Than analysis of the perceived employability of psychology graduates and the relationship to their career destinations


1. What is a literature review

The review attempts to determine what is known on the topic, how well this knowledge is established and where future research might be best delivered (University of Melbourne, 2013).

Within the domain of academic exploration and investigation, the literature review stands as a foundation, providing a comprehensive synthesis of existing knowledge, insights, and perspectives relevant to a particular topic or research question. Typically positioned at the inception of a research undertaking, the literature review serves multiple crucial functions that contribute to depth, rigor and significance of subsequent research (Winchester and Salji, 2016). 

Junior researchers often neglect a critical review, in favour of instant data collection, producing naïve, uninformed underpinnings (Meesala, 2014). 

The literature review offers the opportunity to contextualise one research within the broader landscape of existing literature. By visiting relevant literature, main points such as the current state of knowledge can be identified, as well as key discussions, theoretical frameworks, methodologies and gaps in understanding within a particular field of inquiry (Hart, 2018). 

One of the primary objectives of a literature review is to emphasise any gaps, inconsistencies, or unresolved questions in the existing literature. These gaps can be identified for further research and pinpointed by undertaking critical evaluation of the previous studies (Simeon, 2021). These gaps may arise from methodological limitations, contradictory findings, evolving theoretical perspectives or emerging trends within the field (Müller-Bloch and Kranz, 2015) (please see figure 1).
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Figure 1: Hart (2018)
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Figure 2: Hart (2018)

However, the researcher is always adapting and revising the literature, hence the process is circular, illustrated by Fig.2. 

In order to perform a suitable literature review, it is essential to understand that they serve many purposes and their focus varies based on the goals of the review and the context of the subject studied; the existing literature mentions a various number of different literature review types, suggesting that the researchers are still debating the exact number and kind of the reviews. 

The main different literature reviews occurred from the existing body of literature are: traditional (narrative) literature review, systematic literature review, meta-analysis review, scoping review, theoretical literature review, historical review, argumentative review and conceptual literature review. 

Authors have different numbers of possible formats. Grant and Booth (2009) identify 14 types. Different formats will vary in application depending on the research project, resources available (including time), the planned publication and level of research. 

Figure 3 narrows the review to 5 formats, but does identify positive/negative features on each on sliding scales. 
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Figure 3. Evaluation of different formats of literature review (Source: Charles Sturt University, 2024)


A traditional (narrative) literature review is a qualitative synthesis – which offers no methodology – of existing research within a specific field of subject, characterised by a narrative structure that organises and interprets the literature. The main aim of a traditional review is to provide a comprehensive overview of the current state of knowledge (Jesson, Matheson and Lacey, 2011), complemented by individual contribution and interpretation, as mentioned by Blumberg et al. (2014).

A traditional (narrative) literature review could be found suitable for the subject of this paper that assess “The perceived employability of Psychology graduates and their career destinations” due to the review’s nature that allows a complex understanding of the subject studied. The subject’s multifaced topics and factors such as education, skills training, market demands and career pathways could be well-suited for a traditional literature. However, this research aims pursue a literature that emphasises gaps within the body of the literature and focus on theories related to perceived employability and career trajectories of the psychology graduates.
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Figure 4: Hart (2018)

Figure 4 from Hart (2018) identifies the key questions in a literature search and the location of the concept and application in the epistemological/ontological spectrum. 

A systematic literature review is a systematic qualitative approach to examining the existing research literature on a specific topic in a transparent and reproducible way, while including only the qualitative evidence (Lame, 2019). It begins with a clearly defined research question which establishes the criteria for relevant studies (Jesson, Mathson and Lacey, 2011). One essential factor that distinguishes systematic reviews is that a priori delineation of relevant research is necessaire when performing this review, in order to establish the eligibility of the existing studies.

Systematic reviews are completed following the internationally approved PRISMA guidelines (Please consult the Appendix for PRISMA 2020 Checklist). Systematic reviews require that eligibility criteria are presented right after the aims and objectives of the review, followed by the planned search procedure (Purssell and McCrae, 2020). 

Although this literature type is well structured and complex, there are still some limitations which if not considered would cancel the reliability and validity, such as time constraints, risk of bias and heterogeneity of data in the existing body of literature (Owens, 2021).

