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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Use more concise and direct sentences. 
	I have aimed to not use overlong sentences throughout the critical reflection in particular. 

	Target 2
	Avoid inconsistencies in referencing. 
	I have followed the referencing handbook to ensure references are consistent. 

	Target 3
	Ensure explanations are provided for documents or strategies mentioned. 
	I have explained strategies and documents specifically within the critical reflection section. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	As part of the Bridging 2 we researched The Great Teaching Toolkit and summarised important aspects that can link to Assessment for Learning. Some elements were noted that could strengthen my own practice. I had to choose two Assessment for Learning strategies to test and trial in my own practice. These would then be reflected on in the Bridging 2 sharing day, sharing how successful we found the chosen strategy to be. 
	The two Assessment for Learning (AfL) strategies I chose to try and implement in my placement over the meet period was the thumbs up, middle or down to support the traffic light self-assessment marking system. The second strategy I chose was a colouring AfL sheet showing success criteria/progression steps as a visual aid for pupils in my placement class.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I researched and then created the resources myself, and made hard copies for the classroom. I researched various examples prior to creating my own resources and then decided on creating my own materials. I asked the classroom teacher for their thoughts regarding the strategies and I then implemented them into the classroom. I introduced them and explained to pupils how they would be used. 

	In my placement classroom I added the resources to the self-assessment baskets, and also displayed a colouring self-assessment sheet near the mark making/colouring table. I introduced the charts to the pupils at appropriate times, i.e. the colouring chart was introduced to groups of children when they were colouring, and on the table and spoken about when pupils had colouring to complete with their focus tasks. I ensured that pupils understood the meaning of the steps of the chart. Additionally, the thumbs up chart was used for pupils when self-assessing their work, supporting them to make their traffic light colour reflection on their work. Implementing the thumbs up reflection was also trialled with pupils when discussing tasks, as a physical reflection, however, this needed more time to be implemented. The chart was more successful when supporting the traffic light self-reflection and pupils begun to show me their thumb reflection. 



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	On the sharing day, I created PowerPoint slides and presented my reflection of the strategies I used, on Microsoft Teams to my peers. I concluded how successful and useful the strategies were, possible areas for improvement and how some aspects were not useful for the age of learners I was supporting. I was also able to listen to other people’s strategies that had been trialed.

	I created and presented the reflection of the two Assessment for Learning strategies I had implemented into the classroom, to my peers. I concluded that the colouring chart I created was very successful and supportive for the pupils, particularly in the Early Years Unit as visual aids support their learning. I also concluded that the thumb reflection was quite difficult with Nursery pupils. 
By seeing other people’s examples of their strategies used in the classroom, and their analysis, I have been able to think of ideas that can be implemented in future practice. I will continue to use the colouring chart I created in other classrooms, and it would be possible to create other resources similar to this to support pupils’ learning in different ways, or to provide success criteria sheets. 






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
The Read, Write, Inc. program was introduced to the Early Years Unit of my PTE 1 block 1 classroom, at the same time I began my placement. I was able to participate in the introduction session held by the class teacher, and follow the process with the teaching assistants that had been outlined by the class teacher. Following this, I was able to provide sessions following the structured outline, independently to a small group of pupils. This was the first time I had been introduced, observed or provided phonics sessions, specifically following Read, Write, Inc.  

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
Due to the lockdown of schools for Covid, PTE1 block 2 used online learning to support home learners. I furthered my knowledge of ClassDojo and how this could support home learning by watching an online tutorial video by the company as this was the platform the school would be using. I was already familiar with ClassDojo to use within the classroom to give reward points, but needed further understanding of how to post work online. By watching the online YouTube tutorial from ClassDojo, I strengthened my skills, knowing how to post work, provide feedback in various ways, and also shared this knowledge with my class mentor.   

