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Section 1
Sandra Smidt (2011) quotes Getting Serious about Play- DCMS, (2014) definition of what play is, "play is what children and young people do when they follow their own ideas and their own interests in their own way for their own reasons." Children use play to express their feelings, may this be due to wanting to find an answer to a question, following up interests, or acting out an experience, may this be a happy or distressing experience.

Whitebread (2012) states that Rousseau, Pestalozzi and Froebel implemented play-based pedagogy in their educational centres. For instance, in 1837, Froebel created the first kindergarten in Germany, Froebel's kindergartens were child-centred and focused on children's natural curiosity (Brown and Patte, 2013). Also, Froebel was the first to use the terminology 'playground' to define play environments cultivated by adults for children. Whitebread (2012) continues to explain that play is Fundamental for children's well-being and holistic development which consists of cognitive, creative, social, emotional and physical, which lasts through adulthood (Brown and Patte, 2013).

Brown and Patte (2013) explain that play is an enjoyable part of childhood, where parents and children can connect through many types of play; this is the personal and social benefits of play. Children that experience positive learning play experiences early on in settings show more significant cognitive outcomes where they are less shy and introvert than those who do not experience positive play learning experiences. They will discover a world where they can beat their fears by creating and playing out new experiences. The play also supports children to settle into the school environment, improve school readiness, learning behaviours and problem-solving skills (Miller and Ginsburg, 2012 cited in Brown and Patte, 2013)

In a study carried out by Brown and Patte (2013), a group of children was split into three separate groups, giving the children four everyday objects to carry out activities. Each group of children had a different activity to partake, and the researchers directed the activities. In the first group, the children played with the objects however they may wish, next the researchers gave instructions to the second group on how to play with the objects, and the third group had to draw a picture of whatever they want to without ever viewing the objects of their choice. The researchers asked the children to create multiple uses for one of the objects. However, the first group were able to think of three times as many ways to use the objects than the other two groups. The researchers believed when children experience free-play, they can experiment and develop their thinking by finding different methods and creating new experiences to form their play; through play, children develop their creativity and expand their knowledge (Brown and Patte, 2013). Whitebread (2012) points out that there is evidence to indicate those that experience play deprivation will have disadvantages in their development. Even though there has not been actual testing on children for ethical reasons to find the positives of play and negatives of play deprivation, however, with the use of testing rats, there is sufficient evidence to indicate the positives of play and the negatives of play deprivation.  

The UNCRC underlines in article 31 that children have the right to rest, engage in play and take part in age-appropriate activities where children can participate spontaneously (Children and Young People's Commissioner Scotland, 2020). When children are in a state of play, Brown and Patte (2013) state that children are then only in control of their destiny. Playwork is fundamentally about creating settings that enable children to play freely; after practitioners create these areas, there is no need for adults to interrupt in the method of the children's play.      

Smidt (2010) explains that although practitioners may see self-directed play as a pointless process, theorists such as Piaget and Vygotsky understand what children are doing and why they are doing it. For instance, Piaget introduced the terminology 'schematic'; this is for patterns of repeatable actions. Schematics are where children learn and experiment with their surrounds; a child knows a circle is round, a wheel is round and can rotate, does this mean that everything that is round can rotate? Children will then go on to experiment to find out if this is true. Children tend to find the answers to their schemas through play, as

Smidt (2010) shares Vygotsky theory on what play is; he believed play to be an essential tool that all children can have the opportunity to utilise when given a chance. Vygotsky saw that children were trying to learn the ways of the world from the second they are born. Vygotsky thought of play as "imagination in action", and as children develop and begin to explore, they try to understand the uses for things and what they can become. Adults support self-directed play within multiple schools by using the ScrapStore PlayPod (no date) project; it has been rolled out across the whole of the United Kingdom for the past thirteen years and trialled in France and Spain. Recycled items and objects are kept in the PlayPods for children to use in school in their free time. Children have opportunities to become creative by using their imagination and think beyond the real uses of the items they are exploring. Children socialise and share while enjoying their free time in school and interpret the objects; however, they may wish. Through vigorous self-directed play, children will have an outlet for their pent-up energy. Vigorous play/ self-directed play will benefit children in class because they will be calmer and able to focus when they need too (ScrapStore PlayPod, no date).




























