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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)





As a newly qualified social worker within the looked after children’s (LAC) team I will be working long term with children who are subject to full care orders and who are mainly residing with local authority foster carers. Along with the child and their foster carer, I will also be working with the child’s parents and extended family in regards to ensuring that all their care needs are being met. I have previously had experience within the LAC team, as I was placed within the same team for my 100 day placement during my time at university. 
Within this team it is essential that I work collaboratively with all professionals who are involved with the child. These professionals all provides individual assessments such as the ‘Looked After Child’ health assessment, Personal Education Plan and the Looked After Child’s review (LAC review). It is therefore vital that I work in partnership with these professionals to ensure that all information is being shared and that the child’s plan is tailored to their individual needs. 
As the child’s social worker it is essential that I continuously assess and analyse the child’s plan, making amendments when needed in order to reflect the child’s needs. As I am the child’s long term social worker (until they reach the age of 18) it is important that as the child grows and develops so does the care plan. 
As discussed previously the child’s care plan is tailored to their individual needs. Plans are dynamic and changeable with some being very complex. In regards to managing this I receive monthly supervision support with my manager, I may also arrange regular multi-agency meeting to discuss complex plans and receive support from the team I work with. The care plan is also reviewed on a 6 monthly basis, during the child’s LAC review by the independent reviewing officer (IRO). During the LAC review the care plan is again assessed and analysed by all professionals who are involved with the child. 
My personal outcomes
· Due to my lack of experience in regards to completing assessments such as complex assessments, LAC reviews, Care Plans I feel I need to adapt and develop my practice in regards to applying analysis in assessments that will inform interventions that are specific to the individual child.
· Due to my lack of experience in regards to undertaking and participating in multi-agency meeting I feel I need to develop my professional judgement in increasingly complex situations” and feel confident to express these.
· I feel I need to develop my knowledge in regards to the process of managing children who are at risk of sexual exploitation and working collaboratively with other agencies such as the police. 
Word Count: 449


Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  06/08/2018

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)






My direct observation will be focusing on a looked after children (LAC) statutory visit to a 14 year old female, who for the purpose of confidentiality I will refer to as ‘2’. 2 is a white Welsh young lady who is placed with a local authority foster carer of the same ethnic background. 2 resides within a coastal town in north Wales, close to her biological family, who promote her cultural and familial identity. 2 moved to this placement two months ago due to unforeseen circumstances that occurred at her previous placement. Under Part 6 of the Social Services and well-being (Wales) Act 2014 a looked after child who has resided with a foster carer for less than 12 months must be visited by a social worker every six week and every 12 weeks if the children has been placed for longer than 12 months (Welsh Government 2014). The purpose of a LAC statutory visit is to ensure that 2’s wellbeing continues to be safeguarded and to ensure that 2’s personal outcomes set in her care and support plan are being met. 
For the purpose of this piece of work I will be focusing on the aspect of emotional intelligence and how this impacts my communication with individuals who I work with. 
Prior to this direct observation taking place I firstly gained consent from both 2 and her foster carer and ensured that they were both aware that I would be observed during this visit. During the visit I undertook the formalities of introducing 2 and her foster carer to the observer and again clarified if it was still ok for her to observe my practice, reassuring both 2 and her foster carer that it would be me being observed and not them. Both were happy with this and I therefore commenced with my visit. 

Word Count: 305






	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)




