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Foundation Phase Wales: Rationale Behind the Curricula 

Responsibility for Welsh education transitioned from the UK Government to that of the newly formed National Assembly for Wales (NAfW) in 1999. It is suggested that the devolution gave policymakers an ‘opportunity to develop a distinctly Welsh approach to Education’, (Senedd Research Blog 2019). Edwards 2009 as cited in Waters 2016, recognised the approach Culturally determined. 
The Foundation Phase was one of a number of new reforms introduced by the Welsh Assembly in the One Wales programme. Government sought to radically change education in Wales, (The Learning Country: Vision into Action, WAG 2006) and firstly set out its education intentions in the vision document, The Learning Country (WAG 2001) as a ten-year strategy. Government aimed to have one of the best education systems within a lifelong learning continuum. Strategy aims included promoting equality, tackling disadvantage and resolving sustainability in a single phase curriculum, through a less formal approach to education than that of its predecessor the Early Years Curricula. The curriculum responded to research which suggested that overly formal educational process was not effective for children under the age of six years old. (NAfW 2001)
Chapter two of the strategy focused on Early Years and the need to provide all children with a flying start through offering a curriculum that provided children with a learning environment that integrated children’s interests and needs into learning.(NAfW 2001) 
A curriculum that provided scope for children to reach their potential through equal opportunities, recognising the need to build relationships with parents, families and carers.
Overall the strategy set out its intentions to build stronger foundations for Primary Education alongside significant change in Early Years delivery. Waters, (2016), to ensure an approach that delivered developmental outcomes in harmony with the interests of the child (WAG 2008).
The consultation that followed, The Learning Country 2003 a detailed proposal to providing a curriculum under seven areas of learning for Foundation Phase children 3-7years, through combining and strengthening the curriculum document ‘Desirable Outcomes for Childrens Learning Before Compulsory School Age (ACCAC 2000) and the National Curriculum for Wales Key Stage. Waters (2016). The seven core aims were derived from the UNC Rights of the child (WAG 2008 as citied in Waters 2016).
The Learning Country: Vision into Action (WAG 2006), targeted the completed implementation of the Foundation Phase by 2011. 
The Foundation Phase Framework sought to provide a single phase curriculum for 3-7year olds recognising the importance of a holistic play based approach with the child at the centre of learning. An approach which aimed to move away from developmental norms and objectives, (Hall at all. 2004 as cited in Waters 2016) recognising the importance of the context of learning and the individual child as an active learner. 
Building on the knowledge and interests already possessed by the child and encouraging the child to reflect on one’s own learning and the understanding achieved. Aiming to ‘narrow the gap’ between children’s attainment.
Pedagogy has shifted in the Foundation phase from a formal process to a child centred approach. The practitioner is described as the ‘facilitator of learning’ (WAG 2008) who needs to ensure the right balance between structured learning through child initiated activities and those directed by practitioners. 

ii. Theoretical underpinning
 
Maynard et al (2013) as cited in WISERD (2015), felt that the approach underpinning the Foundation Phase was clearly developmental but with a focus on the individual child. Recognising that although development is linear it is not necessarily tied to a chronological age. Through placing the individual child at the centre we are able to further recognise that there are different rates of learning. He reiterates throughout his finding that the approach is in the main a constructivist theory.
Piaget’s theory of cognitive development suggest that children build on knowledge already acquired as they ‘construct’ their learning through experience and social interaction. This theory is clearly evident as a principle in the Foundation Phase where practitioners are required to support children to build on their own learning. Piaget’s theory however also suggested that development was linear and that each child passes through the same sequence within the same age bracket. Those that have criticised his model felt that he had tied the construction of learning to the age of the child and that all development across the board took place within the age category at the same time. Meggitt (2012) suggests that Bruner’s theory of infant skill development also did not link the stages of learning, to the age of a child. Foundation Phase broadly reflects the constructivist theory whilst at the same time recognises that development in all areas does not happen at the same time and not necessarily within a given age bracket.


Erikson’s psychosocial theory builds on Freud’s work and the recognition of a child’s emotional development through a stage theory. His theory influenced thinking and ideas around the role and concept of self-esteem and self-concept Meggitt (2012) as a critical factor in child’s development. The Foundation Phase recognises the need to include the child’s interests in the learning so as to motivate the child to learn, seeing active learning and exploring as means for children to learn for themselves without fear of a failure. 
