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Targets from Previous Assignment
	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Aim to avoid being overly descriptive and continue to work on your criticality. This website may help with this.
	I utilised the Academic Phrasebank | Being critical (manchester.ac.uk) when proof-reading my work.

	Targed/Target 2
	Proofread and develop your academic tone, the phrasebank will also support with this.
	 Again, I utilised the Academic Phrasebank throughout my assignment and when proof-reading my work.  



ECAD7004 Assignment:
[bookmark: _Hlk163063272]Research Task and Case Study Into How Reception Pupils and Teachers Perceive the Effectiveness of Mindfulness Activities on Pupil Behaviour?

Introduction
The aim of this research is to ascertain the levels of pupil behaviour following daily, dedicated, sessions of mindfulness activity.  As it has been identified by staff at the school that the class session following lunchtime is a peak time for learners to exhibit less than desired behaviour issues, it is believed that the introduction of a mindfulness session will contribute to better behaviour outcomes for the afternoon session of school.  Wigelsworth and Quinn (2020) highlighted that whilst teachers are open to introducing mindfulness-based interventions within the classroom, they have key insight to provide information of any barriers to carrying out these interventions.  It is the purpose of this research activity to explore the teacher’s and pupil’s viewpoints into whether the introduction of a daily mindfulness activity, contributes positively to pupil behaviour.  If the outcome of this research is successful, this could then be implemented into future teaching practice as well as adopted by other classrooms within the school.  Felver et al (2016), Napoli, Krech and Holley (2005) and Rashidi, Faramarzi and Shamsi (2020) all identified how mindfulness-based interventions influenced behaviour in pupils, namely that of improvements in attention, self-regulation, and social skills as well as a reduction in behaviour problems.  
The research was conducted within a Nursery/ Reception classroom in a school which is located within a deprived, rural area.  The percentage of children with Eligible Free School Meals (eFSM) is considerably higher than the national average (of 23.7%) over a three-year period with a figure of 36.8%.  Similarly, the Additional Learning Needs (ALN) figure is also considerably higher than the national average (of 13.2%), being 32.5%.  As the number of pupils on roll are 101 (Estyn, 2024), this equates to more than a third of pupils.  Whilst the number of eFSM and ALN are not the main issue of my research, there are numerous reports highlighting that these issues have an adverse effect on pupils’ behaviour in school (Pantoja, 2022; Jensen, 2009; Evans, 2004; Duncan et al, 2007; Ofsted, 2010; Porter & Smith, 2012).
Therefore, the research question headlining this study is that of: How do Reception pupils and teachers perceive the effectiveness of Mindfulness activities on pupil behaviour?

Literature Review 
Mindfulness Background
The practice of Mindfulness has increased in popularity over recent decades since being identified as a useful tool in aiding chronic physical and mental illnesses.  Whilst it is historically a Buddhist approach, its modernisation and development are attributed to Jon Kabat-Zinn who developed the Mindfulness-Based Stress Reduction (MBSR) program in the late 1970s at the University of Massachusetts Medical School. Kabat-Zinn (2003a&b) created MBSR drawing on his background in mindfulness meditation practices and his training in medicine and science, as an intervention to help individuals manage illness and stress by fostering mindfulness skills.  Since then, it has only grown in popularity and the influence of mindfulness on behaviour has been further explored by researchers.  The use of mindfulness activities in education has also been explored and it is my intention to research further into the effects mindfulness activities and practices have on children in the classroom following a lunchtime break where energy levels are either stimulated or declining following the break.
Positives 
Napoli, Krech and Holley (2005) discuss how the engagement with mindfulness practice, amongst first, second and third grade age children, resulted in improved attention, problem-solving skills and memory enhancement.   This is further supported by Zenner, Herrnleben-Kurz and Walach (2014) who noted an increase in cognitive function amongst similarly aged participants.  What is also interesting to note is that Schonert-Reichl and Lawlor (2010) explored how mindfulness supports social-emotional skill development, which are essential for healthy relationships and positive social interactions.  These improved social-emotional skills amongst children can lead to improved behaviour as skills such as empathy, compassion, and self-awareness are learned and implemented in their daily lives.  Zoogman, Goldberg, Hoyt and Miller (2015) acknowledged that many researchers had reported on the value of mindfulness practice in education and expands on these conclusions by further explaining how stress levels among students can be reduced through mindfulness practice, promoting overall well-being and resilience.  
This improvement in overall well-being and resilience, coupled with the enhanced cognitive function and social-emotional skills all contribute to improved behaviour within the classroom.  Black and Fernando (2014) concurred with this in their report confirming that a supportive classroom climate, full of positive interactions between students and teachers are linked with mindfulness due to the levels of compassion, empathy and calmness cultivated.   Furthermore, Jennings, Snowberg, Coccia and Greenberg (2011) concluded that mindfulness-based interventions create a more conducive and positive learning environment due to the reduction in disruptive behaviours and increase in prosocial behaviours.

