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Part One
All children in Wales between the ages of three and seven up until 2022 have been conducting the Foundation Phase Curriculum. Which was implemented in September 2010 and revisited in 2015. It makes learning more interesting and effective while encouraging children to be inventive and creative. This replaced the prior curriculum which was, The National Curriculum of Early Years. (Welsh Government, 2015)
Professor Graham Donaldson's evaluation of the curriculum and assessment arrangements in Wales, Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales, further emphasised the benefits of the Foundation Phase (2015).
However, the Digital Competence Framework (DCF), which was established in September 2016 and was designed with the Foundation Phase in mind. During the early stages of implementation, the Welsh Government and its partners examined the framework to see how settings and schools have been able to integrate it with the Foundation Phase pedagogy and whether any improvements are required.(DCF, 2016)
To date, setting in Wales are following one of two frameworks. The Non-Maintained Curriculum or The Curriculum for Wales (2022).(Welsh Government, No Date)
Understanding Play
A clear attempt when moving from the Early Year Curriculum to the Foundation Phase curriculum was to instruct practitioners to apply and embrace certain pedagogical techniques in conjunction with these revisions to the curricula. A strong emphasis is placed on a child's holistic development, for instance, in the Foundation Phase Framework Welsh Government (2015), states that practitioners must understand how children develop and plan an appropriate curriculum that takes account of children's developmental needs and the skills that they need to grow to become confident learners. Therefore, children should be at the heart of any planned curriculum, and that children learn through first hand expierence consisting of 'play' as the key vehicle of learning. (Welsh Government, 2015, pp. 3–4).
The Foundation Phase represent a differentiation to the underpins highlighted from the National Curriculum's more formal, competency-based approach to early childhood education. This is due to, the Foundation Phase promotes an experiential play-based approach to learning for children aged 3 to 7 years old, based on evidence from good early years programmes in Scandinavia, Reggio Emilia, and New Zealand (Te Whriki). That indicates the adoption of an overly formal curriculum and extensive formal teaching before the age of six or seven can result in lower standards of attainment in the long term. It emphasises the importance of the child's well-being and promotes a balance of child-initiated and practitioner-directed practitioner-initiated activities in stimulating indoor and outdoor contexts. (WISERD, 2016)
The English Early Years Foundation Stage (EYFS) curriculum has drawn criticism for putting an unreasonable amount of focus on young children reaching certain educational objectives. The Nordic countries, New Zealand, and the pre-schools in Reggio Emilia, Northern Italy, on the other hand, are perceived as having a curriculum that is more open and receptive to community concerns and children's interests. As it puts less pressure on a child meeting a certain goal and instead adopts an approach where there is a large emphasis on a child developing their own learning through play. (Moyles, Papatheodorou, 2012)
Bennett (2005) has identified two broad categories in the way a child learns. In the pre-primary tradition which includes the United Kingdom, and the United States the National Curriculum emphasises upon cognitive goals and 'readiness for school' as important aims. However, the social pedagogic tradition such as, Nordic countries and parts of Central Europe promote children development through play consisting of activities that are child-led.
As a result, the United Kingdom publicised a new framework which will replace the National Curriculum this is known as the Foundation Phase, it adopts a more conventional and child-led approach, similar to that observed in Nordic countries where the child is  seen as their own learner. (Bennett, 2005)
National Education Agency of Finland, (2016: 14) refers to play in their curriculum as an avenue. As play is a crucial avenue to learning, but not through cognitive tasks, but rather through a way of being, living, and seeing the environment. Play brings together components such as passion, teamwork, and testing personal talents and competences. Play is a stimulating and pleasurable activity in which children develop various skills and information. Children are inherently inquisitive and eager to learn. 
Likewise, Siraj and Kingston. (2014)  when referring to an independent stocktake of the Foundation Phase in Wales also highlighted as like WISERD (2016) in Evaluating the Foundation Phase. Prior to the implementation of the Foundation Phase, the play-based pedagogy found in many non-maintained settings was insufficient in supporting and extending children's learning because it rarely included the choice of a child and learning through play. As previously to the Foundation Phase being introduced practitioner focus consisted mainly upon the care of the children or ensuring they met educational outcomes which were stated in the National Curriculum. 