‘…. The development of children’s self- image and feelings of self-worth and self-esteem are at the core of this phase’ 
(WAG 2008).
Erikson’s psychosocial theory also looks at the vital role of parents and society in the child’s developing personality. (David 2014). Also linking to this theory is the Curricula recognition of the need to include and build relationships with parent’s carers and partners.
Practitioners will be to know when to provide individualised support for the child and when to let the child learn by themselves. Using appropriate dialogue to expand learning and provide appropriate guidance (Meggitt 2012). This in theory is the Scaffolding model introduced by Bruner who expanded upon by Vygotsky and the Zone of Proximal Development, recognising not only the role of the educator but role of the more advanced peer.
It is also recognised by Branford, Brown and Cocking (2000) that teachers provide scaffolds to enable the learner to achieve what they would otherwise achieve alone.
 The expectation of reflective practitioners in the curricula can also be linked to the constructivist theory which requires the practitioner to reflect in their own practice in order to generate ideas and learning into the constructivist classroom where the practitioner supports children to assess their own learning and evaluate knowledge gained. (Oleusgun 2015)
The ‘active learner’ within the foundation phase is very much key in the constructivist theory of learning, the principles of which are very much embedded into the learning theories of Dewey (1929), Bruner (1961), Vygotsky (1962) Piaget. However, Driscoll (2000) as cited in Oleusgun (2015). Berieter (1994) as cited in Oleusgun, further suggests that people construct their own understanding through direct experience and reflection which aligns to the principle of the self-directed learner in the curricula. However, although the Foundation Phase is broadly constructivist the framework is also representative of Sociocultural model in its ideas. Maynard et al (2013) as cited in WISERD (2015) 
Vygotsky Theory of Sociocultural learning is evident in the ideas of the framework through MKO –more knowledge others in which he finds that learning takes place through interactions with the more knowledgeable other such as the educator and or peers, which then leads to internalisation and social behaviour. Internalisation later known by Bandura as self-talk are the inward thoughts that become the outward actions and communications. 
Bates (2019) also advocates that the construction of knowledge and interaction happens through social experiences with family, friends and educators. It could therefore be argued that the theory underpinning Foundation Phase is one of Sociocultural Constructivism.
iii. The role of play in learning 

Learning within the Foundation Phase follows a play based approach and in particular introduces the significant and positive impact outdoor play has on learning, recognising the need for children to explore and learn about their environment safely whilst having fun and freedom to learn about the world around them.
The pedagogical principles, priorities and approach of the Foundation Phase focus on play and first hand active experimental learning as the primary pedagogy (Waters 2016), through child initiated learning. Piaget saw play as an integral part of the learning and development of child and we are now seeing play as integral to learning through the introduction of the framework. Vygotsky particularly in his sociocultural theory saw play as opportunity for children to test new things beyond their capabilities, such as driving the car. Montessori advocated play as fundamental, suggesting that adults should ‘stand back’ and let children play. (David 2014). 
The role of the practitioner no longer a formal educator managing learning and education of a child in age related development stages, measured against accepted norms in the Early Years Curricula to a practitioner who is actively participating in and contributing to a child’s leaning through the provision of safe environments for children to learn and explore through play. -London.
The principle of the pedagogy does however perhaps leave us to debate how what will become the noisy learning environment can be directed to support those who are more shy or sensory, under a principle of ZPD which in itself is time consuming for the practitioner.
Foundation Phase; Evaluation
(WISERD 2015) recognised two key challenges. The first being the need for practitioners to understand and make send of the terminology in the Foundation Phase. The second being the challenge faced by practitioners to translate the pedagogy of the Foundation Phase into a detailed statutory framework alongside a Literacy and Numeracy Framework. WISERD 2015 also found that where the Foundation Phase has been fully embedded it has seen an overall improvement in children’s learning and that where the pedagogy approaches have been implemented children are engaging in learning and enjoying wellbeing.
Repeatedly a majority of the 29 recommendations in the report were based on the need for more training, guidance, resources and or practical support for leaders and practitioners.
Further evaluation was a suggested requirement as there was no evidence of the framework impact on the ‘narrowing the gap’ principle for disadvantage children set out in the original strategy. Recommendations highlighted better use of the outdoor.