Conducting a systematic literature review on “The perceived employability of Psychology graduates and students and their career destinations” could be suitable due to the methodological nature of the research which allows a structured and rigorous approach to examining a broad range of factors influencing both perceived employability and self-esteem. Through predefined eligibility for study selection, data extraction and synthesis, a systematic review ensures objectivity and minimises bias, factor that is essential for exploring such interconnected and multidimensional constructs. However, this method may present a big limitation concerning the time required to be performed. 

A meta-analysis review is a type of systematic review, but unlike the later one, meta-analysis focuses specifically on quantitative data extracted from multiple studies to statistically synthesise and summarise the empirical findings on a particular subject. This approach is the most suitable when the research’s aim is to draw accurate statistical conclusions about the nature and direction of a relationship between variables and moderator role in a particular area (Paul and Barari, 2022). However, this review type might present a weakness through the fact that the data is collected not only from reliable sources, thus allowing potential bias in the results. Another limitation to this review is represented by the possibility of heterogeneity to interfere with the results, should the researcher fail in choosing the correct sources (Esterhuizen and Thabane, 2016).   

A meta-analysis could be a suitable review for this research’s aim which wants to determine whether bedside manners (being a people person) and inspiring trust and knowledge (self-esteem) are essential traits for psychology professionals. By synthesising data from various studies, a meta-analysis can provide a comprehensive quantitative examination of how these specific traits are valued and their impact on professional effectiveness within the field of psychology. Thus, this type of review offers a thorough approach to understanding the significance of these qualities in psychology professionals. 

However, this method tends to be utilised by quantitative methods and depends on the researchers using the same variables and interpretations. Thus, this review type is deemed not feasible for this particular research due to the research’s aim to offer a business application of the topic, hence why a more detailed and analytical method is perceived more appropriate – with an analysis of existing theories related to the subject and existing body of literature.

A scoping literature review was defined by the JBI Scoping Reviews Methodology Group as a review or an evidence synthesis that aims to systematically identify and highlight the extent of evidence available regarding a particular subject, field, topic, concept, issue, etc. This review’s objective is to put emphasis on key concepts and definitions found in the literature and to identify gaps and key factors or characteristics linked to a particular subject (Munn et al., 2022).
Munn et al., (2018) also added that the difference between a scoping literature review and a systematic literature review is that the first one also aims to identify the gaps in the literature, not only to examine the breadth of the existing body of literature around a subject. 

A scoping literature review would be suitable for the purpose of this paper. This type of review can compressively map out existing research on the perceptions of employability and their influence on career outcomes, identify key factors and patterns and highlight gaps in the literature. This synthesis would provide a broad understanding of the relationship between perceived employability and career destinations of psychology graduates, offering valuable insights for educators, policy makers and future researchers.

A theoretical literature review examines theories around a given subject. This type of review focuses on theoretical frameworks and models that have been developed to understand the topic in question. Furthermore, it evaluates the applicability and relevance of these theories to the research, identifying at the same time any potential gaps (Dudovskiy, n.d). 

While this approach would help establish a theoretical framework for understanding how perceptions of employability shape career decisions and outcomes among psychology graduates, there are still limitations to this review type vis-à-vis the aim of this paper. The focus on theoretical concepts and limited emphasis on empirical evidence makes this approach less suitable for the purpose of this research. 

A historical literature review examines the evolution of knowledge on a specific topic over time. It traces the development of ideas, theories, concepts, methodologies and research findings from the origins to the present time. This type of review typically identifies key milestones, pivotal studies and influential research that contributed to shaping the understanding of the topic (Larabee, 2023). 

This particular type of review is not suitable for the given study from self-explicit reasons; therefore, it will not be considered feasible at all. 

An integrative literature review focuses on research of both qualitative and quantitative studies and it aims to go beyond a synthesis and analysis to provide new insights and knowledge about a specific subject (Lubbe, Ham-Baloyi and Smit, 2020). 
Therefore, this review type is also found not appropriate for the aims of the current research.
An argumentative literature review not only summarises and synthesises existing research on a particular topic, but it also presents a specific argument or perspective based on the reviewed literature. This type of the review is used to support or challenge a particular hypothesis, theory or viewpoint by critically analysing the existing body of literature (Wentzel, 2018).

Thus, given the aims of this review, this method is also found unsuitable for the current research and it will not be considered for this particular study. 

Conceptual literature review helps the researcher clarify and organise the existing literature surrounding a topic, outlining a correlation between them. The main focus of this type of review is on definitions, conceptualisations and frameworks of key terms and concepts in the literature (Frederiksen, Phelps and Kimmons, 2018). 

