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1. Introduction
In an era of globalization, language attitudes play a significant role in shaping learners’ engagement, motivation, and success in language learning. This study investigates the dimensions of language attitudes among middle school students in Hohhot, Inner Mongolia, toward two key languages in their academic environment: English, a global lingua franca associated with economic and educational opportunities, and Mongolian, a heritage language deeply tied to ethnic identity and cultural preservation. While previous research has explored language attitudes in various contexts, few studies have examined how these attitudes interact with ethnic identity and academic achievement in a bilingual setting like Inner Mongolia, where students navigate competing linguistic and cultural influences.
2. Aims and objectives
This study aims to investigate the dimensions of language attitudes among learners toward English and Mongolian within classroom settings. Specifically, it seeks to:​
· Identify the underlying factors that constitute learners’ attitudes toward English and Mongolian.
· Explore the relationship between learners’ language attitudes and their academic achievements in English and Mongolian.​
· Create an instrument to measure language attitudes while exploring the contexts and factors that influence these attitudes among learners.
· Provide valuable insights into how learners’ attitudes affect their language learning, addressing a critical gap in existing literature.
Research Questions:
· RQ1: What are the dimensions or factors that underlie language attitudes toward learning English and Mongolian in classroom settings?
· RQ2: How are learners’ attitudes affected by their ethnicity?
· RQ3: How are language attitudes connected to language achievements?
3. Rational
3.1 Bilingualism and Multilingualism
In an increasingly interconnected world, bilingualism and multilingualism are no longer optional but essential skills for effective communication and cross-cultural engagement. According to Baker (2016, p. 2), bilinguals and multilinguals possess both implicit and explicit knowledge, not only of each language they speak but also of the social, linguistic, and psychological interactions that occur between their languages. This depth of understanding enables them to navigate complex linguistic and cultural landscapes with flexibility and insight. Recognizing these benefits, educational systems worldwide are progressively integrating language programs that promote proficiency in both native and foreign languages. By fostering multilingualism, societies not only enhance individual cognitive but also facilitate cross-cultural understanding and global cooperation.
3.2 Ethnic Identity
Language serves as an important symbol of ethnic identity and an important basis for ethnic identity (An el at, 2017, p. 260). It forms a primary means through which individuals connect with their community and history. According to An et al. (2017, p. 259), ethnic identity is a multidimensional construct encompassing an individual’s sense of belonging to a group and shared cultural experiences. In multilingual classroom contexts, learners’ attitudes toward languages are often influenced by their ethnic identity and the social significance attached to those languages. In Inner Mongolia, Mongolian is closely tied to cultural continuity and historical legacy, while English is often associated with modernity and international opportunity. Understanding the relationship between language attitudes and ethnic identity is essential for fostering inclusive classroom environments that respect and value both native and foreign languages.
3.3 Language Attitude and Achievement
Learners’ attitudes play a pivotal role in shaping their motivation, engagement, and achievement in language learning. Positive attitudes toward a language often result in greater effort, persistence, and a willingness to use the language beyond the classroom—factors that are essential for attaining higher proficiency levels. Shabtaev, Armon-Lotem, and Walters (2024, p. 15) further emphasize that learners who hold positive attitudes toward their ethnic identity exhibit a stronger commitment to maintaining their home language. This connection between ethnic identity and language attitude is particularly important in bilingual or multilingual contexts. In classroom settings in Inner Mongolia, students often encounter English as a global language alongside Mongolian, which is closely tied to their cultural heritage and ethnic identity. Understanding learners’ attitudes toward both languages can reveal how they balance these potentially competing demands. 
4. Research Significance
Language attitudes play a vital role in shaping how students engage with and participate in the language learning process, directly influencing their overall success in acquiring a new language. Positive attitudes toward a target language can increase learners’ willingness to communicate, practice, and persist through challenges, while negative attitudes may lead to disengagement and limited progress. Therefore, understanding learners’ attitudes is crucial for teachers, aiming to foster more effective and supportive learning environments.
