[image: Text

Description automatically generated]

Student Number: 2010385
University of Wales
Trinity Saint David

A critical evaluation and the identification of next steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

ECAD6007
Hand in date: 29/10/21
Word Count: 4,389


Contents						Page Numbers
Introduction						1
The Role of Critical Reflection			2 - 3		
Observation – School Content			4
Critical Incident						5 - 6 
Literature Review					7 - 10			
Reflection							11 - 12
Conclusion						13
Reference List						14 - 15
Appendices						16 - 23
Student: 2010385




Introduction

To begin we must define what is meant by ‘critical incident’. In this case the observed incident does not have to be critical in nature at all. (Tripp, 1994) identifies a critical incident as something that comes out of classroom observations, which can on the face of it seem quite mundane. The specific incident may even be typical of that particular setting. However, it is the subsequent analysis of the incident that renders it critical. The incident itself can be both positive or negative. It is the interpretation of the significance of the event and the importance of careful reflection, research and follow up on next steps that impact upon the value and outcomes.
(Tripp, 1994) also emphasises that the recording and reflection of such critical incidents help develop professional judgement. Highlighting two stages to the creation of critical incidents. Firstly, that phenomena has to be observed and noted. Secondly, it has to be given context. By creating explanatory and critical questions next steps can be introduced. 
Many have offered models of reflection such as (Brookfield, 2017), who offers his four lenses model to aid teachers in honing their authentic voice when dealing with critical incidents. Brookfield’s model consists of self-reflection, student feedback, peer assessment and engagement with scholarly literature. Alternative models of reflections will be explored in more detail later. 
Within this assignment I will introduce an observed critical incident. (BERA, 2018) guidelines regarding best ethical practice and anonymity have been adhered to throughout. I will be focusing on how I can use effective reflection of critical incidents to better inform my future teaching practice. By selecting an appropriate reflective model and analysing prominent scholarly literature, I will demonstrate how I can create further avenues for action research and next steps to become an effective and holistic teaching practitioner.
Key Terminology: Additional Learning Needs (ALN), British Educational Research Association (BERA), Critical Incident, Critical Reflection, Free School Meals (FSM), Initial Teacher Training (ITT), Reflective Practice. 


The Role of Critical Reflection 

In order to effectively use a reflective practice model, it is important to understand the nature and role of critical reflection and how it links in to developing both personal skills and teaching pedagogy within practical classroom scenarios and why it is vitally important in ITT.
The role of the teacher in Wales is evolving. The Successful Futures report (Donaldson, 2015), creates a blueprint of myriad changes within the Welsh educational system. The biggest shake up since the inception of the subject-centred National Curriculum in 1988. Donaldson identifies the changes as radical and wide ranging. The new approach attempts to simplify aims and objectives by adopting four key purposes; To help develop Ambitious, capable learners. Enterprising, creative contributors. Ethical, informed citizens and healthy, confident individuals. Donaldson highlights considerable implications for teachers when challenged with how to achieve the four purposes. Pointing out the need to constantly reflect and evaluate on the why, how, and what of their teaching.
In 2013, ITT provision in Wales was deemed as adequate (Estyn, 2013). Following on from Donaldson’s report, it has been suggested that more consistency is needed in the quality of ITT and strong links need to be fostered between theory and practise (Furlong, 2015).
(Bugg and Dewey, 1934) recognise that teaching is a highly complex activity that calls for thoughtful action and development of professional judgement. (Schön, 1991) takes this further and points to a teacher’s spontaneous intuitive performance that can be tapped into and developed using reflection-in-action. Although there have been critics of reflection in teaching, such as (Hébert, 2015) who proclaims an overuse often without correct understanding, its emphasis in the new national curriculum for Wales is undeniable and as such will be vitally important within ITT. I have carefully considered a number of different reflection models to aid in this research, comparing suitability in the context of critical incidents. 
The ERA cycle; (Jasper, 2013) comprises a simple three stage reflection model consisting of Experience, Reflection and Action. Similarly, (Driscoll, 2016) developed the ‘What? So what? Now what?’ reflective approach. Whilst both of these models take into account action and next steps, they have both been developed within the domains of healthcare rather than education. Additionally, both models use a limited three stage process, therefore I have decided to evaluate models that offer further steps for exploration. 