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
 



Safonau/ Standards
Professional Experience Template 1: Using the natural surroundings for Literacy lesson. 
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
I was able to take the classroom teacher’s lesson in the natural woodland surrounding the school, based on the story ‘owl babies.’ The lesson was conducted to different groups of pupils at separate times, therefore, I had to understand the routine of the day and ability of the pupils, as well as achieve the same learning outcome. It was important to ensure that the teaching groups all received the same input, and not to be off-put by having previously asked certain questions etc. It was important to keep the attention of pupils, despite their excitement when learning outside, with the projection of voice needing to be altered, and keeping pupils engaged. I projected my voice louder whilst walking to the woods, encouraging pupils to sing along to their outdoor song, stopping for other pupils to catchup in line, and saying about watching their footing in the mud/on steps. I also projected my voice when reading the story, and encouraged pupils to be involved with actions in order to maintain engagement. We overcame some of the rain shower and carried on through the story for the second group, but then had to take the acting out part of the lesson back to the classroom due to torrential rain. 
What have you learned?
It is important to ensure that pupils have the same opportunities despite being in different groups. For instance, it was very important to ask questions to the second group, despite already feeling like they had been gone over as the lesson had been with another group. I found that when taking the second group, I was likely to already have areas of improvement in my mind that could be actively worked on. Learning in the outdoors provides a different atmosphere and can be more exciting for the pupils, but it is also necessary to have different plans to manage behaviour, and project my voice more. It is also important to remember to have a contingency plan if a lesson is planned for the outdoors/more open space as the weather can cause issues if there is no cover. 
What next?
I will continue to utilise the outdoor learning areas available in the future, and try to plan for lessons that can be supported by its use, particularly when moving into Key Stage 2 where outdoor investigation tasks could be furthered. It was very useful to notice the effectiveness of using the outdoors, to notice how children are more excited to learn. However it is important for me to remember that I should project my voice, and different approaches may be used in the outdoors. Additionally, I will continue to reflect on my practice immediately, so areas can be improved and strengthened. Further learning of the outdoors can be supported through more research online and finding ideas for lessons that utilise outdoor learning.  


Professional Experience Template 2: PTE1 – Additional Learning Needs
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Throughout this placement, within the Early Years Unit I worked closely with pupils to build relationships and notice their individual learning styles and abilities. Within the classroom, there are pupils with hearing impairments (HI) who communicate through sign with the support of a HI Teaching Assistant. The register and morning and end of day songs also include sign language that the whole class also participates in – I learnt these very early on and then became confident to do the morning register and routine independently as my confidence grew. I would also communicate with HI pupils to the best of my ability, using sign where I knew this, but would also ask the HI TA if needed, but would communicate with pupils independently as much as possible.
Additionally, whilst working with all pupils and building relationships, I was able to find individual ways to support individual pupils with Additional Learning Needs (ALN) including Autism. For instance, some pupils required more one-to-one support, and I adapted my approach for pupils, and would provide them with this time following the whole class introduction, to support their learning. I also found that for some pupils they would like to complete tasks in their own area where they felt comfortable, therefore, I took tasks to the child and sat on the floor with them, rather than trying to get them to sit at the table. This was where the pupil felt more at ease, and began to engage with the activity. I would communicate with pupils necessary to their needs, changing questioning, as well as noticing their body language and respond to their prompts. With one pupil who was less verbal, they would occasionally come over to me and try to take me to a particular activity. I would respond to these cues, but it was also important to build a relationship prior to this to understand what the pupil was communicating.
I would also encourage a pupil with a speech difficulty to speak, and I would take the time understand what they were communicating, and if appropriate, would encourage pronunciation of sounds following the interaction.    
What have you learned?
I have always made it a priority to build relationships with pupils to understand their individual progress and needs, and whilst in the Early Years Unit I further developed my understanding of the need for this. Over time, I was able to pick up more on the pupils’ individual cues, and found my own ways of working and communicating with each individual pupil. Prior to starting placement, I completed an online Autistic Spectrum Disorder course to strengthen my knowledge and understanding. This provided me with further knowledge of ASD traits and how to support learners. Collaborating with all classroom staff was important, and I feel this will always be important in the future, to gain understanding of pupils’ development and learning needs, and routines the classroom currently follow. I also learnt that it is important to use my own initiative and have the confidence to change approaches and strategies whilst teaching, to support learning.
Throughout this placement, I have learnt some basic sign language through the class, and was able to communicate with Hearing Impairment pupils, but sometimes needed support from the HI Teaching Assistant. I feel that this has shown me the importance of using sign language in lessons for all pupils to learn as a skill, and is also something I can continue to develop.
Over the course of the placement, I was more confident in differentiating tasks in my lesson planning, but also more confident to change approaches that may not have been planned, in order to suit pupils’ needs. It is important to differentiate resources in advance and on the planning, and this is supported by understanding individual pupils’ needs, building relationships, and collaborating with staff for feedback/advice. I also found that it is important to give pupils time, have patience and build their confidence to communicate what they are trying to. 
What next?
As a result of this experience, I will continue to build relationships with pupils to be aware of their individual needs, learning styles and ways that they may communicate, giving them time and being patient. Additionally, I would like to continue to use sign language integrated into the learning day for pupils to also gain knowledge of sign language, this can be through the classroom, but also online materials. What I have learnt can be shared and used in my practice.


