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A critical evaluation and the identification of next teaching and learning steps focusing on a

case study of an individual learner or a group of learners based on an observed critical

incident
Introduction
In this assignment, | will evaluate and identify next learning steps focusing on a case study

observed following a critical incident in a Secondary School.

Despite the term ‘critical,” a critical incident does not need to be a dangerous activity, event
or something out of the ordinary, it can be something simple (Shapira- Lishchinksy, 2011).
The incident becomes ‘critical’ when the observer starts questioning why this situation has
happened and therefore the incident is “created” by the observer (Tripp, 1993:8). Similarly,
Richards and Farrell 2005:113 state that a critical incident can be something “unplanned or
unanticipated” by the observer. However, the critical incident causes the observer to think
about the actions of certain methods, techniques and teaching styles (in this case) within
the classroom, it can therefore can be used to implement changes in education, training and

to promote reflection in teaching practise (Pui-lan et al, 2005).

During this assignment there will be a brief description and contextual background of the
school in which the critical incident took place. This assignment will also discuss the
methodology behind the critical incident focusing on the purpose of using observational
methods. The main focus will be on the critical incident witnessed, this incident will be
evaluated in relation to Donaldson’s Four Principles and linked to the relevance within the

new curriculum.

The literature review will focus on the impact of behaviour management with particular
focus on the implication of conditioning through reward, punishment and peer pressure.
Following the literature review reflection will focus on the ARC observation model and how

the critical incident can be used to improve future teaching practice.



Nicole Heal (1906535)

Observation

Part of this assignment required conducting research within a school environment. Four
observations and reflections took place (see Appendix) in a comprehension school in
Swansea. For the sake of this assignment the school will be referred to as School ‘X’ due to
BERA 2018 guidance. The school in which the research took place had a capacity of 953
pupils and is an English medium school based just outside Swansea City in South Wales (My
Local School, 2018). The school houses pupils from the age of 11 to 16, covering key stage 3,
4 and 5.

Within the school 23% of the pupils are on free school meals (My Local School, 2018). This is
above average in the UK as the average percentage of students on free school meals across
England and Wales is 12.4% (Department of Education, 2018). This is also higher than the
national average within the local authority by almost 10% (My Local School, 2018). This
would suggest the students attending this school and living within the catchment area come
from poor and more disadvantaged backgrounds than other schools within the local
authority and throughout Wales (Department of Education, 2018). The number of children
who identify as having English as an additional or second language is 9.5% of the schools
population, this, along with the number of students on free school meals, could identify why

there is a large number of pupils being identified as having Special Educational Needs (SEN).

The critical incident chosen to discuss within this assignment took place in a Year 8 mixed
ability Humanities class that focused on the Story of Joseph (see Appendix 1). The teacher
was familiar with the students as she had taught them from Year 7, the students seemed

very respectful throughout the lesson.

Methodology

For the purpose of this research the most appropriate research design was qualitative
research. Qualitative research refers to research that is not based on numbers but rather
opinions, observations and description (Litchman, 2013). Unlike quantitative research,

qualitative research focuses on why and how something happened, rather than statistics or
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numerical information that can easily be reviewed and compared with other researchers or

at a later date (Sharman et al, 2007).

The research was undertaken in the form of an unobtrusive, non-participant observational
case study of pupils with the aim of witnessing a critical incident. An unobtrusive
observation refers to an observation in which the observer does not interact with
participants and simply observes and makes notes of his findings (Cohen et al, 2011).
Despite the possible disadvantage of the hawthorn effect taking place, due to the timescale
in which the research was conducted this was the most appropriate form of gathering data
(Cohen et al, 2011). The researcher had access to four-hour long lessons within the

humanities department with pupils from key stage 4 and 5. Despite

The purpose of an observation is to gather information on real life data during a particular
event or time (Cohen et al, 2011., Hobart and Frankel, 2004., Sharman et al,
2007).0bservations can be carried out in many different ways but for the purpose of this
research a spontaneous observation was best suited as it was completely random, unbiased
and could be carried out without interruption of the school routine (Welsh Assembly
Government, 2008). Observations were carried out on real classes within School ‘X’ during a
typical school day with a random convenience sample of students and teachers taking part.
A convenience sample refers to a random sample of participants who are available during
the time of the study, here it was most appropriate in order to not disrupt school routine,
with the advantage of students and teacher participating at random creating unbiased

results (Cohen et al, 2011).

It may have been interesting to conduct a planned observation with a choose sample in
order to evaluate ways in which certain individuals respond to different teaching practises
and behaviour management styles. However, this would have more time consuming and
much more planning would need to take place, therefore a spontaneous observation on a

random convenience sample was best suited for this research (Wragg, 1999).
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In order to obtain and evaluate data, a written record technique was used. This is the “most
common” way of recording observations and can be carried out with “little preparation and
no formal planning” (Hobart and Frankel, 2004:37) A written record refers simply to
documenting any important information or situations that the observer may come across

(Lichtman, 2013).