Teacher standards are an enormous focus within Wales currently, in addition to Donaldson’s student centric four purpose recommendations. Following public consultation in March 2019, the Welsh Government adopted five new teaching standards that should be embedded into all future teaching practice. At the heart of these new standards is the main principle of ‘Values and Disposition’. The five core values that surround this philosophy are; Pedagogy, Leadership, Professional Learning, Innovation and Collaboration (Welsh Government, 2020). By carefully considering the benefits of a wider ranging reflection model, I believe I can create more effective outcomes that align with both Donaldson’s (2015) four purposes and the five new teaching standards, creating goal congruence and further action research questions for on-going professional development. 
(Kolb, 1984) created his four stage Experiential Learning Cycle consisting of: Concrete Experience, Reflective Observation, Abstract Conceptualisation and Active Experimentation. More recently, Gibbs Reflective Cycle (Gibbs, 2013) builds further, creating additional opportunities for extensive reflection and learning. The cycle consists of six stages: Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan. The detail and highly reflective nature of Gibbs’ cycle is well suited to help develop deeper understanding and analysis of the critical incident and aid in the consideration and preparation of proposed next steps. By carefully working through the six stages I can critically analyse and reflect on the critical incident incrementally. Working towards the overarching aims of the five new teaching standards whilst underpinning one or more of the four purposes, creating ethical and purposeful outcomes to develop my future practice.
(Asare, 2012) reminds practitioners to be mindful of potential pitfalls. He argues some individuals do not reflect on what was observed, rather simply focus on what has to be done. With conscious effort to avoid this drawback he proclaims the benefits of Reflection-in-action and encourages teachers to step out of their comfort zone, collaborate and share their views and be open to accepting structured criticism.







Observation - School Context

Adhering to (BERA, 2018) guidelines, below is a brief contextual synopsis of the school and its environment.
A mixed ability, mixed gender, Local Authority Secondary School within South East Wales. Consisting of 772 students. 54.7% boys, 45.3% girls, aged 11-19. The school includes a sixth form and supports five local primary feeder schools.
In 2021 66.4% of students attained 5+ GCSEs at A*-C grade. 90% of students attained A*-C grade at A-Level. 
13.1% of students claim FSM, compared to the Welsh average of 18.3% (Welsh Government, 2019)
The school was graded 2 by Estyn (Estyn, 2017).
Estyn is the Welsh Education inspectorate body that uses a 4-point grading system: 
1. Excellent, 2. Good, 3. Adequate 4. Unsatisfactory. 
However, due to significant progress since this date Estyn have subsequently removed the school from its list of schools requiring a review (Chepstow School, 2021)
The school is currently in the roll-out phase of an internal whole-school project which compliments the new curriculum for Wales. Beginning September 2022, the school will become one of fourteen research schools collating information and reporting on its implementations. 
The school has an all-inclusive policy, including an ALN team. A wide range of additional provisions are adopted within the school including counselling, mentoring and safe spaces to support well-being and emotional mental health. 






Critical Incident 

Observation took place in a low ability, Year nine, practical Science lesson. The teacher had explicitly given instruction to the class that following her brief demonstration the class would be required to re-enact the experiment in pre-determined small groups. One of the learning objectives for the students was to become more independent within their research, by working autonomously. 
The aims of the session link into two of the four purposes; Challenging the students to become ambitious capable learners and enterprising, creative contributors (Donaldson, 2015).
From the outset of the demonstration one student constantly interrupts and tries to gain the attention of her peers with differing tactics and negative behaviour, such as drawing on her arm with marker pen and nudging the person next to her. Both the teacher and the other students ignore her behaviour and continue with their tasks.
The individual experiments require using fake blood. The aforementioned student does not want to wait until all the apparatus has been set up, as they have previously been shown to do. Instead, she takes a pipette full of ‘blood’ and quirts it on a member of her group. The student she has targeted, the same student she tried to engage earlier, ignores her behaviour.
As the class continue to work through the experiment the table this particular student is working on is excessively messy in comparison to others. She has constantly squirted the pipette throughout, smiling widely as she does so checking the room for reactions. Each time she receives no reaction, her behaviour deescalates quickly although her attention on the task does not last long. 
As the practical part of the experiment comes to a close the results need to be logged. The observed student is reluctant to sit still and transfer the data. At this point the teacher intervenes with a task for her, delivering graph paper to the rest of the class. The student accepts the task but in doing so tries to disrupt other groups as she makes her way around the room. The teacher again distracts the student from her behaviour by engaging her in conversation about the lesson and what she enjoys about the class. Even though the student uses negative responses to questioning such as ‘I don’t like it, really’, she is complaint in her task and settles her disruptive behaviour once again.
With specific focus on the behaviour of the student in question, I will investigate into behaviour and classroom management strategies. Using reflective practice and scholarly research I plan to gain insight into techniques that I can use in future teaching practice. Looking to the four purposes (Donaldson, 2015), it is important for my future development that I am able to cultivate ethical, informed citizens and healthy, confident individuals. As a starting point for this I need to consider how I can create a safe environment for all learners, whilst also controlling negative behaviour. I will need to find a careful balance combining suitable behaviour management techniques and effective classroom management strategies in order to promote a positive classroom culture that will meet the aims of these two purposes and help all students, including those with ALN, move through and beyond the school.
