This review type could potentially be suitable for this study, enabling the researcher to establish the relationship between the perceived employability of psychology graduates and their career destinations, however it does not fully allow the exploration of the subject and the possible gaps in the literature. 



This particular study’s aim is to synthetise the existing knowledge around the subject and highlight the gaps in the existing body of literature revolving “The perceived employability of Psychology graduates and their career destinations”. 

Having in consideration the number of psychology graduates in the last decade has doubled, based on Palmer et al. (2021), the relevance of the subject in today’s job’s market dynamic is huge. Previous research attested that there are more individuals graduating than there are jobs within the psychology field. Hence, many Bachelor’s psychology graduates find themselves having to reorientate their career expectations and learn how to use their skills and abilities in different industries (Sanderson, Harkry and Pfeifer, 2022).

The information presented on The British Psychological Society, confirms that the main roles linked directly to the psychology profession such as clinical psychologist, counselling psychologist, educational psychologist, forensic psychologist, occupational psychologist, etc., require further degrees, such as Master’s and Doctoral levels, in order to become accessible (Career options in psychology, 2023). 
  





2. Literature review for “An analysis of the perceived employability of psychology graduates and the relationship to their career destinations.”

The employability of psychology graduates, alongside their subsequent career destinations, has become an increasingly significant area of interest in higher education and workforce planning (Lonsdale, 2020). Due to the fact that more individuals graduate a Bachelor’s in psychology than there are jobs available within the field, many people find themselves in different careers once they graduate (Sanderson, Harkry and Pfeifer, 2022). As the landscape of job dynamics change, there is a growing emphasis on the practical applicability of academic qualifications and the readiness of graduates to meet the demands of the job market (Bhattacharya, 2022). 

This literature review seeks to explore the perceived employability of psychology graduates, examining both the factors that influence these perceptions and the career trajectories commonly pursued post-graduation. The literature will begin by defining the key concepts related to this subject such as employability, perceived employability and career destinations. Following the key concepts, this chapter will examine the factors influencing perceived employability among psychology graduates, including educational experiences and qualifications, skills and personal attributes, followed by an assessment of relevant theories and their connection to the study, and will conclude with the identification of any potential gaps in the literature.

Given the complexity of the topic, the review adopts a narrative approach to capture the diverse perspective and findings presented in the literature. The narrative review allows for a flexible and comprehensive synthesis of both theoretical and empirical studies, facilitating an in-depth understanding of the factors influencing employability and career outcomes for psychology graduates (Jesson, Matheson and Lacey, 2011). Additionally, an exploratory dimension will be incorporated to identify emerging trends and areas for future research, ensuring that the review remains relevant to ongoing developments in the field. 

Therefore, it follows the pattern of inductive approach, since no consensus exists on an operating model, as in Fig, 5. Models are investigated derived from several disciplines to underpin analysis of the chosen topic. 
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Figure 5: Deduction v Induction (Hart, 2018)


By providing a thorough and nuanced understanding of the perceived employability and career destinations of psychology graduates, this literature review aims to contribute to the ongoing discourse on enhancing graduates’ outcomes and bridging the gap between academic training and labour market needs. 


Employability 

Employability is a multifaced concept that encompasses the skills, knowledge and personal attributes that enable an individual to secure and maintain employment, as well as navigate and succeed within the evolving job market. It involves not only the acquisition of qualifications and technical skills, but also the development of personal attributes and transferable skills that are essential for career advancement and adaptability to changing work environments (Yorke, 2006). 

Employability within the psychology context covers certain skills and competencies that are not only relevant to the psychology sector, but also applicable in different settings. A psychology degree equips the students and graduates with particular core skills such as effective communication, critical thinking, creative problem-solving and teamwork, along with technical skills that include clinical practices, psychological theories and research methodologies (Roberts, 2022). A psychology graduate is a qualified individual not just to pursue a career in psychology, but for many different sectors, including business. The transferable skills they are taught during their psychology degree such as adaptability, time management, leadership and interpersonal skills can be applied in multiple contexts (Whiteley, 2023). 