Although, it is not directly referred to in Donaldson report (2015) Successful Futures play is highlighted however, not in relation to how it will differ upon the implementation of the new curriculum and the positives and negatives in doing so. However, in the Foundation Phase play is included in the four purposes, these are the characteristics, in which children should develop in order to realise their potential in life. Within this play is included within ambitions and creativeness as the purpose proposes that children are, enterprising, creative contributors, ready to play a full part in life and work.
Assessments
The EYFS framework's component for observation and assessment falls under the heading of the theme "Enabling Environments." It is important to recognise each child's interests and then arrange open-ended learning opportunities around them. This practise follows the lead of early educators such as, Montessori (1912), as well as, McMillan (1919), and  Isaacs (1929), who all emphasized the importance of carefully observing children's lives in order to understand their needs and create educational opportunities. (DCSF, 2008: 3).
Considering the Foundation Phase (WISERD, 2016). A methodological difficulty that occurred whilst transferring over from the National Curriculum was how to compare Foundation Phase outcomes which occurred at the End of Foundation Phase where assessments are completed by Year 2 . Compared to the National Curriculum KS1 outcomes also undertaken by Year 2 children. Even though it is suggested a direct link between the two assessments in literacy and numeracy. It appears that there has been significant variation in the use of the Foundation Phase outcomes, and that their use has tended to be 'adjusted' over subsequent years as practitioners appear to become more familiar with the assessments. However, because of these apparent 'fluctuations,' exact comparisons between KS1 and Foundation Phase results are difficult to provide a cohesive approach.
Arguably Siraj and Kingston (2014)  also agreed that work upon how assessment was compared need to take place. The government has implemented the National Literacy and Numeracy Framework (LNF) (DfES, 2013b) and is currently evaluating the curriculum and assessments (DfES, 2013c). Consequently through this it was noted , that the outcome criteria were not necessarily in line with those in the Foundation Phase Framework (DCELLS, 2008), This provided discrepancies in what was to be assessed and how and therefore, providing  differentiations to results conducted. 
Donaldson (2015) also highlights the importance of having the same approach to determine how assessment criteria are met. Teachers must have cohesive ways of tracking individual children and young people's progress over time and across the curriculum, including information from assessments that connect together different aspects of what children and young people have learned over time and how they are able to apply what they have learned to new contexts. In addition, how progress and outcomes are measured, as well as the findings of such evaluations, have a significant impact on learning, because assessment is such an important and integrated element of learning and teaching, it must be firmly related to the curriculum. Assessment can become dominated by accountability systems, which can have negative repercussions for children's and young people's learning. (Papatheodorou, Gill, Luff, 2013)
Formative assessment should be an integral and natural element of the teaching process, not an add-on. Paul Black and Dylan William’s work outlines the features of effective formative assessment within documentation such as, The Assessment Reform Group's principles of assessment for learning and, more recently, the Welsh Government's How to build thinking and assessment for learning in the classroom (2010)  Good-quality summative assessment includes comparable features, but with a higher emphasis on assessing the cumulative nature of what has been learnt at suitable moments in a course or series of lessons being undertook. (William, 2011)
In comparison to this in the Stocktake report it is dictated by Learning Wales (2014) that the Foundation Phase philosophy does not fully interlink with that of formal compulsory paper-based assessments that tend to take place throughout the school starting from the end of KS1. Which assesses children’s development in numeracy and literacy as within the Foundation Phase it does not prepare children to sit a formal test and how to carry it out therefore, it is believed that formative assessments should be conducted on a regular basis to prepare children for such events. Subsequent to this it, was stated that unless clear direction was provided, this may lead to a return to formal methods of education in order to prepare students for the tests they undertake at the end of each year.