Literature Review 

(Cowley, 2004) acknowledges that teachers not only need to be subject specialists but also need to be expert at managing behaviour. She believes the most effective and usual way to learn is through practical classroom experience. However, she also promotes the development of behaviour management skills through a mixture of self-reflection, positive attitude, and preparation. Cowley stresses the importance of engaging work, presented by teachers who convey positivity, setting the tone for expected (positive) behavioural outcomes. Furthermore, Cowley argues the importance of regular critical reflection, especially regarding seasonality. Highlighting the importance of teachers to recognise if certain times during the school year induce tiredness and fatigue, which can have a negative effect on the quality of teaching and pedagogy that is delivered. This self-awareness is particularly important when considering the personal challenges within ITT. 
(Bronfenbrenner, 1977) believes students thrive when engaged in challenging activities and advocates positive interactions with teachers and peers. This is echoed by the work of (Dweck, 2017) who identifies two clear distinctions in mindset which can affect progression, attitude and understanding with her fixed and growth mindset theory. Dweck’s research spans over thirty years and promotes the importance of a growth mindset which describes the underlying beliefs people have about learning and intelligence. Dweck argues effective teaching should model growth mindset behaviour; by encouraging students to believe they can get smarter, they will align their efforts with the beliefs, thus reducing negative outcomes.
If students are not engaged and encouraged (Van Lier, 1988) hypothesises that children can become disruptive within the classroom putting them at higher risk of negative outcomes, such as school and academic failure, poor relationships, substance use, conviction of crimes and mental health issues. 

