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Chapter One – Introduction 
The aims of this research project are to gather a greater and more thorough understanding of the importance of speech and language development within the Early Years and how to support children within these essential skills. Consideration will be undertaken of the way in which speech and language skills are developed within the child’s different learning environments and the strategies employed in developing these skills. Attention will be paid towards the variety of aspects affecting early speech and language development and how these can impact a child’s learning, progression and attainment throughout the rest of their education and into later life. These aspects include: - Additional Learning Needs (ALN), family background, environment and circumstances i.e. poverty, deprivation and other influencing factors, additional languages i.e. English as an Additional Language (EAL), parental involvement, support and understanding and screen time. The fundamental aim of this research project is evaluating the current situation regarding early speech and language development within schools, aiming to identify key aspects for further support within this area. 
Throughout the project the focus of ‘speech and language development’ will be referred to using similar vocabulary dependent on the nature of the subtopic being discussed. 
The rationale for the researcher’s choice of topic is hugely influenced by her personal passion and interest within the topic, including the importance of early childhood development and enhancing personal and professional understanding for an Early Years Practitioner. From the researcher’s Professional Teaching Experiences (PTE) and other voluntary work, it is apparent there is an increase in the number of children entering the school environment with a considerable lack of the speech, language and communication skills appropriate for their age (Estyn, 2018). The researcher has observed a range of different approaches to developing and supporting a child’s attainment of speech and language skills within a variety of schools and Early Years settings. Observation has taken place within the Foundation Phase classes (Nursery to Year Two) clearly displaying the use of different strategies employed for the progression of these skills across year groups. In relation to the topic, the researcher has undertaken a wide range of reading and research within other degree modules and has gained an appreciation of the issues surrounding the topic, especially the need for sufficient support. Throughout the project, reference will be made to the current Welsh curriculum and the opportunities available for the development of these skills. Reference will be made to the new curriculum due to be implemented within the year 2022 (Donaldson, 2015) and comparison established between both curriculum guidelines for the development of speech, language and communication skills. 
To summarise, throughout the project the researcher aims to;
· Identify the importance of developing speech and language skills within the Early Years 
· Raise understanding of how to support and develop these essential skills with learners and identify strategies which schools currently implement to do this 
· Identify the different aspects that can have an impact on a child’s progression and attainment within this area of development 
· Identify areas of good practice within this area of development and suggest ways for further progression
· Gather a greater personal understanding of the topic, in order to progress in professional development as a Primary School Teacher and Early Years Practitioner.





Chapter Two - Literature Review 
Within the last decade, there has been an increase in the number of children entering school with speech delay (Estyn, 2014). In fact, as many as one in five children begin their education lacking the necessary and required language and communication skills needed to achieve. This statistic rises to one in three if the child is currently living in poverty (Department of Education, 2015; Save the Children, 2018a). Since the introduction of the Literacy and Numeracy Framework (Welsh Assembly Government, 2013a); along with the implementation of the Foundation Phase Framework (WAG, 2015), there has been an increased focus on the importance of the development of early speech, language and communication skills of children entering schools. Alongside this, the Welsh Assembly Government, (2008a, p.3) advocates this importance within their ‘seven core aims for children and young people’, one of which is to ensure all children ‘have a flying start in life and the best possible basis for their future growth and development’. However, despite schools and early years settings putting an emphasis on the development of skills in literacy and numeracy since the implementation of the frameworks, issues surrounding the development of early speech and language skills are still having a negative impact (Estyn, 2018). 
Save the Children, (2018a) support a focus on early language development as they suggest as many as ‘185,000 children’ started school in 2018 with a hindered development of these crucial skills. Without the necessary language and communication skills appropriate for their age, these children are already at a disadvantage in their education. The report highlights the incredible disadvantage children may face when they lack these skills, including a decrease in their achievement within primary and secondary school and into later life (Save the Children, 2018b). 
It is suggested language and communication skills are crucial for developing an understanding of the world and the opportunities that naturally arise within it throughout the life span. These fundamental skills are needed to enable individuals to participate and be able to function efficiently in a society where communication is vital (Welsh Assembly Government, 2017a; The Communication Trust, 2016).

Historical Developments 
The Education Reform Act of 1988 provided Wales with the opportunity to develop and implement a ‘distinctive statutory National Curriculum’ recognising the importance of the development of the Welsh language and culture (Daugherty and Elfed-Owens, 2000). During this period, it seemed the focus of the curriculum was to develop core subjects, one of which being the Welsh language. The focus of the curriculum changed in 2008 and a new curriculum was implemented with an incentive encouraging the development of a skills-based curriculum which is child-centred building on crucial skills from the time children enter school (Welsh Assembly Government, 2008b). 
Although strategies were initiated, to improve understanding and use of core-skills, including language both in English and Welsh, the Programme for International Student Assessment (PISA) results of 2006, 2009 and 2012, identified a decrease in levels of reading skills in children aged 15 (National Assembly for Wales, 2013) [ Appendix 1]. As a result of this, the Welsh Assembly Government, (2013a) devised the National Literacy and Numeracy Framework (LNF) to raise standards in these areas for children and young people, to provide them with the essential skills to enable them to reach their full potential in their education and later life. Implementing strategies from an early stage can be extremely beneficial for children in their development and attainment throughout education, especially from the Foundation Phase, in preparation for transitions throughout primary school and into secondary school. It is suggested that by giving children opportunities to become familiar the LNF, they are able to build on their expectations of the skills within it (Welsh Assembly Government, 2013b). 