There are many different ways of recording observations, for the purpose of this research a
structured written method was chosen over an unstructured method as a clear aim was
established within the research; to observe a critical incident (Sharman et al, 2007). The
University proposed an observation/field note document with questions adapted from
Fletcher Wood (2016), see Appendix 1-4A. The University also provided ARC sheets for
reflection adapted from Gibbs 2011, see Appendix part B. This allowed the researcher to
have a clear objective and guidance when completing the observation (Punch and Oancea,
2014). Cohen et al 2011, suggests that although written observations are important to
record real life situations, they can often be subject to bias from the researcher. This is due
to the researcher observing situations and focusing on what they feel is important, this may
result in the observer missing something or similarly, concentrating on something irrelevant
(Hobart and Frankel, 2004). Therefore, it is important to recognise the limitations when

evaluating results.

Critical Incident

According to Donaldson, the purpose for the curriculum in Wales is that children and young

people should develop and leave education as,

e ambitious, capable learners, ready to learn throughout their lives,

e enterprising, creative contributors, ready to play a full part in life and work,
e ethical, informed citizens of Wales and the world and

e healthy, confident individuals,

(Donaldson, 2015: 31)
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In order to achieve this, those working with young people should be encouraging and
structuring education to achieve all these purposes. In order to evaluate the critical incident

in relation to Donaldson, it is important to outline the incident itself first.

During an observation of a year 8 Religious Education class the teacher was discussing the
Story of Joseph. The class was particularly loud during tasks and the teacher had to remind
them multiple times when she was talking that others should not be talking over her.
Despite the class being talkative, all tasks set were completed within ten minutes of the
lesson finishing, the teacher praised the pupils and rewarded them by putting on a YouTube
clip centred around the Story of Joseph. However, the teacher reminded the pupils to
remain quiet and stated that, “if anyone talks or messes around during the clip, then the
whole class will be completing an extended written task.” Within a minute of the clip being
put on, one pupil went to speak to another, multiple pupils within the class turned to him
and told him to “be quiet,” one pupil even asked him, “do you want to do another written
task?!” The whole class then remained quiet for the remainder of the lesson until the school

bell rung.

For the purpose of this assignment evaluation will solely focus on the principle that all
learners should be healthy, confident individuals; as this relates best to the critical incident.
However, when looking in further detail at Donaldson’s four principles it could be argued

that the critical incident can relate to each of Donaldson’s four principles.

In order to learners to be healthy, confident individuals Donaldson stated that learners
should have “secure values and empathy.” This was displayed during the critical incident as
the majority of the pupils remained quiet due to the threat of punishment, by remaining
quiet pupils showed respect and understanding of the implications their actions could effect
on the whole class. Donaldson also stated that learners should be able to form and maintain
healthy relationships based on “trust and mutual respect,” along with having “confidence”
to speak up for something they believe it — it is clear that pupils were respectful of their
peers by remaining quiet during the remainder of the lesson and did not want to upset the

balance within the class by talking. In relation to having confidence, a number of pupils told
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the talkative pupil to “be quiet,” this showed that pupils were not only confident enough to
stand up for themselves but also confident enough to stand up for others within the

classroom.

Literature Review

In order for teachers to educate pupils they must be able to control behaviour within a
classroom, if they cannot do this learning will not take place (Bennet, 2017). In order to
achieve a stable learning environment a teacher may have to use a variety of different
techniques and approaches to engage pupil’s attention and maintain order (Stott, 2017).
Within this critical incident the teacher used a variation of different behaviour management
techniques to address the class and gain control. This section will focus and evaluate the
way in which the teacher used the impact of conditioning and peer pressure to manage

classroom behaviour.

Operant Conditioning.

One of the most widely used approaches to managing behaviour focuses on rewards and
punishments (Bennet, 2010., Cowley ,2014., Stott, 2017., Wright, 2006). One of the first
academics to study the implications of reward and punishment on behaviour was Skinner
(Tuckman and Monetti, 2010). Skinner put forward that behaviour is shaped based on the
implications of positive and negative reinforcement or positive and negative punishment, he
argued that reinforcement shapes behaviour and therefore punishment should weaken it

(Skinner, 1953).

However, this theory does not take into account internal thoughts or feelings, instead, it
focuses purely on how experience shapes who we are (Smith et al, 2015). This does not
explain why children act a certain way before experiencing reinforcement or punishment
(Tuchman and Monetti, 2010). Following his original research after opposing comments,
Skinner researched the implication of social learning and stated that learning through social

interaction could explain the gap in this criticism.

Skinner, 1953 describes social learning as learning that takes place by children replicating or

copying another’s behaviour, this can be by witnessing another peer or adult. Tuckman and

6
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Monetti 2010 discuss the implications of social learning theory on children’s behaviour,
within their book they refer to social learning theory as a key process in children’s
development. In 1977, Albert Bandura developed his own concept of social learning theory
linking both behavioural and cognitive learning (Tuckman and Monetti, 2010). Bandura put
forward that learning was a result of both behaviour and cognitive choice and learning was
due to observing models and then reflecting this behaviour (Tuckman and Monetti, 2010).
Both academics agree that the use of reward and punishment along with social learning

theory reinforces behaviour (Bandura 1977).