Estyn Evaluation: (2011) also based a majority of its recommendations around the roles of the practitioners and leaders requiring training and or support, as it identified failings centred on the teaching and leadership. With such emphasis placed on the practitioner’s creative ability to deliver ‘desirable outcomes’ through a pedagogy that is individualised to the child is at any wonder that a majority of the recommendation’s responding to what’s not working are central to the role of practitioners and leaders. This is could be of some concern in the new curriculum proposed for 2022 following the Donaldson Review as we are set to see more emphasis on the role of those professionals. 
Findings demonstrated the effectiveness of play and active learning in creating motivated learners who achieve more. Estyn found that outdoor learning was currently underused. Feedback from practitioners is noted as reflecting on their own experiences of outdoor play as fun so therefore noted as not seeing the link to learning. 
International Pisa results in 2016 highlighted there had been no real improvements from 2006 and Wales continued to be bottom in the UK. The successive disappointing results within the PISA surveys is suggested as significant driver for change (Donaldson 2015).
He also identified the negative and significant effect disadvantage still has on educational achievement and well-being of children. His evaluation highlighted that the curriculum formed under the Education Act 1988 was yet to be part of the ‘world wide web’. He suggests systemic changes are needed to an out of date curriculum and that these changes would need to bring together, curriculum content, examinations, outcomes and accountability frameworks. Donaldson (2015) did identify strengths that the proposed curriculum for Wales could be based upon and highlighted the pedagogy as a strength to be developed, alongside commitment to the Welsh Language. He was able to demonstrate a strong need for change through what noted as ‘radical’, a term already used in The Learning Country 2001. He recognises the need for change as a result of an overload complexity of the current curriculum born of many successive amendments. He also identified the need for change based on successive failings in evidence of children failing to achieve.
In summary the three evaluations set four years apart highlighted the same findings. Where the Foundation Phase was fully embraced by practitioners and leaders, there was evidence of good results overall for children and their wellbeing. There is also evidence across the evaluations that there is a need for funding, resource, more practical guidance and training, better monitoring of leadership by authorities more evaluation on the effects of the curriculum on more disadvantaged learners, better use of the outdoor environment along with improved integration of the Welsh language. The Foundation Phase continues to be the Welsh flagship and the principles and foundations on which the new curriculum for Wales is being based but it will indeed mean radical systemic change for people and systems. Foundation Assessments: Abstract
 In a period of imminent change and recent evaluation of the Foundation Phase followed by the Donaldson’s Review Successful Futures 2015, it is necessary to look at current practice and recommended practice under the impending Donaldson Framework, in order to critique what is and what is to come as, the clear picture of assessment strengths and weaknesses. In a period of change one can look at the practical delivery of assessments under the Foundation Phase but as the new Framework is still in a pilot phase links between theory and practical cannot be made. One can only hypothesis what could be the benefits and or indeed the weaknesses based on historic findings where future practice is similar to the current methods
In a curriculum that is child led it will be a tall order to create a system of assessment that captures the story behind the child’s journey so that each child is recognised for what they can do. Unless radical systemic change is taken (Donaldson 2015), combining robust investment in Educators training, resources, additional staff and time we may continue in a position where standardisation is more important than inclusion. Standardisation is said to alienate children and teachers from a creative world (Robinson 2015). 
The Foundation Phase is a play based curriculum which recognises the fundamental role the child has on its own learning and the need to build upon what the child knows and the interests of the child. The model is broadly constructivist but with ideas of Sociocultural models. The curriculum however introduced a Foundation Phase Assessment 2011.
