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Assignment title

Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.
Use ICT skills developed within the module to present your findings.











































Introduction 

[bookmark: _GoBack]Inclusive education originated in schools whose pupils had special educational needs (SEN) (National College of Teaching and Leadership) and inclusive schools were those that had a high percentage of children with SEN (Dyson et al, 2004, p. 10). However, as Wales becomes an increasingly diverse region, it is important that schools allow children to be ‘full and active, caring and sensitive members of society’ (Ekins and Grimes, 2009 p131). Therefore, inclusive education is now ‘a process… to include all children and young people’ (Welsh Government, 2016, p.2) and not just SEN pupils. The Welsh Government is continuing to ensure that education is inclusive with the introduction of Successful Futures - which is structured with inclusivity as its foundation (Donaldson, 2015). It aims to produce ‘Ethical, informed citizens who respect the needs and rights of others as members of a diverse society’ (Donaldson, 2015, p.30). Although the government is constantly adapting its policies to ensure inclusivity in schools, it still remains ‘...an ongoing process…’ (Welsh Government, 2016, p.18) to ensure that all children in Wales live happy, healthy lives, in keeping with the United Nations Convention on the Rights of the Child (UNICEF, 1989). 

Throughout this response, theories and research on inclusive approaches, as well as adaptations to teaching and learning in Wales, will be critically discussed in order to develop a broad understanding of the methods implemented. Specifically, approaches to supporting the needs of children who live in poverty and attend primary schools in Wales. The writer will take an in-depth look at the potential connection between poverty and the attainment gap, and how the education system can support children whose learning may suffer as a result of their home circumstances. 

In order to obtain a deeper understanding of different groups of children, the writer and three colleagues selected four groups to research individually. This included children with learning difficulties, disabilities and other additional needs. After discussing the key points raised in the research, combined with personal opinions and experiences, the group decided to focus on poverty, and how financial stability can be seen as an additional need. Further research was completed into different aspects of the relationship between poverty and education, resulting in the group selecting poverty and the attainment gap to be the focus of their attention. 
To support the investigation into poverty and its impact on learning, the group produced a questionnaire. In creating the questionnaire, the group used a five-step research-based guide to ensure that the questions were suitable, unbiased and would provide useful results (Harlacher, 2016). If such a guide had not been used, the questionnaire may have produced ‘inaccurate data and faulty decisions’ (Harlacher, 2016, p. i). Prior to the questionnaire being sent to the research sample, a pilot study was conducted to assess the reliability and validity of the questions (Jack and Clarke, 1998). Feedback was provided by colleagues from other groups and considered carefully before proceeding. The qualitative and quantitative data collected from the research sample enabled the group ‘to discover what people think and feel’ (Flanagan et al, 2015) on the topic of poverty in schools. Once analysed, the quantitative data allows comparisons to be made and conclusions to be drawn, whilst the qualitative data provides an insight into the participants’ opinions on the subject (Flanagan et al, 2015, p. 148). The writer will use the results of the questionnaire, personal experience from placement and secondary research from various sources to formulate a response. This multi-method design is known as triangulation and allows the writer to discuss different viewpoints and form enriched conclusions on the topic (Jick, 1979, p. 8). 
The questionnaire was distributed to 18 schools in South Wales, across 8 different local authorities, in order to obtain a reliable cross-section of schools in Wales (see Figure 1). Unfortunately, the small number of responses received means that only 3 local authorities are represented in the final data set, a much narrower cross-section than the group intended. The questionnaires were sent along with a letter to the headteacher (Appendix 1) and the participant letter of consent (Appendix 2). The letter outlined; the purpose of the research, the role of the participants within the study, their option to withdraw at any point, and confidentiality regulations which adhere to the Data Protection Act 2018. The participants were informed that their anonymity would be upheld throughout the research process, and the steps taken to ensure this were provided. Figure 2 shows the percentage of responses received according to job title - unfortunately, no responses were received from teaching assistants (TA), which the writer believes would have been beneficial. In hindsight, the lack of responses from TAs may have been due to their lack of access to personal computers in school, which could have been resolved by sending paper copies as well as the digital. However, it was made clear within the letter that papers copies were available upon request. 
The writer will analyse the information obtained from the questionnaire and use this analysis to aid their response to the discussion on inclusion and poverty within schools. 
[image: Forms response chart. Question title: 1i. Which local authority is your school situated?. Number of responses: 8 responses.]Figure 1.
Pie chart to show the local authorities of participants. 
Figure 2. 
Pie chart to show the job title of responders to questionnaire.
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The phrase ‘stubbornly high’ has been used to describe poverty among children in Wales (Welsh Government, 2015, p1) and despite various strategies being put in place, it has shown no sign of decreasing significantly. Statistics show that between 2013/2014 and 2017/2018, the figure decreased by 1%, from 29% to 28% (Welsh Government, 2019). This equates to 1 in 3 children living in poverty, a much higher proportion than any other country in the United Kingdom (Save the Children, date unknown). Given these statistics, the Welsh Government’s goal of ‘eradicating’ (Welsh Government, 2015, p2) poverty among children in Wales by 2020 seems unattainable - it is suggested that it is more likely to be achieved by 2027 (Child Poverty Action Group, 2012, p8). However, some have predicted that the percentage of children living in poverty will increase drastically to 39.2% by 2021/2022, (see Appendix 3) (Pearce and Johnson and Thomas, 2018). The writer is of the opinion that, with the current strategies and action plans in place, the situation will not regress. 

