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Section 1
Inclusive leadership is one of the largest and most important components to ensuring child-centred settings are providing good quality care and services (Newstead and Isles-Buck, 2019, p.64). Inclusive leadership is one where solo leadership is shifted to organisational leadership, where leaders use their expertise knowledge and understanding to support children and where learners are placed at the centre of the organisation’s importance (Siraj-Blatchford and Hallet, 2014, p.9). Effective and efficient leadership is driven from the motivation of being able to help others, meaning that settings who put it at the forefront of their organisation are more likely to achieve greater outcomes (Greenleaf, 2003, cited in Siraj-Blatchford and Hallet, 2014, p.9). Lingard et al (2003, cited in Siraj-Blatchford and Hallet, 2014) explains that leadership practices that link and support the improved outcomes of children is what makes up productive and inclusive leadership. Additionally, inclusive leadership is the act of respectful practice (Booysen, 2014, p.306) which allows all individuals such as practitioners and professionals to be a part of the outcomes for children, sharing the responsibilities and doing so in a way that incorporates individuality and uniqueness. Hollander (2008, p.3) and Rodd (2013, p.35) explain that inclusive leadership is aiming to work with others, acting in cooperation, rather than asserting power over others. Rodd (2013, p.35) also explains that Early Childhood services are to be seen as more inclusive learning communities rather than being organisations based on hierarchy. 
The scenario under discussion involves a young girl who comes from an underprivileged, low income and single parent family and is being bullied in school. It is known by practitioners that this child is not allowed to be in contact with her father for security reasons. She also either dresses in unclean school uniform or old and worn clothes and she does not bring in much food with her to school. It has been made aware that some children are bullying her for these issues raised and it is now noted that her attendance has started to drop and you as a practitioner have linked the connection to her outside life and her low attendance and would like to investigate further as to why she has stopped attending school. 
When looking at ways inclusive leadership can help to promote better outcomes for children, particularly in the stated case, there are various factors that can contribute. For example, with children, they need to know and understand the meaning of inclusion and why this is such an important aspect in how someone’s life can be changed, understanding we are all equal and have value (Tower Hamlets Council, 2017, p.5). Every child has the right to an education (UNICEF, 2019) as the United Nations of the Convention on the Rights of the Child (UNCRC) explains and schools and settings must support and make this achievable for every child, no matter what their background is. UNICEF (2019) also state that children should not be discriminated towards, no matter what their abilities or family background may be. Some social factors such as poverty can majorly impact children’s lives (Nutbrown, Clough and Atherton, 2013, p.56) and can make for exclusion in settings and have an impact on their standards of living (Kothari, Whitham and Quinn, 2014, p.4), where other children who come from wealthier backgrounds do not fully understand the reasoning for the ‘differentiation’ between social classes. 
In the situation that has been presented, a way in which this issue could be minimised is to ensure that there is the implementation of early intervention. Molloy (2019) explains that early intervention can reduce the impact that poverty has on children’s development. Additionally, the Department of Education (2011, p.3) explains that early intervention is crucial for young children if we have any hope of diminishing the cycle of poverty and the poor outcomes it can cause for children. Early intervention can consist of providing children with the means necessary to support their day-to-day life in school (The Centre for Social Justice, 2011, p.1), for example schools can provide mentors (Contact, 2021). Mentors mean that a child has a known person in school who they can speak to when they have issues or problems, knowing that they will work to the best of their ability to provide help and support, as it is important for children to have positive relationships with caring adults (Jekielek, Moore and Hair, 2002), someone who can substitute parents if needed. However, some children might not respond well to mentoring (Youth.gov, date unknown) due to a lack of relationship and bonding, meaning that the child will not want to receive the mentoring support due to not feeling comfortable when sharing their emotions and worries. Other factors that can contribute to supporting the child would be to provide free school meals for them, as well as developing a strategy to tackle the barrier of the school day costs, such as school meals and uniform costs (Bradley and Howes, 2020). Howes (2019) explains that these issues can become obstacles