. Foundation Phase Assessment
The promotion of consolidation and flow of learning, is achieved through sound assessment evidence (Donaldson 2015). He suggested in his evaluation following the recommendation of OECD that the future curricula should develop an assessment and evaluation framework alongside a recommendation of a more simplified assessment procedure. Donaldson (2015)
Sadly, evidence can be found in media that these complexities were highlighted in 2010 by the Cardiff Foundation Phase Head Teachers Task Group prior to the implementation of the Foundation Phase Assessment in 2011. The group wrote to then Education Minister for Wales Leighton Andrews advising that the recommendations made relating to the ‘lack of clarity and transparency’ had not been made and that the group now had ‘serious concerns’, advising they felt the assessments would have a negative effect on the Childrens well-being. The group further noted concerns about the time consuming drain it placed on teachers taken them away from teaching children. Concerns were also raised about the fact that although the Foundation Phase itself had been piloted the Assessment framework had not. WG however argued that the assessments were ‘wholly necessary as they provide a snapshot of a child’s ability when entering the Foundation Phase. (BBC News 2011). The Foundation Phase Learning Country committed to collaboration and a need to work with parents, carers and professionals in the learning journey of a child and valued collaboration as a principle amongst partners in the classroom. However here we see a Framework for Assessment added on at the end of a piloted curricula, with little or no clarity and a disregard for the voice of those facilitating the learning. In complete contrast to the acknowledgement that the success of the curriculum depended upon practitioners in the WAG vision The Learning Country Paper 2001. Even if it could be argued that practitioners including Head teachers were set in old ways of working which prevented them from seeing the benefits, then it is still the responsibility of WG as the leaders in the system to provide the necessary clarity requested. To ignore and simply set aside the voice of the practitioners would only end in a culture of a ‘done to approach’, the very culture the curricula proposed to move from in the classroom. If it was to be considered that right from the start WAG failed to ensure appropriate leadership through the provision of clarity and guidance during the implementation stage. This is may be why we can now fast forward to the evaluations of ESTYN, WISERD and Donaldson 2015 to find that the numerous recommendations for practitioners to be supported with clarity, guidance, training and leadership account for the greatest percentage of recommendations. Recommendations that have eventually seen Donaldson (2015) recommend a new and less complicated Assessment. OECD (No date) questions that if the National Curriculum in 2008 highlighted formative assessment and its benefits, then why are results not improved and further questions effective implementation. Timperley (2013) as cited OECD (No date) also noted that the framework told teachers how to do the assessment rather than engaging them in process.
Framework. Guidance.
The assessment framework referred to as the profile (WAG 2011), requires adults to assess children through observation and formative assessment. The first stage of assessment is undertaken six weeks after entry to School and known as the ‘on entry assessment’ providing baseline assessment which oversees and records assessment in six development areas. The assessments are described as an assessment of the whole child. Practitioners are required to complete FPP records following observations. The Foundation Phase Profile outlines the behaviours practitioners are to observe. Although creativity is not a direct measure in the assessment it is suggested it runs through all six areas. It is recommended that a number of observations are noted before a final entry (WAG 2011).
Within the developmental areas for assessment there are three descriptions or behaviours associated with each development area. Development areas span seven steps all matched to an age specific equivalent. The process for assessment is linear and as in the theory that of Piaget where each stage of development is linked to an age.
Use of assessment stories is introduced as a means to support the practitioners to decide at what point the assessment should stage. This a potential attempt to accommodate the needs of the unique child, but given it still sits within such a linear framework has it gone far enough, especially when the principle of the curricula is the individual child. It can however be argued that without any form of linear assessment how can we compare what is accomplished towards an end result especially when PISA results are linear measuring global achievement (OECD no date).
The Reggio Emilia approach recognises the practitioner as a researcher learning alongside the children, observing and documented outcomes of observation with a variety of visual aids used to demonstrate achievements. The approach recognises the role of observation as fundamental and an integral part of ongoing daily learning. Necessary especially if the practitioner is to truly understand the individual child in a context of Socio constructivist theory. The only common factor between the two is that a form of assessment is required to support the next steps of learning. The Foundation Phase focus on the end result where the process in Reggio Emilia focuses on the here and now. This is evident in the Foundation Phase Profile guidance: Where to start and when to stop. Stopping assessment is advised when the child reaches the required behaviours against the given age. If observation is only for reporting purposes and to benchmark children then this would be the right guidance, however if observation was seen as an integral part of supporting a child’s development ongoing such as in the Reggio approach there would be no end. Reggio is assessing the unique child and providing learning for a unique child to thrive. Informal observation can also be criticised as the outcome can be the opinion of the observer. Best practice has suggested that different adults undertake each of the assessments and compare and discuss their findings. Again this is a method supported by the Reggio Emilia approach. Made possible by the fact they have two teachers to a class (Drew no date). OECD (No date) suggests that barriers to assessment being a regular factor in the teaching and learning is as a result of large class sizes and difficulty meeting the diverse needs of learners within a complex curriculum. 
Assessments are completed until the end of the Foundation Phase period with last set of indicators becoming the ‘on entry’ results for the next stage of the child’s education post foundation phase.
