Transition

	An Early Years Practitioner’s Handbook -
Supporting children through transition
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	Whatever makes you uncomfortable is your biggest opportunity for growth’
(Bryant McGill)
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	Introduction



Early years practitioners have an integral role within the transition journey of a child. They have a duty of care to protect, nurture and allow the children within their settings to feel safe and secure.
This handbook will introduce the transition process for children from nursery to reception. It will also look at the requirements within the new curriculum in Wales along with the professional code of ethics and the role of an early year practitioner.
In Wales children are legally required to attend school the government website states that -
‘Your child must start full-time education once they reach compulsory school age. This is on 31 December, 31 March or 31 August following their fifth birthday - whichever comes first. If your child’s fifth birthday is on one of those dates, then they reach compulsory school age on that date. For example, if your child reaches compulsory school age on 31 March, they must start full-time education at the beginning of the next term (summer term that year).’ (Gov.uk)
Transitioning from nursery to reception is the beginning of a child’s educational journey. It is a time where their growth and development are enjoyable and exhilarating. During this time, children are learning through the foundation phase and the practitioner adheres to this genre's formality.
Children will experience new surroundings, friends, adults, a new class including teaching and support staff. This may seem like an overwhelming experience for some children, but it is imperative for their social and academic journey. It is a major step for them socially and emotionally whilst having the opportunity to interact with the diverse culture that the education system has to offer. It must be mentioned that parents and carers can find this transition extremely challenging too and they need reassurance that their child will be safe and cared for.
Reception offers a safe, nurturing environment where all children are treated as individuals and their needs are met in accordance with their own individuality. Practitioners are there to guide and support children throughout this time. 
Diversity, inclusion and differentiation, throughout!
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	Transitions



What is a transition?
There are various stages of transition stages that occur within a child’s life. Huge transitions begin with childcare, beginning school, new siblings, moving home or the transition within activities throughout the day. Transition can be emotional for children, adults, and care givers alike. Whilst supporting children, as practitioners throughout these times, the transition must flow as smoothly as possible to instill future resilience as individuals. (Pacey)
From birth to five years there are many developmental stages of transition that a child will go through. These developments are dependent on the individuality of that child and their progress.
0 – 1 years
· Rolling over
· Sitting up
· Crawling
· Weaning
· Walking
· Attachment to a primary care giver
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1 – 3 years old
· Walking
· Climbing
· Fine motor skills
· Feeding themselves
· Potty and toilet training                  
· Speech development                    
· Communication
· Social skills 
· Beginning to share
· Gross motor skills
· Pretend play
3 – 5 years old.
· Friendships
· Relationships with professional practitioners
· Concepts of colours, numbers and shape
· Language and communication
· Asking questions
· Interacting with peers through play
These transition stages from birth to 0 – 5 years involve many stages of development. Whether physical, emotional, or social, these are the ‘building blocks’ for future development late in life.
Every child is individual and unique! We can be directed by the standard concepts of the developmental process but some of these processes from birth to five years are experienced differently for each child. This is what shapes their beginning journey. A child’s development begins from conception right through to their early childhood and further forward. Experiences through the integral early years powerfully impact a child’s future development (Birth to 5 Matters)
‘The complex differences for each child mean the pathways toward maturity should be seen more as dancing around a ballroom than climbing a ladder.’ (Birth to 5 years Matters)
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	Needs of the child