In order to ensure that help is given to those most in need, the population must be categorised into those who are living in poverty, and those who are not. The method used by the Welsh Government to do so uses ‘relative income’ after housing costs (Welsh Government, 2015). This is known as relative poverty (Children in Wales, 2018) and is used across the United Kingdom, and in other countries worldwide. Willis, an American Educationalist, refers to poverty as the ‘lowest 10% of the population per capita income’ (Willis, 2009, p120). Therefore, according to government procedure, ‘poverty’ is determined solely by monetary factors. Yet, when educational staff were asked to define poverty, some of their responses included discussion of other factors, aside from financial ones (Appendix 4). The 2011 Child Poverty Strategy defines poverty as:
‘A long-term state of not having sufficient resources to afford food, reasonable living conditions or amenities or to participate in activities (such as access to attractive neighbourhoods and open spaces) that are taken for granted by others in their society’ (Welsh Government (2011) quoted by Welsh Government, 2015, p.5). 
The concept of poverty therefore seems to be broader than just a measure of household income. It can be experienced by children who do not have access to attractive outdoor spaces to play in, which other members of their society take for granted. From a teaching perspective, there are certainly factors that must be taken into consideration that do not concern money. 


Inclusive Approaches

One of the strategies put in place to aid families living in poverty is the Free School Meals initiative (FSM) by the Welsh Government, available to children who meet a certain set of criteria. This is in keeping with Article 26 of the UNCRC, which states that ‘Governments must provide social security, including financial support and other benefits, to families in need of assistance’ (UNICEF, 1989). This assistance could be in the form of FSM, income support, programs such as Flying Start or Families First (Welsh Government, 2018). It could also be through the Child Poverty Strategy 2015, which aims to help families from as early as conception, to reduce the cycle of child poverty (Welsh Government, 2015). 
The government uses FSM statistics among children as an indicator for those living in relative poverty (Egan, 2013). However, according to The Children’s Society, there are 55,000 children currently living in poverty who are not registered for FSM (The Children’s Society, date unknown). This calls into question the reliability of FSM as a primary indicator for relative poverty in children, and it has been suggested that it is only used for convenience, since there is no other indicator that is widely available across the country (Perry, 2010, p.1). One of the main issues with using FSM as the primary indicator is that it only measures relative income, and only uses the data of registered students, as opposed to all eligible students, see appendix 5 (Perry, 2010, p.3). Perry suggests that the use of Multiple Deprivation Measures, an approach used in Northern Ireland, would allow for a more rounded view of deprivation as it addresses several different areas (Perry, 2010, p.6). The Children’s Society also suggests a ‘multidimensional’ approach to child poverty; however, they suggest it be used alongside current procedures which they deem to be appropriate (The Children’s Society, date unknown). 