As mentioned by Yorke (2006), employability is a multifaced concept, thus it comprises crucial personal attributes as well. Essential attributes such as self-efficacy which refers to an individual’s ability and belief that a difficult task can be attained leads to self-confidence which enables a higher employability (Schwarzer and Warner, 2013); resilience is another particularly important personal quality highly noticed among psychology professionals due to the dynamic of the jobs market, and it refers to one’s capacity of overcoming or adapting well to changes and challenges (Maree, 2017) ; nevertheless, motivation and drive are vital elements for both perceived employability as well as the career navigation. They enable an individual to achieve career goals and the willingness to engage in continuous learning and professional development (Crimmins, 2024). 


Perceived employability 

Perceived employability refers to an individual’s subjective assessment of their ability to obtain and maintain employment, as well as to progress in their chosen career path. This perception is influenced by their belief in the relevance of a variety of factors, such as personal attributes, educational experiences and skill sets vis-à-vis potential employers (Nghia et al., 2022).
In the context of psychology students and graduates, perceived employability encompasses their confidence in their personal attributes and competencies, such as communication, problem-solving and specific psychological knowledge, as well as their awareness of the job market opportunities and challenges (Ng, Wut and Chan, 2022; Moreover, this notion also highlights the readiness of a student to make the transition from the academic environment to professional settings (Chawla et al., 2019). 

Career navigation is highly impacted by an individual’s perceived employability; thus, it is essential to have a clear understanding of these key concepts (Kubicek and Korunka, 2017) in order to comprehend the relationship between them.


Career trajectories

Career trajectories are considered the paths that individuals follow throughout their professional endeavours. This concept encompasses various roles, positions and experiences they accumulate over time, and it is shaped by multiple factors, including educational background, personal interests, job opportunities and individual aspirations (Judge et al., 1995).
Considering the nowadays opportunities and dynamic of psychology graduates’ careers, the graduates are equipped with multiple transferable skills (Savickas, 2013), therefore, they may choose to pursue further studies to enter the traditional psychology career, they may consider a career in research and academic positions or they might want to engage with different industries.


The literature highlights personal attributes and ambition as the main internal factors influencing the perceived employability of psychology graduates, and the opportunity for further professional development as external factor (Drazic, Petrovic and Vukelic, 2018). 

Conversely, the main factor recognised as internal threat was the lack of ambition (Drazic, Petrovic and Vukelic, 2018). Although the psychology graduates are equipped with a multitude of skills that offer varied career opportunities, they have to face limited prospects within the psychology field due to the increasingly competitive job market, highlighting this factor as the main external threat (Savickas, 2013).

Another important factor impacting the perceived employability of psychology graduates is the need for higher qualifications in order to access relevant jobs within their field (Savickas, 2013).
Advanced degrees, such as Master’s or Doctorate are often required in specialised roles, including clinical psychologists, counselling psychologists and academic researchers (NHS Careers, n.d.). 

These higher qualifications provide graduates with a deeper and more comprehensive understanding of psychological theories and practices, as well as the practice skills needed for effective intervention and research (Butler, 2024), therefore Bachelor’s graduates find themselves with limited job opportunities, unless decide to pursue further degrees that enable them to follow a psychology career. 
However, it is important to note that although a career in psychology typically requires further degrees, graduates with a bachelor’s degree in psychology can still leverage their skills in other fields such as human resources, marketing, sales and customer service (Tawk, 2023).

In the existing body of the literature, mentorship emerges as a pivotal factor shaping the perceived employability of psychology graduates. Mentorship provides graduates with essential guidance, skill development and career advice tailored to their professional aspirations (Swargiary, 2024). 
Mentors share practical insights, industry knowledge and facilitate network opportunities, enhancing graduates’ readiness for the job market. Beyond professional development, mentors offer psychosocial support, boosting graduates’ confidence and resilience during their career journey. By connecting mentees with potential employers and professional networks, mentorship opens doors to job opportunities and collaborations, ultimately straightening graduates’ competitiveness in the job market, which represents a higher perceived employability (Lopez-Gerstmayer, 2024). Integrating mentorship within broader context of factors influencing employability highlights its significance in shaping graduates’ professional identity, fostering continuous learning and contributing to long-term career success (Schweinsberg et al., 2021; Karli, 2016).  

Having defined the fundamental concepts of this study and discussed the factors that impact the perceived of psychology graduates, it is essential to explore the theoretical frameworks that offer deeper insights into these areas. Theories provide a perspective that allows understanding of the factors influencing perceived employability and career trajectories among psychology graduates. By examining relevant theories, the study aims to better comprehend how individuals develop their skills, make their choices and navigate their professional paths. 
Several theories that are particularly relevant to this research include Attachment Theory, Bandura’s Social Learning Theory, Self-Determination Theory and Holland’s Theory of Career Choice. 