Negatives 
Whilst there have been many reports into the benefits of mindfulness, specifically in the classroom, it is important to note that there are some unfavourable effects to implementing this practice.  One such important factor to note is that through the practice of mindfulness exacerbation of underlying mental health conditions can occur.  Meiklejohn et al (2012) acknowledges that although there was improvement with students who exhibited outward neurodiversity (such as Attention Deficit Hyperactivity Disorder [ADHD], Obsessive Compulsive Disorder [OCD] and Autism Spectrum Disorder [ASD]), that without appropriate sensitivity or support, students with underlying mental health issues, such as trauma or depression, mindfulness practices may inadvertently exacerbate these.  Weare and Nind’s (2011) article expands on this by explaining how poorly implement mindfulness practices may ineffective or even, harmful and discusses how poorly trained teachers [in mindfulness approaches] can lack the necessary skills to support students in processing their experiences and/or addressing challenges that arise.  Similarly, neurodivergent people with ADHD and OCD, oftentimes find it difficult to focus on one thing at a time (Kofler et al, 2011), thus resulting in less than favourable behaviour in response to the request to ‘sit still and focus’.  

Summary
In summary, whilst there is literature surrounding both advantages and disadvantages for the introduction of mindfulness in the classroom, the literature surrounding mindfulness within education appears to support the positive influence it has on the learners and their behaviour.  Therefore, this has inspired the research question of ‘How Reception Pupils and Teachers Perceive the Effectiveness of Mindfulness Activities on Pupil Behaviour?’ and can lead onto whether the implementation of mindfulness strategies at Reception age is more helpful than at a later age, or whether age has no bearing on the success of the practice.  It has brought to the forefront of my mind however, the importance of being careful when implementing mindfulness activities and so, the activities/ videos I will utilise, will be pre-watched/ undertaken by myself and have the least potential risk to adversely affect learners.  

Explanation of Case Study 
What is Case Study Research? 
The term ‘Case Study’ has many definitions.  Denscombe (2021) and Bell and Waters (2018) describe it as a process of focusing on a particular aspect and providing further insight into the “general”.  Denscombe (2021) explores how looking at a specific phenomenon can provide greater awareness to “processes, relationships and experiences” of that particular instance.  It is therefore regarded as associated with qualitative research than quantitative.  Cohen, Manion and Morrison (2018) further describes a case study as an opportunity for others to see “real people and real experiences” as opposed to abstract theories by focusing on a particular event.  Conversely, Cohen, Manion and Morrison (2018) also acknowledge how the lines of enquiry can be blurred in a case study and, as explored by Yin (2009, cited in Cohen, Manion and Morrison, 2018) can lead to a case study being bound too tightly.  Thomas (2017) concurs with these definitions however also posits the notion of “case inquirers being certain of what the case study is of” underlining the importance of there being a desired outcome of the case study.
Strengths and Weaknesses
As briefly explored above, Thomas (2017), Denscombe (2021) and Cohen, Manion and Morrison (2018) all acknowledge that whilst there are strengths to a case study approach to research, there are also weaknesses.

The risk of a case study being undertaken with no clear objective (Thomas, 2017) contributes to its weaknesses.  Yin (2018) concurs with this statement explaining that the generalizability of study findings may be limited by case studies' specificity, resulting in difficulty to generalize the findings to other events.  Conversely, Denscombe (2021) describes how having a generalized viewpoint and wishing to seek clarity of the associated processes and experiences afforded by pinpointing during a case study, can contribute positively to the overall insight into a study; thus, a strength.  

A further strength identified by Gerring (2007) is the ability to gain a better understanding of the whole when focusing on a part.  Whilst Gerring makes this point, a weakness is brought to light.  Attention is drawn to how the capacity to draw firm conclusions from case study data is limited due to the challenge in determining the causal links owing to the complexity of real-world contexts and the variety of factors impacting outcomes.  

Cohen, Manion and Morrison (2018) recognize that whilst data obtained from case studies is regarded a strength due to its ‘realty’ and attention to subtlety; a weakness is how it is difficult to organize.  A further weakness of case studies (Nisbett and Watts, 1984 cited in Cohen, Manion and Morrison, 2018) is the recognition of the availability of cross-checking of the data; thus rendering it at risk of bias, subjectivity and selectivity.  

Participants of this Case Study and Methods of Selection/ Sampling
As previously explored, the objective of this research activity will provide an insight into whether provision of daily mindfulness-based interventions will improve pupil’s behaviour.  When initially planning this research, I intended to use a Simple Random Sampling (Cohen, Manion and Morrison, 2018) method as I would be able to generate data which can be generalized and have a wider representation, i.e. a Representative Sample (Denscombe, 2021).  However, as the class is small in number and has a high level of ALN learners, which are quite severe in its cases, the potential responses from the participants were reasoned unreliable.  Therefore, I decided to select participants which are learners who do not have any additional learning requirements and will be contained to two participants plus the class teacher.  Whilst it is recognised that this method of selection and sampling is akin to that of Convenience Sampling (Cohen, Manion and Morrison, 2018), Stratified Sampling and Exploratory Sampling (Denscombe, 2021), it is believed that the qualitative data, in the form of views and opinions, will be more along the lines of the desired responses;  however, it is also recognised that a limitation of these approaches to sampling will provide data that is not representative of the wider population and the results distorted.  Nevertheless, given the current percentage and severity of learners with ALN within the classroom, coupled with the participants young age and lack of understanding, despite explanation, these approaches were deemed more appropriate and will provide data which can be analysed.  