Brain Development
A child’s brain is over 90% developed before the age of five years old. This is astounding! (The Science of Early Years Development)
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From birth to five years of age a child’s brain develops more than any other given time within their lives. Incredibly early brain development has an essential role in how a child will learn and progress within life. A child’s experiences shape their brain’s development centered around their positive and negative experiences and the impact this has for them as individuals. (First Things First)
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Maslow’s Theory
Maslow’s hierarchical theory has five main concepts. It allows a practitioner to understand the needs of their children and how this can then be applied to a child's individual needs within their setting:
· Physiological Needs - Where the most basic need of a child is met
· Safety and Security – A safe and secure environment where a child is safe from physical harm. A safe and nurturing environment/setting allows a child to explore and learn without fear.
· Love and Belonging – Children have a natural sense of belonging. This is supported by a caring practitioner who can provide the necessary emotional support.
· Self-Esteem – This is developed through a child feeling valued. Positive feedback and encouragement from a practitioner will support a child’s overall confidence and well-being.
· Self Actualisation – This involves the opportunities for a child's learning, creativity and exploring their own interests and talents. The resources provided by a setting are integral for a child’s self-actualisation.
It is crucial to remember that this theory is dependent on an individual child’s age and individual circumstances. A practitioner must respond accordingly!
(Image source: Simply Psychology)
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Early year’s practitioners and school settings should reinforce this approach through modification and support. This will enable all children to have their individual physiological and psychological needs embedded before the expectations of enthusiasm to learn and progress further. (TES)
Attachment Theory
Attachment is the connection and bond with another individual. 
According to Bowlby (1997), the early bonds that are formed with children within the early years have a massive impact that supports them throughout their life. The bond with their primary care giver is paramount for emotional stability. A disturbance within this emotional process can have an adverse effect on future relationships even into adulthood (NSPCC Learning)
Mary Ainsworth developed Bowlby’s theory further by identifying a criterion of understanding with a more in-depth ideology of explanation. This enabled more complex reasonings within secure and insecure attachments and the impact on a child’s social, emotional and cognitive development. (Macblain, 2022)
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UNCRC
The Welsh Government leads by example with how they adhere to the formal documentation created by the United Nations to protect all children. Their approach is the commitment to the United Nations Convention on the Rights of the Child (UNCRC) and all that entails. (Gov.Wales)
There are four key concepts that are the basis of these rights:
· Right to non-discrimination – Article 2
· Commitment to the best interests of the child – Article 3
· Right to life, survival and development - Article 6
· Right to be heard - Article 12
These rights are paramount for an early year's practitioner when considering transition and how they approach and support children as individuals.
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Right to Play
Frobel supported the entitlement with guidance within his concepts regarding learning through nature and the necessity of play. His theory is well known throughout the world and is still regarded highly and utilised to this very day.
‘Play is the highest expression of human development in childhood for it alone is the free expression of what is in the child’s soul.’ (Early Education)
The right to play is advocated through the UNCRC 
Article 31 (leisure, play and culture) Every child has the right to relax, play and take part in a wide range of cultural and artistic activities. (UNICEF)
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Roll of the adult

The role of an early year practitioner is important to enable and support the smooth transition of the children within their setting. They must have the knowledge and understanding to be committed during this process but importantly empathetic to the needs of the children including their parents or care givers. 
Some factors are key to enhancing and securing this process along with their professional code of ethics.
The British Association for Early Childhood Education states that:
‘This code of ethics places the utmost importance on the protection and well-being of children and families. Taking action to counteract unethical practice is therefore the responsibility of every early childhood professional.’ (Early Education)
Communication
There are many ways an early year’s practitioner can provide and become confident within their communication
· Awareness: Be self-critical with their own communication skills. Identify the strengths and weaknesses. Having self-awareness is key and will develop these skills within the professional development process.
· Professional Support: Seek guidance from professional peers to gauge a greater understanding from others and their perception of how the communication is directly received and its impact.
· Professional Development: Training provides insight into the effectiveness of communication whilst developing new strategies.
· Listening: Be attentive and respond with thought and care. Non-verbal communication demonstrates this through eye contact and responding with appropriate questions if required.
· Trust: Establishing trust with children, parents or care givers, colleagues, and outside agencies. Being empathetic and respectful will reinforce a positive environment.                                                                                     
· Active Engagement: Encourage children and parents during these important times. Allow them to share their individual concepts and concerns and respond in a supportive manner. Act accordingly within the communication that has taken place,
· ALN (Additional Learning Needs): Respond in accordance with any IPD or legal statement allocation. Adhering to the formalities and inclusion is demonstrated throughout. Visual timetables, POA (Plan of Action timetable), pictorial concepts to enhance understanding and engagement for all.
· Reflect and Reflection: These concepts are crucial for all early year's practitioners. To reflect whilst a situation is taking place within a setting or having a reflection afterwards. The proactive mindset of addressing both the positives and negatives of that situation.
Driscoll’s model of reflection states that three questions support this ideology through What? So what? Now What? (Southon, P)
This theory has a simplicity that supports an analytical approach to reflection,
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Interventions