During this critical incident the teacher used positive reinforcement to reward the student’s
behaviour (by watching a YouTube clip) and threatened negative punishment by having the
students conduct a written task. This is a key example of the use of positive reinforcement
and negative punishment and is often used regularly in schools (Bennet, 2010). The use of

social learning theory was also used to reinforce ‘normal’ behaviour amongst students.

Many academics and behaviourist argue that when using rewards and sanctions the
consequence should be proportionate to the action (Cowley, 2010., Wright, 2006). Many
academics also suggest that when threatening student with sanctions, punishment should
always be followed through, without following through students are more likely to display
this behaviour in the future (Wright, 2006). This is important in order to maintain
relationships between teacher-student but also create a controlled, fair and consistent
environment (Bennet, 2017). Stott 2017 agrees that’s maintaining positive relationships
between student-teacher can influence the way in which students respond in the classroom,
by creating a positive, safe and consistent environment for students they are more likely to
engage with activities resulting in learning achievements. Within this critical incident, the

teacher did not follow through with the punishment of the whole class.

Decision Making.

Within this critical incident, the teacher can also be seen as using choice theory as students
were given the option to decide outcome of their behaviour (Glasser, 2010). Glasser 2010,
described this as reality theory as students were given the choice to respond and face the

‘reality’ of their actions; students were made aware that bad behaviour would result in
7
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punishment for the whole class and therefore had a choice to behave or misbehave and get

punished.

Cowley 2010 states that students should make a connection between misbehaviour and
sanction, and by doing so should be held responsible for their decision, whether that be
through reward or punishment. Despite given students the choice to behave, the use of this
may not suit students with ALN who may not make the link between action and
consequence; some students may not be able to make a controlled choice about their
behaviour and therefore this theory is not ethical to use with students with certain ALN

difficulties.

Although the teacher created a link between action and consequence during the clip (“if
anyone talks, you’re all doing an extended written task”), she did not make the link between
good behaviour and a reward during the lesson. Students were not aware that if they
behaved accordingly, they would receive a reward at the end of the lesson, perhaps
students may have behaved better throughout the whole lesson if they were aware that

their good behaviour would result in this (Wright, 2006).

Peer Pressure.

It could be argued that another punishment for talking during the YouTube clip is the
possible impact on peer status. Many academics argue that peer status is extremely
important to children and young people during adolescence as children have a “need for
acceptance as they are growing and maturing” (Baruah and Boruah, 2016:241). Peer
pressure can be described as being influenced by one’s peer group being either positive or

negative (Tarshis, 2010., Baruah and Boruah, 2016).

Within this observation, the teacher used peer pressure to reinforce positive behaviour. If
students behaved, then the class could continue watching the YouTube clip. However, she
used the impact of peer status, peer pressure and choice to get students to remain quiet, “if
anyone talks, the whole class will be completing a written task.” Students clearly did not

want to upset any other peers and therefore remained quiet. This can be linked again to
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Glasser’s reality theory as Glasser stated that the key approach to behaviour management
and learning is to have children to realise how their choices and behaviour may affect

others.

The impact of peer pressure as a behaviour management approach has been outlined by a
number of different academics and can be linked to bullying, anti-social behaviour and gang
violence (Tarshis, 2010., Rosenburg, 2013). Despite peer pressure often being referred to
negatively, when used appropriately the impact of peer pressure can be utilised to promote

positive behaviour (Bennet, 2017., Cowley, 2014., Wright, 2006).

Research by Sandler et al 1987 evaluated the impact of peer confrontation on badly
behaved students. In this study, students were expected to recognise and condemn bad
behaviour displayed by another classmate. When carrying out this experiment, teachers
reported that “the student sought to avoid peer confrontation by emitting the appropriate
behaviour before the pressure was applied” (Sandler et al 1987:109). Despite this showing
the positive impactions of peer pressure on classroom behaviour, this study was focused on
one induvial student during the 80’s. There are a number of ethical concerns relating to this
study and by targeting a single child, the child may have felt bullied, intimidated or scared of
the reaction of other students. The study also did not take into consideration ALN which
could result in “misbehaviour.” Despite this, a similar study was conducted by Salend et al in
1992 that focused on peers condemning bad behaviours of others within the classroom. All
students were expected to police bad behaviour and recommend consequences for
disruption, the study found that bad behaviour decreased from all students within the
classroom and teacher-student relationships were greater after the study (Salend et al,

1992).

In 2010, Dylan Williams completed a classroom experiment within a secondary school and
used the impact of peer pressure and rewards to promote positive behaviour, he called this
‘the secret student.” During the course of a day a student was picked at random and the
behaviour of this student was monitored, if the student behaved the whole class would get

a reward. This reinforced positive behaviour as students did not want to let down or
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disappoint their peers, it also led to other students policing their peers in order to get the
reward (Doc Zoo, 2012). This approach is much more ethical in relation to the other studies
discussed as students were not aware who the ‘secret student’ was, this meant that the

whole class behaved and had a sense of a group identity without excluding another student.

