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                  A critical evaluation and the learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.



[bookmark: _Int_QpT96Fj4]       This essay will be discussing a specific type of critical incident before evaluating and identifying teaching methods and learning steps, specifically in relation to an observed critical incident. A critical incident is an unplanned event which occurs within a classroom either negative or positive, which can give an insight to improving methods of learning and teaching (Joshi, 2018). For example, having a learner who is always out of their chair or a learner who is otherwise disruptive would be considered critical incidents. As mentioned above, these critical incidents lead to developmental opportunities, as with the previous examples, the teacher could assign a task, such as giving out books for the learner who is always out of their chair, or having extra extension tasks ready for the learners who may be finished with their tasks quickly and have become disruptive, so they remain engaged with work. The critical incident observed involved a learner in a class, that may have had a seating plan in place, as the same seating arrangement was observed in a separate class. A seating plan could have been enacted with the aim of bettering the learning for each learner, with similar types of learners potentially being put in specific places in the class. Having a seating plan in place could be the result of using learning theories such as connectivism, humanism and behaviourism, to help cultivate the learners’ knowledge and create a positive environment for the class (Conradie, 2014). Having previous experience with this class can help the teacher see where to seat learners that would be more beneficial for each individual, but also to not isolate the learners and take away the aspect of connectivism learning theory, such as that maintaining connections is required to facilitate learning (Utecht and Keller 2019). Being able to share opinions and ideas within groups helps develop the learners’ way of thinking and problem solving, creating ethically informed citizens, and healthy, confident learners, which links to the four purposes. The incident observed involved the same learner shouting out over the teacher, which lead to the teacher addressing the shouting immediately after it happened, speaking directly to the learner and reminding them to not shout out or talk over them.

	The critical incident observed was in a class of thirty learners with a varied range of learning abilities, while the subject being taught was English. The teacher was explaining what conspiracies are and how they link to everyday life. The tables in this classroom were positioned in rows facing the same direction, towards the front of the class, where the teacher's desk was placed. No seating plan based on seating learners in a boy-girl-boy-girl pattern was observed, however without more information on this class, it is unclear if there was a set seating plan that had other factors in place. This could have been formed from teacher and student relationships and having personal knowledge of the individual learners and what environment could benefit them most. The learner involved was placed on the second row from the front with a clear view of the board and the teacher. The critical incident occurred halfway through the lesson, when the teacher began posing questions about the topic and was attempting to gauge how much information the learners had understood and if anything needed further explanation or reinforcement.  The method the teacher used to gather information was to have learners raise their hands, which most learners adhered to. However, the learner in question would not raise their hand at all, instead shouting out their answer over the teacher. In looking at why learners might shout out instead of following the previously established rules for making their answer known, there is a wide range of possible explanations. One possible explanation is that the learner does not feel seen or heard. Not been seen or noticed can lead to the learner wanting attention in any form they can get, whether this is good or bad. The learner might be well aware that shouting out is a negative way to seek attention, but they might feel that it is the most effective way to gather the attention believing that if they are shouting, then the teacher has no choice but to listen. This could be the the result of not receiving the attention they feel they need or deserve in other areas of their life such as with parents, guardians, siblings, friends etc. 
An alternative reason for the learner to shout out in class could be that they find the work either too hard or too easy for them. If the work is difficult for the learner, the learners interest starts to lower the longer they are given the task. Without having someone to go through the work with them on a one-to-one basis, the learner might start to act out in frustration, whether to get help, or to make their lack of interest known. This could lead the learner to acting out in the form of avoidance, taking themselves away from what they feel is the problem, whether by simply not looking down at or attempting to continue the work, no longer listening to the teacher, or reading the board, or alternatively they could resort to trying to get taken out of the class. If the learner has work that they feel is too easy, this could cause them to act out just as much. By not keeping their focus on the work, the learner could feel they should not be in the class if it is not challenging them and their learning. Having work that does not challenge the learner could lead to the same result of avoidance and might switch focus.
