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ECAD5007: Choose an intervention that supports the learning and development of a pupil/ group of pupils. 


The aim of this assignment is to provide an intervention technique which aids the learning and development of a specific pupil. There will be a focus on the strengths and the possible weaknesses on this particular intervention technique. Pupil A, who will be the main focus for the intervention, is in year 3 (aged 7) and likes to keep to the same daily routine, if there is a slight change to their schedule, Pupil A will remove themselves, get upset and go sit in the ‘Calm Corner’ until things follow the schedule again. Although the daily routine is altered, if Pupil A can see the timetable for the day when they come into school, they have been noticed to be able to adapt to the changed. As a result of this, the class teacher has a timetable on the side of the board as well as a small board/ piece of paper that stays on Pupil A’s desk throughout the day. This timetable uses a mixture of words and pictures to allow the child to be able to understand the words written. Pupil A struggles with social interactions as shown through the lack of communication with children and their tendency to watch the other children play or play on their own. On most of days, Pupil A will not communicate at all which makes it difficult to make friends, if Pupil A does communicate, it will only be with their keyworker and occasionally the key teachers within the school. Along with a struggle with social interactions, Pupil A has been noticed to struggle with identifying different emotions, including the ones the child feels and the way the other children feel too, due to this, Pupil A does not understand the consequences of their own actions. 

The intervention technique, which has been chosen by the school to be implemented in order to aid Pupil A’s development, is ‘Social Stories’. ‘Social Stories’ are stories or comics that contain conversations which can help people with autism develop a better understanding of social situations and help them to stay safe. The ‘Social Stories’ technique has been used within the school before with a few other children which had a positive outcome since they can be personalised by the teacher in order to help the pupil gain the most from these stories. This technique was chosen as Pupil A would benefit from learning about different emotions and the outcomes of different situations on the people around them.  
The school thinks that this technique will be the most beneficial way to develop Pupil A’s social skills as it will encourage the child to think about a situation before they speak as well as being a physical activity for the child to get involved with. The school has decided that this intervention will take place every day for at least an hour, this regularity will be a benefit for Pupil A as it will be a session that can be slotted into the timetable; this slot will have a picture of the main character from the books as this will be the character which Pupil A will then associate with the sessions. The teachers and keyworkers sat down and decided that it would be best for this session to focus on Pupil A’s development of understanding emotions since Progression Step 2 within the Health and Wellbeing section of the Curriculum for Wales (Welsh government, 2020) states that a learner must be able to change the way that they behave in different situations. It has been decided that over the course of a fortnight, Pupil A will focus on one story with the teacher. At the beginning of the first week, the pupil will spend the hour session reading the story and looking at the pictures to match the emotions with what is going on to make the character feel this week. Towards the beginning of the second week, they will then focus on the photos and matching the expressions to the emotions and put actions/ simple words or phrases to these expressions. By the end of the two weeks, the child will be given the same scenario as in the book and asked what the outcome would be. This will then decide if the pupil understands that situation and the emotion, if it is noticed that Pupil A does not understand the story, either the same story or one with a similar situation will be used for the next fortnight.
The use of social stories has been adapted to suit Pupil A as the school has made sure that the sessions are tailored to them. Fortunately, the school has had close contact with Pupil A’s parents throughout their learning as it allowed their parents as it has been proven that effective parent- teacher communication will not only build the trust of the child’s parent but it will also increase the amount of effective teaching time (Meador, 2019). As a collective, the teachers and Pupil A’s parents found that this communication was beneficial as it allowed for an increase of development time from home as well as help the teacher by continuing with the same/ similar routines or techniques at home. It was important for the teachers and keyworkers that this close contact continued with the social stories therefore, the first action put in place by the school was a conversation between the teachers and Pupil A’s parents. This allowed the school to explain the focus of the intervention and to check the activity was well suited for their child. Another benefit of this discussion is that it allowed the teachers to setup a regular meeting with Pupil A’s parents as this would allow for the development to be continued at home. The main focus of these meetings would be to give the parents resources to aid Pupil A’s development at home, for example, the book would be taken home as well as a puppet or toy to allow Pupil A to have a connection to the story. There will also be a sheet with different ‘feeling faces’ on, this technique has been used before to improve the communication with Pupil A and are continuously used within sessions at school. These ‘feeling faces’ would allow Pupil A to attach the faces to the emotions of the characters as well as their own. The use of ‘Social Stories’ at home has also allowed the parents to see how their child reacts to different scenarios and allows them to further develop methods to help communicate with their child effectively. 

