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Introduction
For the purpose of this report regarding the support of pupil progress, all data and research
findings were gathered courtesy of a Primary school situated within the Neath Port Talbot
borough. The school is a ‘Church in Wales’ primary and upholds high expectations of its
learners through Christian values. As per the school’s Estyn report (2017) and the statistical
analysis provided by ‘My Local School’(Welsh Government — Education, 2018), statistics
currently show that:
e There are currently 432 pupils on the register.
e 15.7% are entitled to free school meals (below the local authority average - 23.1%).
e 13.8% have additional learning needs (significantly lower than the national average).
e There is a 25:3 pupil Teacher Ratio (PTR) (Primary only)
e A 95.5% attendance record
e £2914 budgeted per pupil (54" out of 57 within the local authority/county and
significantly lower than the aforementioned county’s average allocation per child of
£3631).

e The school is currently Yellow for its support category

The establishment attempts to abide by the recommendations of John Hattie’s visible learning
literature (2008) whereby teachers and pupils are aware of the impact of the learning
environment and the processes involved with learning on pupil progression.

For this specific report, one pupil has been chosen for the evaluation and consideration of
pupil progress (Pupil A). Pupil A is a Key Stage two pupil who is popular amongst peers,
athletic, very emotionally mature and incredibly self-aware of their own learning.

Pupil A is considered to have a large amount of academic potential and is expected to leave
the primary phase of education with consistent level fives across the Welsh national
curriculum (Curriculum for Wales, 2016). Certain members of staff have put forward
suggestions that Pupil A had the potential to be considered as ‘more able and talented’ after
showing great promise in various aspects of their learning across the curriculum, especially in
Numeracy. However, there are aspects of the pupil’s learning that could still be improved as
is the case with almost all children in school. The outstanding factors can also be extended
and challenged further. The purpose of this research is to develop an understanding of how to

develop Pupil A holistically, across all aspects of school life.
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Data Analysis
For many years there has been an ongoing discussion regarding the importance of teachers

being involved in research and what the benefit is for both practitioners and pupils, alike.
Rinaldi (2005, p. 73) has stated that “a cultured teacher not only has a multidisciplinary
background, but possesses the culture of research, of curiosity, of working in a group and the
culture of project-based thinking. ” Henderson (2012) has suggested that when teachers are
researchers they gather knowledge regarding effectiveness and pedagogy. As a result, they
create an epistemological ethos of understanding how to better help children learn. This
implies that teachers as researchers can have hugely positive impacts in pupil learning.
Teachers who feel as though they belong in the learning environment professionally develop

the appropriate strategies to become effective practitioners.

The main form of data analysis used for this paper was ‘The Mosaic Approach’ of listening to
young children (Clark & Moss, 2001, seen in Clark and Moss, 2011). The approach aims to
provide children with an opportunity to become ‘experts in their own lives’ (Clark & Moss,
2005: 5) as well as becoming well equipped in the art of communication, being aware of their
own rights and developing purpose as meaning makers (Clarke, 2010). Children have the
opportunity to give their perspectives on their own learning whilst adults, researchers and
practitioners follow a multi-modal structure that not only gathers data but listens to the
child/learner. These viewpoints are taken into consideration in order for researchers and
educators to develop an understanding of how to progress the learner in an appropriate,
relevant and pupil-lead manner. Once all aspects of the research are collated and the pieces of

the mosaic are put together the picture of how to progress can be examined and applied.

There are a number of methods recommended by Clarke and Moss (2011) that contribute to
the gathering of data. The methods are used not only to triangulate information that is
recorded during research but also to create an individual outline for each specific participant.
The methods used for the mosaic approach usually include, Observation, child conferencing,
cameras for the children to produce pictures, tours of the learning environment and
perspectives from researcher’s, practitioners and the parents on the child. For the purpose of
this research the methods used were, Observation, child conferencing, cameras/pictures,
practitioner perspectives and researcher perspectives. Parental perspectives were not willingly
provided although permission for the research of Pupil A was granted.
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Regarding the collection of data, the most prominent and frequent technique that was utilised
was researcher observation. Empirical evidence infers that observation is useful when
researching children as it affords children the opportunity to be treated as adults and display
their competencies (Punch, 2002). Pupil A was examined throughout all planned and taught
lesson for Literacy, Numeracy, Humanities etc. as well as having their general well-being and
emotional state examined. Observational notes were taken to record and evidence the
findings from a researcher standpoint and to formulate an increased amount of qualitative
data. However, research has highlighted potential gaps in the utilisation of observation.
Dunne (2005) has stated that whilst observation is a useful strategy for very young children in
‘early-years’ school settings, children who are older become more socially aware of their
learning environment and as a result, more aware of their observer. This magnifies the
potential for the observer to influence the behaviours of their participant. However, in the
particular case of this study, Pupil A was aware of the researcher at all times but never