Reflection/Evaluation

After observing four critical incidents, the use of ARC sheets was used in order to reflect and
evaluate the impact of the critical incidents (See Appendix 3-6). The ARC sheets were based
on Gibbs reflection model and can be used as a way to analyse own teaching practice and
teaching practice witnessed by others (Gibbs, 1998). Although other reflective models are
available, this model allowed me to focus on important parts of the observation and
discover the implications of the incident witnessed. This in turn allowed me to evaluate the
incident in relation to Donaldson’s four principles and conduct appropriate research for the

literature review.

When used correctly, it is clear that peer pressure can have an extremely powerful impact
on student behaviour (Cowley, 2010., Doc Zoo, 2012., Salend et al, 1992). By using the
whole class to praise or sanction behaviour, students are encouraged to collaborate and
work within a team (Wright, 2006). This creates a sense of group identity and respect
between peers, this is term links with three of Donaldson’s principle enabling children to be
enterprising, creative contributors, ethical informed citizens and healthy, confident

individuals (Donaldson, 2015).

| think it is important for children to be encouraged to work within a group and learn the
importance of respecting each other. These key skills are extremely valuable in adulthood
and in workplaces. If children are taught about the importance of respect, understanding
and inclusivity for an early age this will reflect and be used in their later lives. These skills
can also be adapted and used to encourage young people to form and maintain positive

relationships.

10
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| also think it is important for children to also realise the implications their actions can have
on others and how this can lead to both positive and negative consequences. It is clear that
children and young people are easily influenced by peer pressure (Tarshis, 2010) and
therefore it is important that young people understand the implications of their behaviour
on others. Despite the consequence in this critical incident being slightly unproportionate to
the behaviour witnessed, the teacher did not follow through, the fact that the peers policed
the other student highlights the implications that behaviour has on others and how this may

have a negative consequence on relationships.

| believe that when used in practise the use of peer pressure to manage behaviour must
only be used when a teacher is familiar with the class, a teacher would have to take into
consideration peer relationships and students with ALN (Wright, 2006). Without this
knowledge teachers may be setting students up to be bullied or excluded within the group
and thus creating an unsafe teaching space. For this reason, | would only use group
sanctions as a behaviour management tool when | am familiar with a class and the group

dynamics, even then | would use it sparingly.

Going forward, if the majority of the class worked well in a lesson | would use praise and
group rewards, similar to how the teacher did in the critical incident, this would form a
group identity and let the whole class know that | am proud of how they worked. | think this
behavioural approach would work well in a classroom setting, especially with KS3 pupils, not

only should it boost inclusion but also promote positive behaviour.

On reflection of the reward system that the teacher used, | would inform students at the
start of the class that if they behaved well/completed tasks set then they would receive a
reward at the end of the lesson, this may allow students to stay focused and on task and
encourage the class to work together to succeed. Students could also be reminded during
the lesson that if they continue to misbehave, they would not be getting the reward and be
used as a way of prompting continuous good behaviour. | would not tell students the
reward they would receive, and | would manage rewards to best fit the attributes and

personality of each class. Along with group reward, | would also praise students individually.

11
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For example, | could reward the whole class by allowing them to listen to music, however |
could ask the particularly well-behaved student to pick a song. When used continuously
students should remember and associate good behaviour with rewards and may be more
likely to be behave well in the future. However, when using this approach | think it would
be important to work collaboratively with colleges within the school as students may only
behaviour well for staff members due to them knowing they will get a reward, a whole

school approach to rewards would be used best (Bennet, 2017).

Conclusion
This assignment has used a critical incident observed using a case study within Secondary
School X to identify and evaluate behaviour management techniques focusing on operant

conditioning and peer pressure.

The assignment played close attention on the purpose of using a qualitative research design
in order to conduct an unobtrusive, non-participant observational case study approach. The
purpose of using this approach was most fitting for this research due the timeframe in
which the research was taking place in order to collect real life valuable data (Cohen et al,

2011).

Following the observation and methodology, focus was on the critical incident in relation to
Donaldson’s four principles of learning. Despite the incident being able to reflect on all areas
of learning this assignment focused on the impact the incident had on creating healthy,
confident individuals as learners were able to form empathy and respect for their peers

(Donaldson, 2015).

The literature review outlined the importance of behaviour management within the
classroom and showed the ways in which behaviour can be obtained through conditioning.
The literature review also discussed how peer pressure can be used to promote positive
behaviour as young people value peer and group status during their youth. All this was
linked with Glasser’s decision making model and reflected that good or bad behaviour was a

choice made by learners.

12
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The last section focused on reflective practice. Reflective practice is extremely important in
order to assist with teaching standards. (Welsh Government, 2019). Each standard links
together to form reflective practice and therefore to enable the improvement of pedagogy.
This section allowed me to conduct evaluation on the critical incident and allowed me to
take forward behaviour management techniques to develop my own teaching practice. This
section was the most valuable as it allowed reflection to take place on teaching methods
and behaviour management techniques, methods that | will take forward in order to

increase my continuous professional development.

