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	Target
	What I have done in this assignment….

	Target 1
	Continue to take every opportunity to link theory and practice.
	To ensure I link theory to practice in this assignment I will make sure that any key points mentioned in the literature review are discussed further in the conclusion section and linked back to my own future teaching practice and placement in January 

	Target 2
	There are errors in your use of the possessive apostrophe.
	To ensure I used possessive apostrophes correctly in this assignment before writing the essay I looked through the below BBC recourse to ensure my understanding of how and where to use them was correct. 
https://www.bbc.co.uk/bitesize/topics/zvwwxnb/articles/zx9ydxs




Title: Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.


Part 1 
Word count: 3,792 words 
ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	Using sea creatures to mark pupils work 

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	The school I am on placement at uses sea creatures as part of their marking policy. The aim of the sea creatures is to get pupils to self-reflect on their work as part of the learning experience. In reception pupils have four sea creatures to choose from being:
Star fish: I am happy with my work
Snail: it was hard, but I did not give up
Crab: I could do better
Clam: I could have joined in more 
As pupils move up a year group they are introduced to more sea creatures such as turtle ‘I need to slow down and take more care’. The sea creatures are used up to year three in the school and then from year four upwards emoji faces are used instead.

The sea creatures are stickers which the pupils pick at the end of a lesson to reflect on their work. To do this I ask the pupils to pick a sea creature and then let them stick it in their book next to the piece of work they have just completed. A key part of the process involves asking the pupils why they picked a particular creature. For example, if a pupil picks a star fish you ask them why you are happy with this work and write their comments in green pen next to the sticker. This marking process should be completed as a 1:1 activity allowing pupils the time and space to reflect on their work and tell the teacher how they feel about it. 
The sea creatures link to the QTS standard of Pedagogy and learners leading their own learning as it supports pupils to reflect on their learning by themselves and with their teacher. 

Below is a picture of the sea creature stickers used in my placement school and a definition of which each creature represents: 
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Example of a reception pupils work I marked with them using the sea creatures. 
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	What have you learned?

	Time management: 
In my first lesson of using the sea creatures I only managed to mark two out of the 10 pupils work. This is because I ran out of time at the end of the lesson to go through the work with the pupils. In the following lessons I made sure I had 10 minutes at the end of the lesson to mark the work with the pupils. I feel it is important to leave enough time to carry out a task like this as if it is rushed the pupils do not get much out of it as they are not allowed the thinking time to reflect on their work.
The class teacher does not use the sea creature to mark every piece of work as it is a time-consuming process and I feel it would lose its meaning if it was used across every lesson. When using the sea creatures this week I found it beneficial to stick the pupils worksheets and marking labels in the book before the lesson. This freed up time during the lesson to focus on marking pupils work with them rather than making the books look presentable. 

Pupil interaction:
To involve the pupils fully in the marking process I let them peel the sticker off the sheet and stick it in their book. Pupils loved sticking the stickers in their book and I felt this process gave them a sense of pride in what they had achieved. By letting the pupils stick the stickers in their book it also involves them in the marking process resulting in them taking greater responsibility for their work. 

Pupils age:
As my placement is in a reception class a high number of the pupils were unsure of what each sea creature represents and needed me to tell them what they were. Initially this made me question the use of the sea creatures if pupils were unaware of what they represented but after reflecting on this I now have a different perspective. For instance, as the sea creatures are a whole school marking scheme it is best to teach the pupils from a young age how to use them. By teaching pupils from a young age, it means when they are in key stage 2 they are confident at using the sea creatures independently. Even if the pupils do not understand what each creature represents it still involves them in the marking process and gives them a reason to be proud of their work. I also found that by marking the work with individual pupils it allowed me the time to praise them which you often don’t get the time to do with every individual pupil.

Literature:
William and Black (1998) would support the use of the sea creatures as a form of pupil self-assessment. In their book called Inside the Black Box they say when learners are encouraged to take responsibility they learn more effectively. The sea creatures fully support pupils to take responsibility for their own work as it makes them stop and reflect on whether they tried their best and how they could improve in the future. I feel the sea creatures are an effective way of introducing young pupils to self-assessment as the teacher works alongside them meaning pupils have the support and guidance needed to fully reflect and develop.