seemed to show any signs of differing behaviours as a result of observer presence.

Pupil A participated in a learning walk throughout the school where they captured
photographs of areas within their learning environment. These photographs highlighted areas
that aided with learning, progression, happiness, comfortability, safety etc. They were also
put in place to facilitate a dialogue with the learner in order to gain further insight into the
pupil perspective and further engage with the listening tactics derived from the relevant
literature (Clarke and Moss 2001; Clark et al, 2003). One strength of pupil photography
during child research is the power it provides the child (Einarsdéttir, 2007). They can choose
to record at their own accord which further adopts the principle of listening to the child.
Fasoli (2003) has, however, indicated that without the full explanation from the child
participant, regarding the photographs, researchers don’t receive the crucial information
required to collate relevant evidence for developing a complete picture of the child. This was

something important to consider during Pupil A’s photography tour.

Child conferencing was also completed with Pupil A following a 3 week teaching and
observation period. Hennessey (1999) has emphasized how the perspectives of children
regarding service, environment and material can be useful for distinguishing and evaluating
how the needs of children are being met. There are, of course, risk factors involved with this
process. For example, children can often provide answers they believe the researcher is
looking for. Pupils may also become distracted at certain points of the process. However in
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the case of Pupil A, focus was constant through the interview. Pupil A was also informed that

there no incorrect answers which seemed to deliver a more sincere flow of pupil feedback.

Ethical Considerations
Due to the potential sensitive nature of this analysis and its findings, ethical codes and
policies were rigorously followed to the utmost and ensured a variety of potential problems
did not and will not occur. The research followed the guidelines of the following documents
to ensure the aforementioned.
e British Educational Research Association [BERA] Ethical Guidelines for Educational
Research (2018).
e Education Workforce Council - Code of Professional Conduct and Practice for
Registrants with the Education Workforce Council (2017).
e Estyn - Pupil Participation: a best practice guide (2016).
e University of Wales Trinity Saint David - Research Ethics & Integrity Code of
Practice (2017).
e (It is worth noting that the safeguarding policy of the school was adhered to but for
the purpose of anonymity the name shall not be disclosed within this report).
Prior to the conduction of any data collection techniques, informed consent was required
from both the parents of Pupil A and the respective, class practitioner of Pupil A. This was
obtained using consent forms that had been drafted by the University of Wales Trinity St.
David (see appendices A and B ). All information, including personal details and signatures

have been anonymised for this research.

Additionally, informed assent was required from Pupil A for them to be enlightened as to the
nature of the research and the data collection methods that would be necessary for the success
of the process. This was obtained through a verbal agreement which 1, as a trainee
practitioner, had the duty to protect and follow. Pupil A was also informed that at any time,
during any of the procedures required to collate information, they were within their right, as a
child and a human-being, to withdraw from the process, completely, without giving

justifiable cause.

Bearing regards to Government and global data protection policies ( GDPR — DoE, 2019),

any material that was obtained as a result of the data collection process (photographs, voice
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recordings, written notes) were destroyed upon the completion of this piece. This was to

extend the measures required to ensure the anonymity of all participants.

Finally, during the semi-structured interview process, although the nature of the interview
allows for flexibility when questioning and answering, the questions were never leading or
suggestive. This was to ensure the validity of the answers and fortify the integrity of the
qualitative data acquired during the study. The interview took place in the school library
where adults and pupils frequently gather and walk through in order to adhere to the school’s

and borough’s safeguarding policies.

