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	[bookmark: cysill]Targed/Target 1
	Ensure that the entirety of your response seeks to answer your research question so that you can critically evaluate its impact in detail.
	In this essay I ensured that each sentence sought to answer the questions asked. I ensured I critically evaluated as often as I could. 
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	Revise Harvard referencing guidelines
	In this essay I undertook online research to ensure I refreshed my knowledge on Harvard referencing  




How a school develops one aspect of its SDP – a report that critically reflects on the actions, impact and evidence
Words – 2,648
Introduction
This study critically evaluates the measures one school (School X) has taken to implement the new additional learning needs (ALN) Act, a target in its school development plan (SDP). This study also evaluates the impacts implementing the ALN Act has had by reviewing published statistics. 
[bookmark: _GoBack]Through a literature review this study aims to develop understanding on how schools develop and the reasons for ALN reform in Wales. The study critically reflects on the impacts School X has had through developing their SDP. Lastly, through reviewing data and personal communications with School X it reflects on how it addressed the SDP target on ALN reform, its impacts, and ways forward.   
The secondary school, with an age range of 11-16, studied is based in Swansea East with around 60% of pupils living in the most deprived areas in Wales (Estyn, 2015). 33.6% of pupils receive free school meals (FSM). This is 15.3% higher than the local authority (LA) average (Wales Online, 2019). Despite this, it achieved ‘Excellent’ in its last 2015 Estyn Inspection (Estyn, 2015). Of its 732 pupils 6.3% are statemented and 13.3% are school action plus. Some of these pupils are taught within a special teaching facility, with specialist teachers (C. Burton, personal communication, March 2, 2020). 
Literature Review
To develop, a school must firstly consider its mission, vision, and aims (Al-Ani & Ismail, 2015). Mission statements indicate priorities and school community goals, which can have positive impact on learner achievement. Aims highlight behaviours and achievements that schools wish to accomplish (Kampen, 2019). Stakeholders such as parents, staff and community members collaborate to produce them, from which, the SDP is produced (Kampen, 2019).     
Schools must also consider their surrounding community and be flexible to its changes. Using a schools community increases its chances of success (Kretzmann, 2016). Morris (2015) supports this, stating that a school’s success is partly due to the community links the school builds with alumni networks, universities, businesses and contributories. Schools must also consider the life of their pupils out of school. Leroux (2015) found that working-class families picked schools based on them ‘feeling like home’ to avoid rejection and failure. Mapp (2003) also found when parents have caring and trustful relationships with a school; it enhances their engagement in their child’s education. When stakeholders (such as those suggested by Morris (2015) and parents/carers) see positive outcomes from their investment into the school it is likely to encourage them to continue, strengthening relationships, which in turn, grows a schools’ success.   
The importance of self-evaluation in schools has grown in importance since the 1980s as schools determine what is good and what should be better (Bij et al. 2016). Self-evaluation in Welsh Government (WG) has likely highlighted the academic attainment differences of ALN learners in Wales compared to the rest of the Welsh learner population (Welsh Government, 2018). For example, in 2014 a 36.5% difference existed between ALN pupils achieving Level 2 (equal to 5 or more GCSEs A*-C) than all Key Stage 4 (KS4) pupils in Wales (National Assembly for Wales, N.D). In 2015, this gap increased to 37.7% (Dauncey, 2016). Rogers (2007), whilst collecting qualitative research from parents with ALN children confesses, the desire for schools to make everyone fit within certain criteria does not happen in practice. In one case parents stated the school senior leadership team (SLT) “couldn’t be bothered,” suggesting that secondary level mainstream practice is less likely to work where there are obstacles such as class size and differentiation. This is likely to be part of the reason why there is such an attainment gap between ALN and mainstream pupils. Busby (2019) supports this claim, stating that, mainstream schools should be incentivised to admit more ALN pupils, as parents are losing confidence in the sectors ability to cater for their children. The education system is comparable to the Marx (1880) approach here with society functioning for the benefit of the elite, thus reproducing inequality (Thompson, 2015). Social Mobility Commission (2019) suggests this is the case for working class parents with ALN children. They reported more needed to be done to support the most vulnerable, stating middle class citizens are supported while the most disadvantaged are left behind.  
A new legislative framework in Wales supporting ALN pupils has been created. The Additional Learning Needs and Education Tribunal (Wales) Act 2018 (ALNET) will be implemented in September 2020. It aims to address the gap between ALN and mainstream pupils, and increase learner support. It introduces individual development plans (IDPs) to replace various SEN plans, in which learners participate in the planning process. This pupil centred (PC) approach is likely to encourage ALN pupils to engage more with their learning. Walker (2008) supports this, stating that, learners who shape their own learning benefit by having increased motivation, improved relationships with educators, and greater achievement.    
ALNET seeks to improve collaboration and information sharing between agencies and stakeholders to identify and address needs earlier. It looks to advance workforce development, upskilling SEN Co-ordinators to ALN Co-ordinators (Welsh Government, 2018). Over time, SENCo roles have grown in importance, as governing bodies such as Ofsted bring ALN into the spotlight. Ofsted, similar to Estyn, aim to have many ALN students back in mainstream classrooms (Sobel, 2016), as such ALNCo’s will be equal to heads and deputies (ALN Code of Practice, 2017). 