Reference:  William and Black. 1998. Inside the Black Box: raising standards through classroom assessment. London: Nelson. 


	What next?

	I have two weeks left on my placement in reception so I will carry on using the sea creatures to mark the pupils work. Next week (22.11.21) I am going to use the sea creatures to mark work in a phonics lesson where the pupils will be writing out new speed sound letters. I will continue to use the sea creatures on my second placement in the school which will be in a year 3 class. The pupils in this class have an option of using all 10 sea creatures so to ensure I support the pupils in using them I will have to familiarize myself with all of them before starting the placement in January. 





	Professional Experience Template 2
	Welsh lesson writing a letter to Santa 

	Pedagogy Standard
	Blended learning experiences 

	What did you do and why?

	Lesson learning objective = “I am learning to write a letter using ga I”

On the 16th, 17th and 18th of November I planned, delivered and evaluated a Welsh lesson which links to the QTS standard of blended learning experiences. The Welsh lesson involved pupils writing a letter to Santa in Welsh asking for items they wanted for Christmas. To introduce the pupils to the lesson I delivered a 15-minute whole class lesson the 16th of November. In this whole class lesson, I told the pupils that Santa had written a letter to them in Welsh and had also sent a voice recording of himself. I played the recording on the I Pad to the pupils. Then I helped the pupils translate the letter from Welsh into English with the main message being that he wanted to know what they wanted for Christmas. Below is a picture of the Welsh letter from Santa:

[image: Text

Description automatically generated with low confidence]
After the whole class lesson in groups of 10 the pupils worked on writing a letter back to Santa. The lesson was carried out over 3 days as this is how the reception class structures work where pupils are split into three groups of 10 and complete a different activity each day. Each lesson over the three days was carried out in the third session of the day between 1:20-2:30. The lesson was broken up into two parts in which half the group (5 pupils) at the start and then swapped with the other half. The first activity was writing the letter back to Santa in Welsh. I lead this activity and differentiated it, so the top and middle group wrote the whole letter including ga I and oddi writh and the bottom set just wrote what they wanted for Christmas. Attached below is the letter template used:
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While I worked with the first five pupils on the letter the other group completed an independent task of colouring by numbers. The task required the pupils to translate the colours from Welsh into English and colour in the correct part of the picture. Attached below is the worksheet pupils completed independently:
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This lesson links to the QTS standard of blended learning experiences as I used a range of imaginative approaches to deliver the lesson. For instance, pupils listened to a recording off the I Pad, completed a teacher led task, completed an independent task and used their Welsh skills throughout.
 
Below is a picture of pupils work completed during the lesson:
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	What have you learned?

	This lesson taught me the importance of using blended learning experiences when delivering lessons in a primary classroom. I found that having two different tasks for the pupils to complete kept them on task as they did not have time to get distracted. My past experiences of only doing one activity in an hours lesson is that half an hour in pupils get bored of the task or rush it to try and finish it. This may be down to the pupils age as I am in a reception class, so they don’t have a long attention span especially for a whole hour. Using different activities and approaches throughout a lesson keeps it interesting as pupils draw upon a range of skills throughout the lesson. For example, when planning the video from Santa pupils used their listening skills, when writing back to Santa they used their writing skills and when completing the colouring they used their translation skills as well as maths to help them identify the numbers. 

Lesson evaluation: 
[bookmark: _Hlk87983826]Adapting on the spot: When pupils were completing the indepedent activity they were stuggling to read the Welsh colours. To help them I coloured in the words with the correct colous creating a key for them to use. Once doing this the pupils were more confident at identifying the colours 

Pronoucation of Welsh words: I was not confident with my pronoucation of some of the Welsh toys pupils could ask for so in the future I will practice my procunation of Welsh words more before delevering a Welsh lesson 

Expand on pupils skills: I only got the pupils to write out what they would like for Christmas but if I was to do this activity again I would get the pupils to have ago at reading out what they asked for in Welsh aswell to improve thier oracy skills 

	What next?

