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Part 1 
[bookmark: _GoBack]In Iceland and many other countries, they believe it is extremely important for children to play outside throughout their childhood. The government of Iceland state that children who play outside, have a better quality of life which has a positive impact on their curriculum. They take a big commitment in learning them outside in a controlled environment. According to Nordahl and Johannessen (2014) it is a good place for children to appreciate the world and the surroundings of nature among them. However, they also state that it is a place for children to take on a healthy living approach. Therefore, will have positive impact, which will make them exercise more often in natural surroundings. Nordahl and Johansson. (2013)
In Iceland children between the age of one years to six years, have been giving children the priority to play and learn outdoors for some time.  However, the children aged six to sixteen they only get to play out with their friends when it is playtime.  T[endnoteRef:16830]here is no evidence regarding what the teachers are learning the children, but it may differ from each teacher a child may get. Within different locations of Iceland, locations the teachers are using the outside more than they used to. In Reykjavik, the capital of Iceland they state that 70% of schools now educate their children outside. Oladottir (2008). [16830:  ] 
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Part – 2A

The topic of this essay is about forest schools. An example of this is a school network that has been made up in a forest to allow young learners to gain more hands-on experience. It will also help with self-esteem and many other benefits, for example confidence and a more hands on approach in a forestry environment.
They state that it is an inspirational process within a woodland environment.  However, people are worried that the children in school do not get to go to the woodland places, like their parents did.  More the parents of the children were worried about what may happen to their children. In other words, thinking   negative reasons to make sure that their children do not go. However, they also believe that their children can do more things indoors now, according to O’ Brian and Murray (2006). There is also research that tells us if they do not attend when their young then they will not get another opportunity to go when they are grow up. Murray and O’ Brian (2006).
According to Ward Thompson, Aspinall and Bell (2004) they could miss out on physical and emotional benefits of the access to nature. This is because learning outdoors is very different to learning in the classroom environment. The welsh government are encouraging teachers to do forestry in their own schools. As some young children might not be able to cope in a working environment as they may work better on a hands-on approach projects, especially in foundation phase. Ward Thompson, Aspinall and Bell (2004).

Reference list:
Welsh assembly government, outdoor learning handbook. Cardiff (2009), WAG
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E O’Brian and R Murray. A marvellous opportunity for children to learn, a participatory evaluation of forest school in England and Wales, - Farnham forest research (2004)



Part – 2B
1.  It is false information and it is not your own work therefore its someone else’s work not yours.
2.  True – You must write everything down, where it came from, book title and other, because you should know what sources there coming from to help study for your degree and show knowledge in the chosen subject.

3. I believe that this statement is false because the information on Wikipedia is not always true and that anybody can edit Wikipedia and put anything on there so therefore, we can’t guarantee that its right.

4.  1 – type of materiel ,2 – information required 3 – example of reference, 4 – cite the reference in the text.
5. 1 – A book, 2 – Article, 3 – Library search, 4 – Google and 5 – leaflets


