and vegetables. 
While discussing the outdoor experiences in the school with the pupils, they suggested having more outdoor areas for different types of weather conditions would allow outdoor learning to be a more frequent experience. Something that they were enthusiastic about was to have trampolines in the ground, so they have more active equipment and a patio and more seating for the playground. However, through observations the playground has plenty of seating areas spread around in the Key Stage 2 outside areas and most of the playground was gravel and patio (see appendix 5). The girls were interested in having a library outside where they could relax and read either independently, in pairs, groups or class as a lesson, or during break and lunch times. 
As a group, the author and pupils discussed the type of learning they were interested in if they had outdoor lessons. They all agreed that they were interested in learning about the natural environment and wildlife, both plants and animals (see appendix 4). This is where a variety of outdoor learning would further their knowledge as there are different habitats in the winter compared to the summer and other animals prefer the rain to the sun, for example frogs and worms (Early Years Careers, 2019). In addition to this point, the pupils stated an interest in taking a variety of subjects outside such as Art to create sceneries, story writing in English, and Maths they could physically look at area and perimeter to see it in a realistic context as some struggle to understand this topic. As the graph below shows, through the responses from the questionnaires, a high percentage of teachers stated that it is possible to teach any lesson outside, therefore there should not be a barrier to taking the learning outdoors. Interestingly, the pupils said that every lesson except ICT could be taught outside. 

To improve pupil voice and support more outdoor learning in the school, teachers could ask pupils to explain what topics they would rather to take place outdoors, such as the planning for story writing in English or area and perimeter in Mathematics. As it is stated earlier in the literature review, Donaldson and Donaldson (1958) claimed in theory that those lessons that could be taught outdoors should. However, through experience, observations and discussions with teachers many believe that they are participating in outdoor learning just by sitting outside reading a book. Even though the environment has changed, to be outside does not constitute outdoor learning unless they are experimenting, discovering, connecting and learning about the natural world, outdoor sport or adventure activities (Institute for Outdoor Learning). This counters McWilliam’s argument that outdoor learning can appear irrelevant (2004) as they are not gaining any extra-curricular knowledge or skills that are supported or promoted by the outdoor environment. 
Previously, the Year 6’s have been involved in planning and changing a big space outside into a nature reserve, as for now it is just a small field that has begun to overgrow. They said they have had their voices heard, especially Year 6, and they are able to plan it with a little help from teachers, even choosing which resources they wanted out there to build with or from or to keep. This area is allowing the pupils to have a greater appreciation of the natural environment and be a place where they can discover and learn about the different plants, habitats and animals that grow, live or have been created in this space, increasing their awareness of the wilderness (Forest schools). It is also at the heart of the purpose of Kindergarten curriculums, created by Frobel, as he has a passion for nature and the natural world, where children could observe different plants and their growth, discover a variety of different insects and create different structures using natural materials (Frost, 1992; 115). 
Pupils and educators agreed that the outdoor environment promoted creativity except questionnaire response number 1 as they believe that it can make some pupils afraid, therefore the teacher needs to provide efficient guidance so they can still think creatively but with support. The pupils expressed how they feel the fresh air and open space allows them to think in a more creative manner along with their heightened enjoyment. The girls explained how the outdoor environment allowed their creativity and imagination to flourish as they think of different unique ideas (see appendix 4).  The response from questionnaire 5 agrees stating that this environment allows for more spontaneity in pupils’ work allowing progression in their thinking and development (see appendix 3.5). 














Chapter 5: Conclusion
The aim of this research project was to provide an insight and critical analysis of how the outdoor environment influences pupils’ well-being and development of learning. There is a wide range of research on how the environment, in particular, the outdoor environment has a positive impact on pupils’ behaviour, well-being, attention and development of learning. Throughout this essay the author has analysed the impact outdoor learning has on pupils’ well-being and progression of learning and questioned whether there is a positive, negative or any impact on pupils. To gather a variety of responses and validate opinions and previous research, the author used primary and secondary data and information from educators, pupils, theorists and government reports. This collection of information was through different methodologies which suit the attended audience, such as an informal interview with pupils and an open-ended questionnaire for educators. The use of ‘triangulation’ while analysing the opinions and approaches by educators and pupils, allowed the author to validate the accuracy and reliability of the responses and to analyse it against theorists and government documents. As a result, it allowed the author to use relevant information with theory and research to strengthen their findings.
Through the author’s findings there is strong evidence that outdoor learning does have a positive impact on the well-being of pupils as they are able to freely express themselves, become self-aware, along with enjoying physical activity, supplying the body with vitamin D and decreasing the chances of childhood obesity (Penny Wilson, 2012). Donaldson also agrees, stating that a healthy mind is a priority along with a healthy body, and this is a movement which makes the new up and coming curriculum unique compared to previous and current curricular. Similarly, to Penny Wilson (2010), the pupils stated that the enjoyment, open space and fresh air were a motivation to do well in their work, suggesting that a change of environment makes pupils more focused. They explained how being outdoors made them ready to learn as they were intrigued with the activities, but it also allowed them to be imaginative and creative. The pupils showed great enthusiasm in participating more frequently to learning outside and have stated they would enjoy learning about the natural environment, different animals that live there, plants and how they grow and different habitats. This is the main element in Kindergarten as it was Frobel’s passion and is at the heart of Forest and Beach schools. 
Unfortunately, many teachers agree that outdoor learning is considered seasonal even though there is evidence that discovering different activities through different weather conditions widens children’s knowledge and experiences. It also teaches them about different risks that the weather can cause (Early Years Careers, 2019). To conclude the authors research, it has been possible to observe good practice as well as practice that could be improved when it comes to outdoor learning and supporting children mentally, physically and academically. The author was able to reflect on these observations, listen to the opinions of different educators and listen to the voice of pupils, all of which will influence the author’s teaching in the future and develop practice in outdoor learning in order to impact positively on the well-being of pupils and their learning. 
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