	I will continue to use blended learning experiences throughout my teaching career as I feel it helps keep pupils on task and makes the lesson more interactive. I am aware that it is not possible to carry out blended learning for every lesson as it is time consuming to plan and set up the lesson as it requires lots of learning resources. These lessons also require a lot of thinking time as you have to create different activities which meet the same learning objective. Based on this I will aim to use blended learning in three of my lessons each week when teaching in my next placement (a year 3 class). When I become a more experienced teacher with a class of my own I will increase the number of blended learning lessons I deliver to one a day. 

If I was to extend this lesson in the future I would focus on food as in the letter Santa says that he likes Christmas dinner but not brussel sprouts. I would get the pupils to write out in Welsh one food they like and one they dislike



























	Professional Experience Template 3
	Maths lesson on money 

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?

	Lesson learning objective = “I am learning to pay for things up to 20p”

On the 8th, 9th and 10th of November I planned, delivered and evaluated a Maths lesson which links to the QTS standard of real-life authentic context. The Maths lesson involved the pupils using real coins to pay for an item from my pretend stationery shop. To introduce the pupils to the lesson I delivered a 15-minute whole class lesson the 8th of November. In this whole class lesson, I introduced the pupils to the value of coins up to 20p. To do this I showed the pupils large print out coins and asked them how much they were worth.

After the whole class lesson in groups of 10 over 3 days the pupils completed the money lesson. Each lesson over the three days was carried out in the morning session between 10:50-11:55. The lesson involved the pupils using real coins to buy items off me. In order for the pupils to buy the items they had to give me the correct coins. For the pupils to check if they had given me the correct coins I showed them the price list and asked everyone in the group if they were giving me the correct coin/money for the item. The price lists were differentiated for each ability group. For instance, top set went up to 20p, middle up to 10p and bottom up to 5p. Below is the price list I used for top set:
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When I felt the pupils were confident at paying for an item with the correct coins I let them take it in turns to be the shop keeper and check their peers were giving them the correct coins. 

This lesson links to the QTS standard of real-life authentic contexts as pupils used real coins to pay for physical items. This lesson replicated what you do in everyday life in a classroom context. 

	What have you learned?

	This lesson taught me the importance of using the QTS standard of real-life authentic contexts in lessons. This is because it makes learning come to life for pupils and helps them connect their everyday life experiences to their learning. For example, lots of pupils said they use coins to pay for items when going shopping with their parents. This meant giving the pupils a real physical coin rather than a printed out one allowed them to connect their past experiences to the lesson. Linking pupils everyday life experiences to the content taught in school helps makes lessons more relatable and understandable to pupils as they can draw upon their prior knowledge to help them advance in their learning.

During the lesson it become obvious that today coins are not part of a lot of pupils everyday life experiences as they only see their parents using a credit card to buy items. This issue highlights the importance of using real money in school to teach this life lesson as unfortunately it’s not being taught in the home as much as it was in the past. 

Lesson Evaluation
 QTS standard of seeking advice and support: After teaching the first lesson on money and releasing the pupils need more work on recognising coins than originally anticipated I spoke with the class teacher about how to adjust my lessons for the other two groups. She advised me to just focus on getting the pupils to identify the coins before moving onto anything else which is what I did for the rest of the week

QTS standard of creating real life, authentic contexts: Pupils really enjoyed using the coins to pay for items from the price list. This brought their learning to life as they can relate to buying items in a shop. I also let pupils take it in turns to be the shop keeper and take the money of their peers which enhanced their learning as they had to read of the price list to work out how much an item cost

Literature:
Estyn (2019) conducted a report into good practice carried out in Cylch Meithrin Crymych school as they use real life situations to develop pupils skills. The school regularly takes pupils to local shops to develop their oracy, social skills and improve their awareness of money. After conducting an observation in the school Estyn found that providing pupils with real life authentic contexts makes them aware that they belong to a wider community and makes them enthusiastic about learning. Based on these findings in my next placement block I am going to aim to take the pupils on a trip out to their local community such as visiting the local shop or beach. Before Covid my PTE1 placement school had connections with the local care home where pupils went over to do activities with the residents. When speaking to the head teacher about this he said that the project benefited the pupils as it taught them the importance of giving back to the community and helping those in need and also benefited the residents as it brightened their day. When returning to the school in January I will talk to my class teacher further about this project and see if there is a way of keeping this project going despite Covid. For example, pupils could write letters to the residents or talk to them on Teams.