One other possible reason for the learner acting out could be to get a reaction, whether approval or otherwise, from their fellow learners. Many young learners seek to gain the approval of their peers and generate a positive reaction, such as acting out to make other learners laugh (Kiefer and Ryan 2008). 
Linking to the previously mentioned theory that a student may act out if work is too difficult, the learner could act out because they are struggling with the work assigned, however, they could choose to disrupt other learners so that they too are unable to focus on work, or even that they are seeking to disrupt a specific student for personal reasons. It is possible that social pressures, such as if other learners are perceived to be having little difficulty with work, could exacerbate feelings of inadequacy. This could lead to acting out due to feeling inadequate, which can be linked to the social learning theory by Albert Bandura. Shouting out in class could link to the social learning theory, which refers to modelling behaviour and how learners learn by following the examples of their peers around them (Grusec 1994). Therefore, a learner shouting out in class could be a behaviour they have learned behaviour from another learner. 

Several other works have investigated and theorised about similar incidents to the one investigated in this essay or that have investigated possible explanations for behaviours like that exhibited in the critical incident observed. Regarding the possibility that a learner is exhibiting disruptive behaviours to receive attention from their teacher, one such work is “Attachment and Emotional Development in the Classroom: Theory and Practice” (Colley and Cooper 2017). This book proposes that learners may shout out or take part in similarly disruptive behaviours to ensure they will receive attention from their teacher, as they are secretly anxious that they will be ignored, so be disruptive, in order to ensure that they receive some form of attention, even if this attention is negative. Similarly, the article “Students Seeking Attention” (Lecheler 2014) states that there are multiple reasons that a child may exhibit disruptive behaviours, but that this may include attempting to receive praise and approval from their teacher, or to gain something from this relationship that they may be lacking in other areas of their life. They do, however, also propose that a learner may be trying to gain something that they want, for their own purpose. Another work discussing attention seeking as a reason for disruptive behaviour is the article “Factors Causing Disruptive Behaviour of Students in the Classroom: A Case Study in Elementary School” (Bektiningsih et al 2023). This article includes attention seeking as one of the main causes of disruptive behaviour, citing parental neglect as one factor that can cause learners to feel the need to disrupt the class to gain attention from a teacher. However, this article not only lists other possible reasons for a student to disrupt the class, namely being bored in the class or potentially having learning difficulties which may require more attention by default, but also includes other possible reasons to seek attention, such as problems with the work itself, social pressures or their environment. Contrasting the above theories, Church (2003) explained that once a negative attitude towards the academic environment has been adopted by a learner, this results in several behaviours, including having little respect for authority and limited self-control, as well as stunted social development and underachievement in their studies and academic work. This contrasts with the literature previously discussed and presents that disruptive behaviours, particularly drawing attention to themselves, may not be exhibited due to a need for teacher attention, but rather due to not being invested in academics or maintaining any sort of relationship with an authoritative figure.
	Several studies surrounding links between disruptive behaviour and learners struggling with completing work that they find either too challenging, or not challenging at all, have been conducted in the past. One such study, “A Study in Teaching Frustration Management to Disruptive Students” (Sobel 1978) discussed the effects of frustration on a learner’s conduct and any disruptive behaviours exhibited as a result of these frustrations, with the goal of determining if learners that are taught skills that allow them to manage frustration would exhibit less disruptive behaviour in the future. According to the study, frustration occurs when the goals of an individual are impeded, before this frustration is reacted to with disruptive behaviours. Similarly, “Understanding Challenging Behaviour in Inclusive Classrooms” (Lever, 2014) determined that lacking certain skills, specifically literacy skills, can cause self-esteem issues for learners, which can then progress to that learner presenting more deviant behaviour. The text not only discusses the links between work being too difficult and disruptive behaviour, but also with learners who find the work to be too easy and find themselves bored and so also may become disruptive. Though the ability level of students can influence their likelihood to undertake disruptive behaviours, there are many other factors that can affect this that it can prove difficult to pinpoint this as the cause of disruptive behaviour alone. “A study on the management of classroom behaviour problems at secondary level” (Tiwari and Panwar 2014) explains that the competency of the teacher at keeping the learners engaged or behaviours and influences from the learner’s home life are highly important factors to consider when determining the cause of disruptive behaviours.