13
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Appendix 1A
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Appendix 1A (continued
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. Skourter - recall activuy-vhat the earrté

e Prévious 1€sson verbad recall activity

- SEoureer - ferms woere on boardol to

Secaent o {f = AUl SEaACNTS ne
westronad '

¢ Diring 1eSsoN E€aCher checred 1

7319,/ g! 6&2@0&./’) +S & woene over thungs mey

coere Cconfused aboUt:

« CONSEQNE qu,wf/onu:g -clurected haroler

q ULSCONS €o A arners.

- COMPreAeNnsoN task afeer clurected teathvy

. Teachor voalied around 4o CRICK undegrshan

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?

- Class wue_chatﬁtbcu: comp leted all €ases-
teacrer sald ende She (was happy all
easks woere completed & as a reSHLe ovoulg
puE on a video ), EeAChe) soud , 7 (f
onyone 1oUlls Yo all ol b olongan
exEenadod ureenN tQSKf’Du,w e ‘

ber of pux!(S

o

>

/OI’UL Seucone ol ced —a N
{Shh'd’ &S SEUQeNE — peer preSsucce, grou,
SQUNLCHON ), Operané Cmou,ﬁ'%fn 3

. Whole class Lwed wp owusrsice befre (€Sso
— CAOSS (AL WUArEd .

> Teocrer woalited aAround cuuring tascs -
asiced quasaions o CAel underseandug.
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Appendix 1B
—_—
Py I C
Nromeem | Yr Athrofa
*" University of Wales | Addysg a'r Dyniacthau
Trinity Saint David Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: G,/ O F /RO/ G

; < el SN rneré
o/eccs (/Df'gi?(/u’e

Profiad/ Experience !

Teimladau/ Gooal (A o get pUPUS fFoCuUs &

Feelings c®) ’ PU poUs that
Ber;:. y:; eich teimladau ynghylch y c/ a% qw ,cho é;édw f C de N tj
R extertpon EGSE (f cunole olass wuasrh €
e U cef . (yorkec! WRI € Class Loere gccet

the experience? O Cr (£ ONO. Dllp( / al,?w {A//’ZO/C’
Cofio a Deall/ cdass woougue been Panished .

Remember and :Du/(/)g woreeten eask NOStE o ene
Zzgcehrcshﬁe’;iu elfennau’r achos C{CZSS L&f/t— B nac,\a,’ CC é’ Lc'd
yng nghyd-destun y dysqu?” FO/ a ﬁtﬁﬂ&g a n%w r

it thercaniteted <g>r}l har. Te Z ag was pea ec wz_ﬁ’? uﬂf
remi N0/ a,hr)ut c%% TT/U/UC

Gwerthuso a dadansoddi/ |(# coOV e el becansSe an e
Evaluate and analyse beon a.resau e OF co(,%%y MIS}’?
Al fo aul Talku)

“Beth y gellid ei gadw yr un fath i

oy aiodons 701! Magcssw% Ooucncad v% well as wnde
Bt s it ‘azseamad Caeéy(O Cup u)’ug\ e

learning in the future?” ea LG C awL/ S
i FOas Sodt (s NOULCHE baan N EereSeung

Casgliadau a chamau - eeaChor (,(,(,éed H’\/D(,Lgn_ wosn Thveat

gweithredu/ ¥ pupcls (:auced

Conclusions and actions Vi [0/ calcun
“Be eich atebion posibl i'r et -T_O L,U)LSV\ pb(,p

el v L S e e Class coould b )

“Beth y gellid ei wneud nesaf?” p (/u’) Wg (‘F m d 60 d O L LW
“What are your possible solutions +a$c bw\g U') g 7

to the issue identified?”

“What could be done next?” %W@ (,(_,p (‘Cl,u Qfd r(b(')’\gf 'fmf)

Y profiad newydd / Transformed experience

> Wowdd use N My teachong precdtice but
gRne. e @_s‘se/\f%;‘% o U sparugly vrcase
ot resulted o bullying of particudar pupdd

> USe goup recoard ratherthan aroul
P \mant - POSUUR US€ Of et Pressuue
Vab’\ar &g r\an,tu/G
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Appendix 2A
Prifysgol Cymru
‘; Y D:!d(gj Dew-ySam Yr Athro fa
¥ University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 25,/ 07 /DO /G

Lesson details: eaurr [l; Set J GreSE Clgss -
class €eaclier (was Students fom?
teachor -

Classroom culture

(Are the students focused on learning?)

- Focssed tnroudghout -all ansiered

G ue-Se01S { Contpeted £ascs U bodcs:
- SELCNts engaged wvvell with xach” -

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that

PR € LOPIC ~SEUOLNES were madt aware
oOf ENtS ‘

. Gese seyle question ojlowved by mar i

guude —séiE assessed D_g Stuaents.