When discussions took place regarding the Foundation Phase and the introduction of the end of year assessments carried out by teacher that follow the Year 2 tests that take place. Which are used to demonstrate improvement (DfES, 2013d). Currently, the assessments at the end of Year 2  include teachers assessing the children in the following three areas of learning: language, literacy, and communication, mathematics development, and personal and social development, wellbeing, and cultural diversity, all of which were widely agreed upon as appropriate. Concerns were raised, however, about where that child learning is at and what bracket they fall under in order to know how to progress further, because each child's results in these areas of learning are totalled to get a composite score. Yet, because the composite score incorporates two very distinct domains, academic progress is shown by language, literacy, communication, and mathematical development, but socio-behavioural growth is shown by personal and social development, wellness, and cultural variety. This is as a result of 
Bilingualism
As a result of the Education Reform Act (1988), Welsh became a compulsory subject for students aged 5-14 beginning in 1990. Welsh, or Welsh Language Development, was introduced to all 3–7-year-olds with the launch of the Foundation Phase (2011). The National Curriculum for Wales is comprised of core and foundation subjects as defined by the Education Act (2002). Welsh is part of that foundation as it falls under Mathematics; Science; English; and Welsh first language in relation to Welsh-speaking schools, as stated in the Education Act (2002).(Jones,2016)
The Welsh government is committed to creating a bilingual Wales. It has outlined an ambitious vision. One of the underlying principles is that all children in Wales have the right to belong. Children in Foundation phase will require additional opportunities to experience and enjoy using the Welsh language in their daily activities. This is in line with the Foundation Phase 3-7 years curriculum. (Department for Childhood Education, No Date)
The Welsh language should be prominent in the curriculum. The significance of the Welsh language is underlined in the Successful Futures Report and proposes that all children and young people continue to learn the language until they reach the age of sixteen. Evidence obtained within the report, suggests that Welsh-medium schools may successfully develop language abilities. However, there is still a need to increase the quality and relevance of Welsh language teaching and learning in English-medium schools, particularly for older students. As a result, there is an advocate for a stronger emphasis on children and young people's capacity to communicate fluently in everyday life in Welsh, with an emphasis on its growing significance throughout different areas of life. (Donaldson,2015)
Part Two
According to the Montessori philosophy of "following the child," each child is given the freedom to learn at their own speed and through careful observation. Every learning opportunity is customised to each child's interests and developmental needs, this ensures that the uniqueness of every child is valued and met to ensure an inclusive environment is promoted. (EYFS) (DfE, 2017) 
In agreement to the Montessori philology Robinson (2014) argues self-awareness is a skill that develops with time; it is not something we are born with. Therefore, the environments need to allow us to develop that awareness.
Culture
The conceptual framework explains how people who are physically male, or female grow into gendered beings and how racism, classism, homophobia, and other types of discrimination interact with sexism and patriarchy to create paths to bad health. (O’Connor,2020)
At its basis, patriarchy can be seen as negative, repressive, and oppressive. As a supremacist ideology, patriarchy supports male superiority in spiritual, physical, social, and personal occurrences. (Wood,2019)
Cultural beliefs can affect a child’s learning as in some cultures it is believed men are superior and women are to reproduce and care for the family. This leads to children observing behaviour which would not be acceptable within a school setting as they can be interpretated as bias such as, women cannot teach or promote certain behaviours for example, if a female does something wrong such as, spilling a cup of milk at snack time it is acceptable in some culture for a male to use undesirable behaviours and lash out. This can cause inconsistencies in a child’s life as the expectations set out at school may differ from what is expected at home. (Sam,Iye, Umanailo et al. 2019)
There are two sorts of women's roles in Indonesia. The first role includes the biological roles that women perceive themselves to play as wives, mothers, and children, as well as roles based on cultural norms. This is that women are based as social beings and independent rather than a person who is not as superior as men. (Sam,Iye, Umanailo et al. 2019)
In contrast, a patriarchal system of male headship and female subjugation in interpersonal relationships and marriage is prevalent in African countries. This indicates that in African society, male headship and female obedience are both cultural and religious principles. These beliefs pose obstacles to the gender equality promoted by modernity because they establish the status and function of the sexes within African civilizations. (Bassey, Bubu. 2019)
Since distinct cultures have different standards, it goes without saying that different cultures have different ways of monitoring and interpreting children's learning and play. Children are expected to succeed as individuals in western cultures, for instance, but more collective civilizations, like those in the Far East and Africa, support more collective outcomes (Moyles, Papatheodorou 2012)
Observations
The national early childhood curriculum for Aotearoa New Zealand is Te Whariki. The curriculum is founded on the following aspirations for children,  To grow up as competent and confident learners and communicators, healthy in mind, body, and spirit, secure in their sense of belonging, and in the knowledge that they make a valued contribution to society. (Lee., Carr, Soutar, et al. 2012).
In Te Whariki’s learning there’s a large emphasis upon in the moment assessment. (Arndt, Tesar,. 2015) Education Review Office, notes that the principles  of Te Whriki tend to be more visible in assessment material which are written in the moment or in displays in the physical environment. Rather than in planning and having a key area of learning and teaching methods which directs a child in their learning (Education Review Office, 2013, p. 9).