(Goleman, 1995) introduced domains of emotional intelligence (EQ), comprising of five elements: social skills, self-regulation, motivation, empathy, and self-awareness. According to Goleman bullying, disciplinary problems, violence, and drug abuse are reduced in schools with a high EQ. A solid grounding in EQ can improve not just performance but behaviour, promoting feelings of satisfaction and even joy. Goleman recognizes that not every student starts from an equal footing and places the onus on teachers to recognize when students’ emotional literacy needs a boost. Goleman’s approach closely matches some of the core values at the heart of the new school curriculum within Wales. Introducing a far more holistic approach to teaching and learning. Taking into account the child as a whole beyond the confines of the school in order to help cultivate healthy, ethical individuals who are confident and thrive (Welsh Government, 2020). 
With focus on ethics and empathy, a Logical Consequences model takes into account effects of actions. Advocates of this model include (Dreikurs and Ferguson, 2001) who believe inappropriate behaviour is motivated by unconscious needs. More recently the work of (Robichaud et al., 2020), reports on logical consequences and anticipated reactions of anger and empathy in children. Robichaud concludes that modelling empathy can help reduce bad behaviour and create ethical individuals. However, he cites limitations within the experiments. The practical experiments were carried out using cartoons, whereby a child would assign an emotion to a particular parent/child fictitious scenario. He reflected that the hypothetical nature of the experiment could lead to questions of validity.
Indeed, (Bronfenbrenner, 1977) challenges the efficacy of such experiments. Labelling them as ecologically invalid and unidirectional (influence A&B only), rather than looking into third party influence. Bronfenbrenner approaches the concept of behaviour management using a comprehensive holistic approach, with his concept of The Five Ecosystems Theory. Bronfenbrenner argues that within a child’s microsystem their relationships, beliefs and actions can be greatly influenced by many different personal interactions. Bronfenbrenner greatly supports the use of reflective practice in teaching in order to consider and be understanding of social and economic factors that can influence behaviour and the forming of positive relationships within the classroom.
However, proponents of the Assertive Discipline Model view things somewhat differently. Controversially, (Canter, 2010) a seminal contributor of this model, believes children chose to misbehave and suggests teachers need to catch them being good in order to offer praise or reward. Whilst (Cowley, 2004) would agree that praise and rewards have their place, she suggests using caution and a situationally diverse approach. For example, in a school where bad behaviour is the norm, rewards can be seen as negative and as such the best way to offer praise would be to do so privately. Canter has promoted the use of the Assertive Discipline model since the mid 1970’s and despite more recent research highlighting the benefits of a wider reaching holistic approach, such as the afore mentioned work by (Daniel Goleman, 2020), he believes it is the teacher who should take charge without any collaboration with students, in the belief that the teacher is the right person to take control of all activities within the classroom.
At the William Glasser Institute, California, the focus is on Glasser’s Reality therapy (1965) and also Glasser’s subsequent Choice Therapy (1967). Like Canter, Glasser believes that behaviour is fundamentally chosen. Although he identifies that this can be unconscious as well as conscious. He states that the basis for any given choice is the desire to move from pain of unfilled needs to the pleasure of fulfilled needs. He identifies five basics needs; Survival, Power, Fun, Freedom, Love and Belonging. (Glasser, 1965), places great emphasis on quality. Arguing that quality work can never be destructive. He emphasizes that quality is measured internally by students in terms of how well they have tackled a particular task, with high quality leading to feeling good.
Reality therapy is a form of counselling which requires considerable training to use effectively. Using a strategic questioning technique, the teacher encourages students to reflect on their own behaviour and decide what behaviour they would like to display and whether they are moving closer to or away from it. The Glaser Institute opine this approach aids in conflict resolution. Unfortunately, long periods of one-to-one working and the intensive training needed to practice the method, precludes this from being a realistic measure to adopt by teachers within UK classrooms. More realistically, in order to obtain this ‘quality’, would be the acquisition of new skills and attributes identified within the new teaching standards in Wales, which underpin future development and practice. Embedding these standards into future ITT provision within a robust curriculum focusing on effective pedagogical principles, whilst promoting strong leadership, professional learning, innovation and collaboration (Donaldson, 2015).
However, Glasser’s theory that quality motivates and invokes successful outcomes is shared by other influential theorists such as Dweck (1986), who points out that motivational processes have been shown to affect how well children use, acquire, and transfer new skills and knowledge. 
(Brookover, Rosenthal and Jacobson, 1969) introduced the Pygmalion effect or self-fulling prophecy theory, which they argued had a direct effect on performance. Pointing out how students’ performance over time could actually fall in line with low teacher expectations. Brookover, Rosenthal and Jacobson, suggested a remedy to this phenomena; to make low ability children feel like high ability children by means of differentiation of tasks that produced a high success rate.
In support of differentiation and a more holistic approach to classroom management is the work of (Whitington and McInnes, 2017), in their ‘classrooms as community’ approach. Five strategies were implemented over an academic year: professional learning and reflection, building trust by modelling emotional self-regulation, teaching social skills, accessing regular outreach support, and involving parents. By creating a safe and inclusive learning environment built on trust, the ‘classrooms as community’ approach was found to have successfully supported children’s social and emotional development, particularly those with existing emotional difficulties. Diverse engagement strategies such as these are gaining pace within Wales. With the help of Welsh Government initiatives, individual schools are encouraged to widen the school network support beyond its gated boundaries and actively participate within the local community (Department for Education and Skills, 2015).

(Smith and Laslett, 1993), identify four key roles of the teacher in their ‘plan for success’ model, when discussing effective classroom management. Get them in, get on with it, get on with them and get them out. They highlight how effective teaching requires practitioners to get the students on task quickly. Like (Cowley 2004) they also advocate for teachers modelling good behaviour by getting on with them and presenting a positive attitude. 
(Kolb, 1984) contends that timing is everything. Knowing when to transition in class, as attention span begins to wane being key to managing disruptive behaviour. Kolb identifies that once disruptive behaviour begins teachers must ask themselves why the student is acting in such a way and furthermore reflect on what might have brought about the behaviour. He cautions the use of interventions as the behaviour can progress towards defiance. Other proponents for the need to keep transitions flowing during lessons are (Middendorf and Kalish, 1996). Following their in-class research they concluded that delivery methods need to be changed every 10-15 minutes to keep the lesson fresh and engaging.
Finally, feedback can be an effective tool to promote positive change and effect future outcomes. Indeed, (Hattie and Timperley, 2007), identify feedback as one of the most powerful instructional practices known to education. However, they argue that quality of feedback is everything. They argue simply telling a child they have misbehaved is inadequate. Proposing specificity in order to be effective; What are the goals? What do they need to do to improve? Clearly setting out expectations limits misconceptions, heightening chances of successful and positive outcomes. 