Prior to this visit or any visit I undertake I considered the language preference of 2. 2 is first language English, which is her language of preference. In Wales, health and social care professionals must provide all individuals with their language of choice under the Active Offer. The aim of the Active Offer is to maintain and improve professional standards. The Active Offer highlights the needs of the individual and respects that a high proportion of Welsh speakers are fluent in both Welsh and English and that they have the right to communicate in their preferred language. This maintains the individual’s dignity (Welsh Government 2012). Davies (2012) states that within social work practice, language is at the centre of effective communication as this builds a positive working relationship between the social worker and the individual in order to provide a high quality service. This is due to putting the individual first and empowering them to take control.
When conducting a statutory visit it is important that as the child’s social worker I must speak to 2 alone, unless she refuses, it is considered inappropriate to do so or I have been unable to see her alone (Welsh Government 2014). According to Thompson (2009) it is important that 2 is not in a situation where she may feel uncomfortable or intimidated when an imbalance of power may occur. In order to avoid 2 feeling this way I firstly spoke to 2 in the lounge area with her foster carer present in order for 2 to feel more at ease and settled within mine and my observer’s presence at her home.
I have been 2’s social worker for the past 18 months and due to making regular visits I feel myself and 2 have built a positive working relationship. I feel that due to having built a relationship with 2, I have developed a good understanding of her, her personality and her social interaction skills. Beckett (2006) suggests that having a good understanding of individuals will enable the social worker to be able to evaluate the appropriate form of communication for that individual. Koprowska (2008) states that good communication skills in social work is at the core of effective social work practice. Petrie (2011) suggests that good communication skills are crucial in building relationships and encouraging children’s emotional and intellectual development. 
Reflecting on my practice with 2, effective communication is vital. 2 has recently moved to her current foster placement and the main purpose of this visit was to identify how well 2 is settling in within her new home and to establish her thoughts and feelings. 2 is a quiet and shy young lady, who lacks confidence. Although 2 will engage in conversation it is felt that at times she will keep the conversation to a minimum as she is not confident in her communication skills. Such communications skills include the fact that 2 does not give a good level of eye contact and will look away during conversation, which is a sign that she is feeling uncomfortable through non-verbal communication.
During my visit I was aware of how my interaction with 2 may have an impact on her and how this may influence her behaviours towards myself. In order to avoid my interactions having an effect on 2 I was self-aware of how I communicated with 2 and ‘tuned in’ to how she may be feeling, in particular with regards to having an observer present. 
I feel that being self-aware provided me with confidence. Thompson (2011) suggests that a worker with confidence will provide the individual with trust and faith in the service and support that is being provided to them. Thompson describes confidence as being infectious as it is passed from one person (the worker) to the other (the individual). Gaining trust and confidence is an important element of the Code of Professional Practice and is at the core of building positive relationships with individuals. However, although I interacted with 2 with confidence I was aware that this can be displayed as being overconfident, overpowering and oppressive, which may have deterred 2 from wanting to interact with me, causing her to disengage with myself. Due to this I was aware of the importance of interacting with 2 that is appropriate to her, using a person centred and anti-oppressive approach. I did this by providing 2 with the opportunity to have a discussion with me alone in a space that is comfortable to her. It is felt that this prevented me from invading 2s personal space and feeling that she had to speak to me alone. I also considered that 2 is a quiet young lady who does lack in confidence. I was therefore not overly load or pushy when having a discussion with 2. I did pursue the conversation as 2 is quiet and it is evident that she is uncomfortable when having difficult conversations. I feel this allowed me to ask questions about how 2 was feeling as I felt she would not be forthcoming with this. These approaches are vital roles of social work practice and at the core of social work values.
Howe (2008) describes being self-aware as being ‘in touch’ with our own feelings and emotions and promotes emotional intelligence. In reflection to my practice with 2, I think I was aware of how 2 may be feeling with having a stranger present, her emotions to this and how my interactions may impact how we communicate and maintain a positive relationship. 
When reflecting on my practice during my visit with 2 I recognise that I was able to apply the think, feel, do framework. I thought about 2’s circumstances and how she may be feeling in relation to moving from a home where she had been living for 6 years and thought about how best to discuss this with her during my visit. I took in to account that there was an observer present who 2 did not know and felt it was important to provide 2 with the opportunity to discuss her thoughts and feelings around her move privately. In order to do this I asked 2 to show me her bedroom, which is also an important element of a LAC statutory visit and the two of us discussed this away from the observer and her foster carer. I felt this was more appropriate as it would be unfair to expect 2 to discuss a sensitive topic with her new carer and my observer present. 
In reflection to this framework I am aware that I do not always reflect in a think, feel, do manner and recognise what Trevithick (2012) suggests on how I find it better not to reflect in this manner in some situations and identify with self-protection. Ingram et al (2012) argues that reflecting on the emotions of 2 and myself is providing myself with the opportunity to have an empathetic understanding with 2 rather than sympathising, providing better effective communication.   
On reflection of my communication skills during this visit. I feel my methods of communication with 2 were different when communicating whilst in the lounge with the observer and the foster carer to how I communicated when it was the two of us talking in private. I feel the communication between myself and 2 was quite basic as it was evident that 2 was nervous due to another person being present who she did not know. I attempted to alleviate 2’s anxieties by having light hearted conversations such as talking about her upcoming holiday and not discussing any topics that may upset her or make her uncomfortable. When having a discussion with 2 in private I feel my communications skills differed as I provided 2 with more eye contact, my tone of voice was softer as the conversation was not as light hearted and I was more empathetic as the conversation had changed to 2’s thoughts and feelings.
However I do feel that my methods of communications skills during both situations continued to be person-centred with a non-directive attitude with no pre-determined or specific outcomes for 2. I feel this is an important approach to maintain as I am continually assessing how 2 is settling in to her new home and feel that if I have specific outcomes I may be putting words into 2’s mouth as she may feel that she has to tell me what she thinks I want to hear, such as telling me that she is happy and settled within her new home when this may not actually be the case, which may result in me not gaining a true reflection of 2’s well-being. 

Word Count: 1438 


Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes, on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?

	Very Prepared 

	  How has the social worker listened to you and respected your views and wishes?

	Yes

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes




	How has the social worker’s involvement met your expectations for this visit?

