	Curriculum for Wales 2022

	Lesson/Session Plan

	Age: 
8- to 9-year-olds. (Year 4) 
	No. of learners: 
28 
	ALN/Meeting learners’ needs:
	Two pupils with dyslexia and one pupil with ASD (autism spectrum disorder). These pupils will need extra support to stay on task and will need encouragement to support their partner when completing the worksheet. 

	Additional Adults:  

Mrs Jenkins (Teaching Assistant)
	Responsibilities of additional adults for this session: 

· To provide guidance to the learners with ALN in the class when needed to ensure they understand, keep engaged and on track with the activity.

· To provide support in the supervision of the children when they are completing the outdoor activity.

· To provide assistance in the management of the children’s behaviour in the classroom and when they are completing the activity outside. 


	Learning objective(s):

By the end of this lesson, students will be able to: 
. 
1. Define what an adjective is and give examples based on their learning from last lesson.

2. Understand what aspects of writing make a good creative story. 

3. Apply their researching skills to use an iPad to explore 1-3 key events in history they could include in their story.

4. Create a plan with their partner for a creative story to be written next lesson. 

	Success criteria:

1. I can give a definition of an adjective and provide examples. 

2. I can explain what features of writing make a good creative story. 

3. I can use my research skills effectively to research key events in history. 

4. I can work effectively with my partner to develop a plan for our creative story using the template provided. 

	Links to previous learning: 
Last term, the children learnt about the different tenses, past, present, and future and they were shown how these different tenses are and can used in writing. They then developed this knowledge further by using a similar writing frame to plan and write their own stories using different tenses. 
This term, the children have started to learn about descriptive writing. Currently, the children have learnt about adjectives, and they are now able to identify adjectives in a text provided to them. 
From this previous learning, they will be using the worksheet provided to them to develop a plan within this lesson which will support them to write a more descriptive story next lesson. 
There will also be links to previous learning from their maths lesson as they will be using their subtraction skills to calculate what year the tree was planted.  Also, links will be made to their previous art lessons by applying techniques they have learnt to draw an image of the tree and skills knowledge they have learnt about completing research effectively online will also be applied in this lesson. 

	Curriculum coverage (AoLE/Strand/Descriptions of learning)

Expressive Arts – The children are asked to draw an image of the tree on their story planning sheet. This will allow the children to design and share their creative work with their peers and gives them the opportunity to use and practice different drawing techniques. 	Comment by Emma Perks: (Welsh Government, 2020a) 

Health and Well-being - Outdoor learning will help the children’s understanding of how being outdoors can support their mental health.  It will also develop their knowledge of what is safe and what is not outdoors and why they need to follow rules carefully and behave appropriately in an outdoor environment. Working together in pairs will also support their social wellbeing by building and developing healthy relationships with their peers and will teach them to respect other people’s views and opinions. 	Comment by Emma Perks: (Welsh Government, 2020a)

Humanities – The research activity will allow the pupils to research and record the information they find on key events in history with their partner using  https://www.bbc.co.uk/bitesize as an appropriate method of collecting data. They will then be able to present their findings in their story. This activity will also allow the pupils to develop an understanding that the past can be split up into different periods of time. 	Comment by Emma Perks: (Welsh Government, 2020a)

Languages, Literacy, and communication – The starter activity of this session will allow the children to show their understanding of the terminology needed to develop a more descriptive creative story. The children will also be able to use their imagination to develop ideas for their creative story and working with a partner to complete this activity will help them understand and respect their partners ideas for the story. 	Comment by Emma Perks: (Welsh Government, 2021) 

Mathematics and Numeracy – The children will be asked to calculate the age of the tree based on the knowledge that it is 150 years old. This will demonstrate the children’s ability and understanding to subtract numbers and use numbers greater than 1000. (For example, year 2023 subtract 150)	Comment by Emma Perks: (Welsh Government, 2020a) 


	Thinking Skills
The pupils will be demonstrating thinking skills by: 

· Recalling information they have learnt to show their understanding of what makes a good story and their knowledge of adjectives. 

· Evaluating the information, they find from their research on the iPad to see whether it is reliable and if it will be useful when writing their story next lesson. 