FSM has always been closely linked with attainment. The government uses statistics from this initiative to compare the academic achievements of students who are FSM-eligible, and those who are not (Taylor, 2017). Reports from Estyn show ‘a strong statistical link between poverty and low educational attainment’ (Estyn, 2014, p.2). Yet, results from the participants of the questionnaire show a clear divide in opinion when it comes to whether or not there is an attainment gap in their schools due to poverty (see Figure 3). When asked to elaborate on their responses, one participant noted that a divide did not exist and that FSM pupils were achieving their expected outcomes (Appendix 6). This suggests that there must be a combination of several factors which dictate attainment and learning development. However, despite this data, it is still widely recognised that children who receive FSM are less likely to achieve their expected level at the end of Key Stage 1 (Taylor, 2017). This is further supported by Perry, who states on average, children from families with lower incomes are less likely to achieve (Perry, 2010). 2011 GCSE results showed that only 21% of students who receive FSM achieved five C grades or above, compared to the 55% of children who do not receive FSM (Egan, 2013, p.4). Therefore, there is statistical evidence to support the idea that FSM students achieved lower grades in 2011. However, when attending placement at a local primary school in 2019, where more than 40% of pupils were claiming FSM, there was no clear divide. Attainment groups were mixed, and the majority of FSM children were achieving their expected grades. Figure 4 shows that in all cases, at least 60% of pupils who receive FSM were achieving their expected outcomes/levels for Literacy and Numeracy. However, the writer does take into consideration the small sample size, which is of course not representative of the nation’s child poverty crisis. 
  




Figure 3.

Pie chart to show the extent to which participants agree that there is an attainment gap caused by poverty in their school.
[image: Forms response chart. Question title: 17. National Statistics Wales(2018) show a 9% decrease in an attainment gap between those eligible for free school meals and those who are not, within the core subject indicator. In your school, would you agree there is an attainment gap caused by poverty?. Number of responses: 8 responses.]Figure 4. 

A graph to show the number of children in a participant’s class, receiving Free School Meals (FSM) and those children achieving their Literacy and Numeracy outcomes/ levels. 




























In contrast to the data in Figure 4, Figure 5 shows that 87.5% of participants were of the opinion that poverty has affected their students’ learning and progress in the area of Language Development. This is an area of development that relies heavily on primary caregivers (Jensen, 2009). Therefore, if parents/guardians do not possess adequate language skills, the development of their children will be affected. This can in turn have a negative effect on other aspects of learning, as ‘Language is made up of different forms and skills which include speaking and listening, reading, writing, thinking and observation’ (Welsh Government, 2017, p.29). This implies that the successful development of literacy skills can rely on the language skills built from a young age with family, peers and teachers (Doherty and Hughes, 2014, p. 317). It is therefore important to frequently assess children against the outcomes in Foundation Phase, to monitor any potential delays in language or literacy development (Welsh Government, 2017, p.29). Responses from participants in the questionnaire showed that 87.5% of staff use ‘in-class support’ and ‘Reading Recovery’ as methods of inclusion, above other options (see Figure 6). These are both methods that can support children with delayed language or literacy development. Reading Recovery (RR) is a short-term intervention that provides one-to-one support for children ‘aged five-six, who are the lowest literacy achievers amongst their peers after their first year of school’ (Welsh Government, 2012, p. 1). Children who come from lower economic backgrounds are a target group of research that has been conducted, as results have shown ‘persistent links between economic deprivation and literacy difficulties’ (Reading Recovery Europe, 2018, p.10). Results have shown that in 2017/2018 58.2% of children who completed the programme made ‘sufficient progress’ and were meeting reading targets similar to their peers (Reading Recovery Europe, 2018, p.12). Unfortunately, the cost of such an intervention is particularly high as teachers must receive special training, with the average price per teacher being £1,200 (Welsh Government, 2012, p. 3). However, the educational benefits of receiving one-on-one teaching justify the great financial expenditure. Evidence shows that one-on-one tuition can accelerate ‘learning by approximately five additional months of progress’ (EEF, 2014). This suggests that inclusive methods such as the RR intervention make a significant contribution to closing the attainment gap for children’s reading age in the classes that implement it - an idea further supported by Lexia. Lexia Learning, an inclusion method suggested by a participant (Appendix 7), is a digital software that also develops students’ literacy skills. Research has shown that within schools that use Lexia, there is a ‘sufficient increase’ in comprehension, reading accuracy and spelling (Brooks, 2016, p. 69). Again, there are financial concerns associated with this programme as it involves each child having access to an iPad. From personal experience of seeing Lexia in use, it seems to be less effective in reducing the learning gap between children, when compared to RR. Although it could be used as part of a one-on-one tuition session, Lexia is an interactive app intended for children to use individually. Therefore, the writer is of the opinion that RR is a more effective intervention to bring children to the expected level of achievement, as it can be utilised well in a one-on-one scenario. 
 
Figure 5.

A graph showing responses to the question ‘Which of the following educational barriers, or challenges, impact pupils from a low economic background within the class?’