in children’s learning, which is apparent in this case as the child has difficulties in wearing clean or if any, school uniform items. Coming from a low-income background, it is not easy for the child to have easy access to the resources she needs. Although this would be beneficial for the child and reduce the stress for the parent, having extra support from the settings to be able to afford uniform and free school meals could result in the child being embarrassed and feeling stigmatised which can in turn result in the child not wanting to attend school (Rock, 2012). When experiencing the issue that is poverty and the trauma that bullying can create, schools should bring it upon themselves to ensure that they realise the importance of making children’s well-being a top priority (Statham and Chase, 2010, p. 5). Children’s well-being is linked to their social, emotional, physical and mental health (Stratham and Chase, 2010, p.5) and ensuring that all these areas are looked after through guidance and support is what can help a child during the challenging time of living in poverty (The Children’s Society, 2021), as early childhood well-being is linked to their future outcomes, influencing their success as adults (Nuffield Foundation, date unknown, p.2). Additionally, for a child who is experiencing these issues, it is important for them to develop a sense of and experience belonging (Denise, 2019). Woodhead and Brooker (2008, cited in Bernard van Leer Foundation, 2008, p.3) and Denise (2019) explain that belonging creates a sense of identity and is done so through acceptance and building positive relationships and experiences. Furthermore, Allen (2019) explains that having a sense of belonging at school can support them through vulnerable times, as well as shaping their psychosocial skills, their relationships, and achievements, therefore creating a positive level of emotional well-being. Allen (2019) also explains that a lack in sense of belonging in school can cause children to be absent which therefore influences their academic outcomes and furthermore adding to that academic achievement gap. Students should be encouraged and supported by schools and settings who create an inclusive community for children to thrive in, where children can feel they fit in and gain confidence (Riley, Coates and Allen, 2020, p.2). 
Another form of inclusive leadership is for settings and schools to ensure that they involve parents in an attempt to limit the risk of family stress and disadvantaged upbringing (Gross, 2008, p.59). Inclusion in education involves valuing all children and their parents (Booth, Ainscow and Kingston, 2006) and having strong links with parents helps towards the success of inclusion (Longford, 2017). Involving parents creates inclusive education (UNICEF, 2014, p.8). Inclusion for parents is what can help them to continue their support for their child’s learning as they are key educators (Rodgers and Wilmot, 2011, p.28). Parents and families can be supported through settings by carrying out home-visits and holding parents’ evenings or stay-and-play sessions (Wood, date unknown). Having opportunities to talk to parents encouraged the discussion of issues or concerns that parents have (Nursery Resources, 2019) and allows practitioners to learn more about their home life and ways in which they can provide further support and help to keep children safe. Having safe spaces where parents can speak openly about issues can give parents and carers more confidence (Brodie, 2015) and can give them a sense of belonging within a setting too. However, some parents might not want to take part in home-visits or workshops within the school as they could find it too invasive, or they could lack confidence and not want to attend the child’s school (Kelly, 2016). Another form of inclusive leadership is for practitioners to help families by providing support such as funding efforts, providing clothing for children, using free school meals (The British Association for Early Childhood Education (BAECE), 2020). The BAECE (2020) also explain that parents and families should be provided with the information and resources to be able to reach out to support services that can help them more specifically. It is valuable for schools to help parents and carers feel a sense of belonging by showing support towards them by being aware and sensitive of their circumstances (Freud, date unknown, p.8). By being aware of parents and families’ circumstances, it is valuable for settings to understand that a school setting might make parents feel unsettled (Freud, date unknown, p.8) and can therefore result in anxieties and worries abut being in close contact with schools. Welsh Government (2017, p.1) created the Flying Start Early Years programme who state that parents play a central role in their children’s outcomes, therefore it is important to provide parents with positive guidance on how they can support their children during their early years. Parents must be given access to information that matches their needs which can help enhance their parenting skills (Welsh Government, 2017, p.2), therefore being inclusive and working in partnership with schools and settings is inclusive practice.