· Using their creativity skills to design a plan for their story by developing imaginative ideas through communication with their partner. This will allow them to share and discuss ideas.

· Evaluating and assessing their plans to ensure they have included all the aspects of the success criteria. 

	Literacy (LNF)	Comment by Emma Perks: (Welsh Government, 2022) 
The main activity of this session will be getting the children to complete a plan for a creative story with a partner. Pupils will contribute to discussions with their partner by providing their own ideas and opinions for the story and build on these ideas through discussion with their partner. This will give children the opportunity to listen to their partner, gain a different perspective, respect others’ opinions, and ask questions. 
In this session, the pupils will also recall what they have learnt about adjectives from last lesson. This will show they understand and can remember what they have learnt and heard previously and show their ability to use descriptive vocabulary. 


	Numeracy (LNF)	Comment by Emma Perks: (Welsh Government, 2022) 
The children will be asked to calculate the year in which the tree would have been planted based on the information that it is 150 years old. This activity will link to the curriculum as it will allow them to apply what they have learnt in their maths lessons in a different context and use this knowledge to understand the technique they need to use to answer the question with a sensible response. 


	Digital Competence (DCF)	Comment by Emma Perks: (Welsh Government, 2022) 
The children will be guided on how to use the iPads to effectively research 1-3 key events which have taken place in the trees life which could then be incorporated in their story. This activity links to the curriculum as it will allow them to develop their knowledge on how to identity what a suitable and reliable source of information is for them to be accessing and how to act responsibly online. 


	Y Cwricwlwm Cymreig (the Welsh Dimension)
N/A
	Global Dimension
The pupils will be given the task to research some key events in history which they could then include in their story. By the children researching some facts about these key events, they will be able to develop their understanding of the creation of the world they live in today. This might then possibly make them think what the future will be like. 

	


	Time

	Session activities, organisation and management
	Assessment for Learning (strategies and opportunities)

	15 Minutes 
	Introduction
	

	
	· Place worksheet and clipboards on children’s desks before lesson starts. 

· The lesson will begin by placing the children in their pairs for the activity (the higher ability students will be placed with the students who might need extra support). Explain to the children how we will be going outside shortly to plan a story, which they will begin to write next lesson, based on the oak tree in the school grounds. (5 Minutes) 

· Ask the class what they think will make a good story – the children should be able to give ideas based on their previous learning. For example, they should provide answers such as the use of adjectives, consideration of the tense the story is written in and how every story is structured with a beginning, middle and an end.  (If needed try to give prompts for some ideas).  These answers will be written on the board and used as their success criteria. (5 minutes) 

· From this discussion, we will play a starter game to check the children’s understanding of adjectives. 
This game includes setting a timer for 2 minutes and giving the class a letter. They will then work with their partner, to think and write down on their whiteboards as many adjectives beginning with that letter as possible in that time. We will then go around the class to see who has the greatest number of adjectives written down. The highest number of adjectives achieved will be written down and we will play the game to begin next session to see if they can beat that amount.  (5 Minutes) - (If needed spend time recapping on this learning before moving on) 

	Learning Objectives and Success Criteria 

Peer and Self- Assessment 

Questioning the students to check their understanding. 

Game. 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




	
	
	

	
	
	

	
	
	

	35 Minutes 
	Main activities
· Before taking the children outside, explain to them that the large oak tree outside is 150 years old. Ask the children if the tree is 150 years old, then how many years ago would it have been planted (Answer = 1873). (5 minutes).

· In their pairs, the children will begin to fill out their plan for their story in the classroom by researching key events the tree would have seen in its lifetime using only https://www.bbc.co.uk/bitesize on the iPads. Explain to the children that they should only use this website as it will provide them with most reliable information. Also, explain to them that they can include examples such as the school being built as a key event in the tree’s life, but state that they need to research at least one key event in history the tree would have experienced (e.g., WW1). Encourage them to use timeline of events on the wall in the classroom to gain an idea of what events to research. (10 Minutes) 

· Once outside, get the children to gather around the large oak tree on the school grounds and check their understanding of the rest of the worksheet to ensure they know how to complete each section. If it is raining, pupils can complete the worksheets inside. (5 Minutes) 

· They will then continue to work together with their partner to fill out the plan for their story. (15 Minutes) 

	Resources 
Interactive whiteboard.
 