Research Methods
As the Future Generations Wales Act (2015) placed the legal duty on public bodies in Wales, including schools, to work towards improving the well-being of current and future generations, schools have looked to adopt different approaches to carry out this role.  Estyn (2020) and the ‘Mind over Matter’ (National Assembly for Wales, 2018) report identified that pre, during and post Covid-19 pandemic, children and young people’s wellbeing and resilience was on the decline and steps were needed to improve it. Therefore, the Zones of Regulation (2024) were introduced to afford children and young people opportunities to label their emotions, place themselves within a coloured zone (red/green/yellow/blue) and showed ways to self-regulate and coping strategies to improve overall well-being and resilience.  It is intended for the Professional Practitioner (i.e. class teacher) to monitor the zones the children have placed themselves in and offer further support to those that require it, for example, those within the blue or red zone.  Each zone has corresponding emotions linked with it and these are taught to the children and young people from an early age, as well as reminders placed around the school, to ensure that they can correctly identify if they require additional support.  The data required for this case study was that of the participants ‘zones’ at varying times throughout the day, the class teachers’ opinions and views on the current levels of behaviour following lunchtimes and whether the participants feel that their ‘zones’ and behaviour altered following mindfulness activities.  However, as the participants of this case study are very young, and not all of the emotions are listed within each zone, it was found that some of the participants were placing themselves within the ‘blue zone’ indicating they were ‘sad’ when, upon further questioning, were actually ‘tired’ [as this was also an option for the blue zone].  This misrepresentation therefore impacted on the data collected for this case study and highlighted that a different way of recording their emotions would have been more beneficial.  
Methods Selected
For the purpose of this assignment, the research methods of observation and discussions/ semi-structured interviews were selected.  It was justified that these were the most appropriate methods of data collection due to the participants young age and levels of understanding.  Additionally, as the recording of the current ‘zones’ of the participants is a via a visual aid following an adult prompt, the observation approach meant that the participants selection of zone was not influenced by me [the researcher] and the risk of response bias is minimal (Yoder and Symons, 2010).  Rosenthal and Rosnow (2009) concurred that the role of the researcher can and may influence the choices and responses made by the participants and so, to minimise the risk of this occurring within this case study, in addition to the participants level of influence by peers/parents and other social agents due to their young age (Martin and Olson, 2015), an unobtrusive observation (Kellehear, 2020) or covert observer (Flick, 1998 cited in Cohen, 2018) was deemed the best approach.
Observations – Strengths and Weaknesses
As explored above, the approach of observation was deemed the most appropriate in this case study.  Whilst it was intended for the participants to feel at ease with myself as the researcher, akin to Sociologist, Gary Fine’s ‘friend’ role (Montgomery, 2014), consideration was given to myself as a Teacher role and so respect and familiarity was already established.  Therefore, alike Montgomery (2014), the reflection of whether the researcher could blur the lines of authority and influence the responses from the participants’, guided the decision toward that of unobtrusive observer (Kellehear, 2020).  Denscombe (2014, cited in Cohen, 2018) explains how this unobtrusive observer can also take the form of a less structured, participant observation.  Also, as Cohen (2018) highlights, the need for informed consent is important when undertaken observations and so, Appendix 3 shows the assent/ consent cards used whenever observation took place and throughout the research.  Contrariwise, a drawback to this approach to data collection for research is that of the lack of knowledge surrounding the reasons why the child is stating they are in one specific zone (Cohen, 2018).  Whilst one can record the facts of which zone they are in and which behaviours they are exhibiting, one is unable to attribute the zones/behaviours to a real issue and so, whilst mindfulness may appear to impact on behaviour, it could also, as explored previously, exacerbate underlying issues.  Appendix 5 provides an example of the observation table created to record the participant and their zones during the day as well as their visible display of behaviour throughout the day over the course of a week.  Appendix 5 was also used to record the times the mindfulness activity was provided and the subsequent visible displays of behaviour, as well as the recording of the child’s zone, which was used to ascertain the impact on behaviour following the lunchtime break.  
Discussions/ Semi-Structured Interviews – Strengths and Weaknesses
Similarly to observations, the decision to hold a discussion/ semi-structured interview with the participants was also deemed the most appropriate, given the tendency for the young participant to agree with whatever question was put to them.  This was noted during the observations when I asked the participants whether they enjoyed an unrelated activity, knowing they did not, they responded with an answer they thought I wanted to hear, that of a resounding and enthusiastic “Yes!”.  It was therefore reasoned that open ended questions and non-leading questions (appendix 4) was the best form of research methodology to gain their true opinions and views on the mindfulness activities (Arksey and Knight, 1999 cited in Cohen, 2018).  This approach is also supported by Cohen (2018) due to the small number of participants within the case study.  Cohen (2018) explains that “the simple rule of thumb…. the smaller the size of the sample, the less structured, more open and word-based the questionnaire can be”.  Arksey and Knight (1999 cited in Cohen, 2018) also identified the importance of establishing trust between researcher and [child] participant, akin to Fine (Mongomery. 2014).  However, as previously identified, due to my current position of Teacher within this class, that respect and relationship was already identified.  This type of research method, whilst it does not provide thematic, quantitative data, does provide insightful, qualitative data which is a closely linked research method to wellbeing and behaviour research (Harper and Thompson, 2011; Street, 2011 & Leech, Onwuegbuzie and Zoran, 2010).  Appendix 4 provides the questions used to semi-structure the discussion/ interview with both the child participants and the Class Teacher.  Akin to Cohen (2018) description of a focussed interview and afforded me [the researcher] the semi-structure of obtaining data related to my research question and not going in a different direction.