For professionals such as practitioners in Early Years settings, they have a large role in ensuring inclusive leadership, who work by constantly assessing any barriers to inclusion within their setting (Early Years Alliance, date unknown). The Department for Children, Schools and Families (2011) explains that practitioners can should constantly be assessing their practice and looking at how they can further support children in need. Identifying and providing early support for all children and knowing when to call in specialist help is an important aspect of inclusive practice (Department for Children, Schools and Families, 2011). The Children’s Commissioner for Wales (2020) explains that some children and families who require support have to navigate through complex systems to gain the help that they need, which is why practitioners should work together with other agencies and support systems to help children and families in need. In this scenario, the school and practitioners could work together to provide help and support for the child and speak to the parent to gain a better understanding of what is going on outside of school, through gaining a better perspective, specific support and guidance can be given. When working with outside agencies and parents, communication is key (NSPCC, 2019). Additionally, it is the right of anyone who works with children to share information with outside agencies about the safety and welfare of a child (NSPCC, 2019). However, some parents might be hesitant to work with outside agencies and to communicate with settings for fear of being judged for their parenting or feeling patronised and feeling a sense of shame to receive help and benefits (Bell, date unknown). To tackle the aspect of bullying present, practitioners should design a curriculum that promotes the inclusion of all children and equal opportunities (Schelka, 2018). Schelka (2018) explains that providing an inclusive curriculum and addressing barriers to inclusion (Lee, 2021) can help to rid the stereotype created by children in settings, creating an environment where everyone is encouraged to be themselves and to accept others for their uniqueness. Additionally, a way in which the child’s attendance issue can be resolved is to use an attendance officer (Colclough, 2020), as the drop in attendance can be an indication of something being wrong outside of school. Colclough (2020) explains that education makes a big difference in children’s lives and consequently is important that their attendance is encouraged, therefore giving them the chance for more opportunities in their lives. However, it is noted that some children might feel embarrassed to come to school (Reed, 2014) because they cannot afford key aspects of school and feel embarrassed around other children for their differences and would rather avoid school altogether. 
Moreover, the community that surrounds a child must also work to support the needs of children, working with the school as a community to gain shared information and understanding of the child (Gibson and Blanfdord, 2005, p. 24). Ferdman, Prime and Riggio (2021, p.38) explain that a central component to being inclusive leaders today involves being and sustaining an inclusive workforce and community. In order to tackle inequalities and issues presented, schools should work with a range of partners such as multi-agencies, families, and the community to create a society and environment where children can feel accepted and can thrive (Reina et al. 2013). British Council Wales (2021) explain that in order to work as a community for schools, there must be collaborative and inclusive leadership practices, enhanced learning opportunities, active family engagement and student support; this is what will allow the needs of children to be met in conjunction to working with a school community. In the case given, in order to improve the child’s well-being, the school can reach out for help from parents and outside agencies that can provide help and support (Welsh Government, 2016, p.13), such as doctors, councillors or even the council so that the parent can receive extra support from a range of benefits. Through accessing information from multi-agencies, the child and parent involved could be directed to the support of Families First (Welsh Government, 2016, p. 27), which is a programme that focuses on prevention and early intervention and provides support for families in poverty. Welsh Government (2016a, p.27) explain that the approach of Team Around the Family (TAF) works to delivery a single support plan, aiming to ensure the families’ needs are met before the stage of crisis is reached, limiting the effects it will have on children. Links can be made to gain support from health visitors, mental health services, youth services, financial benefits and also police support should it be needed, all services that can support the child in the scenario stated. However, working as a community of multi-agencies could cause some issues for families involved as it could result in conflicts raised between members involved, leading to the questioning, and blaming of who is responsible for what support, or tension arising if issues are missed or not communicated about (Cheminais, 2009, p.37), which can cause further implications for individuals involved. 
In conclusion, there are various ways in which inclusive leaders can help to provide children with the support and means necessary to create a change in their lives. The collaborative and cohesive working of multi-agencies, communities, schools, and families being inclusive is what creates better experiences and outcomes for children. Understanding the importance of having inclusive leadership is what creates a more understanding society where the idea of uniqueness and differences of people is more accepted than it is frowned upon. From the information received, it is also valuable to know and understand why working together with others is so crucial to the lives of children, because that is what enables communication and the sharing of information to provide the proper help and guidance that children and families need. 


