Section 2

Sandseter (2011) defines risky play as the following, "Risky play is defined as thrilling and challenging forms of play that involve a risk of physical injury". Sandseter (2007) explains there is now a focus on children's right to partake in risky play. Sandseter (2007) went on to do a study on different forms of risky play. The study intended to recognise groups of risky play amongst children in a nursery in a wide-ranging sense, independent of a difference of opinion and through observation, Sandseter (2007) found the following information: - 
1. Play with great heights: - jumping from high towers, climbing trees and climbing on top of roofs. The study found the children had great fun but were frightened of losing control, grip, and falling. The children were drawn to this the most. 
2. Play with high speed: - riding around on pushbike with 2-3 children on it going fast and all falling off. Children were rolling down banks fast, headfirst, backwards and going fast. 
3. Play with harmful tools: - using tools such as hammers, nails, saws and supervised more closely with an axe. However, the children seemed to be more engaged and concentrated more when taking part in the risky play as they were outwardly aware of the dangers. Some children found the activity exhilarating while others believed it to be frightening. 
4. Play near dangerous elements: - the study allowed children as young as two years of age to play near deep water, on the edge of cliffs that dropped 3 meters and play near a fire pit. Although the children were told not to run as they may fall in the fire, water or off the edge of the cliff, the staff still stayed up to 10 meters away from the children and would not be able to help if something wrong happened, even though they state these activities are very high-risk. Some children did not see this any more dangerous than playing with hazardous tools, while others found it very scary. 
5. Rough‐and‐tumble play: - the children experimented with a judo move the teacher illustrated along with another staff member, they were all engaged and wanted to participate and had great fun learning judo. The children thought it was scary but enjoyed themselves. The staff believed when the children explored with sticks, hitting and tripping each other up more of a risk-taking activity. 
6. Play where the children can 'disappear'/get lost: - the children accompanied to an outdoor area where they could go off and roam in the forest alone. The children believed this to be frightening but also was excited about taking part in the activity. 

Lillemyr, Dockett and Perry (2013) explain that when children experience risky play, they are unconsciously learning the lessons of life by finding out what is safe and what is not safe. When children play, they actively look for a thrill by jumping and swinging from high places, and this is because they are naturally curious and look for excitement.  

Little and Sweller (2015) stress that when children investigate and partake in a risk-taking play, they become accustomed to their surroundings, explore what possibilities of play can occur and what boundaries there are to keep them safe. Little and Wyver (2008) state that when children take part in risky play, most predominantly outdoors, allows the children to test the boundaries of their intellectual, physical and social development. However, children's growth and development can be impacted when there is an avoidance of risk-taking in outdoor play (Little and Wyver, 2008). Happen Wales (no date) also shares their findings on the importance of play for children and how outdoor learning benefits children. Happen Wales (no date) have found pupils when learning outdoors have increased engagement, all learning styles can be catered for, their skills are developed by having fun learning experience, and also, it has a positive impact for practitioners as their well-being, and job satisfaction is improved. Happen Wales (no date) points out the four ways children believe their well-being can be improved:- More space to play, more local facilities for them to take part in activities, the streets to be kept clean so their surrounds are safe for them to explore in and finally for the roads to be safer by introducing more school crossing officers, zebra crossings and limit the speed cars can travel at in particular areas.

Howard and McInnes (2012) maintain that "children demonstrate increased emotional well-being when they perceive an activity as play rather than not play". The children's emotional well-being may have improved due to them not being afraid of failing at whatever they are doing, and children can experiment with a wide range of behaviours which include risk-taking. When children view activities as play, they assume they are in charge of what direction the activity goes and what results occur due to their actions. Furthermore, the play children experience increases their confidence and self-esteem (Brown (2003); Howard (2010a) cited in Howard and McInnes, (2012)).

         





























Section 3

(Wainwright, et al.,. 2016)The Welsh Assembly Government in 2008 put in to affect the foundation Phase, which was a new holistic play-based learning continuance. Learning subjects were exchanged with areas of learning; there are now seven areas of learning. The seven areas of learning are developed through practical activities and active learning experiences. The National Day Nurseries Association (2019) explain what the Foundation Phase is, The Foundation Phase is based on the belief that early years provision should offer a solid foundation for future education through a developmentally suitable curriculum in Wales for children. It is essential settings and practitioners are aware of the principles and ideology of the foundation phase that work with children between the ages of three and seven.

(Welsh Government, 2017) The development of the Foundation Phase Profile was put in place to use as a tool for assessments and to support (Early Years Wales, 2019) assessments for observations on children's development to create a holistic understanding of children's development and skills in fundamental areas. The Foundation Phase Profile helps the assessment of children's knowledge and development during their time within the Foundation Phase. The purpose of the Foundation Phase Profile is to provide a universally consistent baseline assessment which follows beside the end of Phase Outcomes (Early Years Wales, 2019).

Estyn (2015) specified that by teaching practitioners to observe children's play will allow them to observe effectively with the prior knowledge of children's development and The Foundation Phase Framework. Welsh Government (2017) maintains that evidence needs to be gathered to show the children's abilities across all seven learning areas. According to the Welsh Government (2017), a disadvantage of the Foundation Phase Profile is there is no set method of recording observations and settings and schools can use their own observation methods. However, there is an optional Record Form to take notes that aid practitioners observations for each skill ladder. Additionally, all practitioners must make observations and support assessment processes (Welsh Government, 2017). Estyn (2015) claim that The Foundation Phase Profile is used within two-year-old settings where observations are used to support the initial baseline assessments and are reviewed termly with new observations as evidence. The information gathered from the baseline is shared with the guardians, and a plan is produced to support the children going forward (Estyn, 2015).