	Fully

	Are there any other comments or suggestions that you would like to make?
	No



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)



This piece of work will be focusing on assessing the risk of a sixteen year old female who is subject to Child Sexual Exploitation (CSE) through carrying out a multi-agency meeting in order to identify a safety plan for the young person. 
Safeguarding is a broader term for ‘child protection’ and related to the actions that are taken in regards to promoting the welfare of children (GOV.UK, 2014). The purpose of safeguarding is to protect children and adults from abuse and neglect. The most important aspect of safeguarding is to emphasise that it is everyone’s responsibility to ensure that all members of society are protected from abuse and neglect (Welsh Government, 2017).
The Social Services and Well-being (Wales) Act was introduced in 2014. This Act aims to make changes to the social services provision in Wales. These aims are to provide people with more control over their care and support needs. The Act states that people who are in need should have an assessment that is ‘proportionate’ and focused to the individual’s needs. Within this assignment I will be focusing on a SERAF assessment which will identify the needs and vulnerabilities of an individual.
In 2005 Barnardo’s Cymru published the report 'out of sight, out of mind: Child Sexual Exploitation’. This report provided some of the first information in Wales in regards to the nature of child sexual exploitation. One of the main findings of this report was the challenge that local authorities were facing in identifying this type of abuse. Barnardo’s Cymru provided local authorities with support in relation to this challenge and identified a need amongst practitioners for a straightforward risk assessment that identified children who are at risk of sexual exploitation, which was the creation of the Sexual Exploitation Assessment Framework (SERAF) (Clutton and Coles, 2007). CSE is extensive and exists worldwide. According to the NSPSS (2018) there are no official statistics that state how many children are being sexually exploited.
In 2011, the Welsh Government published a statutory guidance that underpins a dedicated CSE protocol within the All Wales Child Protection Procedures (AWCPP). This is to ensure a standardised, multi-agency response whenever CSE is identified, based around the SERAF tool. The SERAF tool enables safeguarding responses to be linked to the evidence of risk, which will then facilitate both preventative actions and appropriate interventions in relation to the individuals safeguarding needs. 
Evidence gathered in Wales in regards to CSE suggest that the majority of CSE takes place in private/secret such as online. This hidden form of abuse has a major impact on this type of abuse being identified. Disclosures of sexual abuse is always going to be very difficult for children and young people to disclose and the sophisticated grooming process acts as an additional barrier to disclosures being made.
A key element to safeguard children and young people is the ability to identify the ‘at risk’ indicator for children and young people exposed to sexual abuse. It is important for all agencies and professionals to be familiar with the vulnerabilities and risk indicators. This is identified with the SERAF assessment, which is undertaken with all agencies within Wales.
A SERAF assessment should be undertaken to establish if a child is in need. A SERAF should be completed within seven working days of a referral being received. A SERAF will consider all the vulnerabilities and risks of the child and will place these in one of the four ‘at risk’ categories. These risk categories include, Category 1 (not at risk), Category 2 (mild risk), Category 3 (moderate risk) and Category 4 (significant risk). 
The moderate risk section of the SERAF indicate that the child or young person are associated with risk or may indicate actual abuse through sexual exploitation and is a score of 11-15
The significant risk section of the SERAF indicators are evident in cases where a child or young person is at risk of abuse or is actually being abused and is a score of 16+. The scores between ‘not at risk’ and ‘mild risk’ are 0-10
Following the completion of the SERAF assessment, it is decided if a Strategy discussion is required. These discussions take place when a child or young person has been identified as at ‘moderate’ or ‘significant’ risk of sexual exploitation. A discussion may also take place if a child or young person is identified as ‘mild’ risk when taking the individuals circumstances in to account. 
The Strategy Discussion is a multi-Agency Strategy Meeting (MASM) and is chaired by a Social Services’ manager. Those attending the meeting should include, the referrer, child social worker, the lead officers of CSE from education and health, identified CSE police officer and any other person who can assist in the planning process for the child protection process and formulating a multi-agency safeguarding plan such as a fostering link worker, residential manager/key worker or Youth Justice service.
The aim of this meeting is to clarify and share information, identify all the risk factors, including those identified in the SERAF assessment and agreeing on actions and recommendation to address each of the risks. During this meeting it will be decided who will undertake each of these actions and in what timeframe and an agreed date to review the plan will be made. 
The ‘at risk’ scores are then monitored during the SERAF review meetings over time. The purpose of this is to monitor changes of risk over time as a result of interventions that are put in place or due to changes in circumstances, it is important to identify within the assessment if the risk indicator is within the last six months to twelve months. The SERAF assessment tool in constantly being updated during SERAF review meetings and this will identify if the child or young persons ‘at risk’ score has been reduced or has increased. If reduced to being ‘mild’ then it will be decided if the individual requires ongoing review meetings or if the child or young person is to be closed to SERAF reviews. A ‘not at risk’ score will direct professionals that the child or young person no longer needs to be reviewed (AWCPP, 2013).
The SERAF was piloted in 2006 by Clutton and Coles (2007) in Newport, South Wales to assess the dominant issues that are present for children who are at risk or subjected to sexual exploitation. Clutton and Coles (2007) evaluated 350 children who were open to a single Welsh local authority and suggest that 120 of these children were at a moderate risk of CSE. These findings were titled SERAF, which identified common vulnerabilities and factors that led children to sexual exploitation included issues of poor health, drug and alcohol use, reports of the child absconding, history of abuse and neglect and disengagement from education. This study also found the general lack of awareness of issues that relate to CSE across agencies, an identified need for training, lack of multi-agency working around CSE and a limited knowledge or confusion about the existence of local authority protocols. 
It can however be argued that this pilot only assessed children who have already been known to social services and/or are subjected to child protection concerns. For this research to provide more accurate findings it can be argued that researchers should have also assessed children who have not been open to children’s services or known to any services. This would create a less biased result. However this study has assisted in raising awareness of issues in relation to CSE and informed practice development.
For children who are at risk of being sexually exploited it is the responsibility of all agencies involved to take an equal responsibility to ensure that these children are safeguarded. This procedure is delivered under Safeguarding Children: Working together under the Children Act 2004 and sits within Part 5 of the All Wales Child Protection Procedures. The AWCPP directs the safeguarding practice across all regional and safeguarding boards and local authorities within Wales. Part 5 sets out the formal Child Protection Procedure that is to be used when concerns of a child at risk of CSE. This procedure it to be used alongside the SERAF. This sets out to raise awareness to all agencies who are involved with children and families of CSE as a form of sexual abuse and child protection matter. This procedure ensures that local authorities, education, police, health and all other agencies work together are sharing consistent practices and policies, share information and outline responsibilities between agencies. This led to the development of the All Wales Protocol entitled: Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation (2013). This is found in Part 5 of the AWCPP (2008).
As it is with all concerns in relation to child protection, all agencies should refer any concerns of a child who is at risk of sexual exploitation to Social Services following the process that is set in Part 2 of the AWCPP. This also includes information that is gathered from any other source, which also includes other young people. In regards to the case study below it was the police who made the referral after a disclosure was made by a peer of the young person. 
It is essential that all information in relation to this form of abuse is pulled together to assist in building a full picture to identify the extent of abuse that the child may be subject to. Whether or not a SERAF has been received from the agency referring the child, Social Services, as a lead are required to undertake their own SERAF in order to identify or confirm differences in the assessed level of risk.
The Welsh Government has ensured that practitioners are enabled to apply this framework, through training and to help identify children who are at risk, take steps in order to protect them and to allow action to be taken in regards to the perpetrators. In December 2005, the Welsh Government published a resource pack to help safeguard children and young people from being sexually exploited. This provided practitioners with tools to talk to children and young people openly about the dangers of CSE and the behaviours that might put them at risk (Welsh Government, 2016). 
The Welsh Government has led the production of the All-Wales National Action Plan to Tackle Child Sexual Exploitation, which is the first national action plan for Wales. This plan provides a comprehensive framework which the wide range of safeguarding partners are able to demonstrate co-ordinate cross-agency action in order to prevent and protect children sexual exploitation and abuse. This action plan has been produced in partnership with Wales’ police and crime commissioners, police forces, children’s commissioner, the Youth Justice Board Cymru, the National Offender Management Service in Wales, the Care and Social Services Inspectorate Wales, Wales Community Rehabilitation Company, the local government and the third sector. This plan has highlighted the importance and availability of accurate data about CSE in Wales. This plan also emphasises the importance of working together to tackle CSE (Welsh Government 2016).
The United Nations Convention on the rights of the Child (UNCRC) is an international agreement that protects the human rights of children under the age of 18. The UNCRC has 54 articles that cover all aspects of a child’s life and set out civil, political, economic, social and cultural rights that every child is entitled to. Within these articles there are specific articles in relationship to child sexual exploitation. These are:
Article 34 of the UNCRC (Sexual exploitation) state that governments should protect children from all forms of sexual exploitation and abuse.
Article 35 of the UNCRC (Abduction, sale and trafficking) states that the government should take all measures possible to make sure that children are not abducted, sold or trafficked.