Reference: Estyn. 2019. Using real-life situations to develop children’s skills. Available at: Using real-life situations to develop children’s skills | Estyn (gov.wales) [Accessed date: 6th December 2021]. 

	What next?

	Initially I wanted to take the pupils to the local shop as part of the lesson to buy items. But me and the class teacher did some research into this and found that there were no items costing less than 20p to buy in the shop. As the pupils had only learnt up to 20p they would have struggled to buy anything from the shop. When reflecting on this I could have made the lesson more engaging by making a shop in the classroom allowing the pupils to pick items of a shelf and put it in a bag. This would have replicated the experience of shopping much better than sitting around a desk to buy items which is what we did in the lesson. If I was teaching the topic of money in an older class I would take the pupils to a shop and give them a set list of items I wanted buying along with a budget. The class would have to work together to decide who was going to buy what and how much they could spend on each item. This lesson would link to the QTS standard of real-life authentic contexts as when you shop in everyday life you have budget. My next placement is in a year three class so if the topic of money is on the midterm planning I will test this lesson out in practice. 

















	Professional Experience Template 4
	 Humanities lesson on Diwali 

	Pedagogy Standard
	Cross-curricular themes (links to other AoLEs)

	What did you do and why?

	Lesson learning objective = “I am learning about how Hindus celebrate Diwali”

On the 2nd, 3rd and 4th of November I planned, delivered and evaluated a Humanities lesson which links to the QTS standard of cross curricula themes. The Humanities lesson involved the pupils learning about the festival of Diwali and making their own rangoli patterns. To introduce the pupils to Diwali I delivered a 15-minute whole class lesson on the 2nd of November. In this whole class lesson, I used the assessment for learning technique of think, pair, share to introduce the pupils to Diwali. I asked the pupils to think about how they celebrate Christmas such as what food they eat, how they decorate their house and if they receive presents and to share this with the class. I then went on to tell the pupils that Christmas and Diwali have many similarities in terms of how they are celebrated. A key difference I explored was rangoli patters as I thought the different colours and patterns would be of interest to the pupils. After the whole class lesson in groups of 10 over three days the pupils had a go at making their own rangoli patterns. Each lesson was carried out in the afternoon session between 1:20-2:30. The lesson involved the pupils using cotton buds and paint to design their own rangoli patterns. Attached below is example of pupils work created during the lessons: 
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This lesson links to the QTS standard of cross curricula themes as it covered different areas of learning. For instance:
1. The initial whole class lesson about how Diwali is celebrated links to the humanities area of learning
2. Designing rangoli patters links to the expressive arts area of learning and also improved the pupils fine motor skills as they used cotton buds to paint with
3. Using the AFL strategy of think, pair, share in the whole class lesson links to language literacy and communicate as pupils had to talk to their partner and share their ideas to the whole class
4. The lessons learning objective linked to purpose of creating “ethical, informed citizens” as it taught the pupils the differences and similarities between their own religious festivals and others. 

	What have you learned?

	This lesson taught me the importance of using the QTS standard of cross curricular themes in lessons. This is because it makes learning a continuum helping pupils link their past knowledge to new ideas. This way of learning is beneficial as it allows pupils to use a range of skills across a lesson rather than just focusing on one. This is beneficial as it means all pupils can access and succeed in a lesson. I have learnt from PTE1 that in primary schools it is simple to link different areas of learning together as you teach all areas of learning. 

Lesson Evaluation
I really enjoyed teaching this session and getting creative. I did my own rangoli pattern while the children were doing there’s to model how to do it which I feel benefited the pupils as they watched and copied learning the technique of making dots using a cotton bud

	What next?