Professional Experience Template 3: J2data tutorial video
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
As part of the weekly activities I was creating, I progressed learning appropriately through Mathematics and Numeracy with the pupils learning how to interpret data and create pictograms and bar charts. The lessons progressed for pupils to eventually create an online bar chart using J2data – the pupils had not used this platform before, therefore, I created a screen recording tutorial video showing the process. I used the platform first to ensure that the pupils would be able to create the chart and whether it was suitable for the lesson. I then created the video and spoke over it to provide pupils and parents/guardians supporting home learning clear instructions of how to complete the process. This video was created in advance to be ready for posting on ClassDojo for pupils to complete the activity on the planned day. Collaborating with the class teacher to understand the pupils’ prior skills and resources they are familiar with was very important for planning, as well as progression pupils’ learning and providing a blended learning experience.
What have you learned?
Gaining familiarity with platforms to ensure they can be easily used by pupils for the intended purpose is something I have learnt, and using the online resources before expecting pupils to use them. The importance of clear instructions for home learning was very clear and iterated the effectiveness of tutorials, particularly when using a new resource pupils are not familiar with. Creating a video tutorial also allowed partners in learning to understand the process of creating an online bar chart with J2data and therefore support pupils efficiently. I learnt how to progress lessons through activities throughout the week to meet the overall intended skill aiming to be taught.
The video posted onto ClassDojo was very supportive to home learners and pupils were able to complete the activity despite not using the J2e platform before this. One parent also commented back to the feedback I provided, stating that her child enjoyed the activity, therefore, I learnt the significance of blending learning experiences to deepen learning.   
What next?
From this experience, the importance of clear instructions and providing tutorials that can be posted online will be something I definitely will consider in my future practice, particularly for home learning or even homework activities.
I will also continue to plan activities that encourage progression in learning, with cross-curricular themes and involve blended learning experiences. 


Part 2: Critical Reflection
2111
Introduction
	Throughout my on-going practice, there are continuous areas that can be strengthened in order to provide an effective and updated learning environment for pupils. In particular relation to my personal pedagogy and to enhance learning, I wish to specifically develop my pedagogy through the heightened use of blended learning experiences, explicitly outdoor learning. Blended learning experiences is one of the professional teaching standards outlined by the Welsh Government relating to pedagogy. Within the descriptor, it is stated that blended learning experiences incorporate “a range of imaginative teaching approaches for the benefit of each learner” including “outdoors, laboratory, studio, gymnasium, library, theatre and classroom” (Welsh Government, 2019, p.31). Outdoor learning is a particular area of interest that can strengthen my practice. Having already used the outdoors for activities in my planned lessons on placement, the benefits of embedding learning in different environments has been recognised. Whilst on placement one block two, due to the balance between home learning and hub learning, blended learning was used predominantly through the heightened use of online materials. The outdoors was also used to support hub learners, although this is an area that I wish to advance in personal practice.  Outdoor learning has been proven to strengthen the development of pupils academically and through skills such as physical, personal and social skills, alongside the reduction of stress (Nawaz and Blackwell, 2014). Providing a repertoire of learning experiences could strengthen the learning environment holistically. 