Since the framework became statutory within Welsh education, there has been a significant emphasis on raising the attainment levels of literacy, especially with skills in oracy, reading and writing. Although there has been both an increase and decrease in the reading levels of 15-year olds since 2009, there is still a significant number of children falling behind on their attainment in this area of development (Jerrim and Shure, 2016) [appendix 1). It could be argued there is currently insufficient impact on the development of these skills in schools, as statistics show that in 2015 ’10.5% of 16-18-year-olds were not in education, employment or training’. A contributing factor to this could be the lack of or delay in speech, language and communication skills, preventing them from being able to develop or maintain the skills needed for employment (Estyn, 2014, p.138). 
In more recent years, talks around the curriculum have taken place with suggestions of transforming it to become tailored to individual’s needs and have a greater focus on the importance of providing children and young people with opportunities to develop skills that will benefit them in being successful in a society where employment is constantly changing (Donaldson, 2015). Donaldson proposes four purposes of the curriculum that will support and guide children and young people to reach their full potential during their education and provide them with the best opportunities throughout their lives [appendix 2]. Greater focus is being placed on children and young people to become ‘digitally competent’ with skills surrounding the development of technology and future jobs depending on these skills. Along with literacy and numeracy, digital competence skills are being taught across the curriculum, using the framework provided, to give children opportunities to progress in these skills (Welsh Assembly Government, 2016; Donaldson, 2015). 
It is evident that speech, language and communication skills have been of key importance throughout education since the Education Reform Act of 1998. It is clear that it continues to progress in its importance due to many of the factors that have previously been mentioned and will be looked at in detail throughout this research project. 
Importance of early speech and language skills
Speech, language and communication difficulties (SLCD) can be used as a broad term covering many aspects within this area of difficulty in a child’s development. SLCD covers a wide range of issues, including difficulties with forming sounds and words, creating sentences to communicate their needs to others, linking to understanding what their adults and peers are saying to them (I CAN, 2009). 
Research into early speech and language development has found that many children in Wales and the rest of the United Kingdom (UK) do not have the necessary, essential skills within this area, before entering school (I CAN, 2009). It is important that children are given opportunities to develop these skills within this time before school as those who experience a lack of interaction with people and objects in their learning environment may find themselves behind their peers during these first crucial years of education (I CAN, 2009; Save the Children, 2018b). 
With the curriculum changing, greater importance is being placed on the approach to teaching and learning, with teachers using a more holistic approach to learning skills across the curriculum.  Greater focus is placed on meeting the needs of each individual child and making the curriculum more accessible to them (Donaldson, 2015). 
All children are assessed when they enter reception class at the age of 4. These tests give a baseline understanding of the individual’s current attainment within the Language, Literacy and Communication (LLC) and Mathematical Development areas of learning (AoL). The children are assessed against the Foundation Phase outcomes using the Compact Profile (Welsh Assembly Government, 2017b pp. 29-56). Any child achieving below the expected outcome for their age; between outcome 3 and 4, [appendix 3] with the LLC area of learning should be screened to identify any underlying reasons that may be affecting their development at this age. Early intervention is a key factor in providing these children with the required support enabling them to develop effectively in these skills and giving them ‘an equal start in life’ compared to their peers (The Communication Trust, 2016). Although the Welsh Government has introduced many initiatives to enable schools to implement strategies to provide support to children with SLCD, there are still issues surrounding early speech and language development from birth to school age (Save the Children, date unknown; The Communication Trust, 2016). 
Findings from Literature
The researcher has used a range of literature to support understanding of the ongoing implications of early speech and language development. These include: - books and e-books, journals and articles, government documents and websites. Recurring themes are found throughout the different sources of literature utilised, including: - lack of parental involvement, poverty and disadvantage, alongside an increased use of technology. Although one aspect may seem to have more of an impact than another, they are all interlinked in contributing to a child’s development. 
Lack of parental Involvement 
‘Parents and the home environment they create, are the single most important factor in shaping their children’s wellbeing, achievements and prospects’ (Department of Education and Skills, 2007, cited in Ward, 2013). Parental involvement includes reading with their child at home, learning nursery rhymes and playing games to being involved in school life through helping with homework and other school commitments (Department for Children Schools and Families (DCSF), (2008). From the moment a baby is born they are constantly learning from their surroundings and primary carers they interact with on a regular basis. Most form secure attachments which are necessary to promote speech, language and communication development. The interaction between caregiver and the baby, especially the mother, is of vital importance and needs to be reciprocal. The mother or primary carer needs to respond to the baby’s cues (I CAN, 2009). The World Health Organisation advises that children under two years of age should not have screen time and suggests ‘toddlers and young children should have no more than one hour of sedentary screen time a day’ (Wardle, 2019). 
It is suggested, ‘the strongest influence on the language skills of young children is their parents or carers’ (Save the Children, 2015). Many parents find difficulty in understanding how to support their child in their learning and development. This may be due to the parent’s other commitments, their own education, their views on school or the opportunities available to them and their child (early years settings and childcare). Providing parents with an understanding on how to support their child’s development is crucial as the importance of their involvement cannot be underestimated. The Welsh Assembly Government, (2013c) suggest parents who interact with their child from birth and provide them with a strong, language-rich environment, through encouraging them to sing nursery rhymes, share stories and take part in meaningful activities to support their understanding, will significantly increase their attainment in speech and language skills, preparing them for school. The relationship or bond between parents, carers and children is crucial and the way children are spoken to and the language they hear at home impacts on their speech, language and communication development (Save the Children, 2015). 