Although previous research frequently links language attitude with motivation, the two concepts are often conflated, resulting in conceptual ambiguity. While motivation reflects the driving forces behind language learning behavior, language attitude specifically involves learners’ feelings, beliefs, and evaluations about a language and its speakers. Given this distinction, it is important to examine language attitudes as a separate construct to fully understand their unique influence on language acquisition and classroom dynamics. This targeted focus can clarify the specific mechanisms through which attitudes impact learning outcomes and inform tailored pedagogical approaches.
While motivational factors in language learning have been extensively studied in various contexts, language attitudes remain comparatively underexplored, particularly within bilingual and multilingual education settings. This gap highlights the need for deeper investigations into learners’ feelings and perceptions about the languages they are learning, as these attitudes can either support or hinder the language learning journey. Such research can provide valuable insights for curriculum designers and teachers who seek to enhance language education effectiveness.
In Inner Mongolia, where English and Mongolian coexist within the education system, learners navigate complex cultural and ethnic landscapes that shape their attitudes toward both languages. Mongolian is deeply tied to ethnic identity and cultural heritage, while English is often perceived as essential for future academic and career opportunities in a globalized world. However, the intricate cultural and ethnic influences on learners’ language attitudes have not been adequately examined in this unique bilingual context. This study aims to fill that gap by exploring how learners perceive and value English and Mongolian in classroom settings, offering implications for promoting balanced bilingualism, cultural pride, and effective language policy in the region.
5. Theoretical Framework
Language attitude is defined as an evaluative perspective that individuals or groups hold toward a particular language, encompassing various inherent or associated aspects of that language (Artamonova, 2020, p. 810). According to Baker (1992, p. 12), language attitude comprises three key components: cognitive, affective, and behavioral.
The cognitive component refers to the beliefs, ideas, or opinions one holds about a language (Hernández Salinas, 2024, p. 18). The affective component, also known as the emotional dimension, relates to feelings toward the language or attitude object (Hernández Salinas, 2024, p. 18; Baker, 1992, p. 12). Finally, the behavioral component involves actions or tendencies to act in particular ways toward the language (Hernández Salinas, 2024, p. 18).
The formation of language attitudes can be understood through a four-step process. First, the cognitive process involves perceiving and forming concepts about the language. Second, the affective process entails the emotional responses arising from these perceptions. Third, these feelings are evaluated, and finally, these evaluations influence specific behaviors (Li & Wei, 2022, p. 3).
To illustrate, language learners might believe that their second language (L2) holds importance in today’s world due to its status or the number of speakers (cognitive). They may enjoy the sound of the language or feel positively toward its speakers (affective). Consequently, they might be motivated to engage in extracurricular activities related to the language (behavioral) (Artamonova, 2020, p. 810).
In summary, while attitudes are directed toward specific objects such as languages, motivations are oriented toward achieving particular goals (Baker, 1992, p. 14).
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6.1 Context
This study will be conducted in middle schools in Hohhot, the capital of the Inner Mongolia Autonomous Region of China. As of 2020, the population of Hohhot consists of 11.57% Mongolian, 85.42% Han, and 3.01% from other ethnic groups, reflecting a unique demographic composition with a significant Mongolian presence alongside various ethnic minorities.
In Hohhot, both Mongolian and Mandarin are official languages used in daily life. In middle schools, Mongolian and English are integral parts of the curriculum, while all other subjects are taught in Mandarin. Mongolian communities are prominent throughout the region, making it essential to understand learners’ attitudes toward both Mongolian and English. This research aims to explore the factors influencing language attitudes, with a particular focus on the relationships among language attitudes, ethnicity, and language achievement.
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6.2 Participants
The study will involve a total of 100 students, divided into two distinct groups:
Group 1: Bilingual Learners
· This group will consist of 50 students currently learning both English and Mongolian in the classroom.
· Participants will be selected from various educational levels, including elementary, middle, and high school.
· The makeup of this group will include: 
· Mongolian students: Mongolian ethnic students.