Article 36 of the UNCRC (Other forms of exploitation) state that children should be protected from any activity that takes advantage of them or could harm their welfare and development. 
(United Nations, 1989)
The Welsh Assembly Government reinforced their commitment to the UNCRC by adopting and creating their own ‘Seven Core Aims’. These aims are specific to children who live in Wales and are included in Welsh legislations in regards to the wellbeing of children in Wales. In regards to sexual exploitation the third core aim states that ‘Children living in Wales should be able to enjoy the best possible health and are free from abuse, victimisation and exploitation’ (Welsh Government, 2015).
Case study
For the purpose of confidentiality I will refer to the young person in this case study as 3. 3 is a sixteen years old female and is subject to a Full Care under Section 30 of the Children Act 1989. 3 resides with her grandparents under a connected person’s fostering agreement. 
Through using the SERAF assessment tool 3 has been identified as being at risk of child sexual exploitation previously. Due to this 3 was referred to the Family Intervention Team were she undertook the Armour Programme, which is a nine week course where she completed work in regards to Online & Offline Safety, Healthy Relationships, Consent & Sexual Health, Self Defense & Break-Away Techniques, Drug & Alcohol Awareness, Confidentiality & Disclosures, Identifying Grooming Behaviors and Positive Self-Image & Self-Esteem. 3 engaged with one to one support who completed work with both 3 and her grandmother around appropriate behaviours, setting rules and boundaries and communication. 3 has worked closely with the Child and Adolescent Mental Health Service (CAMHS) who undertook Cognitive Behavioural Therapy (CBT) with 3 and 3 has also attended the sexual health clinic at her request to identify if she was pregnant or had a sexually transmitted infection. As 3s social worker I increased my visits to the home and also visited 3 at school to ensure she was using the support that was provided to her at whilst at this provision.
During this time, 3 appeared to have settled, with little concerns being raised. This resulted in 3s SERAF ‘at risk’ score being reduced and effectively being closed to MASM earlier in the year.
However concerns have again been raised by a friend of 3 who has stated to 3’s grandmother that 3 has been providing males online with inappropriate images of herself through using her mobile phone and also meeting up with these males in person, providing sexual favours to these men in exchange for money. 
Lindon (2012) argues that the development of mobiles phones that are equipped with a camera function has made the process of taking and disseminating images. Sangster et al (2018) state that CSE can occur in person and/or online that can involve physical or non-contact sexual activities. They state that this can be perpetrate by individuals, a group of abusers or peer exploitation. In this case 3 is being sexually exploited both on and offline.
Since the disclosure made by 3s friend there have also been noticed changes with 3. She has become increasingly hostile towards her grandparents and extended family member, her cannabis intake has increased and is taking little care with regards to her personal hygiene and self-image. The NSPCC (2018) suggest that these changes in behaviours are typical for a young person who is being ‘groomed’ online or is being sexually exploited. NSPCC (2018) also argue that these behaviours can also be mistaken for ‘typical’ teenage behaviours, making it harder for the young person to disclose the abuse they are experiencing.
3s grandmother reported this disclosure to the CSE police officer who had been working with 3 during time she spent completing he Armour Programme. The police officer has then made a referral to myself. Myself and the police officer arranged to visit 3 to discuss the concerns that had been raised and to verify if this disclosure was true. During this period I also completed the SERAF assessment. 3s ‘at risk’ score was significant, which initiated a MASM.
In consideration to this process I considered the crisis intervention model, as it is a reaction to an event that is stressful and affects the stability of the individual. In this case it is the fact that 3 is being exposed to online grooming and sexual abuse. Crisis intervention takes internal and external factors in to account when considering the factors that have caused the crisis. When considering these factors it is important that an anti-discrimination and person centred approach is used in order to identifying an effective safety plan that will prevent a further crisis and is individual to and specific to 3 (Roberts, 2005).
In order to reduce 3s risk I used the ASPIRE model of assessment, which was developed by Sutton 2009. This model of assessment suggests that there are five factors that should be viewed with equal importance. These factors are Assessment, Planning, Intervention, Review and Evaluation. From this piece of work it can be identified that the SERAF and MASM processes identify each factor of Sutton’s ASPIRE model. 
Using this model provided myself and other professionals with the opportunity to assess and plan the actions and interventions that needed to be taken to reduce 3s risk of further exploitation. It was agreed that the police would seize 3s phone under Section 19 of the Police and Criminal Evidence Act 1984. This Act provides the police the power to remove 3s phone on the grounds that it is evidence in the relation of an offence and to prevent any evidence from being concealed or destroyed (legislation, 2018). This also prevented 3 from communicating with the males who were potentially grooming and sexually exploiting 3 effectively reducing her risk of further exploitation. This plan will then be reviewed and evaluating during the SERAF and MASM process where it will be identified if 3s ‘at risk’ score is reduced. During the MASM 3 was identified as being at significant risk and an extremely vulnerable young person.
Within North Wales each local authority has agreed to a protocol that implements a consistent response that is aimed at identifying and mitigating risks that are posed to some of the most vulnerable young people, this protocol is A Strategic Response to Risk Taking Behaviours In Children & Young people. Each local authority will work in accordance with local policies that are related to the issues of risk, however the cases that are considered to be the highest level of risk, which 3 is and will be considered by the Regional Safeguarding Boards Risky Behaviour Management Group (RBMG).
The RBMG is a multi-agency initiative that considers a group of young people who are considered to be the most vulnerable and require a significant level of intervention from statutory and non-statutory services. Due to the increasing demands that is placed on services both statutory and non-statutory this protocol is a more holistic approach that will provide an innovative and problem solving framework that will assist statutory and non-statutory services. This protocol will assist in gaining a greater understanding of the threats that are posed to each individual within the group by providing tailored multi-agency risk management plans for each individual with the full support and resources from all agencies involved. The RBMG will also evaluate the effectiveness and progress of each multi-agency intervention that will also assist in recognising any trends and identifying any practice learning or training. 
This protocol is informed by legislation/guidance, to name a few that are relevant to Wales and my role, these are The Children Act 1989, Children (Leaving Care) Act 2000, Working Together to Safeguard Children (NAFW (2006), AWCPP, Social Services and Wellbeing (Wales) Act 2014.  
With regards to 3, 3 is at significant risk of abuse and falls within the RBMG and will be provided with a tailored individual risk management plan in order to reduce her risk of further exploitation (North Wales Region, 2018). 
In order to reduce 3s risk of further abuse actions are taken that I felt would result a negative working relationship between myself and 3. Trevithick (2003) argues that relationship based practice is at the core of social work and is a key element in practice. Trevithick (2003) suggests that relationship based practice is a basic requirement  of the National Occupational Standards and is identified in government policies and practice such as the National Youth Work Strategy for Wales 2014 – 2018, which aims to support young people live fulfilled lives through developing life skills and resilience. 
When myself and the police officer I ensured that I maintained a positive working relationship through effective communication. McColgan and McMullin (2017) argue that relationship-based practice in social work as ‘turbulent times' and suggests that the 4 Stage Relationship Model enables us to be aware of the stages of the relationship processes. These stages ae Engage, Negotiate, Enable and Consider Endings. Referring this model to 3 it is identified that as 3s social worker I am at the ‘Engage’ stage where I am encourage 3 to engage in the child protection procedures of the SERAF assessment and MASM process with the actions of intervention. It important that I maintain a positive working relationship with 3 so that interventions can be put in place and that 3 will engage with these. This involves negotiation so that 3 feel empowered to engage with interventions that are set in place and enable her to recognise grooming behaviours from risky adults.
This also encourages 3 to end the cycle of interventions being put in place that reduce her risks of abuse. 3 has had a lot of intervention over the years that have previously reduced her risks of abuse, however when the interventions end the risk increases again as 3 will again begin display risky behaviours that puts herself in very vulnerable situations. When considering this cycle of behaviours I consider the Transtheoretical Model (TTM) Prochaska and DiClemente (1983) describe TTM as an integrative, biopsychosocial model to theorise the process of intentional behavioural change. This theory focuses on stages of change and suggests that people move through a series of stages when changing behaviours, this is described as the ‘cycle of change’. The stages of change are Pre-contemplation, contemplation, preparation, action, maintenance and relapse. 
The Pre-contemplation stage is when people are unable to recognise the problem and do not see any need for change. Referring this stage to 3, at this time 3 does not think she is being abused or exploited and feels that she has control over the situation as she decides to send the pictures to these males and state that it is her choice to have sexual contact with older males in exchange for financial gain. 3 does not feel that she is being manipulated through the grooming process. Finkelhor et al (2007) suggest that grooming is a technique that is used by sex offender’s to create their fantasies in to reality whether online or offline. The term ‘grooming’ was first introduced in UK legislation as part of Section 15 of the Sexual Offenders Act (SOA) 2003. This act was applied throughout England and Wales in 2004. 
Through discussions and interventions with 3 it is hoped that 3 will be able to move to the contemplation stage where she is able to recognise that there is a need for change, which will assist her to move to the preparation stage. This is the stage where people start to make changes and plan how they will make these changes, putting these preparations in to action where she is acting upon her planning and preparations. It is then hoped that 3 is able to maintain this stage, where she has made changes and is able to sustain the change. If 3 is unable to do this then within the ‘cycle of change’ theory 3 will relapse, which has been evident with 3 in the past.
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)