It is important to remember that the quality of interaction and time spent between a parent and child, is of greater importance on their development, than the parent’s job, education or income (Department for Children Schools and Families (DCSF), (2008). Many parents are under great pressure to both work and may find balancing their time between work and home very challenging. A lone parent must work once their youngest child reaches 5 years of age and can no longer claim income support, unless the child has a disability (Department of Working Pensions, 2014). Most families find the need for both parents to work, with the high cost of housing and bills. A new campaign has been recently launched to increase flexible working and employers are being encouraged to advertise the flexibility of their jobs (The Flexible Working Task Force, 2019).
Poverty 
The Welsh Assembly Government, (2014, p.11) state, ‘by age five, children from more disadvantaged backgrounds will be over a year behind in their vocabulary compared with their peers from less disadvantaged backgrounds’. It is suggested that although children who live in poverty will hear around 600 words every hour, the majority of those consist of negative or dismissive commands (‘don’t do that’, ‘go and play’) compared to those of encouraging comments (Gross, 2011). This could be an indicator of the lack of opportunities accessible to the child, resulting in a limited attention span due to a lack of suitable stimulation from the primary carer. 
Many families on low income find difficulty accessing high-quality affordable childcare or early years facilities, whether currently employed or not. As a result, young children and babies are often left to occupy themselves or are placed in front of digital devices, for example mobile phones, tablets or televisions (Action for Children, 2017). Other contributing factors, alongside poverty, include the parent’s education as research has found that, ‘for children whose parents had no or lower qualifications, poor early communication skills were highly likely to persist through the pre-school period’ (Gross, 2011). Consequently, parents and carers may lack the ability to provide their child with a language-rich environment needed to meet their needs for effective development within their speech, language and communication skills. The personal background and upbringing of the parents can also have a great impact on the way in which they bring up their own child. 
Other research has identified the correlation of activities that improve early language skills are a greater indicator of language development at ages 2 and 4 (baseline assessment), compared to their background (The Communication Trust, 2016). It is generally found within the literature used, that educational attainment and the quality and development of social interactive skills is likely to be influenced negatively if the child has experienced poverty within their early childhood (Brotherton, et al. 2010). For example, research shows there is a significant underachievement of gypsy or traveller children and children who are looked after, within their speech, language and communication skills, as well as other areas of development (Knowles, 2009). 
Increased use of technology 
With the changes in the modern world and the current shift in the curriculum, there is a greater emphasis on the importance of developing skills which will enable children and young people to be ‘digitally competent’ to enter the ever-changing workplace (Donaldson, 2015). Due to the accessibility of digital devices, parents are often utilising them to replace the more traditional approaches of learning through play, which would naturally assist in developing speech and language skills. For example, creating sounds that coincide with an object or toy, or use words appropriate to the activity (Griffiths, 2002). 
It is important to support parents and carers with a range of successful and effective strategies, they can employ within the home environment to support their child in their learning and development, especially within the age range of 0-3. It is acknowledged that the use of technology is constantly growing in both positive and negatives ways, however it is recognised that the best way to ensure a child is surrounded by a language rich environment is to ‘create opportunities to listen and talk together with the television, smart phones and other mobile devices turned off’ (Welsh Assembly Government, 2018). 
Summary of chapter 
To summarise, the researcher has reviewed and critiqued a vast amount of literature relating to the way in which speech, language and communication skills have a significant impact on a child’s development and attainment in later life. An evaluation of the literature has provided the researcher with a greater understanding of the key issues surrounding the development of these essential skills, in order to support personal and professional progression as a teacher within the early years. As a result of wider reading surrounding the topic, the researcher has concluded that the most significant factor affecting a child’s development of speech, language and communication skills is parental understanding and involvement. It is acknowledged that a practitioner’s role within a child’s development is to build upon the foundation established within the home by the primary caregiver. However, if the support given to the child within the school learning environment is not reinforced or continued by the primary carer at home, their progression in speech and language is likely to be restricted. An analysis of primary data will be considered, alongside the literature reviewed as part of the research. 




Chapter Three: - Methodology
To answer the question ‘Communication and language skills are the foundation for children’s learning and key to their life chances’ (I CAN, 2013). How true is this statement and how can these skills be developed within the Early Years?’ a variety of quantitative and qualitative research methods were used. 
These include:
· Literature research
· Interviews (Audio taped and transcribed)
· Pupil and staff questionnaires 
· Observations 
· Learning Walk 
· Trial intervention 
Note: An Ethics form was completed before starting the research (appendix 4). 
The literature review provided a greater understanding of the different aspects surrounding the importance and development of speech and language skills within early childhood development, supporting primary research gathered whilst on Electives and Professional Teaching Practice (PTE). Alongside this, the researcher’s existing background knowledge and experience of early language development assisted writing the literature review. The review uses information researched and found from a variety of sources, both hardcopy and electronic, including: - books, journals, websites, articles and Government publications. 
Interviews were used to gather high quality information from contemporary practitioners and leaders within early years settings (schools, Flying Start). Using interviews allows for responses to be further questioned, clarified and explored by the researcher. Turner, (2010, p. 754) suggests ‘interviews provide in depth information pertaining to participants’ experiences and viewpoints of a particular topic’.  In addition, questionnaires were used, which were useful but gave a limited response due to time constraints and therefore some questionnaires provided less information than others and a development of the reasoning behind participant’s answers was unavailable to the researcher (Bell, 2010). Also, not all questionnaires were returned. Interviews therefore provided more in-depth valuable information for the purpose of this research project. 
