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Group 1
	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 


	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	

	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I felt that when writing the next steps for the learners they were detailed, with relevant information on how their learning can progress.
The observations and interviews were important as it allowed me as the researcher to understand what helps them learn.


	More use of pedagogical approaches, although for this essay I felt that it was enough. If the essay had to be longer then this is something that I would include.



	Student’s Name
	Ross Young
	Date
	29/05/2018

	Student’s Signature
	Ross young
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‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

Word count – 4390


This essay will discuss a detailed analysis of one child’s development and what steps are needed to further their learning.  The data was collected using the Mosaic Approach (Clark & Moss, 2011) which will be discussed in further detail later in the essay. The aim of this essay is to discuss with the pupil what helps them learn, the strategies they like the teacher to use and how we can help develop their learning by using these strategies more and how this will be achieved. The strategies to help develop them as a learner will be gathered from the methods used within the Mosaic Approach. The data collection was conducted within a small primary school classroom with 22 pupils. There are currently 365 pupils on role aged from 3 to 11 years old. The school is made up of 2 sites, juniors and infants, which are a short walking distance from each other. Most of the pupils come from homes which the main language is English and 28% of pupils are entitled to free school meals. There school has approximately 23% of pupils having additional learning needs (ALN) The pupil that my teacher and I decided to provide a detailed analysis on was a young girl within a year 1 class. The pupil is considered a low attainment child.
As stated above, the data collection approach that will be used is the Mosaic Approach. The aim of the Mosaic Approach is to develop methods of including pupil voice of young children. According to Clark and Moss (2011) the mosaic approach was used to show the bringing together of different perspectives to help children learn as an individual. It includes the traditional methodology of observation and interviewing. 

Data collection 
There are many different methods used with the Mosaic Approach. Originally, there were 2 stages. Stage 1 is where you would gather the pupil’s views using various methods and stage 2 is where all the information gathered would be pieced together (Clark and Moss, 2011). There were a range of methods used when working with the Mosaic Approach stated by Clarke and Moss (2011). First one being an observation, the researcher worked with groups of children to find out their views on the current situation, from this the researcher was able to make the necessary changes. Next, the children took photos of what is in place now to see how it will change in the future. Clark and Moss (2011) added to this by stating that other would take the researchers around the remaining environment, and this would be recorded by using a camera and audiotape. Furthermore, the children then drew the outdoor space using the photos that had been taken, this was then followed on by an interview to see how the children would use the outdoor space. Next, there was a new method added to the Mosaic Approach which Clarke and Moss (2011) called ‘Magic Carpets’. This was there to help the pupils involved talk about other spaces they were aware of in the wider environment and if they would use them for any sort of learning. It was up to the learners where they would take you and it would be recorded the whole time using photographs and video recording. Cowie (et al, 2014) believes that there are some limitations to the Mosaic Approach, when children know they are being recorded it can change the way that they act which can result in them saying things just to please the researcher. This limitation can also affect the interview method, again children want to please whoever they are answering too as they want to give the ‘right’ answer. Nevertheless, using the observation method can be a strength as Singh (2010) states the use of an observation is a very direct method of finding data, it can also be reliable and trustworthy. As stated above, the Mosaic Approach (Clark and Moss 2011) started off with two stages, they added a final and third stage which would be where they make the necessary changes. The Mosaic Approach is important as it enables the children to have their say which is known as pupil voice. The Welsh Assembly Government (WAG, 2011) stated that pupil voice allows the children to make decisions on their learning which will influence their lives in the future. There are many benefits of pupil voice, one being, it improves pupil engagement, behaviour, wellbeing and learning. Not only this but it develops a better relationship between pupils and staff as the children will feel more valued when adults listen to their views.