Developing an Action Point
Strategic plans for school improvements are channelled through SDP’s. This process involves presenting the schools objectives, along with supporting information such as those responsible for a particular plan/target (Education Authority, 2020). Table 1 shows an example. 
Table 1: Example of SDP strategic target (School X, 2018)
	Development Area
	Responsibility
	Outcomes/ target
	Professional Development Needs/ monitoring procedures
	Source of Finance and Cost

	Empower leaders at all levels to effectively respond to WG priorities (LNF/DCF/ Donaldson/ALN bill
	Headteacher/ SLT /Extended Leadership Team/ Literacy Manager/ Numeracy Manager/ DCF Manager/ ALNCo
	Staff delegated responsibility to take the lead for key WG priorities 
	Professional development needs identified, addressed and monitored through Performance Management cycle and Extended Leadership meetings. 
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Skedsmo and Huber (2019) found that SDPs are formed via an inclusive bottom-up approach as top-down approaches can have less positive outcomes that de-professionalise teachers. A functionalist perspective sees society as a complex system whose parts together promote solidarity and stability. Similarly, the SDP could be seen as the driving force uniting school colleagues and stakeholders to work as one. Therefore, a top-down and bottom-up approach combined will likely create clearer plans. Vargo (2013) further implies education is an open system constantly needing to adapt with its community. Top-down approaches work well in closed systems like private sectors where problems are generally clear, but, in education where focus objectives and demographics change frequently a bottom-up approach is also needed to ensure those who see changes first-hand provide insight that will shape school development. 
School X adopts both approaches; meetings with teaching staff and pupil voice groups ensure ideas of those at the bottom are put into the SDP, as well as the thoughts of the SLT. This is likely to have supported School X achieving ‘Excellent’ by Esytn. Esytn (2015) stated that, ‘pupil curriculum leaders’ evaluated programmes of study and made decisions about their learning that underpinned success. The regular meetings also carried out between middle leaders and the SLT also ensures thoughts are shared from the department and vice versa.  
School X measures the impact of its methods in various ways; these processes help to form SDP objectives. Objectives are formed when whole school self-evaluation forms are completed through pupil voice groups. Objectives are also formed when departments and whole school meetings occur to evaluate where they are in for example, processes of reform. Haile (1984) highlights the advantages of self-evaluations such as improvements to exam results and developing a more cohesive staff approach. However Haile (1984) also recognises the disadvantages, including, the time and energy spent by the SLT and dangers of it causing general anxiety in teachers. 
School X has used the evaluation forms completed by pupil voice groups to make changes to the scheme of learning, uniform and lunch provisions, likely to have improved pupil engagement and enjoyment in school. This is reflected in the improvement in attendance from 1-2* to 4-5* over the last several years (Wales Online, 2019). Pupil and parent questionnaires through events such as parents’ evenings have further provided opportunity to evaluate stakeholders’ thoughts on wellbeing provisions, and attitudes to learning. The questionnaires have informed development planning in areas such as provisions, staffing, and the curriculum (SDP, 2018). Results from these actions for example, can be seen in the increased pupil, teacher ratios from 14.3 to 17.9 from 2016-17 (Wales Online, 2019).
School X’s SDP shows they recognise the importance of stakeholder engagement to improve pupil achievement. Parental revision and homework support sessions demonstrate this. Monitoring of parental engagement is through appraisal, senior pastoral, and pupil progress teams (SDP, 2018). School X’s SDP also shows they recognise the importance of using stakeholders to maintain low NEET levels (Not in Education, Employment or Training). The target of further enhancing opportunities to engage with businesses, and external agencies is met by the KS4 manager. School X maintains connections with non-traditional pathway companies such as Inspire, and those who can provide apprenticeships such as the military, TATA steel, and public services. Estyn recognised School X’s low NEET level, indicating the effectiveness of this SDP objective. Emilie (2013) however, highlights problems with stakeholders such as poor communication, personal commitment and timing problems with school hours hindering effectiveness. School X could further improve stakeholder commitment by having a dedicated staff member focusing on stakeholder engagement to ensure the issues raised by Emilie (2013) are minimalised.   
School X measures the impact of its strategies through data analysis, which forms further SDP targets. For example, through analysing KS3 basic skills data for literacy and numeracy intervention (an SDP objective) the SDP developed another target to maintain/improve standardised scores for National KS3 Tests. In another example, the SDP stated the need to analyse behavioural data to determine which teachers required Management of Actual or Potential Aggression training. Therefore, it is using data to support its staff development. School X, through analysing, tracking, and monitoring FSM pupil data against global target grades, recognised continuous improvement was needed in this area. This was implemented by improving specialist support to those with social, emotional and behavioural difficulties (SEBD), and maintaining a highly effective system in attendance monitoring (SDP, 2018). Statistics suggest these interventions have been effective whereby, A*/A grades of FSM pupils has increased yearly since 2015, increasing 2.5% from 2017-18 (Wales Online, 2019). 