	I will continue to use cross curricula themes throughout my teaching career as I feel it benefits the learners by giving them the opportunity to link their prior knowledge and skills to new ones. It also gives every pupil the chance to succeed in a lesson as they can use a range of skills to access the content taught. For example, if a pupil is struggling in a maths adding lesson you could support them by using the cross curricular theme of outdoor learning and getting them to count sticks outside making the learning hands on. 





















Part 2
Word count:3,286 words 
Introduction: 
Part two of this assignment will critically evaluate the assessment for learning (AfL) technique of self-assessment and its use in the primary classroom. Firstly, a justification will be made as to why AfL was favoured as the focus of this assignment over the other three pedagogical principles. Next academic literature will be evaluated to assess different perspectives around the use of formative assessment and self-assessment. The essay will conclude giving an overview on how the literature discussed will shape my future teaching practice.
AfL was selected as the focus of this assignment as it is a core feature of the 2022 Welsh Curriculum and during my first placement I regularly enacted it. AfL is a constant regulation of learning and aims to keep learners on task by pinpointing how they can progress (William, 2002). For AfL to be enacted teachers must incorporate it into their daily planning and teaching (Fautley and Savage, 2008) and view it as an essential part of a lesson. The prevalence of AfL in the 2022 Curriculum arose from Donaldson’s Successful Futures review. He found that old assessment arrangements in Wales did not support pupils learning and suggested AfL could address this problem as it supports learner progression (Donaldson, 2015). My own positive experience of observing and delivering AfL has shown me the benefits it has on learners progression as it supports them to become active participants in their learning and education. 
The specific AfL technique of self-assessment will be explored throughout the literature review as I regularly enacted it while on placement through the use of pupil self-marking and marking stickers (see part 1 for details). As I am familiar with some self-assessment techniques I hope the literature review will expand my knowledge around how teachers can best support pupils to become self-assessing and reflective learners.
Literature Review:
This section evaluates key literature surrounding the effectiveness of self-assessment as a form of AfL. Two key areas of literature will be explored, firstly the impact formative assessment has on pupils ability and secondly the different perspectives surrounding the use of self-assessment. Examples of how teachers can enact self-assessment in their daily practice will also be suggested. All the literature discussed will be evaluated and used to inform my current and future teaching practice. 
The debate surrounding the use of formative or summative assessment has become prominent in Wales since the creation of the 2022 curriculum. In the past and the current Welsh curriculum summative assessment has been favoured as the most effective method of assessing pupils ability. Summative assessment occurs at the end of the year as a formal exam with the aim of assessing pupils current knowledge. This means learning and assessment are separate processes (Graue, 1993) as they do not happen together. However, the 2022 curriculum has moved away from summative assessment and come to favour formative approaches which promote AfL. This form of assessment happens during lessons (Fautley and Savage, 2008) and is an ongoing process (Welsh Government, 2020b) that teachers and pupils engage with together. As formative assessment is enacted daily it provides teachers with the information needed to support pupil progression throughout the year. Additionally, formative assessment encourages learners to evaluate their work and reflect on how they can progress making pupils responsible for their own learning (Donaldson, 2015). 
There are conflicting views around the benefits formative assessment has on learners progression and Black and Williams (1998) research offers a critical perspective. Their research conducted a review into 160 studies published between 1988-1997 to assess if formative assessment improves learning. A key finding discovered was that formative assessment raises educational standards and reduces the spread of attainment by improving lower ability pupils performance. To explain this Bourke (2013) research can be used as it found that pupils positively perceive formative assessment and consequently recognise the impact it has on their learning. To further support this finding William’s (2009) research concluded that formative assessment equates to an extra eight months of learning when used across a school year. This increase in learning time explains why formative assessment increases lower ability pupils performance as it provides them with the resilience and skills needed to tackle problems independently. The findings from Black and Williams (1998) research are useful as they are drawn from a vast body of literature so can be generalised to the wider population. 