	With regards to the effects of relationships between learners and their peers and how these relationships affect their disruptive behaviours, there are several texts that can be evaluated. Among these is the article “Friend influence on early adolescent disruptive behaviour in the classroom: Teacher emotional support matters” (Shin and Ryan 2017). This article, as the title suggests, examines the influence of a learner's peers on their own disruptive behaviours. This study found that there was in fact a link between the two, with learners becoming more disruptive as they engaged with their more disruptive peers. However, this study only found this to be the case in classrooms with teachers that offered the class less emotional support, while classrooms with teachers that offered higher emotional support did not uncover such changes in learner behaviour. These findings were also reflected in other studies, such as the article “Peer influence on disruptive classroom behaviour depends on teachers’ instructional practice” (Muller et al 2018). This study utilised a large study group of several hundred learners and found that though peer influence could increase disruptive behaviour in learners, this figure was lowered in settings where teacher’s instructions were interpreted by learners as being more interesting and offering more support to learners. A third study (“Peer Influence in Children and Adolescents: Crossing the Bridge from Developmental to Intervention Science” by Gifford-Smith et al in 2005), explored the influence of disruptive peers, specifically in deviant youth, with it finding that learners that are separated into groups of deviant learners, such as community programmes, mental health facilities and young offenders, could have the more positive effects that were aimed for being overshadowed by the influence of deviant peers on other learners. These studies provide strong support that deviant behaviour can be the result of peer influence and expectations or other social pressures. However, there are works that have found that peers can have little to no influence on a learner’s disruptive behaviour. The article “Peer influence on problem behaviours among students with intellectual disabilities” (Muller et al 2021), found varying levels of peer influence on learners in the studied groups. Particularly, it was observed that, while certain behaviours, such as anxiety and problems with socialising could be influenced by peers, other behaviours, such as disruptive or more antisocial ones were not influenced by peers. It is worth noting however, that this study was conducted with students with intellectual disabilities as its core group.



In regard to the course of action from the teacher in response to the learner shouting in class, the teacher responded by addressing the issue immediately, rather than addressing it later. The teacher was observed to project their voice to a higher volume than the one they had been using before the incident, turning to the individual learner and telling them to not shout out and talk over them, in front of the other learners. This would be considered operant conditioning, as the incident in question was met with being reprimanded immediately (Staddon and Cerutti 2002). Following this course of action, the learner made themselves small, looking down at their desk and not speaking again as the teacher then carried on with the lesson, with the rest of the class participating in the rest of the lesson as intended.  The learner who was the subject of the critical incident remained quiet for a time after, keeping their head down, but began to return to the energy levels that they came into the class with towards the end of the lesson. My personal opinion from this that there were positive and negative elements with addressing the issues in the moment. It did give the teacher and other learners a chance to carry on with the task they were engaged with, which in turn enabled the rest of the learners in the classroom to engage with the lesson discussion and complete the task assigned.  However, the negative element to take from this incident would be in the form of possible long-term consequences for the individual learner. Having had the teacher raise their voice to a learner in front of their peers could lead to embarrassment, so consequently the learner could withdraw into themselves, so as to not draw any further attention to themselves. This could negatively affect their learning, as not listening or paying attention to the teacher or the materials given, may lead to further issues. In future the learner might not want to raise their hand for a question if they are struggling, whether as a direct result of not understanding previously explained work or otherwise. This can then lead to a bigger problem or disturbance for future lessons as the learner may be behind expected levels of understanding of the topic, meaning that they may require additional help or that they may take part in further disruptive behaviour.