Intervention within early years of education is clarified as the support and assistance adequately provided to support young children as they transition from one academic year to another. This intervention is paramount for those children with ALN (Additional Learning Needs) including those with emotional or social concern identification.
There are several elements of early years intervention for educational transition:
· Parent and Care Giver Involvement: Play a crucial role with supporting their children through the transition period. Information and guidance should be provided along with the necessary setting information and protocols. They need to trust the early year’s practitioner with their most precious ‘possession’. This also involves their own attachment and anxiety.
· Communication and Collaboration: Necessary and informative communication between transitioning settings and cohort groups is essential to maintain familiarity for the children. This can include their interests, strengths, emotional and social needs to hinder any difficulties, Hand in hand this allows continuity of learning for future academic development.
· Individualised Support: Every child is an individual and an early year practitioner must take consideration of those children who may need extra support through the transition process. This may include an IDP (Individual Development Program) centered around the child’s needs and interests.
· Transition Programs: These programs can be introduced to support and prepare children for the academic and social stresses of primary school. The programs may involve multiagency individuals such as the school based AENCO (Additional Educational Needs Co-ordinator) speech and language, educational psychologist or the comIT team (Communication Intervention Team)
· Further Transition: Some children may benefit from further transition visits in order to familiarise themselves with the setting and the necessary practitioners and adults amongst the staff.
Early years intervention for educational transition is supportive and beneficial for the children. It enhances and promotes positive outcomes whilst limiting the associated anxiety that encompasses it. This is supportive of a child’s overall emotional well-being and encourages a secure foundation moving forward.
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Proposed Outcomes
The Reformed Curriculum in Wales.
Currently within Wales, there is a new curriculum. The education system reform aims to provide more flexibility, creativity and relevance for learners. It will be implemented gradually from the beginning of 2022 to 2026 for all academic cohorts. (Welsh Government 2023)
The Four Purposes
The four key concepts are: (Welsh Gov, Hwb 2022)
· Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society

The ethos of the whole curriculum is that it is accessible to all. This includes all children even those with ALN because it allows the setting to adapt the curriculum accordingly within the specific needs of the children. This is paramount within transition and gauging those children who need that extra support whether through nurture or academic intervention. 
‘The additional learning needs (ALN) system is the new system for supporting children and young people aged 0 to 25 in Wales with ALN. The ALN system is replacing the special educational learning needs (SEN) system and the system for supporting young people with learning difficulties and/or disabilities (LDD).’ (Welsh Government 2020)
Early Years – Foundation Phase
The foundation phase is an educational framework in Wales for children aged 3 – 7. It was introduced in 2008 and aims to provide a holistic and child-centered concept to early years education.
Maria Montessori developed her theory with the conceptual understanding that a child who is ready to discover can begin the journey of learning and self-discovery. The setting must support this with the resources and environment it provides whilst being encouraging. The Montessori holistic concept involves an approach which regards development of the child and its spirit in ‘high esteem.’ (Montessori Method 2017)
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Key Principles of the Foundation Phase include:
· Play centered learning: Children are encouraged to learn through active play whilst indoors and outdoors. They have opportunities to explore and make their own decisions through individual concepts of understanding. This will all take place in a provided stimulating environment. In turn this gives the early year practitioner the power of observing the children.
· Personalise Learning: The Foundation Phase recognises that children develop at various stages and at different rates including their interests. A practitioner must focus on the child and their individual needs and differentiate tasks accordingly to enable all children to receive the same experiences.
· Experimental Learning: This ideology is centered around real-life contexts. Children engage in hands-on activities. These can include cooking, gardening, role play to develop their individual knowledge and skills across the set outcomes' areas.
· Active Involvement – A practitioner engages with the children actively promoting their learning and development. 
· Well-being and Development: The Foundation Phase understands the importance of well-being and emotional stability and development. It pays attention to building strong relationships, developing self-confidence, and promoting a positive attitude towards learning.
· Partnership with parents/carers and the community:The importnace of collaboration between parents and care givers involving the wider community. This creates a positive partnership between the practitioner, children and their families to enhance the children’s development and learning journey with positivity.
The foundation Phase has concept that covers what is known as the seven Areas of Learning and Experiences (AOLE) (Welsh Government 2015)
1. Personal and Social Development, Well-Being and Cultural Diversity
2. Language, Literacy and Communication Skills
3. Mathematics and Numeracy
4. Physical Development
5. Welsh Language and Development
6. Knowledge and Understanding of the World
7. Expressive Arts
The Foundation Phase in Wales aims to provide a secure foundation for the children’s future learning and development whilst promoting curiosity, creativity and primarily a love and inquisitive awareness for learning. Early years practitioners have this framework to guide them especially through the nursery to reception cohort transitional process.
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