Figure 6.

A chart to show responses to the question ‘What methods of inclusion do you use within the classroom for children from a low economic background?’












In order to help schools ‘improve outcomes for learners eligible for FSM’ (Welsh Government, 2015, p.3) with interventions such as RR, the government introduced the Pupil Development Grant (PDG), previously known as the Pupil Deprivation Grant, and School Effectiveness Grant (SEG). The PDG provides schools with £1,150 for each child who either receives FSM or is a looked-after child (Welsh Government, 2015, p.3). Funding does not necessarily need to be spent on individuals - it can be used for whole-school approaches, resources and staff (Welsh Government, 2015). An evaluation of PDG in 2015 showed that FSM pupils displayed an increase in educational development over time, however the introduction of PDG showed no significant impact on these results (Welsh Government, 2015, p. 66). If the government funds are not allocated appropriately to those who require additional support, the impact will of course be lessened. Participant responses showed that 12.5% of schools ‘occasionally’ use funding from PDG for children from low economic backgrounds, while 87.5% ‘always’ did (Figure 7). Cases where the PDG funding is only ‘occasionally’ allocated to these children could result in outcomes such as those in the 2015 evaluation.   
Figure 7.

Pie chart to show the amount participant schools use government funding to support children who live in poverty.
[image: Forms response chart. Question title: 13. Are these grants used specifically for children from a low economic background?. Number of responses: 8 responses.]
A review of the interventions used by primary schools throughout Wales deduced that a model which interlinks leadership, parental engagement and teaching and learning could contribute to reducing the attainment gap between learners (Egan et al, 2014, p.4). Parental engagement interventions such as Springboard Family Support Project, a method of inclusion discussed in question 9 of the questionnaire (see Appendix 7), has shown positive results - children were generally happier with improved school performance after taking part in the programme (McKeown and Haase and Pratschke, 2001, p. 111). The local project aims to bring families and children together with fun and engaging courses that teach new skills to all participants (Phillips, 2018). Figure 5 shows that 100% of participants selected ‘lack of parental involvement’ as a barrier to learning faced by children from low income backgrounds.
Additionally, government reports indicate that ‘pupils from low-income households are most likely to benefit from programmes that effectively engage parents/carers.’ (Welsh Government, 2016, p. 6) Further to that, ‘parental engagement… has a significant impact on a child’s outcomes and aspirations’ (Welsh Government, 2013, p. 29). Both of these points strongly advocate for the continued implementation of projects such as Springboard. Naturally, there is conflicting evidence to suggest that, in Early Years Intervention, the involvement of parents does not enhance the benefit for learners (EEF, 2014, p. 26). However, this only refers to Early Years - it can still be inferred that as the child gets older, interventions like Springboard are beneficial to the learner with one of the end results being a reduction in the attainment gap. Other government projects, such as Rewriting the Future, aim to work in partnership with parents/caregivers from Foundation Phase onwards to provide help and support where necessary (Welsh Government, 2014). In addition to this, one of the 3 strategic objectives of tackling child poverty in Wales is to increase the skills of parents, so they can use these skills to support and encourage the education of their children (Welsh Government, 2015). Although these government initiatives to improve parental engagement have proven to be effective, and are supported by research suggesting that it is an important factor, there is still work to be done. One of the participant responses to question 19 of the questionnaire (Appendix 8) showed they would like to see more initiatives with parents and families. This suggests that although some schools have programs in place that are working successfully, not all schools are experiencing such benefits and thus there is more work that needs to be done. 