Section 2
A policy is a stated intention and the action taken on an issue by leaders with a responsibility (Baldock, Fitzgerald and Kay, 2013, p.2). Working under a policy means to follow the course of action intended and an organisational practice (Baldock, Fitzgerald and Kay, 2013, p.2), such as a framework or curriculum that settings are required to work under (Miller and Hevey, 2012, p.2). Policies intend to provide guidance on how to deal with current problems (UMass Global CII, 2016), for example, a curriculum that sets out strategic aims on what children from ages three and above should be taught in schools and settings. A policy is the voluntary practice of governments and institutions to follow procedures and regulations, it is the guidance on how to carry out actions (Centers for Disease Control and Prevention, 2015). 
In the Early Years in Wales, there are various policies and frameworks that set out guidance and support on how children in schools and settings should be taught. One policy and framework that is set in place in Wales is the Curriculum for Wales (Welsh Government, 2020a, p.2). The Curriculum for Wales is curriculum set for 2022 and will set out guidance on what children should learn, how they learn it and the reasons as to why they should learn it (Welsh Government, 2020a, p.3). The new Curriculum for Wales takes on an inclusive approach to ensure that every individual child is learning in a way that is beneficial for them, to ensure their success in the future (Welsh Government, 2020a, p.5). 
The Curriculum for Wales (Welsh Government, 2020b) sets out the purpose to support children in becoming ambitious, capable learners who are ready to learn throughout their lives, who are ready to play a part in life by being creative contributors. It also intends for individuals to become ethically informed citizens of Wales, who are confident and healthy and are valued members of society (Welsh Government, 2020b). From the purposes it has set out, it is understood to be an inclusive curriculum in the sense that all children who are taught under this will have the same opportunities, with the same intended outcomes (Welsh Government, 2016b, p.2). 
The Curriculum for Wales enables inclusive leadership as it aims to help practitioners take an open approach to learning by allowing and supporting schools to personally design their own curriculum (Welsh Government, 2020b), which means that settings and practitioners have the freedom to choose what goes into their teaching sessions and how they will run their school’s framework. However, the school does not have complete freedom as they do still have to follow statutory requirements for planning and assessments (Welsh Government, 2020b) which still means that they are limited and do not have complete control. Additionally, some practitioners explained their worries on the idea of designing their own curriculum and raised their concern of whether they will have the time and resources (Wavehill, 2019, p.8), to ensure that their curriculum design includes all areas of learning, as well as being inclusive and fair for all children at their setting. Although these issues were raised, the Curriculum for Wales (2020a) does explain that they will not tell schools what to teach in their lesson, which allows for inclusive leadership as they are not limiting the ideas and structure of education, they are providing an education and curriculum for all. 
The new Curriculum for Wales involves inclusive leadership through being ever changing, meaning that teachers and practitioners can constantly assess and reassess the needs of children and therefore change their teaching to suit this (Welsh Government, 2020c). The Welsh Government (2020c) explain that practitioners should identify children’s strengths and weaknesses, constantly looking for areas to improvement, this can be helped even more so by working in connection with parents, children and leaders. A key aim of education and policies is inclusive education (Knight and Crick, 2021, p.2) and the idea that all learner’s issues matter as equally as one another. Previous curriculums can be seen as inconsistent (Chaney, 2012) in terms of support for children, whereas the Curriculum for Wales (Welsh Government, 2020b) aims to bring together all children of all ages to ensure greater provision and more consistency regarding their ever-changing needs and problems (Knight and Crick, 2021, p.6). Opertti and Brady (2011, p.462) explain that for a curriculum to be inclusive, it should be considerate of all learners and focus on their right to an education. Having a competency-based learning curricula means that practitioners and settings can respond better to children’s needs and diversity (Roegiers and de Ketele, 2010), this means that practitioners can be more inclusive with their teaching and enables learners to learn at their own pace. 