Safeguarding is the protection of children and adults from abuse or neglect and aims to educate members of society to recognise these signs. The Social Services and Well-being (Wales) Act 2014 (SSWBA) has introduced a more strengthened, robust and effective partnership approach to safeguarding vulnerable people. One of the most important principles of safeguarding is that it is everyone’s responsibility, which has mirrored the aim of children’s safeguarding.
Within Wales a National Independent Safeguarding Board has been established that works with both adult and children safeguarding boards. Brammer (2014) argues that the SSWBA has made a positive move to improve adult safeguarding, however states that combining adult and children laws under one law is ambitious and argues that this could result in adult safeguarding receiving a less focused approach. However the National Safeguarding Board does have a level of accountability for both children and adults. As stated within the National Independent Safeguarding Board.
Part 7 of the SSWBA stated that an ‘adult at risk’ is an adult who is experiencing or is at risk of abuse or neglect, has needs for care and support (Whether or not the authority is meeting any of those needs and as a result of those needs is unable to protect himself or herself from abuse or neglect or the risk of it. The term ‘at risk’ allows for early intervention with the aim to protect people who need it and prevent them from experiencing abuse and neglect.
The Act states that if the local authority has cause to suspect that a person within its area is at risk then they must make enquiries to enable a decision to be made as to whether any actions should be taken and by who the actions are to be completed. 
Within Wales the adult protocol for safeguarding is detailed within the ‘Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (2013)’, which was developed within the Government guidance ‘In Safe Hands (2000)’. Within this process there are ten stages. These being Alert, refer, Initial Evaluation, Strategy Discussion, Strategy Meeting, Investigation, Further Strategy Meetings, Case Conference, Protection Plan Review Meeting (Every 6 weeks) and Closure. This is a multi-agency collaboration that assesses if an individual is at risk or if abuse has taken place. This processes is a forum of information sharing that ensures the individual is being safeguarded. 
Under the SSWBA Local Authorities have a new power to make enquiries if the is cause to believe that an adult is at risk. If required the local authority can make an application to the court for an ‘Adult Protection and Support Order’ (APSO). This order is used in exceptional circumstances and ensure that a thorough assessment takes place that allows professionals to enter a property to speak to an individual who may be at risk privately without being coerced by another individual. 
Within the local authority who by I am employed members of the public are advised to contact the police if they suspect an individual is at risk and to also report concerns to their local social services. With regards to professionals under the SSWBA it is a duty to reports any concerns in regards to adults being at risk of abuse or neglect.
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)