Reflection 

Upon reflection of the research process, the pilot study, which was sent to other groups of colleagues, was highly beneficial. It advised the group on the best use of qualitative and quantitative data, and provided an insight into possible outcomes (Van Teijlingen, 2002). Particular areas of improvement included one question which was better presented in a multiple-choice format, and one which required some alteration to the wording to make it more understandable and politically correct. Each of these points were addressed and the progression can be seen in the 3 drafts of the questionnaire provided in the folder. Although the pilot study allowed for improvement in the wording and format of the questionnaire, unfortunately, the sample was not of primary school staff, so the content of their answers was not useful.  
[bookmark: _gjdgxs]The most prominent issue with the data gathered from participant responses was the sample size. Despite the questionnaire being sent to 18 primary schools across South Wales, only 8 staff members responded. This meant that the data was not an accurate representation of educational staff statistics and opinions across South Wales, and that the results were ‘less conclusive’ (Deziel, 2018). Although it was of great benefit to see a difference in opinion, some answers were generally inconclusive, making a discussion and response difficult. In order to improve the sample size, there were a few steps that could have been taken. For example, the questionnaire could have been sent to more schools, which would increase the chance of a high volume of responses. A reminder email could have been sent out the day before the response deadline, of course making sure that the ethics protocol was adhered to. Alternatively, paper copies could have been sent out which may have increased the likelihood of a response from educational staff with no access to computers. 
[bookmark: _7aosxtjckl4f]The writer is of the opinion that it would have been better to include more education-based methods of inclusion, as opposed to those relating to clothing and nutrition. Although these are important methods of inclusion, which understandably help towards education, in terms of discussing the attainment gap, it would be prudent to look exclusively at intellectually motivated approaches. 
[bookmark: _c8lwjke9a9tm][bookmark: _g1ygoudpenki]Conclusion 
After carrying out this study, the writer can say that for children living in poverty, the teaching and learning environment is a complex and challenging area. A poverty-stricken home life can have unavoidable impacts on both their mental and physical health, and on their self-esteem and development. All of these factors will subsequently affect their education.  
[bookmark: _2r05dcoouijm]Within this response, the writer has used analysis of the data gathered, research obtained and teaching experience to critically discuss the inclusive approaches highlighted in the answers from participant schools. Parental engagement is a prominent intervention which can have long-term positive effects on educational achievement. Educating parents on how to help both themselves and their children could benefit not only the child, but the whole family life. This could subsequently have a positive impact on society as parents are provided with the necessary skills to manage a job while maintaining a happy, healthy living environment for their children. 

Research has been discussed which suggests that classroom strategies to close the attainment gap between children who receive FSM and those who do not are in fact effective. However, the attainment gap shows little sign of reduction. Child poverty in Wales remains high, despite it being one of Wales’ top priorities since 2010 (Egan, 2013). Therefore, current strategies and inclusive measures are clearly not as effective as they should be. If, on average, in-class methods are deemed to be effective, then perhaps it is not the ability of the child, but their mindset and outlook on school and achievement that needs work. It is of utmost importance that all children are aware of their potential in order for them to succeed. 

When discussing inclusive education, Booth and Ainscow said ‘Inclusion involves change’ (Booth and Ainscow (2002:3) quoted by National college for Teaching and Leadership). This suggests that society, schools and teachers must constantly be able to assess, adapt and re-evaluate. The needs of a child are unique to the individual and are often changing as their environments change and their brains develop. For this reason, the writer is of the opinion that teachers are the most important factor in ensuring needs are met inclusively. They have the ability to understand, adapt and develop for each individual need a child may have.  
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A graph to show the estimated percentage of children living in poverty, 2019-20 to 2020-21
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Appendix 4. 

Participant responses to question 3 ‘How would you define poverty?’ 
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Appendix 5. 

The key issues of using FSM as a measure of poverty. 
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Participant response when asked to elaborate on the question ‘In your school, would you agree there is an attainment gap caused by poverty?’ 
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Appendix 7. 

Participant answer to question 9i. regarding methods of inclusion used within their classroom. 
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Appendix 8. 

Participant response to question 19 ‘Do you have any recommendations for school initiatives you would like to see in place in the future?’
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Letter to Headteacher

We are a group of students currently enrolled on the BA Primary education with QTS course and are
required to create 2 group rescarch project aiming to gain insight on teachers experiences and opinions
regarding poverty and the attainment gap. The research will explore school staff perspectives and
belicfs on the impact of poverty on educational aftainment. The rescarch will also explore teacher
beliefs on the effectiveness of school initiatives aimed to mitigate the effect of poverty on student’s
attainment. Your school will have the opportunity to complete an anonymous questionnaire. The
survey consists of 27 questions and is completely voluntary. Potential bensfits of participation will be
identifying the strengths and success of school inifatives resulting in feclings of success and
accomplishment. A potential benefit of participation is the identification of good practice, affirming
the value of the work that s conducted.

Al records of participation will semain anonymous and confidential. Only the group and our lecturer
will have access to the information. Data will be stored within University servers, afier the 30% of
April 2019 all data will be destroyed. Electronic files will also be deleted. Information about the
project will not be made public in a way that identifies individual participans

Contact information about the study: If you have any queries, or would like further information about
the research project, please contac:

Etain Adams at 1701972@student uwtsd.ac. uk
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Questionnaire to assert further knowledge of
the effects of poverty in the Primary Education
sector.