In contrast, Black and Williams (1998) review also found some issues with formative assessment. Firstly, the review found that teachers find formative assessment hard to enact as they are too concerned with the quality and presentation of their pupils work meaning they don’t give pupils the freedom needed to work independently. This issue could be resolved at a whole school level by eliminating book inspections as this formal surveillance puts pressure on teachers (Skerritt, 2020). Gourgey (2001) also offers a solution to this problem saying teachers should train pupils to use formative assessment techniques. This would help teachers feel more comfortable letting pupils complete tasks independently as expectations surrounding presentation would be made clear. Another issue which arose from the research was that formative assessment changes the power relationship between teachers and pupils making it more equal. Although this power relationship is favoured in today’s education system the review conducted 20 years ago found that teachers struggled to give pupils an active role in the classroom. The research said this is because current formative assessment practices in schools are weak. Since the review was conducted pedagogy in Welsh schools has shifted from teacher centred to student centre ones. For example, one of the pedagogical principles of the 2022 Curriculum is to encourage learners to take responsibility for their learning (Welsh Government, 2020a). This recent push to promote formative assessment has been effective and Andrade’s (2019) research supports this. This research conducted a review between 2013-2018 into 76 empirical studies and concluded that formative assessment improves pupils ability. These findings are useful as they expand on Black and Williams (1998) offering a more recent up to date view. But the review has its drawbacks as only one of the 76 studies was conducted in the UK. This means it can’t be assumed that formative assessment has no second-hand drawbacks on pupils ability in Wales as cultural differences such as school ethos and pedagogy would determine its effectiveness. Overall Black and William (1998) findings show that formative assessment has beneficial outcomes on learners performance but it’s success is dependent on a school’s underpinning pedagogy.
[bookmark: _Hlk91497747]The second area of literature which will be explored is the impact the AfL technique of self-assessment has on primary pupils progression. Self-assessment is when pupils evaluate their own learning and devise techniques to enhance it (Aubrey and Riley, 2019) helping pupils take ownership of their learning. Sadler (1989) conducted some of the first research studies into the use of self-assessment in schools. He found that self-assessment is essential to learning as it teaches pupils to understand a learning goal and how to reach it. He also found the purpose of self-assessment is to help pupils recognise the gap between a desired learning goal and their current state and devise a solution to close this gap. Research conducted by Black et al (2003) also explored the impact self-assessment has on learners progression of reaching a goal. Their research was conducted in six schools located in Medway and Oxfordshire with a sample of twenty-four teachers. During inset days the teachers received training on how to deliver different AfL techniques ranging from self-assessment to questioning and feedback (appendix 1). After the training the teachers wrote a yearly action plan to carry out during the school year between 1999-2000. The teachers were allowed to pick the techniques they trailed out and at the end of the year participated in interviews to find out how successful the AfL techniques were in practice. The research found that self-assessment is a popular technique as eleven teachers included it in their action plan. Self-assessment is a popular technique as research has found that it improves pupils learning and develops their autonomy (MacPhail and Halbert, 2010). 
However Black et al (2003) research highlighted some issues surrounding the implementation of self-assessment in the classroom. During the teacher interviews it became apparent that the initial introduction of self-assessment was unsuccessful. This is because pupils lacked the skills needed to set themselves realistic targets and struggled to identify what actions they needed to take to progress. To address this some of the sample teachers said they gave their pupils verbal feedback on how to improve helping them learn from their mistakes. The teachers also said in the interviews that self-assessment can only be effective if it is seen as a long-term process that needs to be learnt. This idea that self-assessment is not natural but instead needs to be learnt was also found in Kaderavek et al (2004) research. The research asked 401 pupils aged five to twelve to self-assess their ability of telling a good story using a face from one (very sad face) to five (very happy face). The research found that older pupils were much more accurate than younger ones at assessing their ability because they were more experienced at doing so. Butler (1990) further supports this finding arguing that young children struggle to self-assess as they have little exposure to it. But Kaderavek et al (2004) research findings can be criticised as self-assessment was measured using standard scores meaning if the sample did not understand the task they may have randomly selected a face rather than reflecting on their work. This could explain why the majority of the younger sample picked the very happy face as it is most appealing.