The SSWBA has made statutory provisions in regards to adult protection, with the aim of making a stronger connection between adult and child protection. The main aspect of the SSWBA is that this Act now places a duty on all agencies of the local authority to report an adult the suspect may be at risk. As discussed previous Brammer (2014) argues that the SSWBA is an ‘ambitious new framework consolidating protection for both children and adults, however states that the Act provides the capacity to improve services for adults who are at risk of abuse.
The Welsh Government aims to have a more consistent process between child and adult safeguarding under Part 7 of the SSWBA, however there are differences between the two.  These differences are: 
Part 7 of the SSWBA Section 15 states that local authorities are required to provide or arrange for the provisions and preventative services, including ones that will “contribute towards preventing people from suffering abuse or neglect”. Section 17 of the Act states that the “provision of information, advice and assistance must include how to raise concerns about the well-being of a person who appears to have needs for care and support.” Although this is relevant to both adult and children safeguard Child protection remains within the remit of the Children Act 1989 under Section 47, which is the law within both England and Wales and provides the police with the power to enter the home without a court order if they suspect a child is a risk of significant harm or abuse. (Welsh Government 2014 and Children Act 1989). Although as discussed above an Adult Protection and Support Order’ is a court order that is made by professionals to enter the home of an adult. 
The Children Act (2004) introduced the important relevance that all information needed to be shared across all agencies in order to safeguard vulnerable children. Personal date is protected under the Data Protection Act 1998. However the SSWBA now states that all information in relation to adults at risk must be shared between agencies.
Under the ‘European Convention’ on human Right (ECHR) and ‘The human Rights Act (1989)’ an adult has the right to make informed choices about their life if the wish to do so. However safeguarding is an important factor under the Mental Capacity 2005. If a person has been assessed through the mental capacity test as lacking capacity and making decisions, the decisions will be made on the behalf of the individuals ‘best interest’. Decisions made in regards to ‘best interest’ are done so as being ‘proportionate’ and a ‘least intrusive’ response to the identified risk.  
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)