The Attachment Theory 

Attachment Theory, developed by John Bowlby (1958), emphasises the critical role of secure attachments formed during early development in shaping an individual’s ability to build and maintain healthy relationships throughout life. According to Bowlby (1988), individuals develop internal systems of attachment that influence their behaviour, self-esteem, the ability to form relationships throughout life, as well as have the capacity for autonomous action where necessaire. These attachment styles play a crucial role in shaping an individual’s confidence, resilience and social skills, which are essential to perceived employability. 

In the context of psychology graduates, Attachment Theory provides a framework for understanding how early attachment experiences can impact their professional development and career outcomes.

Therefore, if psychology graduates experienced secure attachment, they are more likely to develop a higher self-esteem, higher self-efficacy and better interpersonal skills (Quintana, Ramos and Almeida, 2023), enhancing their employability and the ability to navigate their career trajectories effectively. 

For psychology graduates, this ability is crucial in therapeutic settings, where inspiring trust and establishing secure client relationships are key to effective therapy. Securely attached psychologists are more likely to exhibit empathy, consistency and effective communication, enhancing their employability. These interpersonal skills are also valuable in other industries, such as business, where building strong, trust-based relationships is essential for leadership, teamwork and customer relations (Whiteley, 2023). 
Understanding and leveraging the principles of Attachment Theory can therefore play a critical role in the career success of psychology graduates and can extend to diverse career paths. 


Bandura’s Social Learning Theory

Bandura’s Social Learning Theory (1971) posits that individuals learn new behaviours and skills through the observation of others, particularly role models, as well as through the process of imitation and modelling (Please see Fig. 6) . This theory highlights the significance of social interactions and environmental influences in shaping behaviour. 
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Figure 6: Bandura’s Social Learning Theory (1971)


In the context of psychology graduates, Social Learning Theory (Bandura, 1971) is highly relevant as it emphasises the importance of observational learning in professional development. By observing and emulating the behaviours of successful professionals during internships, mentorship programmes and networking opportunities, psychology graduates can acquire essential skills and professional behaviours that enhance their employability, as well as their social competence (Rhodes et al., 2006). 

These observational learning experiences provide concrete examples of career paths and professional behaviours, which allow the psychology students and graduates to develop critical skills such as effective communication, problem-solving and professional etiquette, which are essential for career success (Gehreke, Schilling and Kauffeld, 2024). 

Furthermore, Bandura’s theory highlights the importance of self-efficacy, the belief in one’s abilities, which is strengthened through positive role modelling and successful experience (Bandura, 1977, 1986, 1997). 

Self-efficacy is crucial in the context of psychology graduates as it influences their resilience in facing obstacles when navigating their careers. Having encouraging mentors and networking support reinforces one’s belief in their abilities to achieve successful outcomes (Johnson and Juwe, 2003). 

Therefore, self-efficacy as emphasised by Bandura’s Social Learning Theory (1971), is highly relevant to perceived employability. It is the factor that shapes psychology graduates perceived employability and their readiness for the job market, ultimately influencing their career trajectories and success in the professional field. 


Self-Determination Theory (Ryan and Deci, 2018)

Self-Determination Theory (SDT), developed by Ryan and Deci (2018), is a psychological framework that focuses on human motivation and personality (Please see Fig. 7). SDT posits that individuals have three native psychological needs – autonomy, competence and relatedness. These factors are considered essential for fostering intrinsic motivation, psychological growth and well-being. 
Autonomy refers to feel in control of one’s own behaviour and goals (Perry, 2022); competence involves the need to gain mastery and effectiveness in one’s activities (Deci, 2012); and relatedness is the need to feel connected to others and experience a sense of belonging (Wentzel and Raman, 2016).  
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Figure 7: Self-Determination Theory (Courtney and Ackerman, 2018)



Therefore, SDT is particularly appropriate for comprehending the perceived employability of psychology graduates as it provides insight into the motivational factors that influence career development and navigation.

The autonomy need talks about the empowerment one feels vis-à-vis their own behaviour and goals (Perry, 2022). 
Graduates who experienced a high level of autonomy in their educational and professional environments are more likely to feel empowered and self-motivated (Meng and Sun, 2019), which enhances their confidence in securing employment and pursuing careers within the psychology field, as well as in different fields.