In 2015 a Revised Foundation Phase Framework (WG 2015) required practitioners to undertake assessment at the end of the Foundation Phase using their judgement as to which statement and descriptions the child best sat within. Each of the areas of learning provided a number of statements aligned to outcomes and adjacent description of levels of performance within gold, silver and bronze. The assessment places the individual child very much in boxes and it is very much based on the practitioner’s decisions as to where to place a child if they sit within half of one description and half in another of a lower level. This potentially leads to one person’s judgement being open to opinion. Some more disadvantage children may have experienced traumatic events prior to assessments or a child deemed to be ALN may not be able to complete a reading task because of lack of appropriate resource for support, therefore questioning the one fits all approach of the linear model for individual children. So whilst it can be argued that some level of linear age stage development is required to identify ALN children we are met with more significant issues in trying to fit then in to the method there after when measuring success. The ALN Reform has however begun to set into operation a changing approach and entitlement. (WG 2018)
Stage do not always match yet the linear development process sitting at the heart of the assessment suggests that this is the case, void of theories such as Bruner and Montessori.
Further issues in assessment are identified in the difference in approaches and methods of CIW and Estyn when measuring the effectiveness of the Foundation Phase and or the extent to which children learn as they use different standards. CSSIW do not measure the to any great detail the parent engagement within non maintained settings. (CIW 2016)
In 2015 Donaldson Framework has built on the strengths of the Foundation Phase and has maintained that each child is a competent learner to be supported by a pedagogy that is child led and experiential. 
Foundation Phase-Here and Now
Donaldson Review (2015) is a pivotal point in Education for Wales as it marks the second milestone in radical change for the Foundation Phase and Welsh education He has echoed the findings of many evaluations before him and has set out radical movements to build on the Welsh Flagship in Education. In further recognising the rights of the child and the role of the child as a competent individual learner traveling along a continuum that is an educational pathway. In recognition of the principle of a continuum he remove’s all phases within the framework so that it is one curriculum. He also gives more autonomy to practitioners to make decisions about the content and assessment of learning as he moves to improve what he calls an out of date complex model of education. He describes assessment as Progression Steps with a range of set achievements at the core, recognising achievements in disciplinary and instrumental learning. He recognises the unique child through recommending that assessment should ensure descriptions are ‘challenging and accessible for all children, providing headroom for children who master skills earlier and support and intervention for those who progress more slowly’. It is expected that the Progression Steps will provide a vehicle for providing a single point of assessment through a multidisciplinary approach and cross cutting themes. A principle influenced by Reggio Emilia where in one assessment many outcomes can be achieved due to cross cutting learning. He also outlines the need for a simple process that informs learning that promote consolidation. Donaldson (2015) however recognises that at the heart of the success is the practitioner and offers them more professional freedom to provide a creative quality environment.
The approach on paper is promising but requires time, funding, training and support to invest in what has become a ‘deprofessionalised workforce of teachers (Robinson 2017), in a time of austerity. The fundamental failings of the Foundation Phase relate directly to the need for those components so it is unclear how the Framework will provide the necessary investment. All of those factors are required to lead to success. We cannot just say the success depends on the practitioner when part of the success of the practitioner results from the system leadership and support provided.
No School or System in the world is better than its Teacher. (Robinson 2017)
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Reggio Emilia is a child centred educational preschool and primary education philosophy named after the country in Italy where it evolved. The philosophy shares many of the values of Maria Montessori and follows on from Vygotsky by embracing the Sociocultural learning theory. (Meggit 2012). Loris Malaguzzi founder of the Reggio approach opened the first Reggio Emilia School in 1946. A philosophy born of post WWII Italy, as a result of the need and desire to provide Italian children with a democratic future. (Drew 2016)
The Reggio pedagogy is based on the socio constructivist theory of learning requiring the practitioner to provide learning environments that enable children to learn through self-directed, experiential learning in collaboration with others.
‘ The Reggio Emilia approach to early childhood education views young children as individuals who are curious about their world and have the powerful potential to learn from all that surrounds them. Educational, psychological, and sociological influences are important factors to consider in understanding children and working to stimulate learning in appropriate ways. Reggio teachers employ strategies such as exposing children to a wide variety of educational opportunities that encourage self-expression, communication, logical thinking, and problem-solving. ‘
Reggio Emilia Approach (No date)
Reggio philosophy is centred on six fundamental principles which are entwined and connected at its core: the image of the child, the hundred languages of children, the role of the teacher, reciprocal relationships, a pedagogy of listening, and the environment as third teacher. It is these principles that separate it from Montessori. (The Compass School 2017). 