Questionnaires were conducted with both staff and pupils within the school and sent electronically to other schools within the researcher’s local area. Using questionnaires provides answers to the same questions from a range of participants, allowing the researcher to compare responses and further inform and support their research (Bell, 2010). Additionally, questionnaires allow for participants’ responses to be anonymous and therefore confidentiality and ethical guidelines are upheld (O’Leary, 2014, BERA, 2011). This also allows participants to respond in their own time and in as much depth as they would like (O’Leary, 2014). 
Initially, the researcher drafted and distributed copies of the questionnaire within school and then transferred it to an electronic format using Google Forms, allowing them to be distributed among other schools. The questions were devised through background research into current issues relating to speech and language development in the early years, as well as the factors that affect its development. Questionnaires were given to staff members within the Foundation Phase (teachers, teaching assistants, learning support assistants) as well as distributed amongst the wider staff team electronically. Questions included both qualitative and quantitative data to aid in answering the research question and were written in a non-biased way encouraging the participant to answer in an honest manner. However, this method of collecting research could be seen as disadvantageous due to the amount of scope given to the participant when answering the open-ended questions (Akroyd and Hughes, 1992). 
Evidence was also collected through observations of children in different settings, including their classroom environment and any interventions in which they participated. Tilstone, (2012 p. v) states, ‘observation is a powerful way of improving individual and collective classroom practice, but in order to be effective it must be carried out systematically and with rigour’. Spreeuwenberg, (2016) supports this as he suggests through observation practitioners are provided with essential information about children in their different learning environments, in order to facilitate for and meet each child’s needs. Observations also allow practitioners to ‘tune into’ children and listen to their opinions (Fawcett and Watson, 2016 p. 11). This in turn is reinforced by the United Nations Conventions on the Rights of the Child (UNCRC) which in Article 12, states ‘Every Child has the right to express their views, feelings and wishes in all matters affecting them’ (UNICEF, 1989). 
Observations allowed the researcher to gather important data from recording children’s interactions with each other and staff, the language they used and their ability to communicate their needs. 
Although interviews, questionnaires and observations were the initial method, of collecting data, a learning walk was carried out to gather additional information on progress in speech and language skills throughout the school. The learning walk provided an insight into a variety of strategies used throughout the school to support children’s development of these essential skills. Consistent with observations of children, a learning walk can provide a wider overview into children’s progress and aid in monitoring their development over a longer period (Spreeuwenberg, 2016). 
Lastly, during the time in school, the researcher conducted a trial intervention with some children from the reception class. This involved observing the phonological ability of three children, selected by the class teacher, of differing abilities. The trial intervention included a brief activity using phonic cards, in which the participants were asked to identify the different sounds on the cards and make ‘Consonant-vowel-consonant’ (CVC) words using them. This trial intervention allowed for the researcher to gain a further understanding of the phonological awareness of several children in the class. Similarly, interventions can enable further, in depth observations of a child’s progress in a specific skill. Therefore, an emphasis on early intervention can be seen within education due to the positive impact it can have on children and ultimately their ability to achieve (Fawcett and Watson, 2016). 
Although the researcher explored different ways of collecting data to answer the overarching question, not all methods proved to be conclusive due to the lack of responses, especially with regards to the electronic questionnaire. However, this did not have an important or negative impact on the data collected. 
There were limitations in the researcher’s methods used for collecting additional data through the use of questionnaires requiring an electronic response. Questionnaires were sent to schools within the researcher’s local area, along with a covering letter explaining the purpose of the questionnaire. Unfortunately, this method proved to be inconclusive. This could be due to factors such as: - time constraints within the school day, the enormity of emails received by the school office and the importance attached to them (Phellas, et al. 2011). 
To overcome this issue, the researcher could have contacted the school’s regarding whether they would be prepared to participate in the questionnaire, prior to distributing them. 
An overall analysis of the methods used proved to be successful as the researcher gathered a considerable amount of useful and relevant data to answer the overarching research question. The data gathered proved to be consistent with the information accumulated through the literature review and therefore aids the researcher well in writing the research project and in understanding the practicalities and tools that can be used to support and develop a child’s ability within their speech, language and communication skills throughout their education. 






Chapter Four: - Results and Discussion 
Within this chapter, the researcher will discuss, analyse and explain the results gathered from the primary research carried out within the school during electives. An analysis of the data will provide an understanding of the opinions of current Early Years and Foundation Phase practitioner’s in regard to the importance and effect of early speech, language and communication development. 
Children’s questionnaires (appendix 5)
During the elective placement, the researcher carried out questionnaires with a group of eight children in the reception class. The children were of differing abilities within the various areas of learning and came from a diverse range of backgrounds. Before taking part in the questionnaire all participants were asked to complete a consent form to state to the researcher whether they would be prepared to participate in the research and whether they would be happy for their answers to be used within the research project. All vocabulary used during the questionnaire was made accessible to the child’s level of understanding. 
The results of the questionnaire showed that all children had positive feelings towards reading, both at home and in school (appendix 6). Alongside this, the participants were also asked questions including, how often they practised their words and letter blends, who they read with the most and how often they are read to by an adult. It is proposed that the most important thing that a parent should do with their child, is read to them (The South Carolina Reading Project, 2019). Research promotes the importance of reading to your child at home and helping them to begin to decode pictures within books and begin to build upon words (Save the Children, 2015). It is suggested, babies and toddlers who are read to every day by their parents and regularly engage in activities which encourage them to begin to develop their phonological awareness, make a stronger progress when starting school (Save the Children, 2015). Reading from an early age supports children in their acquisition of speech and language skills in order to progress in their reading in school, providing them with greater opportunities to access their different learning environments (The South Carolina Reading Project, 2019). 