Reflection 

Having a structured approach towards reflection of the Critical Incident helped pinpoint the focus for scholarly research. It also aided in critically analysing the projection of my behaviour and how it can affect the behaviour of others.
By using Gibbs’ Reflective Cyle (2013) I was able to begin the process of continual learning, starting with what happened and what others did? I was able to move through the cycle questioning how I felt during the incident and hypothesising how others might have felt. Analysis and evaluation of the incident gave me the opportunity to draw out not just the negatives of the situation but also the positives, that originally might have been missed. With the help of scholarly literature, I was able to draw some tentative conclusions about why this incident might have occurred. Perhaps, most importantly, I was able to put a plan in action for how I would take forward what I had learned.   
Originally, I focused on the disruptive behaviour, what would I have done in such a situation? Whilst this is an important question and one and I will come back to, research and reflection have guided me towards a more important question; Why was this happening? Could the answer lay outside of the classroom? Afterall students exist beyond the four walls. This hypothesis was supported by Bronfenbrenner’s Ecosystems Theory (1977), how students are influenced by the interactions of many people within their microsystem.
I was simply an observer, not privy to intimate details about the student. There-in lies an important point. The teacher knew her student, she wasn’t shocked by her behaviour, and she wasn’t giving in to her constant need for negative attention. 
So, back to my earlier question; how would I have handled it? I reflected that prior to the Critical Incident I may have naturally taken a more assertive approach. By adopting this stance and intervening earlier would this have led to defiant behaviour? as suggested by Kolb (1984). Had the behaviour progressed this way it may have disrupted the class far more than the low-level behavioural issues observed.
The teacher modelled calm and open behaviour, engaging the student with positive interactions. Moving on with tasks, another tactic of Kolb (1984), keeping things flowing in a calm positive manner. This positivity led to the student’s compliance to carry out tasks. So, I was able to reflect, it wasn’t all bad after all. There were successes, they just needed recognising. The consistent modelling of positive behaviour, strongly supported by Dweck (2017) is something I will take into my future practice. 

I have had the opportunity to consider how I would apply what I have learnt to my subject specialism. Within business there are lengthy topics that require data analysis and careful consideration however, this does not dictate teaching by pure exposition. I now have the beginnings of an action plan that I can develop within my practice. Knowing that planning and preparation of challenging activities will be fundamental in keeping the students engaged, thus helping to eliminate negative behaviour. Building in quality that helps produce positives outputs and evoke good feelings.
The work of Goleman (1995) has helped me reflect on how I can cultivate a safe space within my classroom. Helping create healthy, ethical individuals who are confident and thrive. I want all students to feel valued and respected. I am now mindful that they may not arrive in school from a place that echoes this sentiment. It is therefore my responsibility to lead the way by modelling positive behaviour. Whilst training at the Glasser Institute may be out of reach I can adopt a quality approach, working towards both the four purposes and the five new teaching standards.
Classrooms for community by Whitington and McInnes (2017) has enabled me to be mindful of the local community beyond the classroom walls and look for collaborative and innovative approaches that utilise such engagement strategies, promoted by Welsh Government.
Undoubtably, I will keep a journal of reflections throughout my teaching career. This is by no means a one and done approach. I will continue to question and assess correlations of theme which may lead to further research-in-action. This will enable me to constantly self-evaluate what I do, how I do it and why? Finally, and perhaps most importantly; is it of sufficient quality to benefit my students and help them grow into successful citizens of Wales and the world?







Conclusion 
Tripp’s (1984) methodology helped me create important exploratory and critical questions to inform my decisions and next steps to be introduced.
By choosing a suitable reflection model with high level detail, I was able to incrementally work my way through reflecting on the critical incident. Creating a stimulating thought process not considered prior to the event. I was able to critically self-reflect through questioning; what would I have done? hypothesising how that might have changed the outcomes. I was also able to consider the influence of the wider environment, understanding that inequality exists everywhere. I concluded that as the person in the leadership seat I need to not only acknowledge this phenomenon but build in ways to incorporate differentiation to ensure equity and respect, enabling the creation a safe space. Key pieces of research such as Smith and Laslett (1993), highlighted that Planning and preparation will be key to my success. 
I have been privileged to be able to reflect and acknowledge on the successes of the situation rather than simply focusing on the negatives. Afterall, it is these small successes that will be crucial for guiding my future practice. I must therefore be insightful enough to acknowledge them when they occur. Modelling positive classroom behaviour as suggested by Dweck (2017) will be fundamental in creating the safe space that will help create ethical and confident students.
Much research points to the importance of reflective practice being embedded within effective teaching, this is echoed within the Successful futures report (Donaldson, 2015). This report has been centric to my research. I identified effective behaviour and classroom management techniques to build quality into my future practice. Enabling me to meet the four purposes as well as work towards the five new teaching and leadership standards within ITT and beyond. 
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Appendix 1 
Critical Incident 1
	Date and time, year group: 22/09/2021 10:09 YR9