Critical Discussion of Chosen Aspect
	Blended learning experiences encourage pupils to develop through a range of contexts; including within the classroom, outside of the classroom, through the use of technology, and authentic contexts to strengthen understanding (Welsh Government, 2019). Although, reports have highlighted that throughout schools world-wide, to encourage blended learning, an overemphasis on computers within the classroom occurred (Horn and Staker, 2014). Blended learning does not stop at the use of technology and the internet, but incorporates a wide range of contexts. Significant findings from John Dewey in 1916 and 1944 somewhat underpin outdoor learning, through his emphasis of “hands-on, active, in-context” activities to provide meaningful development (James and Williams, 2017). Curriculum for Wales 2022 outlines twelve pedagogical principles to underpin curriculum design within schools, all of which holistically encourage blended learning through authentic contexts, with the development of a wide variety skills (Welsh Government, 2020). John Dewey’s findings could therefore be linked to contemporary developments within the education system and support blended learning experiences that incorporate outdoor learning.
Throughout literature regarding blended learning, and specifically outdoor learning, the benefits to a learner are identified. With the curriculum reform in Wales, there is a higher emphasis on well-being and independence of learners through the Curriculum for Wales 2022 (Welsh Government, 2020). It has been proposed that blended learning can support these areas that are highlighted in Curriculum for Wales 2022. Within the current curriculum’s Foundation Phase in Wales for students aged three to seven, there is a strong emphasis on experiential learning and outdoor learning (Davies and Hamilton, 2016; Welsh Assembly Government, 2009). In addition, connections to the local community, nature and the environment can be made. Utilising the outdoors can connect pupils to their local environment, to become ‘environmentally aware’ of their surroundings and the world, and recognise changes in nature (Murphy, 2020). Additionally, the Welsh Assembly Government (2009) prompted the concept of outdoor provisions being created and maintained by the whole community. When first introducing the Foundation Phase, there was a lack of outdoor provisions at schools, so there was a need to create outdoor learning areas (Davies and Hamilton, 2016).  Outdoor learning has progressed over the last twenty years, although there have been some limitations to its progression. In more recent years, safeguarding and management of risks have been raised as concerns regarding outdoor provision, with a possible need of permissions prior to the activities occurring (Prince, 2018). Less time is also being spent outdoors at home as parents are aware of safety risks (James and Williams, 2017). It could be suggested that parents and carers contributing to the maintenance of the outdoor provisions could reduce their concerns of safety. 
Similarly, maintaining safeguarding is of importance for the pupils but outdoor learning risks can be beneficial to development. Life skills are advanced through outdoor learning’s element of risk (Davies and Hamilton, 2017). There are current campaigns in the United Kingdom to support “regular nature experiences” for school age children to reap the benefits of outdoor learning (Clay, 2021). Through outdoor learning, pupils are prompted to assess possible dangers within their play whilst playing imaginatively with natural resources such as stones and twigs (Murphy, 2020). Helping to alleviate the concerns surrounding safety of pupils whilst learning outdoors could be linked to the pupils’ awareness of the risks and self-discipline skills that are reinforced through the provision. 
Furthermore, Horn and Staker (2014) states that blended learning “is a pathway to student-centred learning at scale to allow each child to achieve his or her fullest potential, but it is not a guaranteed success” (p.2). Therefore, despite the benefits of blended learning, there is not a guarantee for all pupils to achieve their fullest potential. Due to a focus on attainment and tests in some schools, there has been a lack of outdoor education opportunities to experience nature and environmental science (James and Williams, 2017). It could be proposed that developing skills through blended learning experiences cannot be measured as easily to record attainment. The Literacy and Numeracy Framework (LNF) was introduced to the Foundation Phase in 2013, therefore adding pressure for teachers to improve attainment scores and reducing outdoor learning time as the pupils progressed to age seven (Davies and Hamilton, 2016). Contrastingly, it is argued that assessment still follows the school’s policy and pupils are aiming to meet the learning objectives of tasks, and indoor tasks can be taken outside (Murphy, 2020; Davies and Hamilton, 2016). Learning objectives being achieved in outdoor education could be linked to the success of a task, and usual indoor assessments could be taken outside the classroom if possible. Although, potential challenges that could arise should be considered. 
Nevertheless, there are a range of benefits to a pupil’s development as opposed to solely supporting attainment. Outdoor learning supports the development of a pupil in a variety of ways. For instance, it has been proven to reduce the stress of a pupil, support academic development and the increase of self-discipline, creativity, problem-solving, team work and overall well-being (Prince, 2019; Nawaz and Blackwell, 2014). In some cases, outdoor learning has been proven to positively impact pupils with Additional Learning Needs (ALN) that have previously struggled with certain aspects of learning inside a classroom (Clay, 2021). Education can be personalised through blended learning, helping to develop independent learning and self-regulation to learn at a pupils’ own pace (Education Technology, 2020). Independent learning and personal progression of skills can therefore be enriched through outdoor learning. 