Data Presentation and Analysis Method(s)
The data collected throughout this case study is qualitative in nature and as recognised by Cohen (2018) and Patton (2002, cited in Cohen, 2018) is often “not straightforward”.  This is due in part to the holistic and personal views and opinions mindfulness can have on a person’s wellbeing and so, whilst acknowledged as an important insight into children’s perceptions (Cresswell, 2018; Merriam and Tisdell, 2015) can be difficult to present and analyse.  Through the data collected during observations, this will allow Practitioners to link their observations to legal requirements (such as the Future Generations Wales Act, 2015) and so affect approaches to pedagogy both with the child individually and within the whole school (Bruce, Louis and McCall, 2015; Estyn, 2020) and potentially, adopt mindfulness sessions following lunchtimes, or other disruptive times during the day, as a way of combating behaviour. 
As explored within the ethics form (Appendix 1) and throughout this assignment, I have attempted to carry out processes which ensured the trustworthiness of the data collected.  This includes the use of observation and discussion/ semi-structured interviews as well as a Leuven scale (Laevers, 2008) for recording the involvement of participants and my interpretation of their exhibited behaviours, oftentimes, misaligning with the zones selected by the participant.  I attempted to select participants whose responses would be the truest and most representative of their personal opinions in addition to those who would be least impacted by a response bias due to my undertaking of the research.  It was decided that only I [as the researcher] would conduct the mindfulness activities to avoid any confusion amongst the participants and the mindfulness activities will be offered to all members of the classroom, with consideration of ALN requirements, to ensure the children do not feel isolated, singled out and/or excluded.  

Ethical Considerations 
In order for this case study to be ethical and not cause any harm, it was greatly influenced and carried out with adherence to the British Educational Research Association (BERA, 2018) ethical guidelines for Educational Research along with compliance with child protection and safeguarding policies of the school as well as in accordance to the University’s Student Code of Conduct (UWTSD, 2022a), the University’s Research Ethics and Integrity Code of Practice (UWTSD, 2022b) and the Education Workforce Council’s Code of Professional Conduct and Practice for Registrants (EWC, 2023). The proposal for this case study has also gone through rigorous scrutiny via the University’s Ethics Committee (UWTSD/ Ethics Form, Appendix 1) and has gained approval to go ahead. Therefore, to maintain anonymity and confidentiality (GDPR, 2020), any identifiable information such as the school’s name and learner’s names, have all been redacted throughout this assignment and its appendices.  The school will be identified as School X and referred to as ‘the school’ throughout this assignment and any children will be referred to as Child A/B/C ensuring the letter assigned to the child does not match the child’s name.  
As the main participants were under the age of 18, parental/guardian consent is required however, for completeness, consent was obtained from all participants (Appendices 1 & 2), indicating their right to withdraw consent at any point throughout the case study without any negative outcomes for them (Cohen, Manion and Morrison, 2018).  Additionally, as per the United Nation Convention on the Rights of the Child (UNCRC), Article 12, Children have a right to have a say in matters which affect them (Unicef, 2024) and outlined within the Ethics Form (Appendix 1), it is a critical part of research with children for them to provide their assent throughout the research process (Larsson, Williams and Zetterqvist, 2021; Jadue Roa, 2017).  Whilst this is a critical part, consideration needs to be given to how assent and dissent during or following the research can impact on the study and the potential influence of positionality (Holmes, 2020) of the researcher on the participant.  Kirby (2020) highlights this in their report whereby consideration is given to children provided assent can provide inaccurate results due to the willingness for conformity to the adult (researcher’s) expectations.