	Where and When: Context of the observation – subject/AOLE, general classroom context
Welsh, lower ability. Learning about 3rd Person and Music.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) 
Lesson had started (the observed school are very punctual with lesson start times– this is a school wide policy).
Explanation of lesson task was underway. 2 students walked into classroom 4 minutes late with no explanation or apology for lateness offered. 
Teacher: Where have you been
Students: To Toilet
Teacher: In my time?
(Silence from both students as they took their seats and still did not offer apology).
Teacher: Well, I will have 4 minutes from you at break 
(Teacher resumes clarifying objectives for the lesson)
Students do not seem surprised with this outcome and do not offer countenance to the proffered solution, suggesting that this is usual and expected if they are late and they accept their fate gracefully, quickly taking their seats getting their books out of their bags and joining in with the task preparation.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Classroom management / behaviour management. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
This appeared to be a regular strategy that was accepted by the class. This did not come across as unusual ‘consequence’ for such behaviour and the ‘incident’ was dealt with quickly and efficiently so as not to detract from the class learning. 
As a final note - the students were made to wait 4 minutes after everyone else left and did so with good grace. The teacher engaged with them during the time and reiterated in an open (friendly)manner that it was not acceptable to turn up late to his class and if they did there would be consequences. Replies of ‘yes sir’ resounded.






Appendix 2
Critical Incident 2
	Date and time, year group: 22/10/2021 10.30 YR9


	Where and When: Context of the observation – subject/AOLE, general classroom context

Welsh, Lower ability class. Halfway through session. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Students had been set individual tasks – task had been explained explicitly.
2 girls in second from front row were talking and the boy in front row was turning around discussing with them.
Very quickly the noise level in the room began to raise as several other pairs of students also being talking. Was this a knock-on effect? Discussion overheard was about the task and several students were asking about translations.
Teacher: Bring the noise level down. (Teacher waits a few seconds to see if students listen)
Most students cease talking but the 2 girls and boy at the front continue.
Teacher: (addressing only the 2 girls and boy) Why are you still talking?
Boy: Sir, the girls are being weird. (The girls look down at their books and offer no explanation)
Teacher: I have explained that this is an individual exercise and if you are not on task then you can stay after the session, I already have 2 students staying for 4 minutes.
All students duly return to task.
4-5 minutes later students are still on task and working well. Teacher than takes opportunity to praise the students
Teacher: This is the standard! – I’m really happy with this. Good! – Now that you all understand you are all doing really well!’ 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Behaviour management / Clarity of task/ scaffolding - do the students have the correct tools / knowledge to complete the work.
Were the 2 girls struggling for the right Welsh words to complete their ‘profile’? Was the boy in front helping them translate? 
Would the students have preferred/ benefitted by work in pairs to practice their Welsh on a peer and have some feedback / help?


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

During class activity, towards end of lesson.


Appendix 3 
Critical Incident 3
	Date and time, year group: 22/10/2021 10.45 Yr9


	Where and When: Context of the observation – subject/AOLE, general classroom context

Three quarters of the way through a lower ability Welsh lesson. Students were being called upon individually at random to translate a sentence from the board.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Student was asked to translate sentence.
Student: I can’t sir, I don’t know it.
Teacher: Give it a try, sound it out… (teacher then reminds the student of the context of that day’s session, which was 3rd person and music)
Student then reevaluates the question with this new unpinning and contextual reminder and attempts the question with more confidence. He answers the question correctly and is praised by the teacher for his successful translation. So buoyed by his correct answer, he sits up in his chair and offers to answer the next question when it is highlighted on the board.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Learning theories:
Context in application. Look into the theoretical underpinning of scaffolding as a pedagogical approach
Difference between not knowing and simply needing a little help/encouragement.

The importance of giving positive praise, giving a second chance to try and understand, being patient, encouraging deeper independent thinking. 