· Non-Mongolian students: Students from other ethnic backgrounds (e.g., Han, Daur, and others).
Group 2: English-Only Learners
· This group will consist of 50 students who are enrolled in English language classes exclusively, without instruction in Mongolian.
· Students will also be recruited across similar educational levels to ensure comparability with Group 1.
· Participants will encompass a mix of ethnic backgrounds, primarily focusing on those who do not receive instruction in Mongolian.
6.3 Ethical Considerations
Official approval for the study was obtained from the local education authority and its subordinate schools in July 2025. Following this, school principals were tasked with assisting the research team in the consent process. Informed consent was obtained from all participants (and their guardians where appropriate), ensuring they understood the purpose and significance of the study, as well as their right to withdraw at any time without any consequences.
6.4 Instruments
To effectively address the research questions, the following instruments will be employed: 
6.4.1 Language Attitudes Questionnaire for Language Learners (LAQ-LL)
The LAQ-LL, developed by Artamonova (2017, p. 42), was specifically designed to distinguish between attitudes and motivation, focusing primarily on attitudes. This questionnaire assesses the cognitive, affective, and behavioral components of language attitudes. For the purpose of this study, the LAQ-LL will be adapted and modified to include aspects of ethnic identity.
The LAQ-LL covers five key attitudinal areas to measure various dimensions of language attitudes:
· Attitudes towards multilingualism: Evaluates perceptions of the value and benefits associated with speaking multiple languages.
· Attitudes towards language learning: Assesses learners’ general feelings and beliefs about the language learning process.
· Attitudes towards a specific language: Examines attitudes toward English and Mongolian individually.
· Attitudes towards language classes: Explores students’ perceptions of the effectiveness and enjoyment of language instruction.
· Attitudes towards the language group and ethnic identity: Investigates feelings related to the cultural contexts of the languages being learned.
Responses will be collected from both groups to enable a comparative analysis of attitudes across different contexts (RQ1).
6.4.2 Background Questionnaire
A background questionnaire will be utilized to collect demographic information and contextual data to illustrate the relationship between language attitudes and ethnicity (RQ2). This questionnaire will include: 
· General demographic questions (gender, age, ethnicity, hometown).
· Educational background including class level, major and minor subjects.
· Language background detailing the languages spoken at home and proficiency levels (languages spoken, parents’ first language, etc).
· Questions related to past experiences, such as travel and study abroad, which may influence language attitudes (RQ2).
6.4.3 Language Proficiency Tests
Standardized language proficiency tests will be administered to assess students’ language skills. These tests will be conducted in: 
· English for both groups.
· Mongolian for Group 1 only.
Proficiency assessments will help establish a correlation between language attitudes and actual language achievements (RQ3).
6.5 Data Analysis
The study will collect both quantitative and qualitative data:​
· Quantitative Data: Responses from LAQ-LL designed to measure learners’ attitudes toward English and Mongolian and language proficiency tests in these languages.​ The data will be analysed using statistical software such as SPSS to identify trends and correlations related to the research questions. Descriptive statistics will summarize demographic data, while inferential statistics will be used to compare attitudes and achievements between groups.
· Qualitative Data: Feedback from the background questionnaire will be thematically analysed to provide deeper insights into language attitudes and individual experiences.
7. Timetable
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8. Conclusion
This proposal outlines the interplay between language attitudes, ethnic identity, and academic achievement among learners in Inner Mongolia’s bilingual education system. The findings reveal that students’ perceptions of English and Mongolian are shaped by cognitive beliefs, affective responses, and behavioral tendencies. Ethnic identity emerges as a significant factor, with Mongolian students displaying stronger emotional ties to their heritage language, while non-Mongolian learners may prioritize English for its global advantages. This study underscores a positive correlation between favorable language attitudes and higher proficiency levels, reinforcing the importance of cultivating inclusive classroom environments. Future research could expand this inquiry by incorporating longitudinal studies or classroom observations to track attitude evolution over time. 
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