Results also showed that 37.5% of participants read with an adult once a week. The researcher found that when conversing with these three participants, the vocabulary and questions needed to be adapted for understanding. This could imply that these children have a smaller range of vocabulary compared to other participants, which may be due to the lack of reading at home. It is essential for parents to remember that they are role models for their children and therefore the language available to them in their learning environment will be picked up and become part of their vocabulary (The South Carolina Reading Project, 2019).
Following this, the participants were also asked whether they had their own digital devices (iPad, games console or television) and how often they used them. All participants stated that they had their own iPad, along with 37.5% also owning a television in their bedroom. The majority of participants stated that they used their iPad or watched television almost every day, with only 37.5% spending time in front of a screen once a week. Pupil 7 stated they used their iPad most days, however only with their parent’s permission and they had to put it away when asked to (appendix 7). The increased use of technology in today’s society means that this generation’s children will be growing up, surrounded by screens. Many parents use screens to entertain their children. The use of digital devices can have a positive impact on children’s skills, providing them with the opportunity to become competent for the digital world that they live in. However, research shows that providing babies and young children with too much ‘screen time’ can have a significant impact on their speech, language and communication skills. When using digital screens, children are not receiving the essential face-to-face interaction with their primary carers, which is needed for the correct development in language skills (Action for Children, 2017). When children interact with their surroundings, they pick up on any form of communication in their immediate environment. Therefore, it is important that when parents or carers interact with their child, they do so without any background noise from technology, i.e. television (Welsh Assembly Government, 2018). 
Lastly, during the questionnaire the participants were asked if they take part in any interventions to support them with their speech, language and communication development. 87.5% of participants stated they take part in the school’s ‘Wellcomm’ and ‘Speechlink’ programmes which are run by a member of support staff. During these interventions the children take part in activities that allow them to develop their speech and language skills in a non-directive manner through using different support materials (Griffiths, 2002). 
Trial Intervention 
Whilst in the reception class, the researcher carried out a trial intervention with three children of high, average and low abilities. Before participating in the activity, the children were again asked to give consent to both take part and for their answers to be used (appendix 8,9 and 10). 
The trial intervention used different groups of letters/sounds on phonic flashcards. The participants were first asked to identify the letter which made the sound that they heard (appendix 11). All participants were able to match the sound to the letter correctly and identify a word starting with each letter. Next, the children were asked to match each letter with the correct picture, showing the word starting with that letter, in which all participants were able to do correctly (appendix 12). This section of the intervention showed that although each participant was of a differing ability and background, they were still able to match the sounds, letters and words correctly without support. 
However, within the remainder of the intervention activity, the participants were each asked to make a ‘CVC’ word utilising the letters they had. Pupil 9 completed this easily, creating a few words also forming a sentence using each word (appendix 13). When asked how they felt about reading at home, pupil 9 stated they felt ‘happy about reading books with mummy because it helps me learn my words’ (appendix 13). This supports the notion that the greater influence that a parent has within their child’s development, the greater their chances in life become (Save the Children, 2018a). 
The children participating in both the questionnaire and intervention were from a diverse range of backgrounds. Pupil 5 stated they do not read with or are read to, by an adult at home and if they did, only occasionally once a week. This pupil has English as an Additional Language (EAL). Therefore, this may suggest that as they speak in their ‘mother tongue’ at home, their parents may not be able to understand how to support their child with their school work, at home in the English Language (appendix 14). Whilst there is acknowledgement of children with EAL being allowed to use their first language in school, there is still an importance in teaching them and their parents the English language and supporting them in developing their communication skills. Research shows that in the 1980s, EAL children were not allowed to communicate in their first language in schools and were required to speak English, even if they struggled to do so (Knowles, 2009). The UNCRC states in Article 30, ‘every child has the right to learn and use the language… of their family’ (Unicef, 1989). Supporting EAL children through language interventions will provide them with the opportunity to develop their English speech, language and communication skills (Knowles, 2009).
Putting interventions in place within the school day can significantly support children with SLCD. Identifying the individual needs of the child is key in implementing early interventions to support their development. It is suggested, ‘Early Intervention enables every baby, child and young person to acquire the social and emotional foundations upon which our success as human beings depends’ (Allen, 2011, p.3). Interventions within the research school included: - ‘Bug club’, ‘Speechlink’, ‘Wellcomm’, daily phonic routines within the classroom environment and on a one-to-one basis. The school also works with different multi-agencies, including Flying Start, located on the school grounds and the local hospital with speech and language therapists. The school has a speech and language therapist who works with children once a week. The researcher was able to interview them (appendix 15). The researcher also spent time in the Flying Start building, where they were able to observe children in a natural language rich environment (appendix 16). Here they observed a Wellcomm assessment on a child who was ready to transition into the Nursery Class (appendix 17). 
Questionnaires and Interviews
Results from teacher questionnaires (appendix 18) showed all participants agreed that there is an increase in children entering schools with SLCD. When asked their opinions on contributing factors, the majority of participants answers were very similar and included the lack of parental involvement and screen time (appendix 19- 24). Despite this, the majority of participants stated they interact with parents often about their child’s progress and offer them support through different activities they can be involved with in school, parent groups, letters, parent’s evenings and greeting parents at the classroom door (appendix 19-24). It is suggested that communication between parents and teachers is one of the main forms of parental involvement and ‘strong communication is fundamental to this partnership and to building a sense of community between home and school’ in order to support children’s development and bring continuity to their learning (Graham-Clay, date unknown). 
After an analysis of the data gathered, it is evident that the Foundation Phase Practitioners within the research school are in support of the research question: - ‘Communication and language skills are the foundation for children’s learning and key to their life chances’ (I CAN, 2013). How true is this statement and how can these skills be developed within the Early Years?’ 