Whiteboards for children.
 
Clipboards and worksheets 
 
Pencils and rubbers 

iPads 

Timeline displayed in the classroom. 

Key Vocabulary 
Creative Writing 

Descriptive vocabulary 

Story Planning 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10 Minutes.
	Plenary
	

	
	· Once back inside, choose a few children to share their plans with the peers and get the children to give their opinion on whether it fits the success criteria. 
· Then, get the class to check their own plans alongside the success criteria they created earlier. 
They can then indicate with a “thumbs up/down” if they think their plans fit the success criteria.  (8 Minutes) 

· Explain to the children that they will begin to write their stories tomorrow but if they want more time to complete or change their plans then they can have 30 minutes at the start of the lesson with their partner.  (2 Minutes) 

	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


		

Example of how you could begin your story: 
It was a typical cold winters morning at Catwg Primary School, where the frost glistened on the grass as the sun shone down on the school. As the pupils arrived, they swayed bravely from my branches before they excitedly stumbled their way into class. Once the children eagerly made their way into class, my friend, Roger the robin, flew over to me and tweeted, “you must have seen so many children come and go from this school over the years Barky”. “I have seen much more than that my dear friend” I replied. 
Creative Writing Story Plan
[image: Gold pen Royalty Free Stock Vector Clip Art]
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	Comment by Emma Perks: This resource was created using ideas from Bradley and Brewer (2018, p.28) and Twinkl (n.d) . What are some key adjectives you could use in     your story? 
1. [image: ]
2. [image: ]
3. [image: ]

Story Title [image: ]
[image: ]



Draw a picture of the tree



	Comment by Emma Perks: Fairy and Queen image reference - 
(Fairy and Queen, 2018) Are there any other characters in your 
story? 

1. [image: ]
2. [image: ]
3. [image: ]






Beginning 
· [image: ]
[image: ]
· [image: ]
[image: ]
· [image: ][image: ]


What are some key events the tree would have seen in its lifetime?  
· [image: ]
[image: ]
· [image: ]
[image: ]
· [image: ][image: ]



	Comment by Emma Perks: Pen image reference - 
(Gold Pen, 2018) 




	Comment by Emma Perks: Yellow lock key reference - 
(Yellow lock key, 2014) 


Middle 
· [image: ]
[image: ]
· [image: ]
[image: ]
· [image: ][image: ]


End 
· [image: ]
[image: ]
· [image: ]
[image: ]
· [image: ][image: ]