One of the main benefits of using ‘Social Stories’ to aid Pupil A’s social development is that it will consist of individual work with their keyworker within the school. The benefits of this close contact work with Pupil A has been noticed from the previous work completed as Pupil A has been assigned this keyworker since they were diagnosed a year ago. The aim of this individual work with Pupil A’s keyworker will be to allow Pupil A to feel safe during these sessions. This is possible due to the close relationship which has already been formed through the year. Another benefit of keeping these sessions private with the keyworkers is that the child will be working with someone who already knows their learning styles, where they are within their milestones and where they need to progress to next, as shown by the Professional Association for Childcare and Early Years (2009-2020). The fact that the keyworker is able to take this knowledge, along with the child feeling safe, will benefit Pupil A as it will allow them to learn at a rate which they feel comfortable. This personal intervention will also limit the distractions available as Pupil A has a tendency to come off task and remain distracted for long periods of time. Additionally, the use of a 1:1 teaching strategy allows for a higher level of engagement from the children as well as an improved communication between the child and teacher, this is stated by School Specialty (2018). Another benefit of having a keyworker working individually with Pupil A will be that they will be able to adapt the social stories to interest the child as well as ensuring the language used is easy for the child to understand. 

Although allowing Pupil A to work with their keyworker is a beneficial strategy and will overall increase the development of their social skills, within the school, this particular key worker works with quite a few other children across the school. Overall, Pupil A only gets to see the keyworker on Monday and Thursday for a maximum of 3 hours each day. Therefore, this keyworker is unable to be with Pupil A everyday unless the school was able to bring in a second keyworker. However, this is not possible as the budget set in place does not cover a second keyworker, also if the school was to bring in a second keyworker, some of the children would struggle as they would have to get to know a new person. If this new keyworker was to be placed with Pupil A, then, as shown with previous members of staff, Pupil A would refuse to complete any work and would not talk or communicate with the new keyworker.  This issue has been controlled by allowing the child to spend two of the weekly sessions with the keyworker as normal and the other three of their sessions with a teacher who has worked closely with the keyworker and Pupil A over the year. The benefits of sharing the sessions between the keyworker and key teacher is that Pupil A will not miss out on an opportunity to further develop their social skills. Also, Pupil A has a close relationship with this teacher, allowing for the work throughout the week to continue at the same rate as it would with the keyworker. However, this method may cost the school money, which they need for another issue within the school, in order for the key teacher to gain the training necessary to give Pupil A the most successful and beneficial experience.

[bookmark: _GoBack]Another benefit of using social stories to aid Pupil A with developing social skills is that it allows the pupil to put themselves into different, real-life scenarios. This use of real-life scenarios is beneficial for learners as it allows them to be engaged, excited and allows for them to apply their practise experiences if they come across the situation, this is supported by Taslimi (2015) as they state that the use of real-life scenarios allows the learners to fit into the picture. The use of these ‘Social Stories’ will allow Pupil A to look at the actions the book characters make and developing an idea of the link between what the character does and the consequence of these actions. The story will then be discussed between the teacher and the child to see if they agree with the actions that the character took and to allow the child to be empathetic towards to character. The benefits of teaching children how to be empathetic are that it allows them to develop stronger relationships with the people around them as well as keeping them healthy mentally, as stated by Goodstart Early Learning (2018). This is particularly beneficial for Pupil A since this will allow for further development of the child’s social skills, especially in the way of understanding the emotions that people are feeling and why. The school, which is completing this intervention, implements a Foundation Phase approach throughout the whole school, therefore there are small areas in the classroom which are dedicated to particular stages within a child’s development. One of the areas within the Year 3 class is a role play area, this allows the children to express themselves and develop an idea of what role they would like to take in society; developing children into ‘capable, healthy and well- rounded’ citizens of Wales (Donaldson, 2015, pg 5).  Pupil A has been observed enjoying being in the role play area and trying out new characters every time this area changes, however the child will not allow anyone to play with him in anyway. This is an improvement since at the beginning of the year, Pupil A would not allow any other children to be in the role play area at the same time. This role play area will be further developed to attach to the story which Pupil A will be reading. For example, the character toys or pictures will be in the area, the sim of these pictures is to get Pupil A thinking about what happened in the story and potentially becoming the stimulus for Pupil A’s character and how they are feeling when in this area.