School X could develop stronger connections with network schools which would support SDP targets and provide new ones. For example, a school within School X’s network uses the strategy “Wait, Check Your 8” to address literacy skills. This school also runs an “Empathy Lab” to develop pupil’s empathy skills and encourage reading. Both of these strategies have been shown to be effective (L. Carol, personal communication, November 27, 2019). School X undertakes extra-curricula’s such as STEM Club and Green Team that network schools could benefit from. Therefore, developing more of a relationship with network schools would benefit all.
Reflections
To meet the SDPs target of implementing ALNET School X first changed the role of SENCo to ALNCo. With this role came new strategies for determining ALN pupils. Previously, baseline data from primary, CATS, and teacher judgements formed this conclusion. Now, more data is analysed, for example, behavioural data. If behavioural instances accumulate above a particular level ALNCo now investigates potentially underlying ALNs. Vulnerability Assessment Profile data for pupils who, for example, are categorised as ‘looked after’ is now used from the LA to highlight potential emotional interventions. Upon entry to the school pupils sit further CATS tests, ALNCo now investigates this data. Those with below average scores receive appropriate intervention (C. Burton, personal communication, March 2, 2020). Similar to School X’s data analysis procedures in other areas to ensure progression, it is clear this is now practiced in the ALN department. 
The literacy and numeracy managers within the school now heavily consider ALNET. Interventions once considered by subject departments now involve the ALNCo (C. Burton, personal communication, March 2, 2020). WG statistics show this strategy is having positive outcomes, as statistics across Wales show a 1.5% increase from 2017-19 in ALN pupils achieving level 2 in English/Welsh and maths. WG statistics also show a 1.1% increase in SEBD classed pupils achieving 5 A*-A from 2017-19 (StatsWales, N.D). Further maintaining strong relationships between the ALNCo and subject departments will mean these statistics continue to improve, and the gap between ALN and mainstream pupils will decline.  
School X now identifies ALN pupils earlier as the ALNCo builds strong connections with its cluster primaries. Identifying these pupils as early as Year 3/4, they set in place individual education plans (IEPs) by Year 5/6. Connections between the transition co-ordinator and ALNCo have also strengthened, ensuring smoother transitions of ALN pupils into secondary (C.Burton, personal communication, March 2, 2020). School X could strengthen this process by hosting events in the school that bring ALN pupils from cluster primaries together more often. Making these connections between pupils and the families earlier is likely to build more trusting relationships between stakeholders and further develop the department.  
School X measures its impact regarding ALN reform in various ways. Termly, teachers feed their assessment data into IDPs and have meetings with the ALNCo on how the IDPs are working for them in class. Close monitoring of attendance, and behavioural instances especially with SEBD pupils is undertaken. Test results are re-analysed to see if interventions are positively impacting pupils. Self-evaluation schedules then guide the ALNCo in determining next steps for pupil progression (C. Burton, personal communication, March 2, 2020). School X has seen an improvement in attendance of ALN pupils (Wales Online, 2019; C. Burton, personal communication, March 2, 2020). It is likely that having these tight measures in place has supported this outcome. School X could improve by getting the pupils to also undertake termly self-evaluation forms that could feed into the IDPs to keep them familiar with the targets they set themselves.    
Developing IDPs through a PC approach has improved stakeholder involvement. With learners shaping their education it has formed stronger home links with parents/carers, and further built confidence and resilience in pupils (C. Burton, personal communication, March 2, 2020). This supports Walker’s (2008) statement that PC approaches lead to improved achievements and relationships with educators. 
The team around the pupil has helped tailor these new IDPs. This team includes parents/carers, a specialist practitioner, the pupil’s teacher, educational psychologist and ALNCo. Time and expense are problematic here. However, personal communication with School X, and data presented from Stats Wales (N.D), shows a size decrease in the attainment gap and that increased learner support has positively affected pupils. School X should therefore continue to meet all aims of ALNET to accumulate more statistics. From this they can decide to reduce actions proving less beneficial.    
School X could benefit from putting on events involving ALN pupils and parent/carers separate from mainstream pupils. This would strengthen relationships between stakeholders before PC meetings. Currently, limited opportunities exist for parent/carers to develop trust in ALN staff without the presence of mainstream pupils. Studies show some parents feel daunted by the prospect of review meetings, especially if the parent/carer has poor literacy skills (Welsh Government, 2014). Therefore, developing trusted relationships through less formal, smaller events would improve stakeholder engagement.   
Conclusion  
SDPs drive schools in meeting overall aims and visions realistically. Self-evaluation and data analysis to measure impacts mean new targets are developed to drive progress. SDPs help to take measured steps in tackling challenges including curriculum reform. This study has developed my understanding on why reform was needed in Wales regarding ALN. I developed understanding on how ALNET is being met, the struggles schools face implementing it, and what could be done differently. 
In future practice, I will engage with the ALNCo if I feel a pupil could benefit. If teaching a pupil on an IDP I will discuss with the ALNCo how I could best meet their needs, and meet with them regularly to discuss progress. To address needs accordingly I will look deeper into what I would expect to see at different levels of ALN. I will engage fully in the SDP of future schools I work in to understand and help meet its aims. 
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