Analysis of the learner

The main tool for the analysis of pupil A during this report was the ‘A.S.K model’
(Nottingham, 2013). The model examines the attitudes, skills and knowledge of pupils in
order to develop an understanding of how to progress a child, holistically, within their
learning environment and at home. It also provides a useful set of strategies for teachers,
parents and students to see learning through the eyes of the pupil. This has been merited by
Professor John Hattie who stated in 2012 that the work of Nottingham (2013) is powerful
regarding learning, evaluation and the growth of pupils. The model is categorised into the

following segments:

The ASK model — Attitudes, Skills & Knowledge )

Skills
d Intellectual

O Social

J Communicative
4 Physical

Attitudes

2 Curiosty A K Knowledge
O Desire to succeed O Facts

O Open-mindedness U Figures

J Resilience < Concepts

4 Sef-Regulation O deas

Figure 1. The ASK model (attitudes, skills & knowledge) - Nottingham (2013).
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Bearing regards to Pupil A from an observational standpoint, it seems clear the their attitude
towards school and education is incredibly positive. The importance of this has been well
documented by researchers such as Ireson & Hallam (2005) who found a positive correlation
between pupils’ attitudes towards school, their academic achievement and their level of self-
efficacy. Within the semi-structured interview, pupil A displayed a good sense of the purpose
of school describing it as a tool that would help them learn and get ready for the future (see
appendices C).

Pupil A seemed consistently willing to engage with the work that was presented to them and
never shied away from a challenge within the classroom setting. They have shown a maturity
level beyond their age as not only do they interact well with peers and staff, they find
appropriate methods of interaction for the purpose of the their environment. For example,
when working within a group they often displayed a willingness to collaborate and aid others
with difficult or challenging work. According to the ‘Sutton Trust Toolkit’ published by ‘The
Educational Endowment Foundation’ (2018), collaborative learning can have an increase of
five months of learning on its participants and see knowledge being embedded within pupils
and an increase of self-efficacy (Hattie, 2009). Hattie also states that the effect size of ability
grouping is almost non-existent as the best progress for learning (group wise) is cooperative,
collaborative learning among peers where ability groups are used sparingly (Nottingham,
2013). It is also worth noting that these notions coincide with the new aims of the curriculum
reform within Wales and the successful futures report (Donaldson, 2015) with two of the four

purposes being adhered to (ambitious, capable learners and healthy, confident individuals).

Numeracy

Attitude - From the time spent observing Pupil A it was clear that numeracy was an area of
learning that they found engaging, comfortable and enjoyable. The determination to complete
guestions/work was almost always prevalent with a clear sense of satisfaction and pride
regarding correct answers. When questions were incorrect, pupil A displayed a willingness to
learn from mistakes, check/correct their own work, use constructive criticism and responded
well to feedback. These positive attitude traits are displayed in Nottingham’s (2013) literature
and have been extensively reviewed by Noble & McGrath (2012). The study shows that
resilient and mentally healthy young children have a positive outlook, a sense of self control,
an optimistic attitude towards adverse situations and an expectancy that said situations are

only temporary. The implications of this study would suggest that pupil A is emotionally very



1800163

equipped, has the capacity to make advancements within their mathematical learning and

possesses a very positive attitude towards acquiring numerical knowledge.

Skills and knowledge — As can be seen within appendices E , pupil A has excellent numerical
reasoning skills, number handling skills (measurement, operations, etc) and presents their
findings appropriately. There is of course room for improvement with ensuring a consistent
level calculation. However, the exploration of mental methods could be put down to self-
confidence. During an observation of a reasoning lesson, Pupil A displayed very advanced
numerical reasoning strategies and problem solving strategies which were later discussed
between myself and the class practitioner. It was agreed that not only did the strategy far
surpass expectations for the pupils, it was bordering on displaying signs of level 6 thinking
skills in numeracy (curriculum for wales — ks2 — numeracy, 2015). From this experience it is
clear, from the viewpoint of the researcher, that pupil A displays multiple aspects of the
intellectual skills hierarchy and the characteristics of a child with the knowledge for learning

from Nottingham’s work.

Literacy

Attitude — Through observation and evidence within their book (refer to appendices E) it has
been noted that pupil A, again, conveys a good willingness to learn relevant information
during literacy sessions and apply the newly acquired knowledge to work schemes/tasks. For
example, the work based around the topic of adverbs. Pupil A adopted the principle of the
topic extremely well and applied it to further work to develop their understanding. They also
take risks in terms of their creativity and direction. For example, writing a story passage
based upon a visual stimuli given within the classroom setting (appendices E).