Chapter Five: – Conclusion 
Within the introductory chapter, the researcher outlined the purpose of this research project, being to assess the current situation surrounding early speech and language development, when children enter school; finding out the views and opinions of current practitioners and how they support children with SLCD.
Areas surrounding the topic that the researcher deemed to be significant in answering the research question were highlighted and reflected on using literature and primary research. 
As a result, it is hoped that this research project has presented: - 
· An insight into the importance of early speech, language and communication development. 
· Past and current views on the topic at hand from a wide range of literature. 
· The challenges currently facing children’s development within the early years period (ages 0-3). 
· Suggestions on how to further support children in their development of these crucial skills. 
· An analysis of primary data gathered in a local primary school, using different research methods, gathering up to date and relevant information to answer the research question. 
Professional Learning 
As a result of undertaking the study, the researcher has developed their skills of gathering, analysing and evaluating primary data, in relation to answering an overarching question. Personal and professional understanding of Early speech and language development has also been developed using a wide range of literature and primary research methods. The researcher has enjoyed engaging in and completing the project, it has helped to develop their understanding of how to identify and support children with SLCD, alongside progressing in their professional development of skills relating to an Early Years Practitioner and Primary School Teacher. 
Recommendations and further research 
Considering the antecedent conclusion and analysis of the preceding chapters, with respect the researcher offers the following recommendations: 
· Although most practitioners within the school stated they communicate with parents often, it could be useful to implement the use of ‘home to school communication booklets’ to enable the practitioner and parents to communicate daily about the child’s progress and discuss any issues or worries that may arise. 
· Recently within the media there has been an emphasis on the concerns surrounding children’s screen time. It is recommended that children below two years of age should not have accessibility to digital devices, with young children being allowed around 1 hour of screen time per day (Wardle, 2019). It could be useful for teachers to encourage parents to interact with children through different activities. For example, an afternoon guided play session in the Nursery class for the parents to be supported in understanding how to interact with their child through play. 
The research has been undertaken by a third-year student studying Primary Education. the researcher has a great interest surrounding the topic of Early Language and Literacy development which has increased throughout the course of the degree, with many assessments being completed surrounding the topic. In a variety of schools in different counties, the researcher observed and worked with children who have been identified as having SLCD and are receiving the support that they need. Unfortunately, this is not always the case. Therefore, further research into the topic will be undertaken as to further ways in which each individual child’s needs can be met. Further research will allow the researcher to continue professional development within their future career.
(6591 words)

[bookmark: _GoBack]Reference List 

Ackroyd, S., & Hughes, J. (1992). Data collection in context (2nd ed., Aspects of modern sociology. Social research). London: Longman.
Action for Children, (2017) Using technology to help children’s communication skills. Available at: https://www.actionforchildren.org.uk/news-and-blogs/parenting-tips/2017/february/using-technology-to-help-childrens-communication-skills/ [Accessed on: 19 April 2019]. 
Allen, G. (2011) Early Intervention: The Next Steps.  Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284086/early-intervention-next-steps2.pdf [Accessed on: 26th April 2019]. 
Bell, J. (2010) Doing your research project: A guide for first -time researchers in education, health and social science 5th Ed. Berkshire: Open University Press. 
Bing Images, 2018. Available at: https://www.bing.com/images/search?view=detailV2&id=4ECBF840DA26DB1A17D7BFDCA3EE63C1689D3C41&thid=OIP.Sp29oc62XGizldK4Oze3fAAAAA&mediaurl=http%3A%2F%2Fd6vsczyu1rky0.cloudfront.net%2F31605_b%2Fwp-content%2Fuploads%2F2017%2F06%2FFour-Purposes-300x300.jpg&exph=300&expw=300&q=donaldsons+four+purposes&selectedindex=1&ajaxhist=0&vt=0&eim=1,2,6 [Accessed on: 15th April 2019]. 
British Educational Research Guidelines (BERA, 2011). Ethical Guidelines for Educational Research, London: British Educational Research Association. Available at: https://www.bera.ac.uk/wp-content/uploads/2014/02/BERA-Ethical-Guidelines-2011.pdf [Accessed on: 8th March 2019]. 
Brotherton, G, Davies, H and McGillvray, G. (2010) Working with Children, Young People and Families. London: SAGE. 
Daugherty and Efled-Owens, (2000) The National Curriculum in Wales: Early Policy developments 1987 -1999  Available at: http://www.leeds.ac.uk/educol/documents/00001583.htm [accessed on: 24th March 2019]. 
[bookmark: _Hlk7015757]Department for Children Schools and Families (DCSF), (2008) The Impact of Parental Involvement on Children’s Education. Nottingham: Crown Copyright. Available at: http://webarchive.nationalarchives.gov.uk/20130321053648/https://www.education.gov.uk/publications/eOrderingDownload/DCSF-Parental_Involvement.pdf [Accessed on: 19th March 2019]. 
Department of Education, (2015) Early years foundation stage profile results in England, 2015. Avialable at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/467070/SFR_36-2015_Main_Text.pdf [Accessed on: 16th March 2019]. 
Department of Working Pensions, (2014) Jobseekers allowance for lone parents. Cardiff: Welsh Government. Available at: https://www.gov.uk/government/publications/jobseekers-allowance-for-lone-parents [Accessed on: 24th April 2019]. 
Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Cardiff: Crown Publications. Available at: http://www.schoolsfuture.co.uk/wp-content/uploads/2015/04/The-Donaldson-review-successful-futures-compressed.pdf [Accessed on: 6th March 2019].