Learning Stories come in a variety of styles and formats, but they generally consist of practitioners writing down or having the kid dictate what they have accomplished. Drawings or photographs are frequently included, and the child and parents often contribute as well. Additionally, there is room for a quick analysis of the lessons learned previously and the identification of potential future actions that can be introduced in order for that child to develop further. The Learning Stories are compiled in a portfolio or folder and consists of documentations that are  key record of a child’s  educational journey. (Reese, E. et al. 2021 41(5), pp. 506–521) 
Instead of focusing on specific knowledge and skill objectives, Te Whriki, Learning Stories places more of an emphasis on the learning processes. To demonstrate the learning that takes place during certain events, practitioners produce narrative "stories." Focusing upon what is being discussed between children and peers. Instead of concentrating on what children can or cannot achieve, Learning Stories are intended to demonstrate children's propensities for learning. The Ministry of Education's early childhood assessment resource, Kei Tua o te Pae: Assessment for learning: Early childhood exemplars, has supported the Learning Stories method of assessment (Ministry of Education 2004, 2007, 2009).
Continuous observations form the basis for more extensive assessment and evaluation, which are essential for determining how to best meet children's needs. Practitioners must monitor changes in children's behaviour and learning and connect them to learning objectives in order to conduct an in-depth evaluation. (McLachlan, 2018)
In Reggio Emillia practitioners act as researchers and document the evidence of the learning process as it happens. This takes the form of thorough educational documentation, which includes pictures, sketches and other artwork created by children, as well as transcripts of their dialogues. All of these combined provides the practitioner a visible representation of what that specific child needs to develop upon and personalised steps which can be introduced in order to allow that opportunity for that child to conduct such activities which will promote their learning in those key areas.( Westerber,  Vandermaas-Peeler. 2021)
The Te Whariki curriculum's concept and guiding principles share certain characteristics with those of the EYFS (DCSF, 2008). The "Unique Child" is viewed as a capable, competent, and confident learner who develops from a foundation of loving "Positive Relationships" in encouraging "Enabling Environments" that contribute to expanding "Learning and Development" in significant, interrelated areas. The value-based and child-centred statements in the curriculum are appreciated by practitioners because they align with their ideas in play-based pedagogy, which is supported by liberal goals that emphasise equality and access and emphasis on the potential of each individual child. There is  emphasis on child-initiated activities within well-resourced service (DCSF, 2008: 3).
Both the Reggio Emilia and Te Whariki approaches use assessment methods that push practitioner in constructive ways. In order to fully understand, acknowledge, and elaborate learning, adults need to pay close attention to what children are saying, doing, and observing. When children are given useful personalised activities that are engaging and provide possibilities for holistic growth, the assessment then provides them with a challenge that they are more likely to meet. As it is a challenge and therefore, needs them to focus and adapt their prior knowledge in order to reach it.
Overall, the successful implementation of the EYFS requires communication regarding each child, including parental involvement in record keeping . In general, observations of children are viewed as an important method of developing close working relationships with parents in order to foster children's well-being, learning, and development. As opposed to the Reggio Emilia and Te Whariki curricula, where learning is open-ended, the EYFS curriculum places a greater emphasis on particular learning goals that children aim to meet. (National Strategies, 2010; Wheeler and Conner, 2009; DCSF, 2008; QCA, 2008).
Progression and Tracking
The Welsh Government (2011, p. 2) states that tracking children’s progress while they are undergoing the Foundation Phase curriculum will enable the practitioner to describe to children their accomplishments and the next steps in their education and growth. As well as, inform co-workers, parents/carers, and others on the accomplishments of the child and the next steps in their education and growth; and provide smooth transition  between the Foundation Phase and Key Stage 2.
The Welsh Government adopted a new 'all Wales baseline assessment' in September 2011. This was known as the 'Child Development Assessment Profile'. This statutory evaluation contained six developmental areas that formed the 'Foundation Phase child development assessment profile' (WG, 2011). A written report on the child's success in each of the six Developmental Areas was delivered to parents/caregivers during the term in which the on-entry assessment was undertook.