Skills — Pupil A is very intellectually adept and quickly conveys understanding throughout
literacy topics. Creative story writing techniques, understanding of word types, handwriting
and presentation are areas | would consider strengths following my assessment of pupil A
from observations, taught lessons and the marking of books.. There are, however, areas to be
improved upon that will, subsequently be the main focus for the recommended next steps.
Although the well-being, resilience and confidence to communicate with adults is clear, there
is a tendency to use too many colloquialisms during speech and oracy. This is evident within
the semi structured interview (appendices C) where it can be seen that the pupil used the
word ‘like” when pausing or delaying during sentences. It has also been noted that during
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observations and the learning walk that the phrase ‘innit’ replaces ‘isn’t it” and ‘seen’
replaces ‘saw.’ In an article published by the “British Broadcasting Company’ (Barford,
2009), Professor Paul Kerswill has stated that colloquialisms damage the development and
sense of appropriacy in young children. Without such communication skills, certain aspects
of their potential, professional lives may be negatively affected. Vygotsky (1978) also
highlighted how important it was to reconstruct the misconceptions of children for the
purpose of scaffolding and pupil progression (Zone of proximal development).

As well as oracy issues, pupil A also displays a weakness with their spelling which can be
noted in appendices E. It should be noted, however, that not only has this been identified by
the researcher and class practitioner through observation and feedback, it has been
highlighted and accepted by pupil A (within the semi structured interview) and set as a target
for improvement. This further displays how although there is a gap in the literacy skills, there
is a significant level of awareness, positive attitude towards learning and knowledge of how

to learn and develop, from pupil A.

Additional areas of learning and school life

Aside from Numeracy, well-being and Literacy, cross curricular topic work was also collated
with the intention of examining how pupil A engaged with humanities (geography, R.E,
history etc), and science. Due to the nature of the school topic work was constructed in an
incredibly cross curricular manner. Pupil A has displayed a good understanding of taught
content regarding oceans, global issues, climate change etc. It can clearly be seen that the
pupils understanding of content such as climate change, food mileage and their relationship is
of a level high enough to complete research based tasks, applying the geography, science and
ICT skills required to do so. However, what was required during a sequence of activities was
critical evaluation of the subject. Pupil was asked during the lesson to examine and comment
on the impact of food miles on the environment with a detailed blurb. This proved to be
slightly too challenging and may have stemmed from a gap in the critical thinking skills and
knowledge required to display an ability to draw conclusions and generate theories as
mentioned by Nottingham (2013) in the hierarchy of intellectual skills. Feedback was
provided by myself and the class practitioner regarding this (both in books -see appendices;
& verbally) which was, moreover, accepted b pupil A and understood as a target for
progression for the future. This embedded sense of target setting displays a good level of self-
regulated learning from pupil A. Self-regulated learning and target setting has been
extensively researched (Fuchs et al, 2003; Zimmerman, 19989; Zimmerman & Kitsantas,

9
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2005; Zimmerman & Schunk, 2008; Schunk & DiBenedetto, 2016). where findings display a
clear pattern of mastery orientated improvement from pupils when the focus of educators,
regarding the pupils, is growth, development, improvement, target achievement and
progression for intrinsic reasons. This could imply that pupil A has a innate sense of intrinsic
achievement and will therefore be more adept regarding achieving targets for improvement

for intrinsically motivated reasons.

Upon further analysis of the semi-structured interview with pupil A, there are further areas of
school life that have been identified as important and significant to the learner which could be
having an auxiliary effect on the learning process, holistically. Within the interview and
learning walk/tour it was mentioned that pupil A preferred to work in learning environments
that were more structured and smaller with less noise, distraction and people. It was stated
that they “can’t work in a big room because it’s too much” and that they prefer “a smaller
space.” Photographs have been taken of the learning spaces pupil A finds more suitable for
their learning needs (appendices D). These images compliment the notions of the interview.
Shield & Dockrell (2008, p2)have derived that “It is generally accepted that noise has a
detrimental effect upon the cognitive development of primary school children, and that older
children in this age group are more affected than the younger children.” Perhaps this the noise
level of pupil A’s learning environment was an accessory to shortcomings within their work.
This is an area that would require extensive research and testing. However, it does warrant

the potential exploration of an altered learning environment to suit the learner.