Part 3

This assignment will critically explore the role of a teaching assistant (TAs). The article response is for academic and educational purposes and it is formal. The article I will be looking at is ‘’Yes, but.: rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education that was by’’ ‘Suzanne Mackenzie’ (2011). It suggests that children with special educational needs known shortly for SEN. Need more help within a classroom of an inclusive system which impacts the role of a TA, as they must pay more attention in the classroom. An example of this is burgess and Shelton Hayes (2007) as they explore the roles and context of their backgrounds and experiences. However, the relationships with the pupils and teachers have a huge impact on how they perform working in a class with inclusion and they share their life experiences with. 
In the policy context they have seen massive changes within their role of a teaching assistant as an example of this is that the number of TAs has risen according to Hancock et al (2010) since the 90’s However their role is seen to be more of a classroom teacher stated by Adamson (1999). DCSF(2009) and that the voice of a TA is looked down upon as in reality they have a better understanding of the inclusion behaviour amongst pupils as a teacher would. Therefore, they have a better perception of this, TA’s feel very frustrated and angry as they don’t get paid enough for what they do as a TA/LSA. They should be offered the right training to make them become a higher level of teaching assistant so that they have a chance to get a better wage. Burgess H and Shelton Mayes A, (2007). TA’s current wages are very low for what they must put up with in an inclusive classroom despite this they refer that they do a teacher role and yet their wages do not match. This comes across as very negative and extremely unfair and biased towards the teacher as the TAs should be forming a relationship with the teacher as they must work together.
The voice of a TA is important as they are involved with children that have very challenging needs which is difficult especially working in a mainstream class. TAs are connected to pupils emotionally and they cannot help feeling this way as they need extra help than others. However female TAs naturally have an instinct to act this way. They have very strong beliefs and go that extra mile to give help and support throughout their work and according to O’Brien and Garner (2001) “this is a reason how inclusion can work successfully”. O Brien and Garner (2001) TA’s are not involved in discussions and meetings when it comes to the child and that they have better understanding of what they would need in the classroom environment to what the teacher would know, simply because the TA and LSA are with them most of the time as a one to one than what the teacher is. Despite that children with special educational needs can become very complex and extremely challenging when in the classroom, their behaviour can be intriguing and provoking the wrong attention. It is very important to understand inclusion as the government references “inclusion was more likely to focus on the human and personal aspects of daily environment”. This suggests to us that they brushed off the fact they were caring and supportive. The government has also stated that inclusion is a good thing but looking at funding purposes the money just is not there. Sikes at el (2007 p 360). This is bad challenging, and money should be spent helping people but if the government has not got enough in the funding services for education than there is nothing you can do about it. There is also a lot of tension and frustration between the policy and the class and the “yes, buts” is that it's extremely difficult to educate pupils and have an inclusive class in one as part of mainstream this allows children to lack and makes them not achieve in the right way they should be learnt to. However, TAs and LSAs find this very challenging and they almost feel like they have done a bad job in helping pupils learn because they sometimes cannot get the right support they need.
On the other hand, looking at the ethical issues and the findings of the five study cases, which I will look at some of them. They all say different things, they are very much one sided and extremely biased against the teachers. Referring to one of the case studies Jill says “they set unrealistic expectations” support for learning author of Jill Macenzie- page number –2 volume (2011) this suggests that the teachers are set to make pupils work hard just so it looks good on paper and that they don’t think about the SEN children because they say that there just isn't enough time to give them the help and extra support that they need. However, they also say that their job is very demanding but despite this they all find it very rewarding. Referring to another case study Jane suggests “what I don’t like is working with teachers” support for learning author of Jane Macenzie-page 2 volume 67(2011) because as a TA she found that she was not allowed to plan out lessons, so she had to think on the spot to adapt a different approach to learning children with SEN. This is a prime example of the teacher making it difficult for them to learn, as a teacher’s main focus is mainstream. Despite this she did suggest that some teachers did help and adapted their way of learning with the curriculum to fit in with the SEN policy and that they were building them up to become active learners and achieve. Jane liked her job working with the SEN children and she felt like she succeeded in a way as well and as she had made a good impact on them and watched them learn to develop and grow in their studies. 
Summarising up this situation I would suggest that the role of a TA/LSA and one to one support need to be looked at properly. They should be given the right content of what their role is rather than, them doing lots of different roles and not being paid for it. Also, the right training when needed to let TAs progress into higher paid job roles. In my eyes it looks as if they just let it happen so that the government are saving money and cutting back on funds. Pupils with SEN are not getting the right support for their educational needs either. Their approach of learning is lacking, and the teachers do not care about it because it is not in their job description to adjust their learning for SEN children when they should be just teaching mainstream. But overall it does count down to the funding scheme availability. Support for learning conclusion and my own opinion (2011/2018)
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