 Each section was evaluated using the language of the environment. This meant that people who spoke a different language did not have the same opportunities to demonstrate their skills as they may not yet, understand the language of the setting and what is being asked of them . The goal of the profile was to establish a "baseline" of where the child is and what actions they should take next in their development. (Thomas, 2016)
As a consequence of not knowing a child or scaffolding to their needs the child does not have the same opportunities as their peers. Whereas, getting to know a child and tracking their dislike and likes including, knowing about their hobbies, interests, and learning preferences helps within a practitioner scaffolding activities in a child's zone of proximal development (Vygotsky, 1978) This helps to ensure that when undertook they can provide their best work as it is at a level that meets their needs. (Kingston, Siraj 2017)
Up to September 2015, schools had nothing in place to replace Child Development Assessment Profile. This has resulted in numerous  practitioners and principals,  utilising a diluted version of 'Child Development Assessment Profile or had acquired an alternate evaluation method. As a result, there has been no 'all Wales baseline' in use since 2011 and therefore, resulting in a non-consistent method of testing children upon admission to the Foundation Phase being used throughout Wales. (Waters, 2016) Consequently this meant that expectations set out for children when entering school differed upon expectations and criteria that were set out. As an effect this meant that a child may have scored differently depending on what school they attended.

















What a Mess!Part Three
Have you ever walked into a room where children have been and though what has happened here? Thought what a mess? 
Children learn best when given the freedom to freely enjoy a wide variety of sensory experiences. This is only feasible when a child feels comfortable and confident enough to naturally explore their surroundings. (Gascoyne, 2018)



Curriculum
Wales, one of the four nations in the United Kingdom, which is now undertaking significant initiatives and changes at the level of the educational system (Harris et al., 2020; Knight & Crick, 2021; Welsh Government, 2020a). These changes include a renewed commitment to inclusive education (Knight & Crick, 2021; Welsh Government, 2020a). 
A legislative framework is provided by the Additional Learning Needs and Education Tribunal (Wales) Act (2018), which aims to provide a fully inclusive education system for learners in Wales (Welsh Government, 2018).
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A child's growth is greatly aided by messy play. It gives children an engaging tactile and sensory experience that stimulates their senses, encourages exploration of their surroundings, and improves their language, learning, and creativity. Children investigate and experiment as they grow, and messy play stimulates tactile exploration of diverse textures and material manipulation. Messy play benefits children's physical and cognitive growth in addition to their learning and cognitive development. (Schwarz, Luckenbill, 2012)





According to Lev Vygotsky's (2004) ideas of creativity, messy play improves the development of children's creativity and imagination. The topic of children's creativity, development of creativity, and its relevance in the growth and maturity of children, according to Vygotsky, is one of the most significant issues in educational and child psychology. (Lee, Abd Razak & Fonny et al. 2014)

(Twitter, No date)

Tidy Up Time
Tidy up time is a common occurrence in most setting, but have you considered what it does to a child?
Undesirable behaviours can be shown when it is time to tidy up. This can be a result of a child having a set aim in mind such as, creating a ship. However, when its tidy up time they know that they have to dismantle what they created although they have not finished. This causes them to lash out as they were playing and exploring different shaped and formations in which they could use in order to form the front of the boat. Therefore, this is hindering their development as they have not been able to finish what they started, meet the criteria that they set out for themselves. Interacted with others and made connect through using their imagination and working as a team. (Lee, Abd Razak & Fonny et al. 2014)








Schemas and Pedagogy
The Foundation Phase curriculum promotes an immersive, child-led, and child-focused pedagogy that begins with what the child can do (Welsh Government, 2015a). Such pedagogy must start with practitioners in the Foundation Phase having a thorough grasp of child development and the many ways that children build their knowledge and understanding. According to other studies conducted within different early years curricula (Mairs et al. (2013); Athey, 2007; Atherton and Nutbrown, 2013), for certain children, schemas enhance this formation of knowledge and understanding.
"A schema is a pattern of repeated actions. Clusters of schemas develop into later concepts" Piaget (1972) had a significant impact in the field of child development research. He remained of the view that each individual must create or invent knowledge through their own actions. He argued that children organise their knowledge and comprehension of the world into cognitive frameworks called schemas (Piaget, 1953, 1959, 1970).
There are multiple schemas in which a child may present. However, the main objective that is going to be focused upon is the schema in which, consists of transporting. An interest in moving a thing from one place to another is referred to as a transporting schema. Children learn a variety of things through doing this, including how to travel, measure distance, and identify objects and their places. (Martland,2016)






















To conclude, next time you walk into a room and think what a mess. Consider what children have learnt and whether in their eyes they have caused a mess or just explored their learning opportunities.
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