When carrying out a data collection, there are ethical considerations that must be taken into considerations. BERA (2011) stated that the participants have the right to withdraw at any point. Reasons for this being that they do not want take part anymore or if they feel any discomfort. If the participant does feel any discomfort during the data collection methods, the researcher must take all the necessary steps to make them feel at ease. Furthermore, during this essay and data collection the participant’s name will be anonymous and it will not be mentioned during this data collection (see appendix 1)

[image: Image result for ASK model]Analysis
When analysing the learner, it will be structured by using Nottingham (2013) ASK model which stands for Attitude, Skills and Knowledge. Within each area there are key points that the learners need to achieve to be the best they possibly can. Some of these will be used below.
(image taken from google images)

One of the first methods of collection that was used was the use of a basic observation. According to Singh (2010) this is one of the most common methods used for getting information from something. A basic observation is the start of the process for gathering information. Singh (2010) added to this and states this is mainly used by watching. The researcher observed their chosen participant (child A) in a detailed manner. The method of a basic observation was used to see how child A reacts to different situations, as the researcher, you can look at their behaviour and social skills, along with looking at how they react to the activity that is set. From this observation, it was clear that child A prefers to be active within the introduction to the lesson, rather than just sitting and listening. Child A showed that they were unable to sit comfortably for around 10 minutes when the lesson was being explained. For example, the teacher was explaining an art lesson. The teacher was showing examples of what theirs would look like on the interactive whiteboard before setting them off to do the task. They teacher was showing examples of minibeast paintings and drawing and explaining what they will have to be doing for their task. (see appendix 2) It was clear to see that the child A was losing concentration when sat listening for a long period of time. Without any physical movement this caused child A to not pay attention to the lesson. This is down to the learner’s attitude within Nottingham (2013) ASK model. Straight away child A attitude showed that they did not like sitting for a long time, therefore there would be no learning. From observations and working with the child, they showed elements of the Foundation Phase Outcome 3 award, for creative development.

 In addition to this, one maths lesson that took place was looking at data they created and answering some questions relating to a pictogram they created on the computer. The children were using maths techniques such as additions and subtractions to, as this lesson was not ‘hands on’ and experiential you could see that child A was not engaged which led to them not completing the work (See appendix 3) Furthermore, when the teacher was explaining a maths lesson the following day the introduction was very much experiential learning which allowed the children to be involved and use real objects. From this, you were able to see that child A was fully engaged and had the right attitude as they were able to be involved within the lesson, which enhanced their understanding of what they were learning and that they had the desire to succeed. The maths lesson that took place was recognising the value of money. As the class topic was ‘minibeasts’, the teacher stuck plastic coins on minibeasts and hid them within the sandpit (see appendix 4). The task was for the learners to find different minibeasts within the sand pit and recognise the value of the stuck on them. Once they had picked out a few they would write the values down onto their whiteboard and at the end add up the total (see appendix 5). During this lesson, child A was being observed whilst completing the task. It was clear to see that they were clearly engaged as they found the lesson ‘fun and engaging (see appendix 6). Having a fun and engaging classroom can have a huge impact on the learners according to Goss & Sonnemann (2017). As a teacher, you should ensure that the classroom is productive as it makes the learners feel more comfortable and confident in their own learning which can also help their wellbeing. Once they had found a few minibeasts they would then have to add up the total. This was a way of challenging their learning and seeing if they were able to work out answer. This lesson related to Donaldson Successful Futures (2015) report on developing the learners to be ambitious, capable learners which is one of Donaldson’s aims. Furthermore, using the technique of play within a maths lessons can also develop the learners to communicate effectively with others which can improve their social skills. This is evident from Goss & Sonnemann (2017) and Donaldson (2015) that using play-based learning within lessons can develop the children in many ways such as socially and emotionally. With regards to mathematical development award child A was working towards outcome 3.