Finally, it is also worth noting that pupil A identified the consistency and professionalism of
staff members as an area with which they struggle. However, for the purpose of progression
and next steps it could simply be a case of having a small meeting with practitioners to

discuss codes of conduct and how it impacts learners perceptions of educators.
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Next steps
One of the most fundamental areas of the curriculum for pupil A is Literacy and within

literacy, written work. As has been highlighted, spelling is a consistent issue and has to be
prioritised as an area for improvement. As previously discussed, pupil A is aware of this as a
target. One issue surrounding spelling is the research into multi-modal strategies and their
effectiveness for mainstream, key-stage 2 pupils. Research usually formulates around

children with additional learning needs or special educational needs (Darch et al, 2000).

To combat misconceptions with spelling there are various strategies that not only could but
should be administered according to Hattie (2012). Effective feedback through elaboration is
a powerful tool that can be employed to improve the learning of pupils. Through various
formats, it can see an impact of eight months of growth if administered correctly. Although it
is usually more effective and powerful when given through instruction and elaboration rather
than reconstruction of misconceptions (Hattie & Timperley, 2007). Feedback can be provided
through reconstruction but it needs to be understood to be helpful for improvement by the
pupils (Harris et al, 2014). As pupil A has shown to be aware of their targets and show many
of the desired traits of Nottingham’s (2013) ‘ASK’ model, it seems multiple modes of
feedback would have merit (verbal, physical, written, digital etc.). As can be seen in
appendices E, some of these formats have been employed in their book regarding
misconceptions. It should now be the responsibility of the practitioner to employ additional

strategies to utilise instruction and elaboration.

These tactics can also be applied to pupil A’s use of colloquialisms as for the most part, they
are used in general interaction and communication. Reconstructing the language
misconceptions as well providing elaboration for correct terminology, context and application
can be achieved verbally (in a quick and efficient manner). Although Hattie has shown a
large effect size regarding oral language interventions and programmes of study, I don’t feel
the necessity for such a strategy. The colloquialisms come are formed from the locality of the
pupil as many of their spoken errors are common amongst residents of the area. The
aforementioned tactics (feedback, reconstruction) have been proven to be effective enough in

terms of their delivery.

Aside from providing feedback, one incredibly effective tool is ‘mastery.” Mastery learning is
a constant, target based approach to learning that encourages pupils to master an area for

11
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improvement. According to the ‘Educational endowment foundation’ (2018) and John Hattie,
mastery can see a potential growth of five months for pupils (taken from the notion of visible
learning, 2012). In the case of pupil A, when considering the common misconceptions they
have with spelling, there are several mastery strategies that can be employed. Phonetic
spelling strategies such as stretching out words and breaking them into phonemes can help
children understand how a word is sounded, spoken and there for written. Rule-based
strategies can help distinguish between graphemes, similar sounds and word patterns that
may be easy to confuse (for example, ‘i-e/e-e/ee/ealie/ei’). Visual strategies test pupils with
misconception, i.e. “Does this word look correct?”, as a question to assess pupils against
spelling misconceptions. Using could help identify incorrect spellings and build a memory
bank of common mistakes to avoid. Finally, morphemic strategies which highlight meaning,
form, origin, prefixes, suffixes and patterns. Pupils who better understand the meaning of
word structure will better understand how to form words correctly. As a practitioner | would
seek opportunities to utilise these strategies through challenge times, subsidiary periods,

homework and general practice/teaching.

There are limitations however to the approach as research has shown that mastery is
particularly effective when applied in groups of collaborative learners. Whilst pupil A has
good collaboration skills, they have identified in they’re interview and their tour that they
prefer smaller, more structured spaces for the purpose of a peaceful learning environment. If
collaboration and mastery were to be amalgamated for pupil A’s progression with spelling, it
may be worth applying the tactic in a controlled setting to meet all the needs of the learner

and adhere to the well-being of pupil A.

It is also vitally important that these strategies are consistently practiced in both the school
learning environment and at home to ensure mastery can be effectively achieved. It is also
important for the practitioners of pupil A to consistently assess their progress to continue the
approach as well as develop an understanding for the appropriate progression path. This has
been introduced and implemented in such places as Singapore with resounding success
(Leong & Tan, 2014).

