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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  31/03/26

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).
Child 1 has complex needs, including developmental delays affecting cognition, speech, and language, alongside a diagnosis of Autism Spectrum Disorder (ASD). He presents with behaviours that can be challenging and requires consistent, structured support. He is supported through a Care and Support Plan under Part 6 of the Social Services and Well-being (Wales) Act 2014 and is subject to a full Care Order due to previous neglect concerns. These legal frameworks ensure his welfare and developmental needs remain central to planning and decision-making. Child 1 lives in a rural Welsh community, which can affect access to services but also provides familiarity and a sense of belonging. English is his first language, although his Welsh heritage is supported through school and home. Child1 is learning Welsh, promoting his identity and inclusion within Wales' bilingual culture. Verbal consent for the direct work session was obtained from the carers by telephone. During this conversation, the purpose of the visit was explained, including that the session would be attended by both a familiar social worker and an observer. The carers were given the opportunity to discuss any concerns regarding the observer's presence and confirmed that they did not anticipate this causing Child 1 any anxiety or distress. They felt that Child 1 would be able to cope with the additional person present and did not identify any likely negative impact on his engagement, wellbeing, or behaviour. The session took place at home to maximise comfort and familiarity. This approach reflects the strengths-based and person-centred principles of the Social Services and Well-being (Wales) Act 2014. Through statutory visits, care reviews, and IDP involvement over the past year, I have developed positive working relationships with both Child 1 and his carers, supporting effective communication and partnership working.
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	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 
1300 (+/- 10%: include your actual word count at the end of each section).