Results / Analysis of Results / Discussion
The results of the case study have proved to be interesting yet unreliable.  This could be due in part to the very young age of the participants and their levels of understanding, despite explanations throughout the process.  The collection of qualitative data and lack of structure to the questions posed during the discussion/ semi-structured interview section provides little opportunity to deduce thematic results.  Therefore, the interpretation of the results was predominantly personal and does not particularly lend itself as transferable data.  The results had however highlighted that whilst care needs to be paid toward reducing the risk of exaggerating underlying conditions (Weare and Nind’s, 2011), the whole class approach to mindfulness activities provided an opportunity for all class members to start the post-lunch afternoon session on an equal footing.  
The data collected during the Leuven scale recording of interaction within the mindfulness sessions was analysed and placed into a table.  This highlighted that the participants were eager to engage, suggesting this was a positive experience.  The responses from the participants during the discussion/ semi-structured interviews confirmed they enjoyed the activities and requested that they continue.  The participants highlighted that they “loved it” (Child 1) and “felt better” (Child 2) following the activities and commented how they preferred the visually aided mindfulness activity (rainbow breathing and mindful bubbles) compared to the teacher-led (belly breathing) activity.  The correlation of the involvement of task and the wellbeing of the child did also appear to show an upward trend, indicative of positive effects of the mindfulness sessions, agreeing with literature previously explored (Napoli, Krech and Holley, 2005; Zenner, Herrnleben-Kurz and Walach, 2014; Schonert-Reichl and Lawlor, 2010; and Zoogman, Goldberg, Hoyt and Miller, 2015).  This was further supported by the comments from the class teacher who reported that, in their opinion, the behaviour amongst the classroom, as well as the engagement with afternoon lessons, was improved.  Similarly, when the participants were asked periodically throughout the day whether their zone had altered, they both reported positively when initially asked and subsequently changed their zones.  However, this did make one consider whether they were altering their zones in a bid to provide the ‘right’ response to the question.  
During the observation period, discussions with the class teacher identified a prediction that the implementation of a mindfulness session would not impact on the behaviour following lunchtimes.  However, it was also highlighted by the class teacher that their current process was not to revisit the learner’s zones throughout the day.  The discussion/ semi-structured interview with the class teacher following the implementation of mindfulness sessions identified a need to regularly check in with the learners and whether their zones are the same as they were at the start of the day.  
Following the case study, the results highlighted that the introduction of mindfulness sessions following lunchtime breaks could help with the overall behaviour of the pupils in the whole school.  However, again, it is important to ensure that the provision does not exacerbate underlying issues.  As the school has quite a high level of pupils with ALN, it would appear prudent to bring in a practitioner who specialises in mindfulness amongst children to help negate any negative effects.  The participants of the case study responded that they enjoyed taking part in the research and requested the mindfulness sessions continue, something which will need to be discussed at a higher level, as it would mean a school procedure change.  The data collected suggested that the monitoring of children’s ‘zones’ or emotions is an important contributor to individual and whole class behaviour and wellbeing.  The data has meant that in order to be a transformative teacher, a compassionate approach to teaching is required (Kaufman, 2016).  Similarly, Armstrong (2019) suggests that whilst mindfulness has a place within the classroom to help promote concentration, compassion and calm, a kind, compassionate teacher is required.  Therefore, this has influenced future practice to ensure that the needs of the learners are acknowledged, and the correct support is offered.  

Conclusions and Recommendations 
In conclusion, whilst a great deal of consideration was given to the research methods, selection of participants and application and analysis of the data collected, this case study has identified some shortcomings.   Although the reasons for selecting the observation and discussion/ semi-structured interviews research methods was justified, on reflection, a larger cohort of participants across the year groups of the school could have provided a more representative dataset.  This widened cohort of participants potentially could have produced findings which could have been generalised and thematically analysed.  Another area which proved troublesome was that of the very young age and understanding of the participants.  Whilst every effort was made to select participants who did not have any additional learning need, the very young age of the children meant that they did not, despite multiple and various ways of explanation, understand fully what was expected of them.  This resulted in engaged participants however, their results could be viewed as unreliable due to their need to seek approval/ provide the ‘correct’ response to me, the researcher.  

A positive of the case study is that I believe it has linked with several of the Qualified Teaching Professional Standards, namely that of: 
· Pedagogy, Refining: Managing the learning environment – It was highlighted through discussions and observations that the session following a lunchtime resulted in less than desirable behaviour [either over or under stimulated], therefore the introduction of a mindfulness session helped bring all learners to an even starting point for the afternoon of learning,
· Pedagogy, Influencing: Listening to Learners – Through the collection of the participants ‘zones’ ensured that the children were offered appropriate mindfulness activities, coupled with the request to continue the practice following completion of the case study research,
· Pedagogy, Influencing: Learning outcomes and Wellbeing – The use of mindfulness within the classroom has proved to increase concentration and wellbeing of pupils which was evident throughout the recording of the data (Appendix 5),
· Professional Learning: Wider reading and Research findings –Through the development of oneself through research has highlighted the impacts, both positive and negative, the research would have on participants and future members of my classroom.  
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“The individual undertaking the research actiiy is known as the “principal researcher”

Ethical approvalis not required for routine audits, performance reviews, quality assurance studies, esting
wihin normal educational requirements, and terary or artisticcricsm.

Please read the notes for guidance before completing ALL sections of the form.