However, as Osberg and Biesta (2010) explain, a curriculum that is focused on the outcomes of children and them conforming to the specifications of what they should be achieving for their age and stage, means that it can sometimes become an obstacle for inclusive education for the children who really struggle to part take in assessments and education in general because of outside issues or difficulties that they cannot control. Nevertheless, as the Welsh Government (2020c) explain, assessments play a large role in ensuring that all children are being supported and fairly challenged, allowing for the identification of their progression and to also be able to reflect on practice from practitioners so understand if there are things they need to change. Additionally, this means that assessment should not be carried out by children with the idea of completely understanding what they know, as all children perform differently (Deverson, 2017), assessments should not make children worry about how well they are performing and how much they know, but rather, they should ensure that all the purpose areas of learning are being met. As Donaldson (Donaldson, 2015, p.78) explains, the reason for assessments and their planning should be clear and understood from the beginning, to avoid any change of children not being treated fairly. Moreover, assessments should not be used to gain perspective on the school readiness of children and should focus more on children’s holistic needs, to know whether their well-being and development is being looked after (Dallimore, 2019, p. 14). 
In conclusion, there are various ways in which the Curriculum for Wales policy incorporates inclusive leadership, understanding that even though practitioners and professionals have the role of designing the curriculum, planning for assessments, and providing the education; the collaboration of working alongside children and their parents is what drives the curriculum to be successful. The ideas behind the teaching and practice of this curriculum are created by being inclusive of all children and providing them with an education that is beneficial for them and one that sets them up for a successful future. 




Section 3
Ways to Promote Inclusive Leadership in Early Years Through Anti-Racist Practice. 
To have an anti-racist approach in education, it is valuable for practitioners, settings, and children to understand the meaning of racism and to constantly be ensuring that their place of work and learning is a community that follows this approach. Without knowing what racism truly is, it might be difficult for practitioners and children to know what they can do wrong. BBC (2020) explain that racism is when individuals are treated differently or judged because of their skin colour, their language, their religious beliefs, and their ethnicity. Inclusive practice is treating individuals with respect and recognising the differences in race and cultural identity without the need for judgement (Welsh Government, 2015). 
Schools and settings are undoubtably social frontiers (Scanlan and Johnson 2020, p.228), therefore forcing the interaction of individuals from all walks of life, which is why an inclusive leadership is valuable in ensuring all children are treated fairly and to be given the best chance they can (Children’s Commissioner for Wales, 2017). The most successful and efficient practice is one that reports all incidents, such as racism and discrimination (Neville, 2016) and how they were dealt with, so that in future, practitioners can look at these experiences and work out how they can constantly assess their practice to deal with these scenarios better. 
In addition, as Felone (2020) explains, it is never too early for children to learn about racism and the implications in can have on children as they grow up, which is why there should be something done about this issue from the get-go in education. As Davis (cited in Joseph, 2020) states, it is not enough for practitioners to be non-racist, they must encourage anti-racism. Felone (2020) also explains that no child is too young to read about the importance of anti-racism and how this can be achieved, books such as ‘We All Belong’ by Nathalie and Alex Gross and ‘Different and Unique in Every Way’ by Chantelle Taylor are positive and educational books teaching children to understand the differences in race and culture and to embrace diversity. Books such as these should be incorporated into curriculum for practitioners to open children’s eyes to the outside world and how different does not mean bad. 
Early Years practitioners have a legal duty to take into consideration every child and their backgrounds and to ensure all children develop a sense of belonging and that they are given equal opportunities to succeed (Millam, 2020). Inclusive leadership is supported by reinforcing all children’s individuality and ensuring ways to make children feel valued (Early Years Matters, date unknown), by celebrating cultures and events and using education as a tool to teach others. For practitioners to encourage inclusivity, they must first start with themselves, reflecting on one’s personal attitudes and ways in which we deal with these thoughts and feelings and how to constantly better them (Henry-Allain MBE and Lloyd-Rose, date unknown). As practitioners, taking an interest and being actively involved in the community surrounding them is what can help value children and families and their diversities, working with parents to help them to understand their value and their role in their children’s development by celebrating their cultures and being a positive influence (Henry-Allain MBE and Lloyd-Rose, date unknown). 
In conclusion, being an inclusive leader in practice is about always looking out for the children you work with, as well as their families. It is about being mindful of your own practice and knowing how much of an influence you are as an educator in how children’s lives unfold. Being inclusive and celebrating differences allows children to be appreciated, confident and to live a life of equal opportunities where they can thrive and in turn, become successful adults who can carry on with inclusive leadership. 
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