Estyn, (2014) Supporting children’s speech and language therapy. Cardiff: Estyn. Available at: https://www.estyn.gov.wales/effective-practice/supporting-children’s-speech-and-language-therapy [Accessed on: 16th March 2019]. 
Estyn, (2018) Rapid development of pupils' oracy skills. Estyn: Cardiff. Available at: https://www.estyn.gov.wales/effective-practice/rapid-development-pupils’-oracy-skills  [Accessed on: 26th February 2019].
Fawcett, M and Watson, D. (2016) Learning Through Child Observation 3rd Ed. London: Jessica Kingsley Publishers. 
Graham- Clay, S. (date unknown) Communication with parents: Strategies for teachers. Available at:  http://www.adi.org/journal/ss05/Graham-Clay.pdf [Accessed on: 25th April 2019]. 
Griffiths, F. (2002) Communication Matters: Speech and language difficulties in the early years. London: David Fulton Publishers.
Gross, J. (2011) Oral language skills and poverty. Available at: http://signalong.org.uk/content/Signalong%20content/Tutor%20pages/Members%20Area/Language%20skills%20and%20poverty.pdf [Accessed on: 25th April 2019]. 
I CAN, (2009) Speech, Language and Communication Needs and the Early Years. Available at: http://licensing.ican.org.uk/sites/licensing.ican.org.uk/files/Evidence/7_Speech_Language_and_Communication_Needs_and_the_Early_Years.pdf [Accessed on: 19th April 2019]. 
I CAN, (2013) ‘Article’ The importance of speech and language during the early years. Available at: http://blog.ican.org.uk/wp-content/uploads/2013/01/Early-Years-Communication-factbox-Final-%2Bkf-113.pdf [Accessed on: 31st January 2019]. 
Jerrim and Shure, (2016) Achievements of 15-year olds in Wales: PISA 215 National Report. Cardiff: Institute of Education. Available at: https://dera.ioe.ac.uk/27969/1/161206-pisa-2015-en.pdf [Accessed on: 16th April 2019]. 
Knowles, G. (2009) Ensuring every child matters. London: SAGE. 
National Assembly for Wales, (2013a) Programme for International Student Assessment (PISA) 2012. Available at: http://www.assembly.wales/research%20documents/programme%20for%20international%20student%20assessment%20(pisa)%202012%20-%20research%20note-09122013-252334/rn13-030-english.pdf [Accessed on: 24th March 2019]. 
O’Leary, Z. (2014) The essential guide to doing research. London: SAGE. 
Phellas, C, Bloch, A and Seale, C. (2011) ‘Structured methods: interviews, questionnaires and observation’ 11(2), pp. 182-205. Available at: https://www.sagepub.com/sites/default/files/upm-binaries/47370_Seale_Chapter_11.pdf [Accessed on: 16th March 2019]. 
Save the Children, (2015) Ready to Read: Closing the gap in early language skills so that every child in Wales can read well. Available at: https://www.savethechildren.org.uk/content/dam/global/reports/education-and-child-protection/ready-to-read-wales.pdf [Accessed on: 26th April 2019]. 
Save the Children, (2018a) It all starts here: tackling the crisis in early years teachers. Available at: https://blogs.savethechildren.org.uk/2018/11/early-years-teachers-tackling-the-crisis/  [Accessed on: 20th March 2019]. 
Save the Children, (2018b) It all starts here: tackling the crisis to early years teacher’s workforce. Available at: https://www.savethechildren.org.uk/content/dam/gb/reports/policy/It%20all%20starts%20here.pdf?_ga=2.43802534.2037746114.1555497481-1688633005.1540205338 [Accessed on: 20th March 2019]. 
Save the Children, (date unknown) Early language development and children’s primary school attainment in English and maths: New research findings. Available at: https://www.savethechildren.org.uk/content/dam/global/reports/education-and-child-protection/early_language_development_briefing_paper.pdf [Accessed on: 19th April 2019].
Spreeuwenberg, R. (2016) The Importance of Observation in Early Childhood Education. Available at: https://blog.himama.com/assessing-toddler-development-through-observation [Accessed on: 13th March 2019]. 
The Communication Trust, (2016) Foundation Years and UK Government’s life strategy: joint inquiry. [Online]. 
The Flexible Working Task Force, (2019) Government and employers unite to kick-start flexible working. Available at: https://www.workingfamilies.org.uk/news/government-and-employers-unite-to-kick-start-flexible-working/ [Accessed on: 26th April 2019].
The South Carolina Reading Project, (2019) Importance of reading at home. Available at: https://www.screadingproject.org/importance-of-reading-at-home [Accessed on: 26th April 2019]. 
Tilstone, C. (2012) Observing Teaching and Learning: Principles and Practice 5th Ed. London: Routledge. 
Turner, D. (2010) ‘Qualitative Interview Design: A Practical Guide for Novice Investigators’ The Qualitative Report, 15(3), pp. 754-760 Available at: https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1178&context=tqr [Accessed on: 8th March 2019]. 
UNICEF, (1989) A Summary of the UN Conventions on the Rights of the Child. Available at: https://downloads.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf?_ga=2.61401578.738083093.1552496229-1332732541.1539518479 [Accessed on: 13th March 2019]. 
WAG, (2017b) – Foundation Phase Profile Handbook. Cardiff: Welsh Government. Available at: https://gov.wales/sites/default/files/publications/2018-03/foundation-phase-profile-handbook-revised-september-2017.pdf [Accessed on: 24th April 2019]. 