During an interview, the interviewee asked several questions to child A relating to how child A prefers to work. The questions were asked after making sure that they were feeling comfortable which would not lead to any discomfort. Some of the questions were:
Interviewee – “at the start of the lesson when you are all on the carpet waiting, what makes the start of the lesson fun for you?”
Child A – “I like to do something, I like all of us moving around. It was way more fun.”
Interviewee – “when you are doing the activity that the teacher has planned for you, what helps you learn better? What makes you feel more comfortable?”
Child A – “I like to use things to help me learn, in maths we had to roll a dice and answer questions which made it very fun. I also like it when the teacher sits by me.”
Interviewee – “where is your favourite place to learn?”
Child A – “I like to learn outside as it is more fun”
Interviewee – “why do you like to learn outside?”
Child A – “it’s a lot more fun and we get to learn by playing fun games with my friends”
This interview allowed child A to have their say which is part of the Mosaic Approach. When learners get to share their views and opinions it can increase confidence and self-esteem but also will give them a sense of responsibility (National Education Union, NEU 2013). From the questions the interviewee was asking, they were all open-ended. Open ended questions allow the participant time to think of their own answers which enhances their thinking. This was supported by Copeland (2017) who states that there are many benefits of open ended questions. One reason being that there is an unlimited amount of answers. On the other hand, closed questions can lead child A to be forced into answering a question by the way that the question is worded. Furthermore, these sorts of questions can take up some time, which can limit the available learning time. One reason for using open ended questions is, that it can allow the person answering to give their answer in detail, which would be limited if the question was closed. Following on from this, with open ended questions there is often no right or wrong answer, therefore this makes the person answering to feel more comfortable. (Copeland, 2017) The use of open ended question can develop their language skills which is vital within early years. There are other methods used within schools which develop the learner’s language skill such as singing songs, rhymes and simple stories. This is evident as during the observation, when the class were singing their daily routine songs child A is engaged fully. You can see the expression on their face which shows that they are clearly happy when singing songs. Therefore, the use of continuing to keep singing the daily songs which include phonics, will benefit the learner’s language development. From working with child A, they are working at an outcome 2 in Language, Literacy and Communication but are showing elements of a outcome 3. 

From the data collected It was clear that child A felt that they learn better when learning through play. When the interviewee asked what helps you learn they instantly responded by saying that they liked to use things, such as physical resources. Following on from this, Family Lives (2018) stated that play is one of the main ways that children learn, it has many benefits including how it can allow the child to realise their own abilities which can boost their self-esteem. As it is a fun way to learn, the learners want to play as they are enjoying what they are doing. 
Following on from this, as child A stated within the interview, their favourite place to learn is outside (see appendix 7). When asked why, child A responded by saying that they enjoy learning outside as they play fun games. From this interview, it gives the researcher a clear idea that child A would learn better from an outdoor environment as it would develop the child in many ways. Ways such as improve their social skills, creativity, wellbeing and independence. This was supported by Fawns (2018) who stated that learning outdoors can be less intimidating for learners which can allow them to come out of their shells more and be more social. If they are more confident with themselves, they will be willing to join in more activities and talk to different children within their class. Fawns (2018) followed on from this and said that if you are more social during lessons, you will be more creative as their imaginations will be stimulated by what is around them. These benefits of outdoor learning were evident within a PE lesson. The PE lesson was the use of ball games and one of them being tennis. During the lesson the learners were playing tennis with a partner. With regards to child A, you could see how much they have developed over a couple of weeks. The first few weeks they were practising catching and throwing a ball, being showed by the teacher different ways to throw a ball and the technique of catching the ball. Followed by using a tennis racket to hit a tennis ball, all these different lessons had the lesson objective of developing certain skills and then to implement them within a game situation. Child A was showing signs of confidence when they were playing tennis. You could see how much they enjoyed playing outside, learning new skills and how engaged they were. After this activity, the researcher asked a question to child A to see whether they could retell what they learnt during this lesson. Child A responded by saying “we were learning how to play tennis, Mrs Davies told us how to hold the tennis racket and showed us how to hit the ball to our friends” 
This shows that the learning objective was met as child A was engaged and understood what was expected of them. Furthermore, another reason why child A was so engaged was down to the fact that learning outdoors is one of their favourite thing to do within school. This tells us that child A had the right attitude, which enabled them to learn the skills and knowledge needed for that lesson. When looking at the Physical Development Outcomes, child A is working at an outcome 4 which showed that child A enjoyed learning outdoors.