“This form must be completed and approved prior to undertaking any research activity. Please see
Checkistfor detals of process for different categores of application

SECTION A: About You (Principal Researcher)

T [rutriame Caur vayne Lovs

2 | Tekanbores tatapply. | emverorstar Fonoray e [
Uncergraduat stugen | | Lo Posoradite | posgraduge |y

> | Bacneiceme: st owTSD

G [[Canes Swansea SA1

5 | E-mailadress 2300136@student wuisd ac uk

6 | Contact Telephone Number





image2.png
(N -

For students:
7| student Number 2300136
8 | Programme of Stuay PGCE Primary with GTS

9| Directorof Stusies/Supervisor: | Jingjng Ruan

SECTION

\pproval for Research Activity

[ Flas the research aciiy received approval n principle?
(please check the Guidance Notes as to the appropriate
approval process for differentlevels ofresearch by different
cateqores of indvcual)

ves | @ | wo [ o

Date
2| 1 Yes, please indicale Souce of | posearch Degrecs Gommities

approval (and date where knoun): | Fo>e2rch Degrees Committe E]

Approval in_principle must_be [ insttute Ressarch Commitiee o

obtained from the e e

rior to sesking sthical spproval er (e in

e 2 inging Ruan B | 1e03202

SECTION C: Internal and External Ethical Guidance Materials

Please listihe core elhical quidance documents ihal have been referred 1o Guring the compietion of
s form (including any discipine-specifc codes of research effics, location-speciic codes of
research efhics, and alsa any specifc ethical guidance relating o the proposed methodology)
Please tick fo confin that your research proposal adheres o these codes and guidelines. You may
200 rous to this table if needed.

UWTSD Research Ethics & Integrity Code of Practice B
2| UWTSD Research Data Management Policy =
Briish Educations] Research Association (BERA) (2018), Efical guiasiines for
3| Educational Ressarch, London, Available at: iips:/www bers ac ukppublication/ethical. | &
uidelines-for-educalional-research-2018 (Accessed on 14.03.24)

SECTION D: External Collaborative Research Activity
I there are extemal collaborators then you should gain consent ffom the contact persons to share their
personal data with the universiy. If there are no extemal collaborators then leave fhis section blank and
continue fo section E.

T nstiution
2| Contact person name
3 [ Contact person e-mal address
4| Is your research extemally funded? Yes [ o [ wo [ &
5| Are you in receipt of a KESS scholarship? YEs | 0 [ No | O
[ Are you specfically employed fo | Voluntary ves | o | o | o
5 undertake ths research i ethera -

paid or voluntary capacity? ploy ves [ o[ w [ o





image3.png
U o PG2/E1 FORM

5 ] Is the research being undertaken | 1YES then the.
within an existing UWTSD &fhuofa | permission question
Professional Leaming Partnership | below does natneed | YES [ 2| NO | O
(apLPY? to be answered

S| Has permission fo undertake the | (I YES attach copy)
research has been provided by the | IfNO the application | YES | © | NO | O
partner organisation? cannot continue

Where research activity is carried out in collaboration with an external organisation

If Xes, please attach a copy of any final approval (o interim approval) from the organisation (this
1 Indicative ftle: Mindfuiness scivities on pupil behaviour?
oo o s i 90l s
e e e
Wk
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
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throughout the school.

Describe the arrangements fo inform pofeniial paricipants, before provding consent, of whatis
involved in participating. Describe the arrangements for participants o provide full consent before:
data collecion begins. I gaining consent n his way is inappropriate, explain how consent wil be.
oblained and recorded in accordance with prevaling data protecton leqisiafion.

Alefier wil be sent home to the parenis of the idenfified partcipants explaining hov! | am required
by UWTSD to camy out his research for my upcoming assignment. | i be fransparent in my
plans for data collecion and advise how any information collected will be kept anonymised and
confidential with no deniifizble nformation contained in any report

11l lso explain how long the information wil be kept (unti shorlly afer graduation — 31° July
2024) whereby it vil be deleted. | willexpain that any notes wil be kept in the UWTSD's coud
Storage which is protected by fiewalls and passwords and anyihing that i witen down wil be.
Gross-cut shredded o ensure no sense can be made of i

1 il explain how the participants and thei parents wil be afforded opportunites throughout the
Study o withdraw their consent, without any negative impact on the leamer or thir learning
experience.

‘Confidentiality / Anonymity
Sef out ow anonymity of paricpants and conidentiaty il be ensured in any output. I
Snonymit s not being ofred. explain why s s he ks

‘Anonymity il be offered, and any identifiabie information wilbe redacted! deleted confidential. |
will efer 10 a child as Ghid 1/2/3 {0 reduce any potential sk of accidentally referrng 1o the child by
the niil of their name and the school will b referred fo 25 Sehool X.

Data collected will also be collected in 2 coded approach o that should any information become.
separated from my person, it il be dificutto decode.  There will be no ransferring of data, my
means of gathering data will be secure, uploading directy 1o the UWTSD cloud.

SECTION J: Data Protection and Storage

Does the research activi ivolve personal data (as defined by the General
Data Protection Regulation 2016 ‘GDPR” and the Data Profection Act2018 | YES | NO
“DPAT?