Although this activity will allow Pupil A to view different scenarios and the reason for their outcomes, if the child does not have the motivation to complete this activity, it is less likely that the child will want to develop this skill set. If the child does not feel motivated within this session then the time will be wasted as the child will not want to complete any work. If the child does complete some work, the work will be ineffective as the child didn’t engage with the learning or take on board any of the information. This has been proven by Crozier and Tincani (2007) as they state that children with autism tend to lack motivation when it comes to the development of social skills. In previous activities, it has been noticed that Pupil A tends to get easily distracted and avoids certain types of work, especially if it involves any communication with other children. In order to keep Pupil A on task, it was decided to adapt the work and stories to real-life scenarios and using the interests of the child to try and keep them on task. 
			
The National Autistic Society (2018) state that many autistic people have highly- focused interests, some of which are lifelong. The National Autistic Society (2018) then continue to state that people with autism tend to channel their passions into their studies or things they don’t enjoy increasing their productivity within these activities. As a school, the teachers wanted to find out if Pupil A had a highly- focused interest, therefore the class teacher arranged a meeting with Pupil A’s parents to discuss if there are any interests which can be used within the lessons to engage the child more. After this conversation, the teacher was able to test a few of the child’s favourite things, from this, Pupil A was monitored to have a preference of using trains, from this, the teacher could identify that Pupil A has a highly- focused interest around trains. From this, the teachers tried to incorporate this interest into the lessons where Pupil A had been noticed to have less motivation and engagement. From this, the teachers were able to observe that Pupil A’s engagement and progress increased drastically when they used this high- focused interest. After finding out this information, the teachers and key workers ensured that trains were used to help Pupil A with areas they were struggling with. Due to this, the intervention technique of ‘Social Stories’ will use this high- focused interest to encourage Pupil A to complete the work. The use of interests within learning is also supported by  McCarthy (2014) as he states that when a lesson contains readiness and interest together, it has an automatic increase on children’s engagement. The teacher and keyworker have also put in place a positive reinforcement strategy in order to encourage Pupil A further. Within this strategy, the adults created a chart with Pupil A, which allows the child to see their own progression. On the chart, Pupil A has to get 10 points and then they are rewarded, this reward is usually getting time to play with the train set at the end of the session, however the teacher that takes the session can decide the reward. The use of the Operant Conditioning technique, positive reinforcement, is beneficial as the child will want the reward and it has been discovered that rewarding behaviour leads to it being repeated in order to get that reward again, as stated by Skinner (cited by McLeod, 2018)

Unfortunately, due to the regularity of the intervention technique, it could take time away from Pupil A’s learning and developing further if the session was to take place during lesson time. This would then decrease the time that Pupil A has to develop other skills as well as leaving them behind everyone else; needing to find time to catch up with the rest of the work. To avoid this, either the teachers would have to plan around the sessions which Pupil A would be out of the class or the sessions would have to be moved. As a school, it was decided that to avoid this, complete the ‘Social Story’ intervention during assembly everyday as it would allow for Pupil A to continue with the regular lessons as well as still being able to get the interventions to aid their social skill development. Although this session was originally planned to take place every day, it was decided that there would not be a session on the Friday. This was decided as; the Friday assembly is used to celebrate achievements and the development of the children over the week. As a result of this, the teachers believe that Pupil A would benefit from attending these assemblies as it will keep them involved with school achievement as well as allowing them the opportunity for their own work to be celebrated and to be able to show their development to their teachers. This celebration of work is beneficial as 3P Learning (2020) states that it will motivate Pupil A and build their confidence. Another issue which was raised from the addition interventions was that Pupil A would not be able to complete the home reading along with the ‘Social Story’ work as both of the child’s parents work, leaving a very limited amount of time. For this, the teachers were able to put in place a few different solutions. The first solution was that the reading book which Pupil A was to take home to read would also be included within the ‘Social Story’ task. This would then mean that only one book would need to be focused on. Also, these books would come with a set of questions to develop Pupil A’s thinking skills as well as their social skills. 