Furthermore, another time where Child A showed signs of being distracted and not on task was during a Religious Education (RE) based on ‘Love’. It was a lesson that involved the children sitting on the carpet and sharing their ideas. The researcher was focusing mainly on child A. During this lesson the learners were not writing anything as it was a speaking task and the learners were focusing on what the teacher was saying. As stated above child A showed signs of discomfort and disengagement when sat for a long time for the first lesson but the next lesson the teacher made a few adjustments to try and help. The teacher then made the lesson more practical by using a ball to select children to answer. The teacher made it clear at the start of the lesson that you are only able to talk if you have the ball, this was important as it taught the participants how they needed to take it in turns and listen to the other people within the activity. When this lesson was taking place, child A was engaged as they wanted to hold the ball. When it was not their turn, they were waiting patiently until it was. They were learning the importance of taking it in turns to talk and allowing people time to express their opinions. When the ball came to child A, they were showing signs of excitement. when the teacher asked child a “what is love?”, Which is an open-ended question, so it allowed the learner to think of their own answer which relates to Copeland (2017). Child A responded to the question asked with detailed answers. Child a stated “I think love is when you care for something so much and you never want it to end, it’s like a love circle”. The teacher followed this up by adding “what do you love?” child a “I love lots of things, I love my friends, my mammy and daddy and my teddy bear”. Just from making these adjustments you could see how engaged child A really was as always wanted to have their say and add extra detail after they have heard what their friends have said. From looking at the foundation phase outcomes, child A is working at an outcome 2 for knowledge and understanding of the world. The next part of this essay will identify the next steps for Child A and identify how the child’s learning can be moved forward to reach outcome 3.

Next steps
From the data collected on child A there are certain ways in which they learn to their best, one of them being cooperative learning. To help the progress of the learner, you can try to include group work as much as possible. For example, during the introduction to a lesson, you can use the strategy talk partners. Talk partners are used when the teacher wants the learners to have a discussion with the partner next to them on a certain topic. This allows both learners to share ideas and listen to one another. From this the learners will come up with an answer by combing both of their reasons. Following on from this, Learning and Skills Improvement Service (LSIS, 2009) stated that cooperative learning helps learners work as part of a team but knowing that everyone’s opinions matter and are listened to. From using this pedagogical approach, it teachers the learners about working as a group and valuing everyone’s views. This was supported by National Education Association (NEA) who states that cooperative learning is where learners work together to achieve shared learning goals. It has many benefits such as higher achievement, develop relationship with peers which can increase self-esteem. During the observations it was noted that child A’s confidence increased during group activities. Instantly child A goes to find her friends and shows signs of excitement. Not only doing does the confidence increase, their answers become more extended as they have had time to think together and plan their answer. Although you are not always able to use cooperative learning during the day, trying to implement it by using the talk partners strategy is always possible. You can use talk partners for any sort of lesson which was clear that all learners enjoyed it which helped their learning progress, especially child A. 

Another way that child A likes to learn is through experiential learning which is learning through doing. Bartle (2015) stated that experiential learning is when children learn from on another through direct experiences. The learner may not realise that they are learning by playing. This relates back to the maths lesson where the learners were finding ‘minibeasts’ within the sandpit and recognising the value of the coins that were stuck on them. When the teacher was planning this lesson, they wanted to make it fun and engaging for the learners as it is more stimulating. If you make the lesson more stimulating and engaging for the learner’s. This will enable them to have more fun which leads to them wanting to learn. With regards to how this relates to Nottingham (2013) ASK model, the learners will be more open minded. Child A showed that when working within the sandpit, they were open minded as they would listen to their partners ideas when trying to find the minibeasts. From this, child A would be developing their social skills as they would be communicating to each other and sharing ideas.