Rationale 
This lesson plan is designed for a year four class of 28 pupils aged 8 to 9 years old, the purpose of which is to complete a plan for a creative story, based on the oak tree in the school grounds. The main aim of this lesson plan is to try and engage children in their learning by making the lesson more interesting for them through activities they will find appealing and engaging. Within this lesson plan, there are a few key features which are included to achieve this aim for the pupils to learn effectively. 
The first key feature is the lesson objectives created specifically for this lesson. Lesson objectives are considered a key element as they can support in tracking the progression made within the lesson as commented by Lockyer (2016), which can help it stay on course and allow the teacher to assess if a further review lesson is required. This would be supported by Wright (2022) who indicates how Estyn found for effective teaching to take place, teachers need to plan and highlight what learning is going to be undertaken in order for the lesson to have a clear purpose. This is a goal which can be achieved by the use of lesson objectives, therefore highlighting how beneficial they can be within education. The use of lesson objectives would be supported by Bloom who developed three taxonomies of learning. Bloom’s taxonomies are systems, which can be used by teachers to support them in setting targets for lessons which can aid in planning effective lessons and understanding where their pupils are in their learning as highlighted by Aubrey and Riley (2022). The lesson objectives in this lesson plan are based of Blooms cognitive domain taxonomy, as this framework can include getting the children to recall their learning, explain a concept, apply their previous learning to a task and develop a new piece of work as outlined by Aubrey and Riley (2022). Although this approach can be beneficial, there can be criticisms. This includes how even though lesson objectives are a crucial part of the lesson planning process, they can make the lesson inflexible. However, as Bates (2019) comments, the aims of the lesson should not restrict the teacher from being able to adapt and change the lesson based on their pupils needs.
A second key component of this lesson would include the use of a teaching assistant. Within the class the lesson plan is developed for, there are three students with additional learning needs (ALN) which include dyslexia and autism. In a school environment, pupils with additional learning needs can struggle with certain aspects of their learning including their reading, writing, and mathematical skills as stated by Mujis and Reynolds (2018). Therefore, the role of a teaching assistant in a classroom is focused on supporting these pupils on a regular basis with their learning to help them progress and achieve as suggested by Wearmouth (2019). This is further supported by Estyn (2020) who found within schools when teaching assistants and teachers work together, they provide effective support to pupils by planning lessons which are suitable and adaptable and where the teaching assistants can support if there are any gaps in their knowledge. This highlights how it is best practice to have a teaching assistant in the classroom as they can help the leaners achieve an inclusive education where they feel supported and where they are able to succeed regardless of their additional learning need. However, it can also be argued that teaching assistants are so focused on supporting the children with additional needs, they may not be able to provide much support to the more able students, making those students feel less important. Although, Bearne and Kennedy (2018) comment how it is beneficial to provide support to the more able students and how a teaching assistants time should be allocated in an effective way which supports all students. 
A third key characteristic of this lesson plan would be the placing of the children into pairs to complete the activity. To begin this lesson, the children will be placed in pairs, where the higher ability students will be partnered with the children who may need the extra support. The approach of collaboration between pupils can be considered a practical technique commonly used in schools. This is evidenced by Liebech-Lien (2020) who comments how this approach can give children the confidence to actively participate in the class, provides them with an opportunity to gain new perspectives on a topic and can be an effective skill for them to develop for the workplace. Within his theory, Vygotsky states how learning is a collaborative process and how children can develop a better understanding of a topic through social interactions with peers, especially when they are more knowledgeable as highlighted by Aubrey and Riley (2022). Therefore, this suggests he believes by children communicating with each other they can learn more effectively. This approach would be further supported by Estyn (2018b) who through their investigation found that in schools when children get the opportunity to work together on activities and build on their collaboration skills, it helps them develop in confidence and creates a lesson which they are more passionate about. This emphasises the impact this approach can have on a child’s learning. However, Estyn (2018b) also comments how children need opportunities to work independently. Le, Janssen and Wubbles (2017) discovered other obstacles associated with collaborative work including for example one peer contributing more to the work and the higher ability students being dominating in the partnership and underestimating the ability of the lower-ability students. This suggests how although it can be an effective technique used in the classroom, it is just as important to set tasks where the children are able to work independently of each other. 