To conclude, this intervention technique has been modified in order to allow Pupil A to develop their social skills. This was done through ensuring parents were involved with the development, using Pupil A’s highly- focused interests to keep the children engaged, using 1:1 strategies to ensure the pupil understands the story and ensuring the sessions take place at a convenient time where the child will not miss out on any other lessons. Overall, the intervention technique was successful as Pupil A has been noticed to talk to a few of the children in the classroom and they have also had several emotion- led conversations with their keyworker and key teachers. However, according to Crozier and Tincani (2007) the effectiveness of using ‘Social Stories’ depends on the follow up. The follow up from this intervention is extremely important since the newly gained knowledge will need to be constantly resurfaced for it to remain accessible for Pupil A. As a result of this, the school have put in place some more intervention time, on a less regular basis, to allow for this skill to be put into practise and for it to be further developed. The next step from this intervention will be to allow Pupil A’s to continue to develop their social skills. This will be completed by giving Pupil A some scenarios and getting the child to decide which emotion attaches with it and what consequences might come from the situation as a result. The school would also like to develop the child’s ability to focus their attention onto their emotions. This will be done using an emotion chart, this will be a scale with a small picture of the child. The child will then go through their day with the teacher and explain how they felt using the scale. The aim of this is to allow pupil A to identify their own emotions and try to figure out why they felt that way. Also, the school would like to get more of the social situations used at home. This will be completed through sending home some ideas for the child to think about while at home; allowing them to practise identifying the emotions around them, the reason why these emotions are felt and the possible resolutions for the problems. As well as this, the parents will need to ensure that they ask the children how they are feeling and try to get them to explain why. This will allow the child to further develop their new social skill. As a school, there is a very high possibility that this strategy can be adapted to suit any pupil which needs further social development. The intervention would need to be adapted to suit the other child’s interests and particular social development aspect however, due to the positive outcome from Pupil A, it is something the school is currently trying to enforce into the daily routine for everyone to develop or practise using their social skills in different scenarios. If this was to take place, the school would hold a teacher training day or use the ADDs meetings to ensure all teachers are comfortable with using the strategy in their classrooms and to allow for a starter story to be made and shared as a whole school. 


References:

3P Learning (2020), ‘Celebrating student success has never been more important’ available at:
https://www.3plearning.com/blog/celebrating-student-success/ (last accessed on: 16/04/2020)

Crozier& Tincani. (2007), ‘Effects of social stories on prosocial behaviour of preschool children with autism spectrum disorders’ (last accessed on: 16/04/2020) 

Curriculum for Wales (Welsh Government, 2020), ‘Health and Wellbeing’, available at:
https://hwb.gov.wales/curriculum-for-wales/health-and-well-being/descriptions-of-learning/ last accessed on: 16/04/2020)

Donaldson (2015), ‘Successful Futures, available at:
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (last accessed on: 16/04/2020) 

Goodstart Early Learning (2018) ‘Why teaching children empathy is more important than ever’, available at:
https://www.goodstart.org.au/news-and-advice/february-2018/why-teaching-children-empathy-is-important (last accessed at: 16/04/2020) 

Learnaba (2018), ‘Pros and Cons of Social Stories’, available at:
https://learn-aba.com/2018/01/12/first-blog-post/ (last accessed on: 16/04/2020)

McLeod (2018), ‘Skinner- Operant Conditioning’, available at:
https://www.simplypsychology.org/operant-conditioning.html (last accessed on: 16/04/2020)

Meador (2019), ‘Cultivating Highly Successful Parent Teacher Communication’, available at:
https://www.thoughtco.com/tips-for-highly-successful-parent-teacher-communication-3194676 (last accessed at: 16/04/2020) 

McCarthy (2014), ‘Learner Interest Matters: strategies for Empowering Student Choice’, available at:
https://www.edutopia.org/blog/differentiated-instruction-learner-interest-matters-john-mccarthy (last accessed on: 16/04/2020) 

Professional Curriculum for Childcare and Early Years (PACEY, 2009- 2020), ‘Role of the Key Person’, available at:
https://www.pacey.org.uk/membership/pacey-membership-benefits/a-taste-of-membership/role-of-the-key-person/ (last accessed on: 16/04/2020)

School Specialty, Educational Technology (2018), ‘5 Advantages of a 1:1 Teaching Environment’, available at:
https://blog.schoolspecialty.com/5-advantages-11-teaching-environment/ (last accessed on: 16/04/2020)

Taslimi (2015), ‘Using Real Life Scenarios in Teaching’, available at:
http://www.cavendish.ac.uk/using-real-life-scenarios-in-teaching/ (last accessed on: 16/04/2020) 



ECADS007: Choose an intervention that supports

the learning and development of a pupll group of
pupils.

i e,
B o e B
B e
S S T
e T e 1w i, Pt A g o

E T N S S R,
o L L

T S e b b