[bookmark: _Hlk91500711]As self-assessment is a learnt feature the way teachers introduce and deliver it will impact on its success. To make the initial introduction not overwhelming teachers could lead the task by asking pupils questions about their work such as what they understood or found hard (Welsh Government, 2010). Then when teachers feel their pupils are ready to move on and self-assess independently pupils could self-mark their own work by giving it a score (Florez and Sammons, 2013) or using marking stickers. By teachers scaffolding self-assessment, it supports pupils to become independent self-assessors (CIE, 2018) who have the skills needed to personally progress in their education. Finally, Black et al (2002) ‘Inside the Black Box’ book further supports the finding that pupils can’t naturally self-assess. They explain this as pupils don’t think of their work in terms of a set of goals. To address this teachers could share the learning intentions with pupils by writing the success criteria on a whiteboard or having a classroom display with exemplar work on it (Aubrey and Riley, 2019).
In summary, Black et al (2003) research is useful as it offers a critical view of self-assessment and provides practical examples of how teachers can resolve issues surrounding its implementation. An issue with the findings is they only considered self-assessment from a teachers perspective and overlook pupils experiences (Harden et al, 2000) of self-assessment. Another issue is that the data collected is quantitative so the conclusions made may be unwarranted as numbers alone can have different interpretations (Denscombe, 2017). 
Research conducted by Bourke (2016) used in-depth interviews with twenty-four pupils aged five, nine, twelve and seventeen in four schools in New Zealand to explore pupils perspectives of self-assessment. A key finding was that pupils in the sample have an unsophisticated understanding of the purpose of self-assessment. For instance, pupils aged five had no concept of self-assessment and instead relied on their teachers judgement. Pupils aged nine and twelve viewed self-assessment as a process which controlled learning and saw the purpose of it to identify what they had learnt. Finally, pupils aged seventeen knew what self-assessment was but did not feel their teachers fully encouraged them to undertaken it so viewed it as a separate process to learning. These finding suggest limited teacher involvement in the delivery of self-assessment cause pupils to undervalue its use rather than view it as a tool to take ownership of their learning (Hayward and Spencer, 2010). To support pupils to view self-assessment as part of their learning teachers could let pupils develop the success criteria and marking scheme for a piece of work (Hattie, 2012) with them. This would make the marking process worthwhile as pupils would be able to connect it better to their work and assess how they could improve. To address the issue of pupils viewing self-assessment as a technique that happens in solidarity after they have finished their work ‘traffic lights’ could be used. The classroom experiment program shown on BBC2 showed this technique in action. Every pupil was given a red, orange and green cup and were told to place one cup on their desk which best represented how they felt during the lesson (BBC, 2010). This allowed the pupils to reflect on their understanding of the lesson and helped the teacher assess which pupils needed additional support. However, Bourke (2016) research findings are problematic as the data collected is biased and only considered pupils negative perceptions of self-assessment. To resolve this the researcher could have conducted a group discussion with the pupils allowing them to discuss avenues which they felt were important to them rather than their responses being structured solely by the interview questions.
In summary, the literature review has highlighted the conflicting views surrounding the delivery of formative assessment and self-assessment in the classroom both for pupils and teachers. A key point prominent throughout the review is that self-assessment is most effective when teachers support pupils to carry it out. This is because being critical of your own work makes people feel uncomfortable but by teaching it as a skill pupils will learn to be resilient and progress from it. Teacher involvement in the process should be viewed positively as the ‘Great Teaching Toolkit’ says interaction between teachers and pupils is integral to the learning process (Coe et al, 2020). Both pupils and teachers can benefit from self-assessment as it teaches pupils how to progress and provides teachers with an understanding of how pupils learn and think. This supports teachers to professionally develop and improve their teaching methods (Vasileiadou and Karadimitriou, 2021) to best suit learners needs.
Conclusion: 