Direction
(Are the students clear about what they are doing and how to do it well?)

L Teacher Lwoas (onst cm&(/ry asicN

A UCSCONS [ Drausen g Ccorre ct QNSCers -
 Teachet” gcwd S SerteriCes &

m@ VOCOL €O Nl dl (N GCSE quoshon
LA 1T Coere guven o masting
gl 1 sel- assess ther ouarwat -
SEUANES ere able o see how D

U oroce aunSuiers

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)

> Teachor used hanas up ¢ rando™?
GUESEI DN NG fecnNIQ UL "—Sc:/guz cha c%
g%c%ﬂ; O%u%g éztsycgd QLestioNs & get
s GCSE Ye 9 lwshon ¢ exact fimeframe
U LUNICH “ had cmswe/%
% Z/(jj: Kef ¢ allowad Lo U1
\ . ST :

: Sentence Skareecs £ vocab _gLiventd Jess ablk
SN *s 7
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Appendix 2A continued

Prifysgol Cymru
% Y Drindod Dewi Sant
*" University of Wales
Trinity Saint David

»

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

Assessment
How does the teacher assess student understanding before, during and after the

lesson? How is this used in their teaching?

s Stoueer easc woas based on seuwctent
EXPEr (LINCE /OIS OPU NI On heaver/hell-
asced ax end of Esson (f Opan rad
Cliaﬁgc’d £ wh%ym

- Teachor quas learners Maefs%aﬁdug
ng’é gc{n cascs by wakang aound Tne Y
> TeaLCho/ gave au€er gntenws o oS¢
-Sesruggjc g & terrns cnot on board
LN Ordler €0 Challen ge). A

- Self assessnent wz/gm mar g Crena .
Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to

discuss? N 77 :

- Teachel wused 32,1 to get akttenaon
¢ Sclence frorm class. .

. Teacher noticed SEUaNt doodiNnyg o7
POOIC —She gave SEUAent a soap piec Of
pape” @ cofo ¢nis o - boy corpreted
eaQSICS & ansiuered g hos™ . .

e TeAChOrs USed niuniow Clup o gee
E/IQCLQW# Of learnars

o TRACHO! SAt 0N AUSIE L cornur OfF 1ne
room AUUrNg vigeo CUP- Coulad se¢
tondle classs

 Stuaont faised hand © asK
por pen when +eoliner oS
ca g .

22



Nicole Heal (1906535)

Appendix 2B

i | Cymru h f
Niotoeran | Yr Athrofa
*" University of Wales |  Addysg a'r Dyniacthau

Trinity Saint David Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

i tical i L SN € rosed
AN _QSENG_for Pér_WPEN 4 chor —¢allted
-~/ " profiad/ Experience

TeliaEEI/ Showes learrner hadl respect

Beth ;wgeich teimladau ynghylch y ﬁ)f ‘6 € a (\/"Le r //\//u / f t $M W a "(

o cacking. Greool re(arronShed

meeemener | petinveer! (DA Nes e

;oﬁo a Eeall/d TeaCher 1asS (LS’ CL(/(?C:?
emember an : >

Understand ce e Mﬂ roacr //V//I/é/f

“Allwch chi restru elfennau’r achos &\Q (A_J( é O(-/L/C; mg Sé;u Cg/;’//tf
yng nghyd-destun y dysqu?” ’ - INJ M
ocere QSxk 3 LA E
e, | Slasbin & dnte Tnstead
o'z @éCC/:'g Lo o5 f/’lé’(/(/‘éw-g
Ot (garnge ra e ot @
asic_ permSS100  for %% f& ~
Gwerth dad ddi/ | . 3 A o
E\xelruatssaczz a?)aj;sio V Z %%{W O{wa "77’\_Q C /a o f
“Beth y gellid ei gadw yr un fath i g C / a 9 j V\.(XOL f éfp 'e C’( b/ 127 € s

sicrhau addysgu a dysgu effeithiol

yn y dyfodol?” ) §C£QJWf INE 7€ (/('/ZCL/ o ’/a,/ff
“What could be kept the same to . Cea/j\Q rs M\Q/W ﬂot }D t/y

ensure effective teaching and

learning in the future?” @ é ek Ic oLer Oéh—Q- -

Casgli:da:z;chamau s St/ /IS C (A roornNn riAlos
gweithredu ) :

Conclusions and actions (P ‘é//'l £ Caf <€~ fh O ffjp ¢ C t/

mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”

“What are your possible solutions /S éai/c{f‘gg A
AL, |- EseallSin Goacl relohanshy
Wi pupd§ uorolr o i

ect - . :
I oS b Lortie Olate etC

Y profiad newydd / Transformed experience

hefore taueug un oroer fo gef
fcus from ot

“Beth yw eich atebion posibl i'r am t é & C K (/\//"\Q ) 5 m O//LQ 6 /,( @
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Appendix 3A

M Prifysgol Cymru
% Y Drindod Dewi Sant
¥ University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
Date: 0 G/ O0F/ 0/F

Lesson details: \ ear (O GCSE c/ass. SeFr S/
RE lesson based on Synagogue

Classroom culture

Ly Eié?e “”"e“‘is%‘?‘é‘i %fgyg?) cunale class 1eamers werd
> P4

ect%%fé had €0 be remunaed €0 Koep on east

clug +o chatte/ AU tasks wereé completed -

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)
> Leaunors were Eold (€SSO fFOCUS was an GCSE
(::O I C

c‘fc)se gueshan - ARPLS frecall

. marianq guude -ney words { vocab neeacd
For fuld 96256 ma/ﬂsg

Direction
(Are the students clear about what they are doing and how to do it well?)