Another key element of this lesson plan includes the linking of the lesson to the new Curriculum for Wales. The new curriculum for Wales is currently being introduced into schools with the purpose of developing learners who are respected members of society and who are ready for the world of work through developing their skills and knowledge as expressed by the Welsh Government (2020b). Within this lesson, there are many links to the Curriculum for Wales as demonstrated in the lesson plan. This would be supported by Donaldson (2015) who identified in his report how successful teaching and learning includes having a lesson planned which links to many areas across the curriculum and provides the opportunity for the children to develop their cross curricular skills. However, the key elements of the curriculum this lesson links to are the ‘Languages literacy and communication’ section within the areas of learning experience and the ‘Literacy and numeracy framework’ (LNF) which is the mandatory implementation of cross curricular skills. This lesson links to these areas of the curriculum as the Welsh Government (2020a) and Welsh Government (2022) comment for children to develop their literacy skills they need to show how they understand and can use descriptive terminology, use their imagination and work effectively with others by listening and respecting their views and different perspectives. This lesson will provide them with the opportunity to develop these skills by placing them in pairs and getting them to use their previous knowledge and imagination to develop a plan for a creative story. However, it can be argued that although this new curriculum gives more flexibility, there are some challenges including how teachers will need guidance and time to implement the changes into the new curriculum successfully as shown through research conducted by Wavehill (2019). This suggests how it will take some time to adjust to a new approach which could affect pupils learning. 
Formative assessment can also be considered another important aspect of this lesson plan. The term formative assessment, also known as assessment for learning (AFL), is defined as a form of assessment which supports teachers in developing their lesson plan. It provides continuing information to teachers about their student’s knowledge, allowing them to understand where their pupils are struggling and how they can adapt their teaching techniques to help their learning as commented by Mujis and Reynolds (2018). This is supported by Estyn (2018a) who highlight how the use of formative assessment is an impactful technique. From a school inspection, they identified how this approach helped the teachers engage the learners more in their learning, as they became more comfortable in their environment, and they understood how they could improve in their own learning. This highlights how this is an influential approach which is commonly used in schools with success. The use of formative assessment would be further supported by the theory developed by Black and Wiliam which is still applicable today and looks at how the use of formative assessment affects pupils learning. Black and Wiliam identified some key strategies for the implementation of formative assessment which included questioning and feedback as commented by Assessment Reform Group (2002) cited in Earle (2019). In their research, Black and Wiliam (1998) highlight how the use of formative assessment in education can result in considerable benefits for pupils’ knowledge within their learning. However, their theory also identifies drawbacks to this method. Within this lesson plan, there are different approaches of formative assessment used including the implementation of lesson objectives as discussed previously and questioning to check the children’s understanding. Black and Wiliam (1998) suggest questioning can be ineffective as teachers might not give enough time for students to answer the questions and in most cases the more able students answer the question first, therefore not allowing an opportunity for the lower ability pupils to respond. Although, as Muijs and Reynolods (2018) suggest, questioning provides the opportunity for teachers to check students’ knowledge on what they have previously learnt, allowing them to know if they need to revisit aspect of learning to develop the learner’s knowledge further.