Preparing to implement such a Play Based Curricula requires us to further explore the six fundamental principles of the policy, so that the principles and practices can be implemented into the setting.
Image of the Chid. 
Malaguzzi believes strongly in a vision of a child that has unlimited potential (Learning and Teaching in Scotland 2006) and that the child has a ‘right’ to expand and reach their potential. Children are seen as active participants leading in their learning, through culture and relationships. To create and prepare an environment for children where this is possible educators must realise that children are not waiting to be taught, rather they are waiting to explore and realise their own potential as active leaders in a play based approach. Drew (No date) suggests that the educator is seen as a guide. The approach seemingly combining the [image: The 100 Languages - Reggio Emilia]role of the educator in Vygotsky’s Zone of Proximal and the Most Knowledgeable Other as one of the principles underpinning the pedagogy.
Hundred Languages of a Child 
Malaguzzi recognized that education systems
divided the’ head from the body’ in requiring the 
child to use only their heads to learn. Asking them
to stop communicating in the hundred ways they
knew how. The 100 Languages poem written by 
Malaguzzi listed the hundred ways in which a child 
learns and emphasizes that this is something 
they cannot simply stop. Reggio Emilia practice does not require the child to stop, instead it creates learning environments and relationships that requires the child to use those natural ways to learn.
The Role the Educator and the Pedagogy of Listening
[image: https://i.pinimg.com/originals/2f/0f/34/2f0f34d863685946d9b9443765515c39.jpg]The role of the educator is fundamental to the success of the curricula as it is with all other curricula’s including the foundation phase which sees the educator as the ‘facilitator of learning’ (WAG 2008). Reggio teachers are viewed as researchers who are also learning themselves as they actively listening to and observe children. Reggio Teachers work in pairs reflecting on practice with each other and other professionals (Drew No Date). They take time to get to know and understand the child so that they can create environments the individual child is able to learn and thrive within. The role of observation is embedded and consistent throughout the day. It is suggested that the need to ensure learning and thinking is visual and even the assessment process is completed using video’s, photographs, audio recordings, examples of work, and photobooks (Cockett 2016). Cockett (2016) also suggests that as subjects are multi-disciplinary assessment is able to look at and achieve a number of outcomes that are cross curriculum in one assessment
Reciprocal Relationships 
Within the socio cultural theory Reggio view’s
learning as constructed through relationships,
 (Renaldi, 2006 as cited in Weebly, No Date ).
 It is believed that these relationships and the 
relational approach creates a sense of community
 (Weebly, No Date) where children and teachers
 stand side by side through the learning process, supporting each other and understanding each other, with respect for each individual. Through learning in groups children develop skills and abilities in self-control, collaboration and participation as learning is a shared experience. Very much what we would call mixed ability grouping where children learn from each other and test things without fear of failure through a play based creative arts approach. The ‘sense of community’ within the School extends into the community, as it values and integrates the role of the parents in direct learning and extends learning through places and people in the community. 
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                                                                                 Third Teacher, how is the possible I ask myself??? Educators support guide and facilitate learning to enable a child to learn through self-directed play. Reggio recognises that the environment itself has to become a teacher in the sense of the environment being rich with resources, relationships and a layout that the child can actively learn in. It could be argued that all too often we neglect to see that the environment is a key aspect in how the child feels and learns. The environment should align to the pedagogy priorities and principles enabling the child to freely engage in learning, building on the child’s interests. The Sociocultural theory recognises relationships and culture as essential to learning, a different theory to Piaget who felt that the child self-taught from experiences. Perhaps this principle could be argued is as a result of him being an only child was as Vygotsky led on the theory of sociocultural principles and was a child with many siblings (Meggitt 2012).
Look out next week as we explore further the creation of a Reggio Emilia environment in the outdoors. Lllllllllllkkkkkkkkkkkkk
Useful links
· The Reggio Emilia approach
· The one hundred languages of children Nursery World article
· Reggio children website
· Watch The Hundred Languages of Children by School Improvement Liverpool
· Piazza encounter video
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