12
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Bearing regards to the humanities and science work produced by pupil A, although
understanding in prevalent, the attitude to learn is evident and the knowledge for learning is
existent, there is a gap in the intellectual ability to draw conclusions and generate theories.
Rather than intervene with a timely and costly strategy, there could be a solution that draws
upon skills displayed in numeracy and utilises them for other curriculum areas. This would be
to apply the philosophy of deeper thinking and higher order thinking within humanities and
science by stimulating metacognition and enquiry. Research has shown that the use of
stimulating questions, inquiry based learning, promotion of self-regulation and metacognitive
reflection on a frequent bases, can improve the higher order thinking skills and the

metacognition of pupils (Fisher, 1998; Fisher, 2007).

Additionally, drawing upon the collaborative skills of pupil A as well as promoting
exploratory talk (Mercer, 2008) within an inquiry based lesson would encompass the
ideologies of dialogic teaching (Alexander, 2008). The effect size of this concept has been
explored by Hattie (2012) who concluded that pupils would increase, on average, by 2 -7
months in their learning. This suggests that if pupil A were to engage in lessons formatted
more as an inquiry on a more frequent bases, their higher order thinking skills and
metacognition should improve which would ultimately see their ability to critically reflect,
analyse and draw conclusions/theories about work increase. It is, however, the responsibility
of pupil A’s practitioners to seek out these opportunities for their learners.

A meta-teaching lesson format : planning to include metacognitive discussion

FOCUS introducing the theme of the lesson

LESSON OBIECTIVE discussing the thinking and learning objectives

INPUT / STIMULUS providing information and stimulus to learning
STRUCTUEED ACTIVITY engaging 1n active learming task(s)
METACOGNITIVE REVIEW discussing as a group what they have thought and

learnt, reviewing objectives, setting targets, lesson closure

MO b

Figure 2. A meta-teaching format for increasing metacognition within humanities and

science in primary school children (taken from Fisher, 2007).

In terms of the well-being of pupil A, there were two main focuses that should be considered
for future learning and progression. The first one which is the learning environment in which

lessons are being held, the style of the environment and the atmosphere of said learning
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environment. This is due to the fact pupil A identified a desire to work in more structured,
smaller and quieter learning spaces. While there is no measured correlation between errors in
learning and the learning environment of pupil A, it is worth exploring to afford them the
opportunity. Th effect size of reducing noise and class sizes has been shown to be +3 months
which, although smaller than the aforementioned interventions, is still worth exploring. There
is evidence to suggest that this notion will not, however, see a significant change (Masino,
2016) which means the idea would need to be explored and assessed by the relevant
practitioner.

Conclusion
Following the analysis of pupil A through Nottingham’s ‘ASK model’ (2013) | would convey
the following messages.

Pupil A has many of the attitude traits that depict a successful and outstanding learner within
the primary school setting. They show an awareness of the purpose of school/education, are
predominantly self-regulating (some areas need improvement) and display an awareness to
use relevant information to improve as a learner. Their skills for learning are consistently at a
high standard with many of the hierarchal attributes being utilised on a daily basis. There are
now suggested next steps for the learner regarding the gaps in this area. Using their
knowledge for learning skills (of which they have many) they should progress at a good rate

and develop positively and consistently through their future educational experiences.

Regarding the use of Clarke and Moss’ mosaic approach for listening to children (2001 &
2011), I have learned how to use a multitude of effective strategies and methods to collate
and evidence relevant work of pupils. I have used it to assess pupil A’s current learning and

make suggestions for their future progression.

To summarise the findings, from the evidence gathered and the analysis of pupil A, it should
be clear that they require a stimulating learning environment that promotes met-cognition,
high order thinking and self-regulation. The pupil has displayed high levels of academic
ability and with the right setting, has the potential to learn from their misconceptions to
become a very adept learner.
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One criticism | have for the approaches is the time constraints involved (especially as a
trainee, PGCE student-teacher with many school responsibilities). As well as this, segments
of the mosaic approach seemed to be very much for the purpose of much younger children or
children with verbal issues. Future research should look towards the effectiveness with pupils

as they age.
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Appendix B — A copy of the parental consent form for the research
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Appendix C — transcript of semi-structured interview with pupil A

Pupil A- Semi structured interview
Interviewer: “Why do you come to school?”
Pupil A: “To learn, improve and help me get ready for when I’m older.”