In a digitally evolving society, it is becoming more important for people to become more digitally competent to be successful, and schools have the opportunity to provide pupils with these skills in order to prepare them for the future. In this lesson, the pupils are set the task of conducting research on an iPad to discover information about what events the tree, on which their story is based, would have come across during its lifetime. The use of technology in the classroom is important as it can be a more appealing way for children to learn. Walsh and Farren (2018) discuss how by integrating technology in the classroom, children then have the ability to access a range of resources to support their learning, such as educational apps, and these online resources can make learning easier for children. Estyn (2019b) would reinforce this opinion as through observations in schools they have found that by providing children with the opportunity to use technology, they become more confident in knowing how to use different devices and computer applications and they are then able to apply these skills in different aspects of their learning. However, for this approach to work effectively, Blannin (2021) comments how teachers need to be aware how to use the technology not only develop their knowledge, but also to support the students to know how to use the technology in the most practical and safe way. Despite this, some teachers may find this difficult if they are not experienced in the use of up-to-date technology. This highlights how although technology can be useful in education, there are some factors to consider for it to be an effective learning tool for children. 
Following this task, the pupils will be taken outdoors to complete their story plans which can be seen as another key feature of this lesson plan. In education today, it can be hard to engage children as they can find learning tedious and repetitive. This is supported by Whitney, Cooper and Scott (2021) who comment how by using effective strategies in lessons to engage students, there is more probability of the students being successful in developing their learning. This would be further supported by Bruner who comments in his theory how one key aspect of being a teacher is engaging and motivating pupils as if the children are interested in the lesson, they are more likely to develop their learning further as stated by MacBlain (2022). Outdoor learning can make a lesson more engaging and appealing to students and it can support learners’ wellbeing by creating a sense of calm which can reduce stress and anxiety as suggested by Gilbertson et al (2022). This is further supported by Estyn (2019c) who comment how outdoor learning can also give children the opportunity to develop many skills including their creativity and social skills which will support them in being able to retain the information they have learnt more successfully. This highlights how it is a commonly used approach which is effective in supporting children’s learning today. However, outdoor learning does come with risks which need to be taken into consideration. This can include adverse weather as there is more health and safety concerns to consider when outdoors. Poor weather can lead the children to be more susceptible to trips and falls which can result in them injuring themselves. Although as commented by Porter (2018), even though there is the element of risk, if you set boundaries and expectations for the students at the beginning of the lesson, this can elevate some of the risk factor as the students will then understand that there is risk and how they need to listen to instructions to enable the teachers to keep them safe. This also allows the lesson to be adapted accordingly. Within this lesson, pupils will be learning both indoors and outdoors. The combination of both as discussed by Tanner (2017) can be considered an effective strategy as this will support in holding the children’s interest in the lesson. 
A final important factor of this lesson plan is the use of effective resources. The main resource designed for this lesson is a worksheet for the children to complete which includes a simple layout for them to follow to develop their story plans. As well as this resource, there will be other less significant resources used within the lesson such as the use of the timeline displayed on the classroom wall. The use of resources within a lesson can be an effective tool for teachers as they can make learning more appealing to children and can help support their understanding of a topic as suggested by Gravells (2017). This view would be reinforced again by the theory developed by Bruner. Pound (2019) comments how Bruner developed a concept known as ‘scaffolding’, which is when pupils are supported in their learning, for example by teachers developing resources for a lesson which match the abilities of their pupils. This then enables the children to develop confidence to complete a similar task independently in the future. However, although resources such as this can be useful for the pupils learning, they are one of the most time-consuming tasks to develop as discussed by Thompson (2018). To overcome this issue, it would be beneficial for teachers to work together and share resources. This would be supported by Estyn (2019a), who following an inspection found that teachers use their time more efficiently when they work together to produce resources for their lessons, which in turn enables them to create more engaging and creative activities for the children. This evidences how resources are effective elements used by teachers daily to make their lessons more appealing and engaging to their pupils but are more efficiently developed when teachers work together.
Overall, it is clear to see that through the implementation of these key factors in the lesson plan as well as others factors not considered, this would be a successful lesson which would be effective at developing the children’s learning and understanding. 
Link to video
New channel meeting-20230122_141654-Meeting Recording.mp4