From the student’s viewpoint how being valued and rewarded and praised impacts future learning and engagement. Taking pride in themselves and their school.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was coming to the end of the lesson. Students may have been beginning to tire, thinking about moving on to the next lesson.





Appendix 4 

Critical Incident 4 – Used for share day presentation and assignment.
	Date and time, year group: 22.09.2021 Yr9. 11.25-11.55


	Where and When: Context of the observation – subject/AOLE, general classroom context

SCIENCE Lower-level ability group.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Observing a small group of lower-level students doing a practical session on blood spatter. There is a teacher and a support assistant present in a class of approx. 10 students.

Teacher has been explicit in her explanation that they are to watch her conduct the experiment and then in their groups of 2/3 reenact the experiment themselves, record their findings in their books and translate the subsequent findings into a graph. Graph paper will be supplied later. 

Teacher also openly discusses with the class (and the observers) how the students need to conduct more autonomous tasks in order to progress with their learning and highlights how her inclination to ‘over help’ them with their practical experiments may in fact be holding them back. 

From the outset one student has constantly interrupted with comments such as ‘I haven’t got a clue what you’re talking about’ (It is worth noting this student is the only girl in the class). Every time the teacher engages the students with further explanation or instruction, she sees this as an opportunity to grab the attention of others.
 
The students are all huddled together at the front watching the teacher perform the blood spatter experiment. The student uses this distraction as a chance to find a black marker pen and starts to draw lines up her arm. She quickly looks around to see if any of her peers or the teaching staff are watching, she is smiling and looks very pleased with herself. But no one has noticed (or have been told to ignore this behaviour in the past?). She takes this one step further and nudges the boy next to her to show him the lines up her forearm. He is not interested and does not react, instead turning his attention back to the teacher. As soon as she realizes she doesn’t have an audience she quickly deescalates her behavior, returning the pen to desk and pulling her sleeve down to hide the marks she has drawn.

As the individual experiments begin, she is keen to get to the ‘blood’ but first the students must set up a metre rule to measure the angle. She doesn’t want to wait and instead uses a pipette to drop some of the red ink onto another student’s hand (the same student she showed the pen on her arm) He duly ignores her again, carrying on setting up the experiment and after a quick check (she’s smiling again) to see if anyone is paying her attention, she settles once more when she realises nobody is.

As the experiments progress, it is clear that the group with the only girl is the messiest by far and there is much ‘blood’ on the paper and the table. Her partner in the experiment is trying to record the results but she is reluctant to sit still and complete this step.
The teacher engages with the student at this point and asks her if she would please distribute the graph paper to the other students. This would appear to be a tactic to engage the student and deter her from making any further mess. She clearly has a good relationship with the teacher and is happy to carry out the task. 

However, during her delivery of the paper, she can’t help but to ‘get involved’ in others work by either grabbing the pipette and spraying some more ‘blood’ on their sheets or offering comments completely unrelated to the task. 
The teacher again intervenes and engages with the student in a non-confrontational manner (they obviously have a positive history) 
Teacher offers comments such as ‘oh stop pretending you don’t like being in my lessons, when you come here, you love it really don’t you?’
The student stands in the middle of the room and contemplates this question, possibly looking for another outlandish answer but after a few seconds simply replies ‘no, not really’ and carries on with her task.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Behaviour management strategies
Additional learning needs such as ADHD, as attention span seems low.
Further investigation into home life due to constant need for negative attention. Looking at parental influence or is she a looked after child?
In line with Person centered planning – using the 4 principles of rights, choices, independence, and inclusion -does she have a 1-page plan in place?

Looking at the differences here in behaviour management strategies from Canter – who believes children choose to misbehave- so there is a need to catch them being good. 

To possibly a more appropriate and proactive approach such as Dreikurs Logical Consequences model whereby Teachers help children explore WHY they behave a certain way. By adopting this model would allow the child to explore their motives for their behaviour, in turn presenting the child with choices. They would then take this into practical application and learn through interaction with their environment. 

Daniel Goleman’s domains of emotional intelligence – self-awareness, managing feelings, motivation, empathy, social skills.

Look at Support Strategies from the Wellbeing Classroom project (Whittington et al, 2015) To ensure we are hitting all the markers; creating a safe/inclusive learning environment built on trust. We can consider teacher professional development. Ensure we are teaching social and emotional skills. Seek support from expert agencies where necessary. Include parents and participate in Teacher reflection.