Riddall-Leech (2008) states that practitioners must observe children because they will gain a greater understanding of children's needs. Welsh Government (2020) published "Assessment proposals to inform the development of statutory guidance". Within this document Welsh Government (2020) with the use of observations, practitioners can recognise and support learners progress across the seven areas; practitioners will know how well students are learning, what they understand, and what they can do. Also, by using observations, practitioners will know what students do not understand and then can construct a plan on how to support the student's individual needs going forward. For instance, learners may need interventions to support their progress through education (Welsh Government, 2020) and additionally, those that are more able and talented (Estyn, 2015) may need more challenges in education to keep them interested. Riddall-Leech (2008) points out the importance of recognising the differences in children and they deserve respect for their unique qualities.

Palaiologou (2012) share her findings on eight different observation techniques; this includes the description, purpose, advantages and disadvantages. The foundation Phase Profile is a scales-based assessment, and it consists of a scale of events, "behaviours recorded before, during or after the event" (Palaiologou, 2012. p.60). The purpose of the scale is to rate a child's development, behaviour or participation. There are many positive benefits to using The Foundation Phase Profile- Scale based observations, according to Palaiologou (2012) it does not take long to set up, practitioners can observe several children at the same time, and several practitioners can use it to observe the same child.

(Welsh Government, 2017) The suitability of The Foundation Phase Profile was devised to support all children and identify possible special educational needs or additional learning needs. However, one cannot ignore the fact The Foundation Phase Profile- Scale based observations do come with disadvantages; for instance, it is limited to the focus of the scale, other behaviours may not be observed, and the scales may be troublesome for other practitioners to use if they do not understand the ratings (Palaiologou, 2012). Additionally, the profile does not consist of enough detail to assess special educational needs or additional learning needs (Welsh Government, 2017).
Section 4 

[bookmark: _GoBack]Coleyshaw et al.,.(2010) explains under the United Nations Convention on the Rights of the Child (UNCRC), children have a right to be told about observations when they become of an age specified by the UNCRC. Moyles (2012) believes one of the most important things to be considered is when making an observation is that a holistic view of the child is taken into account. For practitioners to achieve a holistic view of the child, they must complete observations in several different activities, for instance, a free-play activity and an adult-led activity (Moyles, 2010).

Palaiologou (2012) claims that when practitioners allow children to take ownership of their learning, children can then interpret their interests into activities. An equally important aspect is that children have an internal drive to make friendships. Bandura's social learning theory can be applied as children are learning to socialise through play, with the addition of gaining friendship's, children also find new ways to learn. Pellegrini (2009) points out that play has developed within education due to Piaget's views on development and play, and his emphasis on "a continuity between a child's pay and his work" (Sayeed & Guerin, 2000. P.11). Many psychologists and educators such as Smilansky, Saltz, Johnson and Dixon have linked children's cognitive development and academic performance in schools to the benefits of play in education. Friedrich Froebel was also an advocate for making play meaningful for children (Sayeed & Guerin, 2000).

Sayeed & Guerin (2000) believes that when practitioners observe children in free play, the observer does not know what the child may bring to the play situation or understand what the child is benefiting from it. These beliefs are not in line with the Foundation Phase Profile Handbook (Welsh Government, 2017) as they state when practitioners want to observe a particular skill, it does not have to be under a specific activity. Observations can be carried out through a mixture of child-led and practitioner-led activities, and within the enhanced, continuous and focused provision, outdoors and in.

However, Bruice's (1991, cited in Sayeed & Guerin, 2000) 'free flow play' theory adopted the principles of chaology. The chaology principles were used to ensure there are available activities and learning experiences available for the children if they wish to use them. Additionally, the children could explore the environment; how may they wish, free-play is the opposite of adult-directed play (Sayeed & Guerin, 2000). Learning opportunities should be produced carefully to help scaffold children's development and learning; the activities and resources must be developmentally suitable (Welsh Government, 2017).
Palaiologou (2012) shares her insights on the limitations of observations; for instance, an observation can only capture a single moment in time; it does not give the whole story or the background. Practitioners must look at additional methods to gain knowledge and understanding about the individuals they want to observe, such as gaining information from the children's parents and family, having team meetings and having child involvement. One of the main limitations of collecting data through observation is not being able to observe the whole process of what has happened. A practitioner may have observed behaviour from an individual but did not capture what happened before the observation starting point, and this would remain unknown (Palaiologou, 2012).

Howard and McInnes (2012) article on "The impact of children's perception of an activity as play rather than not play on emotional well-being" points out children's well-being is increased during activities they perceive like play rather than not like play, the information was gathered through the Leuven Involvement Scale. Those that took part in like play activities showed an increased focus, smiled more and moved freely. The children's behaviour in the not like play is in contrast to the children behaviour in play-like activities; the children were very quickly distracted and vocalised negative opinions. Howard and McInnes (2012) suggest that when children see activities as play, they experience developmental effect due to being able to explore a wide range of behaviours.

Loizou (2017) explains the outcomes of teachers when taking part in direct involvement play and indirect involvement play. When practitioners took part in direct involvement play, they thoroughly enjoyed themselves. However, the practitioners later wish they allowed the children to create their dialogue as they believed the children had too much guidance. The teachers used knowledge content questions and ensured they did not interrupt the play process when using indirect involvement. The teachers believed this benefited the children as it helped them to progress their self-directed play (Loizou, 2017).
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