The competence need encompasses the desire to feel effective and capable in one’s activities and to reach to a mastery point. This need represents a sense of accomplishment and proficiency, whether in academic, professional or personal settings (Deci, 2012). 
For psychology graduates, competence involves feeling equipped with skills and knowledge in their field, which translates into a higher perceived employability, and thus more confidence in navigating their career. 

The need for relatedness emphasises the importance of social connections and professional networks, which can provide support, mentorship and opportunities that are crucial for career advancement (Wentzel and Ramani, 2016).  
Past research suggests that students or graduates who benefited of support networks and mentorship display a higher level of intrinsic motivation, higher self-esteem and perceived competence (Deci et al., 1981), which make them perceive themselves more capable and attractive to employers. 

Holland’s Theory of Career Choice

Holland’s Theory of Career Choice, developed by John L. Holland (1973), is one of the most utilised career development theories. It suggests that people who are pursuing careers that match their personality type present a higher level of satisfaction and success in their careers. 

Holland identified six personality types: realistic, investigative, artistic, social, enterprising and conventional (RIASEC), and suggests that each type corresponds to specific career environments that are conducive to the individual’s interests, skills and values (Please see Figure 8). 
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Figure 8: Holland’s Theory of Career Choice

The realistic type prefers hands-on, practical activities and typically excels in psychical tasks. The investigative type enjoys working with ideas and thinking critically, often thriving in scientific or analytical roles. The artistic type is drawn to creative expression and values aesthetic experiences, making them suited for careers in the arts. The social type is characterised by a desire to help others and work collaboratively, commonly finding fulfilment in roles such as counselling, teaching and healthcare. The enterprising type is motivated by leadership and persuasion, often excelling in business, management entrepreneurial endeavours. Lastly, the conventional type prefers structured, orderly tasks and often succeeds in roles involving data management, administration and clerical work (Miller and Miller, 2005). 

In relation to the perceived employability of psychology graduates, Holland’s Theory of Career Choice explains many of them often align with the social and maybe investigative personality types, given their training and interests. 

The social personality type are individuals naturally inclined towards roles that involve humanitarian practices and are characterised by their strong interpersonal skills, empathy and a desire to assist others. In the context of psychology graduates, this personality aligns well with careers in counselling, therapy, social work and healthcare (Lukman, Afdal and Yusuf, 2020). 
These skills are equally valuable in different industries, such as business, where building relationships, fostering collaboration within teams and understanding customer needs are essential factors (Whiteley, 2023).

Investigative types may prefer careers in research and academia, where they can engage in analytical and intellectual activities.


Gaps in the literature 

In research concerning the perceived employability of psychology graduates and their career trajectories, several notable gaps emerge. There is a lack of longitudinal studies that follow the graduates’ professional pursuits from their bachelor’s education through their career trajectories, offering insights into how perceived employability evolves over time and the factors influencing career decisions. 
Additionally, the literature lacks exploration on the impact on specific programmes or training aiming at enhancing the employability of psychology graduates. Understanding employer perspectives on the skills and attributes they value in psychology graduates is also essential, as this can inform educational practices and career services. 
 
Addressing these gaps in further research can provide valuable insights for educators, policymakers and career counsellors aiming to better prepare psychology graduates for diverse and successful career trajectories. 



In summary, the perceived employability of psychology graduates and their career destinations are significantly influenced by several key theoretical frameworks. Attachment Theory emphasises the importance of secure early relationships, highlighting that skills in building trust and effective client relationships are crucial for psychologists and valuable in other fields like business. Bandura’s Social Learning Theory underscores the role of observational learning and self-efficacy, demonstrating that positive role models and successful experiences enhance graduates’ confidence in their abilities, thereby increasing their employability. Self-Determination Theory highlights the significance of intrinsic motivation and fulfilment of basic psychological needs – competence, autonomy and relatedness – in shaping career satisfaction and perceived employability. Additionally, Holland’s Theory of Career Choice illustrates how the alignment between personality types and work environments influence job satisfaction and career success, indicating that psychology graduates thrive in roles that match their inherent interests and skills. 
Other critical factors impacting employability include the need for higher qualifications, mentorship and the development of soft skills. Collectively, these theories and factors provide a comprehensive understanding of what shapes the employability and career paths of psychology graduates. 

The insights from this literature review can be valuable for educators, policymakers and career counsellors in developing more effective strategies to support psychology graduates in navigating diverse and successful career destinations, ultimately contributing to their professional growth and societal impact. 
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