Reference list
Aubrey, K. and Riley, A. (2022) Understanding & using challenging educational theories. 3rd edn. London: SAGE. 
Bates, B. (2019) Learning theories simplified...and how to apply them to teaching. London: SAGE. 
Bearne, E and Kennedy,R. (2018) ‘Providing the differentiation’, in Cremin, T and Burnett, C. (ed.) Learning to teach in Primary School. Abingdon: Routledge.
Black, P. and Wiliam, D. (1998) Inside the black box : raising standards through classroom assessment. London: GL Assessment.
Blannin, J. (2021) Beginning teaching with Digital Technology. London: SAGE. 
Brewer, C. and Bradley, K. (2017) 101 inclusive and Sen English lessons fun activities and lesson plans for children aged 3 - 11. London: Jessica Kingsley Publishers. 
Donaldson , G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangement in Wales . Available at: https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf  (Accessed: January 8, 2023). 
Drawing pencil (2013). Available at: https://pixabay.com/vectors/pencil-sharp-school-supplies-153561/  (Accessed: December 15, 2022). 
Earle, S. (2019) Assessment in the primary classroom: Principles and practice. London: SAGE. 
Estyn (2018a) Assessment for learning and thinking skills. Available at: https://www.estyn.gov.wales/effective-practice/assessment-learning-and-thinking-skills  (Accessed: January 12, 2023). 
Estyn (2018b) Planning a more flexible and adaptable creative curriculum to engage pupils' interest. Available at: https://www.estyn.gov.wales/effective-practice/planning-more-flexible-and-adaptable-creative-curriculum-engage-pupils-interest  (Accessed: January 12, 2023). 
Estyn (2019a) Planning a more flexible and adaptable creative curriculum to engage pupils' interest, Estyn. Available at: https://www.estyn.gov.wales/effective-practice/using-stimulating-learning-activities  (Accessed: January 12, 2023). 
Estyn (2019b) School helps pupils develop independent it skills. Available at: https://www.estyn.gov.wales/effective-practice/school-helps-pupils-develop-independent-it-skills  (Accessed: January 15, 2023). 
Estyn (2019c) Taking teaching outdoors. Available at: https://www.estyn.gov.wales/effective-practice/taking-teaching-outdoors (Accessed: January 14, 2023). 
Estyn (2020) A high-quality education profession. Available at: https://www.estyn.gov.wales/  (Accessed: January 9, 2023). 
Fairy and Queen (2018). Available at: https://publicdomainvectors.org/en/free-clipart/Fairy-and-queen/72298.html  (Accessed: December 15, 2022). 
Gilbertson, K. et al. (2022) Outdoor Education: Methods and Strategies. 2nd edn. Champaign,: Human Kinetics. 
Gold Pen (2018). Available at: https://vectorportal.com/vector/gold-pen-vector-clip-art/28328  (Accessed: December 15, 2022). 
Gravells, A. (2017) Principles and practices of teaching and training. A guide for teachers and trainers in the fe and skills sector. London: Learning Matters. 
Le, H., Janssen, J. and Wubbels, T. (2017) “Collaborative learning practices: Teacher and student perceived obstacles to effective student collaboration,” Cambridge Journal of Education, 48(1), pp. 103–122. Available at: https://doi.org/10.1080/0305764x.2016.1259389 . 
Liebech-Lien, B. (2020) “Teachers’ conceptions and uses of student collaboration in the classroom,” Educational Research, pp. 212–228. Available at: https://doi.org/10.1080/00131881.2020.1839354 . 
Lockyer, S. (2016) Lesson Planning for Primary School Teachers. London: Bloomsbury. 
MacBlain, S. (2022) Learning theories for early years practice. 2nd edn. London : SAGE . 
Muijs, D. and Reynolds, D. (2018) Effective teaching: Evidence and practice. 4th edn. London : SAGE. 
Porter, H. (2018) Educating outside curriculum-linked outdoor learning ideas for primary teachers. London: Bloomsbury. 
Pound, L., 2019. How children learn. London: Practical Pre-School Books
Tanner, J. (2017) ‘Taking the learning outdoors at KS2: extending early years practice for 5 to 7 year olds’, in Pickering, S. (ed.) Teaching outdoors creatively. Abingdon, Routledge. 
Thompson, J.G. (2018) First-year teacher's Survival Kit: Ready-to-use strategies, Tools & activities for meeting the challenges of each school day. 4th edn. San Francisco : Wiley . 
Twinkl , (n,d) Available at: https://www.twinkl.co.uk/resource/t2-e-4930-story-mapping-boxes-activity-sheet  (Accessed: December 15, 2022). 
Walsh, V. and Farren, M. (2018) “Teacher attitudes regarding barriers to meaningfully implementing iPads in a primary school setting,” Computers in the Schools, 35(2), pp. 152–170. Available at: https://doi.org/10.1080/07380569.2018.1462674 . 
Wavehill (2019) Curriculum for Wales 2022 - Feedback Analysis. Available at: https://www.gov.wales/sites/default/files/consultations/2019-10/curriculum-wales-2022-feedback-analysis.pdf  (Accessed: January 9, 2023). 
Wearmouth, J. (2019) Special educational needs and disability: The Basics. 3rd edn. Abingdon: Routledge.
Welsh Government (2020) Curriculum for Wales - Areas of learning and experience. Available at: https://hwb.gov.wales/curriculum-for-wales  (Accessed: January 9, 2023). 
Welsh Government (2020) Curriculum for wales: Overview. Available at: https://www.gov.wales/curriculum-wales-overview  (Accessed: January 9, 2023). 
Welsh Government (2021) Curriculum for Wales - Areas of learning and experience. Available at: https://hwb.gov.wales/curriculum-for-wales  (Accessed: January 9, 2023). 
Welsh Government (2022) Curriculum for Wales – Cross-curricular skills framework.. Available at: https://hwb.gov.wales/curriculum-for-wales  (Accessed: January 9, 2023). 
Whitney, T., Cooper, J. and Scott, T.M. (2021) Creating an actively engaged classroom: 14 strategies for Student Success. Thousand Oaks: Corwin. 
Wright , J. (2022) Embedding the four purposes: What works well in primary schools? Available at: https://www.estyn.gov.wales/blog/embedding-four-purposes-what-works-well-primary-schools  (Accessed: January 8, 2023). 
Yellow lock key (2014). Available at: https://publicdomainvectors.org/en/free-clipart/Yellow-lock-key-vector-image/19919.html  (Accessed: December 15, 2022). 



image1.png




image10.png




image2.emf










image3.png




image4.png




image5.emf










image50.emf










image6.png




image7.png




image8.png




image9.png




image20.emf










image21.emf