This part of the assignment will critically reflect on the above literature and highlight the prevalence self-assessment will play in my future teaching practice. Critical refection is important in the teaching profession as it improves practice (Hatton and Smith, 1994) by highlighting the benefits and drawbacks of teaching techniques (Cox, 2005). The new 2022 Welsh curriculum encourages teachers to be reflective practitioners. This assignment has supported me to become a reflective practitioner as the literature review has supported me in creating an evidence informed view of self-assessment. The below section will outline how formative assessment and self-assessment will be incorporated into my future teaching practice.
The first practice I will use in my future career is formative assessment as opposed to summative. When I was a pupil summative assessment was favoured and I have negative memories of this such as taking SAT exams in year two. I remember my teacher telling me not to worry about the exam as it would not impact on my education. Comments like this make me question the use of summative assessment as it does not benefit learners instead causes stress. Based on my own experience I will ensure my pupils do not feel anxious when completing assessment by incorporating formative assessment techniques into lessons as a way to assess ability. One formative assessment technique I used during my first placement in a reception class was lolly pop sticks. This technique gave pupils an equal chance of answering questions and allowed me to assess individual pupils knowledge and confidence in a particular subject area. Based on the benefits I observed I will continue to use lolly pop sticks in my practice to improve pupils ability (Andrade, 2019). This technique also supports one of the four purposes of the 2022 curriculum to create ‘healthy, confident individuals’ (Welsh Government, 2021). The technique does this by randomly selecting pupils to answer questions boosting their ability to think on the spot and speak in front of a large audience. But formative assessment does have its drawbacks and I will make sure I am aware of them and address them. For instance, Black and William’s (1998) research found that teachers find formative assessment hard to enact because they are too concerned with the quality of their pupils work. To ensure this does not become an issue in my classroom at the start of every lesson I will construct a success criteria with the pupils which Aubrey and Riley (2019) and Hattie (2012) support. The criteria will cover how pupils can complete the task successfully and point out tips of how to make the work presentable such as underlining headings and using full stops. This practice is supported by Gourgey (2001) who believes teachers need to train pupils to use formative assessment. 
The second practice I will use in my career is the AfL technique of self-assessment. During my first placement I enacted self-assessment through the schools marking policy which used marking stickers. I will continue to use this technique on my return to the school in January. As my next placement class is older I will expand on the use of the marking stickers by getting the pupils to also reflect on their work. To help pupils reflect I will ask them to write down two stars and a wish (two good points about their work and one for improvement) for a piece of work during two lessons a week. My thinking that older or more experienced pupils will be more confident self-assessors derives from the literature. For instance, Kaderavek et al (2004) research found that self-assessment does not come naturally to pupils but instead must be learnt. To address this in the future I will adapt the techniques I use based on how confident I feel pupils are at working independently and self-assessing their work. To assess pupils self-assessing abilities the Welsh Government (2010) suggest teachers ask pupils questions about their work such as what they understood.
One technique I would like to trial out during my January placement is traffic lights which was shown on the classroom experiment program (BBC, 2010). In the program pupils had their own red, orange and green cups and were asked to put the coloured cup which best reflected their understanding during the lesson on their desk at the end of the lesson. If I was to use this technique I would adapt it to make it more personal and private. As cups are large objects the whole class can see everyone’s response which may put pupils off from putting down a red cup as they feel ashamed that they did not understand the lesson. However, if pupils used coloured cards it would make the process more confidential and private between a pupil and the teacher. I would also ask the pupils to change their coloured cards throughout the lesson allowing me to assess pupils ability at different points during the lesson. I will incorporate self-assessment techniques into my future practice with the aim of improving pupils learning and developing their autonomy (MacPhail and Halbert, 2010).
Overall, formative and self-assessment techniques used in the classroom are supported by the 2022 Curriculum and the Welsh professional standards for teaching and leadership. For instance, the assessment standard under pedagogy states that teachers should use a range of practises for assessment (Welsh Government, 2018). I intend to meet this standard during the PGCE and throughout my future career by incorporating a range of AfL techniques into my daily practice.  
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Appendix 
Appendix 1: Types of AfL activities included in the 24 teachers action plans
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