“Parsonal data” means any informalon relating fo &n identted or Gentfiable
naturel person (data subject). An identiiable natural person is one who can
be identiied, directy or indirctl, io.aacticulac A reference to an identifer
such as a name, n identiication number, location dats, an oniine dentiieror | B
o one or more factors specifc to the physical, physiological, genetic, menta,
economic cuttursl or social identity of tht natural person. Any video or 3udio
recordings of paricipantsis considered.a be personsl data.

11 YES, provide a description ofthe data and explain why this data needs {0 be colected:

Any video andlor audio data will be on the UWTSD cloud which is kept safe by frewalls and
passuord profected

22 0
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Does tinvoive specal category data (as defined by the GDPR)? YES | No

“Special category Gata” means sensiive parsonal dta consiing of HIGTEn 3
to e data subjects'—
(@) recilar et o,

(&) potcal spions
{21 relgiossbaler o athr blifsof s simir ntur,
| (6 membarsipof s ade umio (wii ne meaning o te Trae Unionsnd Labour | @ |
Relatons (Gonsoldato) Act 1952),
(¢) phyeical o merta st or condton,
{9 seruai e,
(9 genstcs,
(1) Eomein cats (2 used for 1D purposes
I YES, provid 2 descriplon of the special calegory Gata and expian why fhis data needs {0 be
collctet
1 am unsure hether the recording and observation of behaviour consifufes the special category
data e of () physicalof mental health o conditon'. 1 pesume ot as i very generalised data,
4| . red zone fo angry,yellow zone for excited, green zone fo happy and blue Zone for sad, but |
wanled i noted that  ias been considered
Will data from the rescarch actiiy (colleed data, draftsof e thesis, or | VES | NO
materials for publication) be stored in any of the following ways?
5 | Manual fles e. in paper form)? ® | o
6 | University computers? o | ®
7 | private company computers? o |
& | Home or ther personal computers” T [ ®
9 | Laptop computers/ CDs/ Portable disk-dives/ memory stcks? ® | o
10 | “Cloud” storage or webstes? ® | O
1 | Other—speciy: o | =
For all tored Gata,e7plal the Measures n place fo &nsure e Securty o fhe Gata colcted, data
12 | confidentaly, inclucing Getas of backup procecures, passviord protecton, encryption,
anonymisation and pseudonymisation
‘Anonymisation and pseudonymisation il be used. My laptop i password proected and only |
know the password 0 gain access. |lock my 1aplop whenever | am separated fom f and f sored
securely at home wih no ther persons allowed access fo . Any informaion sored electronically
il be tored on the UWTSD One Drve whih ulfses a cloud storage and is protected by firevials
and passwords. Paper form data colecion will e ypec up at the end o every day wih ihe
resultant paper ross.cut shredded fo ensiure no Gafa can be dertved
Data Protection
Wil he esearch actvy involve any of th folowing actiies ves | wo
13 | Electronic ransfer o data i any form? ERE
14| g of i vl fvrsat e Urvery aute of e mmede research | 5| g
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15 | Sharing of data with other organisations? o ]
16 | Expor of data outsde the UK or importing of data from outside the UK? o 3
17 | Use of personal addresses, postcodes, faxes, emals o telephone numbers? | 0 3
18 | Publication of data that might alow identiication of individuals? o (]
19 | Use of data management system? o =
20 | Data archiving? o (]
1 YES to any question, please provide fulldetails, explaining how this wil be conducted in
21 | accordance with the GDPR and Data Profection Act (2013) (and any international equivalents,
wihere appropriate)
1 have seleced both yes and no for section 13 as vihist the data will not be identiable, | may end
Up using graphs created ffom the data as well 25 results from the data within my assignment
22 | Listall who will have access 1o the data generated by the research activiy:
Biyself, Senior Mentor and Deputy Head Teacher, Head Teacher, Class Teacher, participants if
requested, Research Tutor (ingJiag, Ruan), Ressarch Team at UWTSD, Marking tutor of
assignment.
23 | Listwho vil have contrl o, and act s custodian() for, dafa generated by fhe research actviy:
Laura Lewis, UWTSD IT Section who conirols the ‘Cioud One Drive storage.
Give detals of data storage arrangements, Including security measures in place 10 prolect e data
24 | where data il be stored, how long for, and in what form. Wil data be archived — i 50 how and If
not why not
Data wil b stored electronically on UWTSD One Diive ‘Cloud which i profected by Fiewalls and
passwords. Data il be deleted from the Cloud once the course is completed - 31° July 2024
25 | Please indicate ifyour data vill be stored n Tre UWTSD Research Daa Reposion (see
it itesearchdata utsd.ac uk/)_If o please explain. (Most relevont to acagemic ste
Unsure, but do not hink so.
Confrm that you have read the UWTSD guidance on data management (see
26 | niips vy uwtsd ac ukloraryresearch-datz-management) YEs | &
Confirm hat you are aware that you need to keep al data unil after your
27 | research has completed or the end of your funding ves [
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SECTION K: Declaration

Th informalion which | have provided is correct and complete 1o he best of my knowledge. | have
attempied to identiy any risks and issues related o the research actvty and acknowledge my
oblgations and the rights of the partcipants.