> Teachwr qoa€ Seucwnt GCSE Seqie questian
- ouso e Sentence seaurters, M{/ voca b O

Leafrmm e danw Swnd|
hoco 68 get Bl Sraree Y 94

> TeACHL U‘wcmd CUNSLLErS by wauiciyg Aoy
-gaie reedbact o o 10 S cuwre MAVES.

» Teacher € prause ( enauragenent -

7T eNnoe Z ou Car o tH”

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

- Staureer easc based on recall £ APK

- SeUcloNts were encowagedfof ansiwer £
as;c, recevaﬁt QC/LQSé/o/U
wcrols/vocab that wuAents m 244 noc
NCLUE BEEN oo Uar ()t -

- Taslk was Chauw'gvagg prodd pupils-
as weren€ fam Uar C/owshms e
neeaod MeasSsuUranN@ thou anNsceers inere

correct
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Appendix 3A continued

- '
*" University of Wales Addysg a't Dyniaethau
Trinity Saint David Education and Humanities
.| Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

s> TRSCEed [Dreor mowedgc’. v th reca l/! Qe V/ty
UsuDg a quys. \

, Waw?o,g/ocmfc}}wy asiwd queshons
ahbout holoo Thel caudd )
P real Ufe: Y ey

s DU NG talSICS 4eachor walkod cavouna
£ gare ‘?onjéaﬂc prauise - Offerec! cua/s
€0 mprc(/_e anseeers o gét s . &
Zop:lf% ma{ ZCZJQ@@-O(;‘ Ot SELUACNTS

P ISR G S P eetc bodey)
Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?

~ Teachor used a whistie o get slencae /
a_ e t1on \

. Used Narres of Students when aseu
GUOSEANS { (e 9(/‘/6/29 prouse

s Teachor used péer € Zelf assessment
Br Mk G-

;:é\éfzéﬁ Wagt(/g 60@&3”’7,0’668 aiect
A - e EAC oA St ) VWK O
(;'Wﬂ piaed arms (2 fufcuj /D’ff

> Prowse wsed o Y. _
e e R
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Appendix 3B

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

.‘ Prifysgol Cymru

. N Y Drindod Dewi Sant

* University of Wales
Trinity Saint David

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: > ./ >F /2Ol

Digwyddiad critigol (Ffocws)/Critical incident (focus): S€[{~ L. SSE ssrnent 0fF GCSE
maric Q-

Profiad/ Experience

Teimladau/ SeucoeNts (LT g(,ueh mar(afwj
Feelings guuide €0 EbbStsaBK Mark ouon
Bet; y;; eich teimladau ynghylch y M SW St' W S e ) a/e o
”Wh' ‘ . . lehnat exourers ae (ookung for
“What are your feelings regarding y g m s Vaglo gD h

I/"ufl © Sa G arsh ar

the experience?” 7— s
;ofioa:ea"/d S ents cve preping fo GCSE -
UiEE Tast (wos a wurcteunef ease £ S

“Allwch chi restru elfennau’r achos mqf &< q LLQS&IO’-\ WV\ UOUS g/(am
i (CaNOS Geers EUoME €O cunSe

“Can you lst the aspects of the | ¢ LM SeNEeECIICO S £ asSited eo v

incident in the context of learning? ’;haft S rc. bOLSed o \9( AA de
De pnG & SECaontS for exant 'S é

Gwerthuso a dadansoddi/ RO &,\Oy are. mmarreod - '

Evaluate and analyse . o ; , [ ,

“Beth y gellid ei gadw yr un fath i usu%wm ba\s ed q “S C S

sicrha: gddysguga dysgyu effeithiol kSc ‘/(Cl 7‘5 éo MQ.Q < Smh d g

yny dyfodol?” —FC{/YLL//O rise. Erornselaes A

“What could.be kept t.he same to e e a/)/) S e (S v
ensure effective teaching and 5 e / ‘(__ P S@STY%/‘\ c o 0 d Demu AS e
Sl

learning in the future?”
S MU o ThomMise/ve s.
Casgliadau a chamau SeUd e S ar€e ECGauagint Tt WCJ

gweithredu/ :
: . neod co (earnm €IS need €o ,
Concl d 3 <
wnperamonnrs | JEL F rigne ECOMSE Us N a
enyoua et Forrmacl xaum ~Not really Used
“What are your possible solutions (Ea/(' L"-Fe WCW~$MQS / f ( &V(Lﬂt 2
to the issue identified?” (- cLolo . enterest. Told Nmf‘ q