I completed a piece of direct work focused on helping the child identify and understand emotions by exploring what a “good day” and a “bad day” looked like for him. The aim was to support emotional recognition and communication in a way that was developmentally appropriate and accessible. This approach is informed by emotional regulation theory, which suggests that recognising and labelling emotions is an important foundation for developing self-regulation skills (Gross, 1998). Children who can identify their emotions are better able to communicate their needs, seek support, and develop coping strategies.
The session was kept short, structured, and flexible to meet the child’s developmental and communication needs. It took place in the family home, providing familiarity, predictability, and emotional security. Children are more likely to engage positively and process emotional experiences when they feel safe within familiar environments (Bowlby, 1988; Howe, 2008). Using the concepts of “good days” and “bad days” enabled the child to explore emotions through concrete examples rather than abstract language, supporting emotional awareness and self-expression. Goleman (1996) highlights the importance of developing emotional literacy from an early age, and this activity provided an accessible opportunity to explore feelings linked to everyday experiences.
A visual and experiential approach was used throughout the session, recognising that many children learn more effectively through practical experiences than through verbal discussion alone (Lindon, 2012). The presence of a familiar social worker also supported engagement through co-regulation. Trusted relationships help children feel safe, understood, and supported in managing emotions (Howe, 2008). I adopted a calm and nurturing approach to create an environment where the child felt comfortable engaging without pressure.
Communication was carefully adapted throughout the activity. In line with best practice guidance (Koprowska, 2020; Trevithick, 2014), I considered both verbal and non-verbal communication, body language, positioning, and environmental factors. I sat on the floor alongside the child on his preferred rug rather than directing the interaction from an adult-centred position. This reduced the power imbalance and encouraged a more child-led interaction.
Before introducing the planned activity, I joined the child in play using his Sonic teddy, a familiar and meaningful object. Play is recognised as an effective communication tool when working with children, particularly those who may find verbal communication challenging. Joining the child in a preferred activity helped build rapport and trust while demonstrating respect for his interests and choices. The environment was also managed to reduce distractions. Although an observer was present, they remained passive throughout the session to support the child’s concentration and comfort.
Modelling and visual demonstration were used to support understanding. For example, I slowly demonstrated how to use a felt-tip pen and allowed sufficient processing time before expecting a response. The child independently copied the action, demonstrating learning through observation. This reflects Social Learning Theory, which suggests children learn behaviours and skills through observing others (Bandura, 1977). Verbal prompts were kept simple and paired with gestures and visual cues such as pointing and saying “your turn.” This multimodal approach reduced verbal demands and supported understanding.
When the child’s attention moved away from the task, I used gentle redirection and further modelling rather than correction. Positive reinforcement was provided when he re-engaged. Through this approach, the child successfully communicated that Sonic, the ball pit, and spending time with family made him feel happy. These responses provided valuable insight into the experiences that contribute positively to his wellbeing.
When the child experienced difficulty expressing emotions verbally, I introduced Makaton visual symbols. The symbols were presented clearly at eye level and supported with verbal labels and modelling. The child responded positively and independently pointed to the “happy” symbol. This was a significant achievement as it enabled him to communicate his feelings using an alternative communication method. The use of visual supports reflected person-centred practice by recognising the child’s strengths and adapting communication methods to meet his individual needs.
The intervention was grounded in person-centred practice. The activity focused on the child’s experiences, interests, and communication style rather than adult assumptions. Visual resources promoted participation and choice-making, ensuring that his voice remained central to the interaction. This reflects the principles of empowerment, inclusion, and participation outlined within the Social Care Wales Codes of Professional Practice (2017).
The Active Offer was embedded throughout the session through the use of both Welsh and English. Welsh was introduced proactively alongside English rather than waiting for a language preference to be identified. Visual supports, gestures, and modelling were used to enhance understanding and accessibility. This reflects the principles of More Than Just Words, which emphasise that individuals should not have to request services in Welsh (Welsh Government, 2022). Language is closely linked to identity, dignity, belonging, and wellbeing, and individuals are often best able to express emotions and needs in their preferred language (Madoc-Jones and Dubberley, 2008). By using both Welsh and English, I aimed to create an inclusive environment that respected the child’s identity and reduced barriers to communication. Children with disabilities are a recognised subgroup within the looked after population in Wales. Welsh Government data shows that 7,198 children were looked after on 31 March 2024, with approximately 7% identified as disabled, equating to around 500 children. This is higher than the estimated 4% prevalence of disability within the general child population, indicating increased vulnerability and need for specialist support.
Reflecting on the session, I believe my communication was effective and responsive to the child’s needs. I demonstrated adaptability through the use of play, modelling, visual supports, and non-verbal communication. Working with disabled children has strengthened my understanding of holistic assessment and reinforced the importance of viewing behaviour as communication. It has also increased my appreciation of collaborative and multi-agency approaches to supporting children and families (Thompson, 2021).
A key strength of the session was my ability to follow the child’s lead and adjust my approach according to his engagement and communication style. Careful observation enabled me to identify preferred communication methods and respond accordingly. Joining him in play supported relationship-building, while the introduction of Makaton enabled meaningful participation when verbal communication became difficult.
However, reflection also highlighted an important area for further development within my practice. Although the visual supports used during the interaction proved to be effective in enhancing understanding and engagement, they were introduced reactively in response to emerging communication difficulties rather than being planned and implemented proactively from the outset. Earlier preparation and use of visual aids may have strengthened communication from the beginning of the session, reduced the child's reliance on verbal prompts, and increased opportunities for independent participation. Furthermore, proactive implementation could have minimised potential frustration and supported a more consistent communication environment throughout the interaction.
Using Gibbs' Reflective Cycle (1988), I was able to critically evaluate both the strengths and limitations of my approach. This process helped me recognise that effective communication is not solely dependent on responding appropriately to challenges as they arise,but also requires careful anticipation of an individual's needs through thorough planning and preparation. Reflecting on this experience has increased my awareness of the importance of considering communication strategies before direct work begins and ensuring that suitable resources are readily available. In future practice, I will aim to prepare a wider range of communication tools in advance, enabling a more person-centred and inclusive approach that promotes engagement, understanding, and positive outcomes from the outset.
On reflection, the session encouraged me to think more critically about how I communicate with children and the assumptions I may unconsciously make about their ability to express themselves. It reminded me that communication extends far beyond spoken language and that behaviours, facial expressions, body language, and engagement in activities can provide valuable insights into a child's thoughts, feelings, and needs. I recognised the importance of slowing down, being patient, and allowing children sufficient time to communicate in ways that are meaningful to them. The experience also increased my awareness of how my own verbal and non-verbal communication can influence a child's confidence, participation, and sense of safety. Reflecting on this interaction has reinforced my commitment to continually evaluating and adapting my practice to ensure that every child feels heard, respected, and included.
1348 word count












Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.


	Was the social worker on time?  Or, if delayed, did he or she contact you?

	

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

	Were you clear why the social worker met with you today?

	

	How well prepared do you think the social worker was for his or her meeting with you?

	

	  How has the social worker listened to you and respected your views and wishes?

	

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	



	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	




See below template for observer feedback



[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp]Feedback Form  [image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\97F45E9A.tmp]
Was Elan on time?		
[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp]                             


Did Elan speak to your carer before the visit?
[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp]			 

Did you understand why Elan was visiting you today? 
[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp]





Did you understand what Elan went over with you today?			

[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp]			
[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp]Did Elan bring items with her? Was she prepared for the visit?




Did Elan listen to you?	 
[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp] 			

Did Elan help you understand the work?
[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp] 			

Did you enjoy the visit today?
[image: C:\Users\je0043\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\ED0A5FAC.tmp] 			
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