Participant Letter of Consent

Purpose : We are a group of BA Primary Education with QTS students from the University of Wales Trinity St David and we
have designed a research project aiming to gain insight on teachers experiences and opinions regarding poverty and the
attainment gap. The research willinclude opinions on the effect poverty has on learners, different school initatives used
which you believe reduce the educational barriers relating to poverty. You are being invited to participate because you are
 primary school practitioner.

Study procedures : During this study you will be asked to complete a questionnaire consisting of 20 questions and we
would greatly appreciate your assistance. You may choose not to answer questions for any reason. Should a physical copy
of the questionnaire be completed, please retumn questionnaires to the address written on the envelope provided
Participants should not return the questionnaires directly to (me/us). Please do not provide any identifying information
about yourself and others on the questionnaire. There are no known potential risks.

Confidentiality - Please do not identify yourself on the questionnaire. We will ensure all questionnaire responses will

remain confidential. We will endeavour to ensure anonymity wherever possible. There is a possibility of identification [+]
based on handiwriting. Paper copies of the questionnaire will be destroyed immediately following use within research. The

data will be stored according to the GDPR 2018 guidelines. T
f you have any concens during this research, please contact: m

Etain Adams at 1701972@student uwtsd.ac.uk

Contact for information about the study: The results of the study will be published as an assignment to the University of
Wales Trinity St David
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3. How would you define poverty?

7 responses

Someone who does not have the financial means to live in comfort of a home where good food and clean water is
available when needed. They do not have access to leisure facilities and are unable to support their own and their
family wellbeing.

Alack of what is needed to thrive. This might include financial poverty, poverty of time, poverty of opportunity,
poverty of nurture etc.

Not having enough money and resources to have a decent quality of life.
lack of opportunity and equality

Lack of basic requirements be that monetary or emotional

Level of income is equal to or lower than the cost of living

Poverty is where you do not have access to or can't afford things which the average person can.
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Apps UWTSD MyDay-m.. @

good job as a proxy for the true socio-economic status of the child', noting that it is an
imperfect proxy of low income or ‘workless’ families and of one-parenthood.

The key issues relating to its validity as a proxy indicator for deprivation are outiined in
the following figure and explored in the following paragraphs.

Figure 1: Key issues regarding the use of FSME as a proxy measure for
deprivation
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_— income only \
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‘Source: Adapted from Department for Education (2010) Consultation on schoolfunding 2011-12
Introducing o pupilpremium, London: DE; Kounall D. et al. (2008) The probity of free school mealsas
‘oproxy measure for disadvantage Education Department, Universty of Bath; and Styls, . (2008)
“Moving on from ree school meals: national census data can describe the soCo-economic
background o theintake of each school in England" Educational Research, Vol 50:1pp 41-53

Measures income only

‘Some commentators have highlighted that FSME only takes account of a family's
income, and not of other factors. For example, Croxford” argues that FSME acts as an
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reoponmes

The gao at this school is at the upper outcomes and levels ie those pupils are less likely to attain outcome 6 in FP
and level 5in KS2

when children enter school delayed they have so much to catch up on and in the meanwhile those who enter at or
above expected level have moved forward in their learning. The learning process is accumulative.

| dont think it's necessary caused by poverty. | think poverty unfortunately goes hand in hand with poor attendance
and lack of parental involvement.

there is a link between parents education and pupils - we try to educate parents through family engagement - they
take up further courses once school has given parents first step back into education

Our data has consistently shown FSM pupils achieve in line with their peers.

We ensure all children are supported to enable them to reach their potential. Children that are behind their peers on
an educational basis are appropriately supported regardless of whether they are in receipt of FSM or not.
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9i. If other, please state:

4 responses

Shared support occasionally with an additional adult

ELSA support ; Catch up opportunities; Speech and Language support; support for the development of core
stability.

We have provided free trips on occasions.

Nurture. family engagement activities paid with PDG (Springboard) Lexia reading software. mathletics software
numeracy financial support for trips and residential.
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19. Do you have any recommendations for school initiatives you would like to B

see in place in the future?

5 responses

More work with parents - family learning
Mindfulness; more funding! ; early interventions preschool

More funding for free breakfast clubs. Ours in externally run and has a charge making it out of reach for less
affluent families.

closer links between school health, social care housing and training opportunities for adults

More funding should be available for children from low economic backgrounds to attend residentials.
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