“What could be done next?” e X Cc,ea QF W\, wg éXOﬂ’\ -
NS IS hoco YoU Get mavics -

Y profiad newydd / Transformed experience

: Of marktng f assess
ﬁofa%%uw g wgtessog : 9
our? AOrk -rucer for seudeds (;0 /‘%ng
miSeodcesS of reom for omprovenret ¥a
pran pouneed out by A Ohof -

: i oned b peer assessMet
o (ouud use U P@C"’“gf;fg pegrs p‘loe less
s ay bodSe GOl e udents azé
a,,@ug:ja gecd (el Of U
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Appendix 4A

Py Prifysgol Cymru
» Y Drindod Dewi Sant

¥ University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

% 26./0 /2009
Lesson det;ils,;%ea,f + Mxed abelu numaunities

Crustorgd 6sson on ee BLiE3 - 18sson bEore
L

Classroom culture

Are the students focused on learning?

(*5 S (WEre gc)/ﬁ(%f ested! OQC;QO’C as focused
o owon area l how of s aﬁccb :

s SEUORNFS forhed €aSIC fre Previous 165507

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that

?
P om cuas based on the BIE3 - prepas Vg for
e LUSE ASSESINENT ‘ ‘
D compreranson €ask ~hex sl erect they woudd
rogd 0N AL Fuew e
. Asiced €0 exress thacr oun feet1gs
Direction
(Are the students clear about what they are doing and how to do it well?)
> TRACNL!r C&)a,,uazd 54/0(4/101 ciassroom £ gave
N1l fFee CC-wreeten fver
CUNSLLerS -POS e feedbalt o all but qgered
Loaus 70 unporove
L Q@ lesions (uere asted to grouPs L maividiols

> One Queston feused on Now learners thank,

. e-// S e V\Qa/, Mm x
Fe o }Cxid/t[/@feflfj 81163 Stressed al cnswerf

“want, Check my 8’ for MAT Learne/

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

. leauners cuere encowageo/ O SNS € answve’s
T S EGLE,

bue fea cher eNcaua - :
beLe #20 gea Otnor 16852 55

> Conprenenson kg tasi, ideo cA«L,
verbol recadll -/ j 7

cMAT tearner @had extra taske Quven o
M -
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Appendix 4A continued

Prifysgol Cymru
% Y Drindod Dewi Sant

¥ University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

3

Assessment
How does the teacher assess student understanding before, during and after the

lesson? How is this used in their teaching?

o Recall activity as Stareer - Quash o%.
. Lecuners asiad & funsh east o
(LSt (eSS ~ ceacnes Chedied U1 W

for ered Pogress

RTaSK for reaay/ > earrwes who rad
Luished.

o QUULSHONS IO UGOUE 1€5S07 - rased
hooas L rond il
- Learners COuLd piCic tasSE ™Tedf warn#
o compleee -

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to

discuss?

« (pens Ao, €S &S Ivau/) Teacher
cliANE Secu € wrer! earngrs S

- TeaChl Gowve (Qouners OPeon 0 PLeE
A - A aSESs requused Same (NeE.

. Rogrster (Was ansuered v elsh by

aUl leounars:

- Teacher Seood ot Blcre of class Cucfmy
‘Woe CUP e y

: ners paciced ub L stood pes .

L wouted @ be oUsMussed. bek ol Ghaurs

S

\
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Prifysgol Cymru h f
N oo | Yr Athrofa
" University of Wales |  Addysg a'r Dyniaethau

Trinity Saint Davi Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 26 /0 9/62 O/C? .

Di

ddiad critigol (Ffocws)/Critical incident (focus): { CQL/ QT PAC

d we {staod

bénnd Chaurs £ (wouded o be dismissed for UNCH.

Profiad/ Experience

Teimladau/

Feelings
Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

Leauners deary followwed gurettions
geven by enoe +e€aChor ~earnars
respeceec teachor Houwreves, eems
Very ol Fasnuonad aporoaCh E0
cbSNISS a.class. t/f(g mueaury -

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

Rospece for teachel/classrean
whnore classroon wuas Clean
efore oo -all ot uas
Ompieted by Seuaents.

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

clecu Ghat Secuaerws respelted
ceacnors ruded. Howeeger, (H*samns
V&g ora Fashconed Dismissung
Stua. e ts  wohan e are queer
€ paciced awoony- cledr that Wiy
L, s/ e 10 \Sta/y beuxa

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i’r
mater a nodwyd?”

“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

Before paciing wp aul +ascs were
exeCtecy @ De completea-Teacher
1olCl Seuclents o Pacl P &
Seco~d boruond chowss horore 9
el AS a traaonee €eachor 7 ol
Pi’CbazD(,e wC},(/t lezh&g/% bell
roon N A 1SYUSS St :

CF ogém/qsgs ceell beraer! oS

Y profiad newydd / Transformed experience
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