The approach I would take in a classroom would be to address the incident in the moment, ensuring that the volume of my voice is the same as before the shouting out, still having the friendly tone as before, then gently reminding the learner the rule of hands up to answer or ask a question. This is from the belief that the raising of the voice to a learner can be effective in that second, however it can lead to negative elements in the future in regard to the teacher and learner’s relationship. If this critical incident was to repeat itself then there would have to be a different approach, linking from the first step of dealing with this incident, I would gently remind the learner of the rules before setting the class to the task given. Once this has been in place, going over to the individual learner who was the subject of the incident to talk on a more one-to-one level would be the next step. In doing this I would use a calm tone of voice, so as to not make the learner feel that they are being shouted at, but talked to and respected as a person, whilst informing them that the behaviour will have to change or there would have to be the escalation of taking the learner outside to have a more in-depth talk. This would aim to encourage respect between the teacher and learner, whilst not singling the learner out in front of their peers, which could lead to the learner becoming embarrassed or feeling that they are being targeted.  A learning theory that can link to the critical incident that was mentioned above would be, rewards and punishment. B.F. Skinner theorised that behaviorism is shaped and reinforced by the benefits and consequences given (Skinner 1971).   This theory has been retested on multiple occasions and aspects of this theory are continuing to be used in modern day classrooms. Within this theory there are two different types of rewards that are used for reinforcement; partial and continuous reinforcement (Gottlieb 2004).  Partial reinforcement is the act of not rewarding the learner every time that they demonstrate the desired outcome (Jenkins et al 1950). I would try and use this method within my own class to reinforce positive behaviour, as a whole class. For example, praising the class as a whole when hands are put up to answer and ask a question. The article “Students reaction to classroom discipline in Australia, Israel and China” (Lewis et al 2008) found that learners often are more likely to be disruptive and have negative attitudes towards learning in response to more aggressive disciplinary tactics, such out shouting out in anger or humiliation. This is concurred in “Modern Approach To Classroom Discipline And Management: Prevention And Intervention Strategies For Students With Behavioural Problems” (Felix 2011), with it stating that responding calmly to an incident is a tactic employed by effective teachers, before going on to say that adhering to a previously established set of rules and addressing the behaviour, before speaking to a student outside of the classroom is a highly recommended tactic.
There are, however, several other factors to take into account in terms of the recommended approach above. For example, more aggressive tones when reprimanding a learner can be used purposefully, rather than the calmer volume and tones recommended. This is because such negative emphasis on a verbal reprimand can be used in order to convey the seriousness of a negative action by a learner (Evaldsson and Melander 2017). Furthermore, in taking the pupil outside should their negative behaviour persist can inadvertently lead to other learners being neglected as the majority of the teacher’s focus would be on the learner that disrupted the class, which could then cause the class to focus less on the task, as learners are more likely to lose focus on the set task while the teacher is off task (Lewis and Sugai 1996).

	The approach I have recommended above has links to several principles of pedagogy. Firstly, the approach taken aims to promote a positive student-teacher relationship. This links to the principle of encouraging learners to take responsibility for their own learning, as by speaking to them on a one-to-one basis, you can inform the learner how their behaviour not only effects their learning, but it can affect their peers around them and their learning. This highlights to the learner that there are consequences to their actions in the classroom, while having a discussion in which they are calm and do not feel as though they are being attacked, means that they are more likely to take in the information and the point of view from the teacher. 
The approach also links to the principle of supporting emotional and social development for the learners. Building a positive relationship between the learner and their teacher and being calm and approachable, rather than raising their voice and shutting a learner down completely, allows learners to feel that they are able to speak to their teacher in a way that feels more natural rather than forced and uncomfortable. In allowing for a conversation to occur between the learner and the teacher, this gives the opportunity for the learner to express themselves and potentially discuss with the teacher what caused their initial incident, thus promoting self-reflection and for them to explore their emotions that led to the incident.
In praising the class as a whole and thanking them for behaving and following previously established rules, this may become something they seek more of in future classes. If the learners are seeking praise, they may be more motivated to adhere to the rules set as a result. This, coupled with a positive relationship between the learners and the teachers, may motivate the learners to be perceived as helpful or even motivate them to further the positive relationship by creating a positive environment and listening to the teacher. In having a positive relationship with the teacher, learners may feel more able to speak to the teacher, ask questions and address any misconceptions, while also remaining more interested in a topic with a teacher that they feel is open to answer questions or open discussions as a group. Additionally, having a positive relationship with a teacher may motivate a learner to want to do well in their subject.