Interviewer: “What do you like best about school?”

Pupil A: “All of my friends, some teachers and just enjoying myself.”

Interviewer: “What do you not like about being in school?”

Pupil A: “Some people can be really annoying.”

Interviewer: “Who are your favourite people to interact with in the school?”
Pupil A: “My friends and some teachers. With friends, | would say ‘X’ and Y’ (two

anonymised pupils) and teachers | would say you, Mr. M and Miss. M.”

Interviewer: “ Who are your least favourite people to interact with?”

Pupil A: “I’m not sure, really.”

Interviewer: “ There are no right or wrong answers, you can move on if you feel
uncomfortable, that’s completely fine.”

Pupil A: “ Yes, okay. Let’s move on.”

Interviewer: “What do you understand the role of an adult to be in the school?”

Pupil A: “Um, well, to make sure they teach us and know how to teach us.”

Interviewer: “ What would you say your relationship is like with the staff?”

Pupil A: “ It’s good, ye!”

Interviewer: “What do you think, in an ideal scenario, all of the adults in the school should be
doing?”
Pupil A: “They should be helping each pupil, individually, and making sure everyone is

involved in what the activity is.”

Interviewer: “What is your favourite place to go within the school?”
Pupil A: “Sometimes in the library or somewhere quiet.”
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Interviewer: “Is there any reason for that?”

Pupil A: 1 just like the peace and quiet sometimes.”

Interviewer: “Are there any particular areas of school you don’t enjoy being in or interacting
with?”

Pupil A: < A big room like the school studio or the hall.”

Interviewer: “ What is it about a big room that you find doesn’t agree with you?”

Pupil A: “It’s just too much room. If it’s too big | can’t work. 1’d rather a closed space.

Interviewer: “ What else do you find difficult about school?”

Pupil A: “What I find difficult, is... If teachers come and talk to you and are in a strange
mood, it puts me in an awkward position.”

Interviewer: “So do you find it difficult when teachers are not consistent with you?”

Pupil A: “Ye, I like my teachers to act like teachers. I like it when they’re funny sometimes

but most of the time | like it when they act professional.”

Interviewer: “ What do you think would be the best thing you could get from teachers or staff
in terms of helping you with the parts of school or learning you struggle with?”

Pupil A: “I’m not sure, | can’t really think of anything?”

Interviewer: “Is there any specific work you feel you need extra help with at all?”

Pupil A: “Maybe spelling because sometimes my spelling isn’t great.”

Interviewer: “What is the atmosphere like in school?”
Pupil A: “I like it, it’s good and | feel happy.”

Interviewer: “Do you enjoy your experiences on a daily basis? Is there anything you would
like, additionally?”
Pupil A: I like school and I like when we have fun lesson but I’m not fussy to be honest.”

Interviewer: “What would you say is the best experience or most memorable experience
you’ve had since being in the school?”

Pupil A: “When | went to the rugby tournament and other sport trips.”

Interviewer: “Are trips something you would be interested in doing more often?”

Pupil A: “ Yes | enjoy them because they make me happy.”
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Interviewer: “Have you had any bad experiences within school?”

Pupil A: “When we went to Margam it was quite boring.”

Interviewer: “If you could choose between more physically active trips or more educational
trips, which would you choose?”

Pupil A: “More active trips because | enjoy learning but when it’s just standing around whilst
someone talks to you int’s a bit boring and, like, it’s hard to concentrate sometimes. When we
do fun things and move around on a trip | sometimes learn but | also enjoy myself and |

remember things, better.”

Interviewer: “So do you feel as though the trips help more with your learning, your well-
being, both, neither of something else?”
Pupil A: Well-being mostly because I just feel, like, happy and | enjoy more. /but sometimes

there are good trips
Interviewer: “What would say has been your best learning experience within the classroom?”

Pupil A: “Fun maths activities where we’ve used the stuff we’ve learned and instead of just,

like, sitting and writing loads.”
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Appendix D — Photographs taken by Pupil A during the learning walk/tour.
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Appendix E — Photographs of Literacy, Numeracy, Humanities and Science work completed

by pupil A with annotations and written feedback.
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