In submiting this applcation | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Ressarch Ethics and Integrity Code of Practice which is
published on the websie: hitps /v uwisd.ac lresearchiresearchhics/

Dater
1 | signature of applicant: | Laura Lewis
14032024

For STUDENT Submissions:

Director of Dater
2| Studies/Supervisor Jinging Ruzn
3 | signature:
For STAFF Submissions:
4| Academic Director Assistant Dater

Dean;
5 | signature:
‘Checkist: Please complete the checkist below to ensure that you have completed the form according fo the

guidelines and attached any required documentation

1 have read the guidance notes suppiied before completing the form

1 have completed ALL RELEVANT sections ofthe form in ful

1 confirm that the research activiy has received approva in principle

o fon |

1 have attached a copy of finalinterim approval rom external orgarisation (where appropriate)

1 have attached a fll ik assessment (where appropriate) OWLY TICK IF YOU HAVE
ATTAGHED A FULL RISK ASSESSVENT

= | 1understand that tis my responsibilty to ensure that the above named research activiy il meet
the University’s Research Ethics and Infegriy Code of Pracice.

1 understand that before commencing data colletion all documents aimed at respondents
& | (inclucing information sheefs, consent foms, questionnares, inerview schedules e must be
confitmed by the DoS/Supenisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit s form via the MyTSD.Doctoral College Portal a (itps:/imytsd uwtsd ac.ul

RESEARCH STAFF ONLY
Allcommunications relaing 1 this application during fs processing must be in wrting and emaled fo
‘aresearch@uwisd ac uk , vith the il Ethical Approval folowed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES Should submit this orm
(and receive the outcome) via systems explained to you by the supenvisormodue leader
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Jingjing Ruan © € Reply « Replyall > Forward @[3~
To: Laura Lewis (2300136) Mon 08/04/2024 21:07

Hi Laura,
Thanks for your email and well done for completing the changes.

Yes, you have made all the necessary amendments and justified your ethical considerations well. Your form now is
regarded as approved. Any questions, please feel free to contact me.

All the best,

Jingjing
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CONSENT FORM
: How do Receprion upil and teachers perceive the effctiveness of
Mindfulness activites on pupil behviour?

PROjECTTIT

Name of Researcher. Mrs Laura Lowis

Please nitial box

1.1 confirm that | have read and understand the information sheet dated 12” Aprl
2024 for the above study.

2. understand that my chikd's participation is voluntary and that | am free to
withraue my chid rom the study at any time, without gving any reason.

3.1 understand that my child can choose to wihdraw at any time, without giving a

4. 1 understand that the information given by my child wilbe used in a university
assignment

5. I understand that my chi’s name will not appear at any time.

6. 1 agree for my chid f take partn the above study.

Ghid's name Parent signature Date

When completed, please return to Mrs Laura Lewis or Miss Griffiths by
the 19 of April 2024

Thank you.

oo oo
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INFORMATION SHEET
PROJECT TITLE: How do Reception pupils an teachers perceve the effectiveness of
Mindfulness activites on pupil behaviour?

Dear Parent / Guardian,

My name s Laura Leuss and | am studying for a PGCE qualifcation at Yo
Alhigfa, University of Wales Trinity Saint David | am currenty a student
teacher wihin MagsmAishog, Primary School and am teaching in your childs
class.

1 would like to invite your chid to pariicipate in my research project. The titie of
the project is: How do Reception pupils and teacher perceive the effectiveness
of Mindltuiness activiies on pupi behaviour, and | aim to collect data on the
level of behaviour leamers exhibited throughout the day. Through your child's
participation, | hope to ascertain whether a short, daily mindfulness-based
actviy, following lunchtimes, wil have an impact on the behaviour of the
leamers wihin the classroom.

‘Through a mixture of observations and discussions! nterviews, | vil be able to
gain an insight into children’s wellbeing and engagement within their leaming
environments and to ascertain whether provision of daily mindfuiness-based
interventions will impact pupir's behaviour.

All names vl be kept strictly confidential and will only be known by myself and
my research pariner. Your child's participation in this study is completely
voluntary so you or your child can withdraw from the study at any stage. Your
child vl also be asked to give their assent before the beginning of the study,
as well as checked throughout the study.

After careful and precise analysis of the data obtained from the lesson
observation and discussions interview, | would be happy 1o provide you vith a
copy of the findings at your request The results of the research il be
discussed in a university assignment that will contribute to my PGCE course.
‘The resuits of this study will be stored on UWTSD's cloud storage and all raw
data vill be destroyed once the assessment has been marked

1f you are happy for your child to partcipate i this research project, please fil
in the consent form on the back of this letier. | thank you in advance for your
time. If any questions do arise, please do not hesitate to contact me at your
convenience.

Yours sincerely,

Laura Lewis
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Semi-Structured Interview

1-Do you know anything about mindfulness?

2-What did you think of the activity?

3-Do you think it will afect behaviour? How?

4~ How do you feel about the current levels of behaviour in the class?

5- Any other comments?
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The Leuven Scales Record Form
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