Furthermore, from the data collected it was evident that one of child A’s favourite places to learn is outdoors. As stated above the learner shows excitement and engagement when they know they are going to do any sort of learning outside. According to Burriss & Burriss (2011) playing and learning outdoors can develop the child socially as they play a variety of different games and activities which for it go smoothly, the children must socialise by being cooperative and sharing ideas. Burriss & Burriss (2011) follow this up by saying that It can also develop them emotionally. If a child has difficulty with reading and writing then allowing them to take part and do something that they know they are good at such a physical activity, then this will develop their self-esteem and confidence which is good for their wellbeing. Wellbeing is considered a major aspect within the development of a child as Cowburn & Blow (2018) state that as children spent most of their time within school it is important that they can promote it as much as possible. There is a clear link between wellbeing and academic achievement as children with higher levels of emotion, behavioural, social and wellbeing within schools achieved better and were engaged within school. Therefore, allowing children who perform better by using physical activity and outdoor learning is extremely important. Although it is not always possible to teach a lesson outside or learn through play, it is important that teacher can try to use that to their advantage as much as possible. This was supported by the Welsh Assembly Government (WAG, 2017) as they stated that learning through play develops their language and communication skills which can help form relationships with other people within their class. Not only this but it gives them the chance to be creative and explore different materials. With relation to the ASK model by Nottingham (2013) when child A is in the outdoor environment they have the right attitude to succeed therefore this can lead to them learning the right skills and knowledge. Child A shows great confidence and enthusiasm when they know they are going to be going outside for, therefore using the outdoor learning space for more lessons or activity will benefit them hugely with regards to their learning.

Conclusion
To conclude this essay, the aim of this essay was to help one learner achieve their best using a data collection method known as the Mosaic Approach (Clark & Moss, 2011. As stated above, the methods used were basic observations and interviews. Using these methods enable the researcher to gather information quickly but on the other hand when children know they are being watched it can sometimes change the way they act (Singh, 2010). The analysis of the data was structured using Nottingham’s (2013) ASK model which is built around areas, these are attitudes, skills and knowledge. From the observation it was clear that child A performs better when they are active from the start. They showed signs of discomfort when sat for a long but when the lesson was fun and engaging from the start they were able to concentrate. For example, by just including engaging activities and a few opportunities for them to have a discussion amongst themselves can benefit them. Furthermore, from the interview child A has told us that they like to learn through experiential learning which is learning through play and experiences. When asked why they enjoy learning outside, they responded by saying that they enjoy it more when they are playing which increases their engagement levels. As stated above by Fawns (2018), learning outdoors and improve their social skills, creativity and independence. For example, when they are in a PE lesson, they will be taking part in team games where they must communicate to each other which is an easy way to develop social skills and confidence. Within the classroom they may be shy but when they are outside they may feel more comfortable which can help them learn. If these changes and strategies are used within child A’s education, then it is the best way to help develop their learning. This essay has showed that each individual within the class learns in a different way, therefore as teachers it is vital that they try and cater for each individual need as much as possible to help get the best learning out of the pupils within the class. 
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Appendices
Appendix 1 – permission sheet off the teacher to go ahead with the research.
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Appendix 2 – child A art work on drawing a minibeast and painting the background. Child A was able to meet the learning objective.
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Foundation Phase Revised Curriculum:
O3 Creative Development:
They can use a range of tools/equipment with increasing accuracy and are able to create images and symbols from a range of lines, marks and shapes.










Appendix 3 – as you can see, child A was not very engaged during this lesson which led to them not completing the work. From the comments you can see that they understood the learning goal but lacked concentration.
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Appendix 4 – photograph of the sandpit and creative area where child A liked to learn and where the maths lesson took place.
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Appendix 5 – child A work on maths with regards to the maths ‘minibeast lesson. For ethical reasons the learners face had to be blanked out.
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Appendix 6 – learner observation form with regards to the maths ‘minibeast lesson’. this form shows how the learner acted within the lesson.
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Appendix 7 – photograph of child A’s favourite place to learn. 
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Learning Goal (-I-x 3
B

o T can recognise the value of coins

e I can add up amounts of money

We were able to find minibeasts within the sand pit and r‘ecogﬁise
the value of them. We then wrote them down and had to add up the
total amount using our whiteboards.
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