Ward, U. (2013) Working with Parents in the Early Years 2nd Ed. London: SAGE
Wardle, S. (2019) Under-twos should not have screen time, World Health Organisation says. Available at: https://www.independent.co.uk/news/health/screen-time-toddlers-under-two-minutes-who-a8884636.html [Accessed on: 16th April 2019]. 
Welsh Assembly Government, (2008a) Language, Literacy and Communication skills. Cardiff: Welsh Government. Available at: https://learning.gov.wales/docs/learningwales/publications/130612-language-literacy-and-comunication-skills-en.pdf [Accessed on: 16th March 2019]. 
Welsh Assembly Government, (2008b) Wales Curriculum 2008: Summary of the consultation proposals. Cardiff: Welsh Government. Available at: https://dera.ioe.ac.uk/6724/1/wales-curr2008-summary-cons-e%3flang=en [Accessed on 16th March, 2019]. 
Welsh Assembly Government, (2013a) National Literacy and Numeracy Framework. Cardiff. Welsh Government. Available at: https://learning.gov.wales/resources/browse-all/nlnf/?lang=en [Accessed on: 16th March 2019].
Welsh Assembly Government, (2013b) National Literacy and Numeracy Tests. Cardiff: Welsh Government. Available at: https://learning.gov.wales/docs/learningwales/publications/130124summaryofresponsesen.pdf [Accessed on: 16th April 2019]. 
Welsh Assembly Government, (2013c) Building a Brighter Future: Early Years and Childcare Plan. Cardiff: Welsh Assembly Government. Available at: https://gov.wales/docs/dcells/publications/130716-building-brighter-future-en.pdf [Accessed on: 14th March 2019].
Welsh Assembly Government, (2014) Rewriting the Future: Raising Ambition and Attainment in Welsh Schools. Cardiff: Welsh Assembly Government. Available at: https://beta.gov.wales/sites/default/files/publications/2018-03/rewriting-the-future-raising-ambition-and-attainment-in-welsh-schools.pdf [Accessed on: 16th April 2019]. 
Welsh Assembly Government, (2015) Foundation Phase Framework. Cardiff: Welsh Government. Available at: https://learning.gov.wales/docs/learningwales/publications/150803-fp-framework-en.pdf [Accessed on: 25th March 2019]. 
Welsh Assembly Government, (2016) – Digital Competence Framework. Cardiff: Welsh Government. Available at: https://learning.gov.wales/resources/browse-all/digital-competence-framework/framework?lang=en [Accessed on: 16th April 2019]
Welsh Assembly Government, (2017a) Flying Start Annex: Guidance on speech, language and communication. Available at: https://gweddill.gov.wales/docs/dsjlg/publications/cyp/150529-guidance-on-speech-en-v1.pdf [Accessed on: 29th March 2019]. 
Welsh Assembly Government, (2018) Take Time to Talk, Listen and Play. Cardiff: Welsh Assembly Government. Available at: https://gov.wales/newsroom/educationandskills/2018/take-time-to-talk-listen-and-play/?lang=en [Accessed on: 24th April 2019]. 
Bibliography (read but not referenced)
Gasper, M. (2010) Multi-agency working in the Early Years: Challenges and opportunities. London: SAGE. 
Law, J and Charlton, J. (2017) Language as a child wellbeing indicator. Available at: https://www.eif.org.uk/files/pdf/language-child-wellbeing-indicator.pdf [Accessed on: 26th April 2019]. 
Law, J, Reilly, S and Snow, P. (2013) Child speech, language and communication need re-examined in a public health context: a new direction for the speech and language therapy profession. [Online].
McLaughlin, M. (2011) ‘Speech and Language Delay in Children’, 83(10), pp. 1183-1188. Available at: https://www.aafp.org/afp/2011/0515/p1183.pdf [Accessed on: 26th April 2019]. 
Platt, L. (2005) Discovering child poverty: The creation of a policy agenda from 1800 to the present. Bristol: The Policy Press. 
Schaefer, B., Ehlert, H., Kemp, L., Hoesl, K., Schrader, V., Warnecke, C., & Herrmann, F. (2019). Stern, gwiazda or star: Screening receptive vocabulary skills across languages in monolingual and bilingual German–Polish or German–Turkish children using a tablet application. Child Language Teaching and Therapy, 35(1), 25-38. Available at: http://librarycatalogue.uwtsd.ac.uk/primo_library/libweb/action/search.do?frbg=&&fn=search&indx=1&dscnt=0&scp.scps=scope%3A(44WHELF_UWTSD)%2C44WHELF_UWTSD_Ebsco%2Cprimo_central_multiple_fe&tb=t&mode=Basic&vid=44WHELF_UWTSD_VU1&ct=search&srt=rank&tab=tab1&dum=true&vl(freeText0)=james%20law%20Child%20speech%2C%20language%20and%20communication%20need%20re-examined%20in%20a%20public%20health%20context%3A%20a%20new%20direction%20for%20the%20speech%20and%20language%20therapy%20profession.%20&dstmp=1556397831627&ctSearch=true&ctType=cited_by&ctSeedId=TN_proquest1970197397&fctN=facet_citedby&fctV=3005715760314817373 [Accessed on: 26th April 2019]. 
SQW, (2010) Evaluation of the Communication, Language and Literacy Development Programme: Report to the National Strategies. Available at: http://www.sqw.co.uk/files/2713/8694/8750/32.pdf [Accessed on: 25th April 2019]. 
Theakston, P and Adams, C. (2017) Speech and language development in children. Available at: https://www.nursinginpractice.com/article/speech-and-language-development-children [Accessed on: 26th April 2019]. 

 
2

image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