Peer reviewed articles
Socialising role of logical consequences – Jean-Michael Robichaud 2019

The Role of Logical Consequences and Autonomy support in children’s anticipated reaction of anger and empathy – Jean – Michael Robichaud 2019


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Teacher clarified that she only attends sometimes but did not indicate if this was due to behaviour / attainment etc and observer did not get chance to investigate this any further with the teacher.

The observers were encouraged to ask the students any questions. This was one transcript. The teacher had clarified that there were other girls who attended the class, but they were not present on that day.
Observer: how do you feel about being the only girl in the class today? 
Student: I hate girls, I just want to punch them all in the face
Observer: Why would you want to punch them all in the face?
Student: Because they are all squeaky and annoying
Observer: Does that mean that you are squeaky and annoying then?
Student: No, I’m not squeaky, but I am very annoying.

At this point the teacher interjected and told the observers that the student was her ‘best naughty girl… she is naughty but my best naughty one’ 

Again no one seemed to be phased by this and the observer was left wondering if the class had been briefed previously on not giving this student the negative attention she seems to crave.

School is working on DR.ICE = Which has been rolled out to the entire school for teachers and students alike and has been linked to the school’s ethos/ values which are proudly displayed within the school Hall. 
Positivity, Perseverance, Ambition, Curiosity, Equity
 Very much using a whole school approach. Management are very proactive in incorporating the new Welsh teaching standards across the board. Encouraging transparency of goals and aims.
DRICE – Deepen Thinking. Role Modelling, Impact on Learning, Challenge and Engagement.
This new school wide philosophy requires teachers to incorporate all these aspects into the planning of their lessons and furthermore make this explicit to the students, so they are invested in and understand their learning outcomes, thus taking some of the responsibility and ownership of their progression. 

The new DRICE roll out in this school links in with the new 5 standards of teaching which has Values and disposition at its heart. Focusing strongly on the WHY teachers are conducting their lessons in certain ways, encouraging students to critically think about what and how they learn. 

The learning pit is a good example this– this is used for students to mark themselves on a pit where they are with their learning. Whether they are going down in the hole or whether they are on their way back up and out. 

In terms of where next? 

After some further reading and research and I would be keen to have a discussion with the class teacher as to the history/background of this student and dissect the strategies that are in place currently for managing her behaviour. The student evidently has a history of poor attention and challenging behaviour within the classroom, and it would be beneficial to know more about her personal and social circumstances and potential additional learning needs.

What I have learned is to ensure I know a student’s background well. Playing devil’s advocate; had I been a cover supervisor for example in that class, would I have handled the situation as well as the class teacher? I suspect I may have tried a more hard-lined approach from the outset, especially as it was a practical task involving others. After observing the interactions over the course of the lesson, I can already begin to see how a more conservative approach (more in line with assertive disciple. Von Leir 2004) would have potentially resulted in a higher level of disruption from the student and no trust would have been built.




















Appendix 5 
EXPERIENCE TEMPLATE

1. What did you do and why?
Describe your professional experience. You may wish to refer to your role or involvement, why you had engaged in this experience and the intended outcomes. You can also mention any particular professional standards you had chosen to focus on.

Observation only of Practical Science Experiment. Focus on behaviour of one student in particular, trying to gain attention of peers and teacher throughout experiment. Will use this focus for further research into Behaviour and Classroom management strategies. Pedagogy and Leadership skills of teacher vitally important to the outcomes and successes of managing the disruptive behaviour. Reflection has made me ask important questions of myself such as; what would I have done? How could I do it better in future practice? How could I limit disruptive behaviour from occurring?


2. What have you learned?
You might want to consider some of the following: why is this experience important or relevant? How does it relate to your overall learning, development and/or use of the standards? Did it meet the intended outcomes? Any lessons learned? What are the implications for colleagues and learners? How will you share what you’ve learned?

I will share this experience with my cohort and stress how I will need to understand the learner beyond the classroom. As an observer I am not privy to outside influences on her behaviour or any additional learning needs. The experience is important to understand how my behaviour can influence outcomes of such instances. I need to develop strategies to maintain positivity throughout my practice and project this within my classroom. I have learnt the importance of engaging activities and moving tasks along to continue with momentum and avoid boredom which can result in negative behaviour. I will need to tap into the five standards particularly collaboration as a trainee teacher. I will also have to extensively research effective pedagogy showing innovation and present strong leadership skills within my classroom whilst also adopting a positive and open approach in order to foster a safe and inclusive environment.  
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