Throughout my first two years as a newly qualified social worker, I feel I have developed through accessing the training and development opportunities that have been offered to me. I have accessed course such as Pregnancy and Parenthood for Young People Leaving Care, Child Sexual Exploitation training, Reflective Practice, Analysis and Critical Thinking, Outcome Based raining and Collaborative Conversations.
I have received support from my colleagues who have offered advice and guidance when I felt I have needed it. I have also observed my colleagues in practice when undertaking roles that I am not familiar with such as undertaking court work. This has then enabled me to have first-hand experience with a piece of work prior to undertaking my own duties. I have also benefitted from supervision sessions with my manager, which has also provided me with the opportunity to reflect on my development. I feel it is important to utilise this support and recognise the importance of preparing for supervision, as this then enables me to use this time effectively. 
From the support of my colleagues and manager, I feel this has provided me with the confidence to ask questions if I have felt I was struggling with a case or did not understand a process. This has enabled me to reflect on my practice as this provides me with the opportunity to receive feedback on how to think about a situation, how to adapt to a situation, how to improve this for the individual that I am working with and improve my practice development. 
When considering my refection in the way, I considered Gibbs (1988) ‘reflective cycle’ approach as this allows me to think through all the phases of a situation and enables me to evaluate each stage. This cycle provides me with the opportunity to think about what has happened, consider my emotions of this experience and evaluate the positive and negatives of the situation. Through this I am able to evaluate and analyse information that has been gathered in order to develop an action to develop and improve my future practice. 
I received positive feedback from a complex assessment that I had completed. The aim of this assessment was to identify if it was appropriate to apply for a discharge of a child’s Care Order who is placed with her mother under a Placement with Parents agreement. It was reported that the assessment was fully informed, detailed and analytical which provided an outcome that is in the best interest of the child. 
Prior to completing this assessment I had very little experience off writing complex assessments. In order to enable me to do this to my best ability I attended the analysis and critical thinking training, outcome based training and collaborative conversations training. This training provided me with the opportunity to develop my skills and knowledge in regards to how I critically analyse situations in regards to achieving and the best outcome for the child. This training also enabled me to provide my assessments such as LAC reviews and care plans to focus on outcomes, which is specific to the child and has ‘the voice of the child’ and ‘What Matters’ to the child, which is one of my learning outcomes set in section two of this portfolio.
When reflecting on my learning outcomes which are set in section two, I feel I have achieved my learning outcome and have identified further areas of my development. Throughout my two years of practice I feel I have gaining in confidence and developed my professional judgement. Through attending the training in regards to analytical and critical thinking I feel I have developed the ability to justify my practice and actions that I have taken. I feel this provides me with the ability to express and justify my professional judgement during complex situations without second guessing my practice. 
I feel that attending the Achieving Best Evidence Training (ABE) and Joint Investigation Training (JIT) will enable me to enhance my analytical and critical thinking practice further. 
I feel that I have gained greater knowledge of Child Sexual Exploitation (CSE) and the local authorities process in regards to safeguarding children who are at risk of being sexual exploited and the importance of multi-agency meeting both formally and informally. However with this process and type of abuse constantly changing due to advances in technology, I feel further training in this matter is ongoing. Within the local authority who I work for there is a monthly child sexual exploitation forum that allows all professional to gather together to discuss any concerns and new trends that are occurring. I feel that attending this will also update my knowledge in regards to sexual exploitation and provide me with the opportunity to understand the changes in trends of children and young people in today’s society.  