Transparency is also a key principle of pedagogy. In discussing critical incidents with learners on a one-on-one basis, it can be made clear to the learner why they were initially spoken to, what standards have been set in the class and what behaviour can be expected of them moving forward. Consistency is another key principle, which is something that can be promoted through reinforcing the classroom rules, whether initially through a gentle reminder or through a further one-to-one discussion with the learner.
	In using the Brookfield lenses to look at the critical incident it may be possible to determine a pattern of behaviour for the learner in question. Reflecting on my own experiences as a student, there was an incident in which I shouted out in class. I felt driven to do this as the teacher taking my lesson was only interacting with a certain group in the class and was not paying any attention to the remainder of the class. Using this perspective, it is possible that the learner did not feel seen and wanted the teacher to listen to them, which resulted in them shouting out. In trying to understand the student’s perspective, it is possible that external factors, such as their home life or social life, could be causing them to feel the need to draw attention to themselves or be heard. Alternatively, the learner was in a compulsory subject, meaning that they may have had little interest in the subject, however they were required to be in the lesson, which could build resentment or boredom, which then could have been the cause of the disruptive behaviour. Using the lenses to look at colleagues approaches to the same behaviour it is possible to determine more or less effective strategies when dealing with this type of incident. The same learner was observed disrupting a different class with a different teacher, specifically a Religious Education class, however the teacher for this class elected to ignore the behaviour, rather than address it. The learner proceeded to shout out several more times in the lesson. Therefore, looking at this approach compared with the approach in the case study, it would appear that addressing the incident, rather than ignoring it caused the least disruption to the class and stopped the behaviour for the duration of the class. When considering the type of critical incident that was observed, shouting out can be quite disruptive to the other learners in the class and can interrupt the lesson, affecting the disruptive learner directly. Considering this, responding to the incident in the moment, before discussing with the learner why they felt the need to shout out could minimise disruption, but still allow the learner to feel listened to. 

To conclude, there are several reasons why a learner might shout out in class over a teacher. This can include attempting to get attention from their teacher, attempting to gain standing with their peers or disrupt other learners on purpose, or due to the activity they are working on causing frustration or boredom. A learner may act for just one of the reasons or as a result of a combination of several reasons. Therefore, the way a teacher responds to the critical incident may differ for each learner and may require considerations to be made towards the individual. 
The pedagogical principle of leadership can be linked to this critical incident as the teacher keeping calm and communicating with the leaners in question can encourage the learners to reflect and mimic the teacher’s behaviour and act more calmly when speaking to the teacher and their peers. Similarly, the pedagogical principle of innovation can also be linked, due to the variation a teacher may encounter and how this might require teachers to come up with new approaches and adapt to unfamiliar situations.
The response that I would recommend for the critical incident discussed in this essay would be to calmly remind the disruptive learner with the rules immediately after the disruption, before speaking to them on a one-to-one basis if this continues, once the rest of the class is on task. This would give the opportunity for the teacher to try and find out why a learner may have reacted the way that they did, while also not disrupting the class and try to find a way to lower future disruptions from the learner. This also allows for the teacher to explain that if their actions continue then the teacher will escalate to the next stage; taking the learner out of the class to speak to them about their behaviour. To prevent this in future, the teacher could praise the class as a whole if future lessons have minimal disruptions, which may encourage less disruptive behaviour in the future as the learners may feel appreciated and that their good behaviour is being noticed. In using a staged approach, this also allows a learner to correct their behaviour instead of immediately punishing them for a behaviour. Going forward in my own teaching I may include whole class praise more often in my teaching style and to also further consider what may cause a learner to be disruptive in the first place and to keep this in mind when interacting with students, as the relationship a teacher may have with a learner may be a key relationship to that learner.
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