On the other hand, outdoor learning may limit progression for pupils who may not be confident in independent learning. For instance, facilitating students’ learning processes has been stated as a challenge to blended learning, as some pupils may need scaffolding to become an independent learner (Boelens et al, 2017). As independent learning presents pupils with responsibility, there are concerns that this can create pressure and stress for the pupil (Education Technology, 2020).  There is an importance to recognise students’ individuality to overcome a possible challenge to outdoor learning experiences. Learning outdoors experientially can support critical thinking skills and leadership roles in pupils who are sometimes reserved within a classroom environment (James and Williams, 2017). Research also emphasises that through outdoor learning pupils can be more inclined to initiate interaction and share thoughts and questions with one another (Davies and Hamilton, 2016). It could be proposed that teachers should be mindful of balancing scaffolding whilst encouraging independent learning and enquiry. 
What is more, the benefits of using outdoor learning can be extended from the skills development of pupils. Research has emphasised that due to the variety of activities that can be provided outdoors in one day, pupils would benefit from more exercise than organised physical education lessons (Clay, 2021). As physical activity can support an outlet of energy, outdoor learning has also been found to reduce behaviour issues whilst increasing motivation to learn and concentration (James and Williams, 2017; Davies and Hamilton, 2016). Developing independence could be linked to this finding of a reduction in behaviour issues. Through the use of outdoor learning, pupils build resilience and perseverance throughout tasks (Clay, 2021). “Sustained effort and resilience in learners” is also another pedagogical professional standard that teachers must aim to instil in practice (Welsh Government, 2019, p.40). Outdoor learning could therefore encourage holistic practice for the teacher and pupils. However, with the advancement in modern technology, pupils are spending less time outdoors and participating in more technology-related activities (James and Williams, 2017). Although, this research highlighted a pupils’ choice of technology use, the coronavirus pandemic has prompted the mandatory use of blended learning with pupils learning online at home. Moreover, outdoor learning has been advised to reduce the risk of spreading the virus (Estyn, 2020). It was reported by Clay (2021) that school teachers who have experience in using outdoor learning had recognised that pupils were more inclined to discuss their feelings whilst outdoors. In response to school changes due to coronavirus, Governments throughout the UK have stipulated that blended learning in schools must focus on health and well-being (Education Scotland, 2020; Estyn, 2020). Outdoor learning benefits could potentially support a pupil in a variety of ways, ultimately supporting both emotional and physical well-being, and reducing the risk of spreading the virus. 
Moreover, teachers should be mindful of their perspective of outdoors influencing pupils’ approaches, and should adopt an optimistic outlook regarding outdoor education. Teachers’ views on outdoor learning can impact pupils’ learning – it is suggested that teachers should recognise learning from the pupils’ perspective (Davies and Hamilton, 2016). It is vital that teachers are supportive of any weather conditions, including the cold or wet, to encourage pupils’ participation (Murphy, 2020). Embracing conditions and utilising variations of weather to connect to nature could provide knowledge informally. For instance, going on a welly walk in the winter to notice the changes to the trees, leaves and ground. However, the unpredictability of the weather could pose issues for particular outdoor lessons and assessments, but can be overcome with appropriate resources (Davies and Hamilton, 2016; Glackin, 2016). Additionally, there have been links raised between children spending less time outdoors and a “fear of the unfamiliar” including insects and weather (James and Williams, 2017). Therefore, it can be proposed that there is a heightened requirement for teachers to embrace the outdoors and all weather conditions to support experiential learning to create familiarity of nature. This is supported by Murphy (2020) who argued that there is a need to be an “experiential teacher” for the environment to support learning, and for pupils to guide their own learning. Similarly, spending more time outdoors after training in outdoor education can develop confidence in teachers to in-turn incorporate more outdoor learning experiences in their practice (Davies and Hamilton, 2016). Throughout the UK there is a wealth of training courses to upkeep professional development of teachers to understand how to use outdoor learning successfully. Collective Learning (2020) is a Welsh company that works with schools for professional development and can focus on outdoor learning. Ensuring teachers are confident in providing outdoor learning to pupils should in-turn provide further opportunities to learn outdoors.  

Conclusion
	Overall, it is evident that through the supportive use of outdoor learning to enhance blended learning experiences, holistic development of a pupil can be strengthened. Skill development and academic development have been highlighted as being reinforced through the use of outdoor learning. However, the limitations that have been mentioned must also be considered, including being mindful of appropriate assessment in the outdoors. Throughout my own practice, encouraging outdoor experiential learning and embracing all weathers will be an area of focus to gain expertise and to inspire learners. In-turn, supporting pedagogical development of blended learning experiences and supporting my attainment of the professional standards (Welsh Government, 2019). My progression of pedagogical skills will continue to be reflected on throughout my practice. Links could be made between Curriculum for Wales 2022’s aims and the benefits of using outdoor learning (Welsh Government, 2020a; James and Williams, 2017). Contemporary changes in education due to the coronavirus pandemic could also influence personal pedagogy, although there could be a demand for additional blended learning experiences to support health and well-being of pupils. Further research of professional development courses specifically for outdoor education will also be an area to explore. 
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