Word Count: 799




































Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	14/12/2017

	2
	14/02/2018

	3
	17/04/2018

	4
	25/07/2018



Notes 



	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




· [bookmark: _GoBack]The learner through her two years of practice has developed in confidence as a qualified social worker, she has demonstrated this in her both her face to face work with service users and her written work. The learner has been allocated a large and varied case load, and has been able to demonstrate excellent time management and organisation skills. 
· The learner has had relevant training and observed more experienced social workers completing assessments. The learner is now able to complete evidence informed and clear analytical assessments within timescales.
· The learner is able to clearly identify and record the child/ young person’s voice, as well as ascertaining their personal outcomes that are both achievable and appropriate. 
· With regards to the learners development around working with young people at risk of sexual exploitation. The learner has again developed in confidence, supporting a young person who is at high risk of sexual exploitation. The learner has managed this complex case through having effective working relationships with a number of multi-agency professionals. She has been able to confidently employ her own professional judgement, gather evidence and identify solutions in what continues to be a challenging case. 
· The learner has also shown how she can build and retain excellent relationships with children and young people as well as foster carers, parents and professionals. 
· The learner previously struggled when she was challenged however this has vastly improved and the learner now does not avoid difficult discussions. The learner could continue to challenge herself in this area by gaining further experience with regards to complex case work and particularly court work. 
· The learner is highly thought of not only in her immediate team but within the section and overall service, she is respected for her hard work and determination when it comes to supporting children, young people their families and carers. 
· The learner will now need to go onto the relevant child protection investigation training, and will need to develop her skills in independently completing section 47 investigations as well as joint investigations. The learner will also need to develop her skills in writing clear concise reports following such investigations. 
· To conclude the learner has thrived in challenging areas of this role and has embraced any learning, shadowing and training in order to support her overall development. 
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Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Ceri Williams 

2. Learner’s University Number:

Address for Correspondence:
36 Allt y Plas,
Pentre Halkyn,
Holywell,
Flintshire,
CH88JF

Telephone: 07539657323

E-mail: ceriwilliams63@hotmail.co.uk

Date of Professional Qualification: 26/10/2016

Date of registration with Social Care Wales: 14/11/2016



3. Name of Learner’s Agency: Conwy County Council 

Agency Contact details: 01492 575111

Name: Glain Patterson – Team manager

Address: Civic Offices, Colwyn Bay. LL29 8AR

Telephone Number: 01492575156

E-Mail address: glain.patterson@conwy.gov.uk


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details: Conwy County Council 

Name: Stephanie Peach

Address:
Civic Offices,
Glan y Don,
Colwyn Bay,
LL29 8AR

Telephone Number: 01492575358

E-Mail address: stephanie.peach@conwy.gov.uk



	6. Observer details 

Name: Glain Patterson

Work Address: Civic Offices, Glan y Don, Colwyn Bay. LL29 8AR

Professional Qualification and date of qualification: BA Hons Social Work, 2009 at Bangor University. 

Email and telephone number: 01492575156








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Ceri Williams

	
Name of Team/Agency 
	Permanency and Pathways Team 

	
Name of Mentor 
	Stephanie Peach

	
Name of Line Manager 
	Glain Patterson 



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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