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	Student Self Evaluation Form 



	Common Assessment Criteria Applied
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	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I have included a lot of relevant research and think that my level of deeper understanding has improved. I think that I was able to address next steps well and to provide adequate strategies.
	I think that I need more help with analysis and to make sure that I’m not just describing, but I am still getting better each essay. I am more confident with referencing but there is still some concern.


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them.
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[bookmark: _Hlk511558766]Southall (2013) suggests that despite how much research has gone into looking at the learning process of children, there is no definite answer on how children learn. The learning process is different for every child and the progressive steps that a child makes towards greater understanding within learning should be individualised towards that child’s needs. Southall (2013: 151) explains how important it is that we ‘help children learn for themselves” and using a holistic approach to look into next steps for a child’s learning progression gives the biggest opportunity for professional educators to do this.
To look at a learner holistically for progression of their personal development, it is important to consider all the environmental factors that influence their learning and experience within the school setting. Peterson and Warwick (2015: 5) address the issues that can concern a child’s learning experience, ranging from the languages spoken within the school to the ‘origin of the food they eat during the lunch break’. Therefore, it is important that the school itself is taken into consideration and how this could have an impact upon the learner’s progression. 
The school is within a strong-knit community of different cultures on the outskirts of a main city, with many of the children within the school speaking English as an additional language as a large majority are from Bangladeshi backgrounds. The school is in a socially deprived area and has a Flying Start nursery embedded within the setting. There are strong links that have been developed with the nearby secondary school and there is a big emphasis on the ethos of creativity and imagination with the primary school. Each year group has one class per tier of education.  
The learner that will be discussed is an eight year old boy from a Welsh background within a Year 4 class of 28 children. The class is an almost even split (13 girls and 15 boys) with many of the boys having behavioural and emotional issues leading to aggression. The learning, who will be referred to as Leo for anonymity and confidentiality, is one of the lowest attaining children within the class academically. He is a friendly, engaging child that has some issues with focus and speed of creating work, regardless of enjoyment of the lesson. There have been no issues of emotional distress or challenging behaviour in the weeks he was observed and the class teacher confirmed there have been no issues prior to this with Leo’s behaviour.
To fully be able to look at Leo on a holistic level for his development and further progression, the Mosaic Approach was used to collate and analyse data to guide his next steps within areas of the curriculum. The Mosaic Approach focuses on children and adults creating meaning together as collaborators. Clarke and Moss (2011: 2) describe this approach as combining ‘the visual with the verbal’ and focuses on the importance of young children being ‘listened to and responded to by adults.’ This approach gives both the student teacher and the learner the opportunity to reflect and challenge learning from more than one perspective. By collating data that is presented in more than one way, this gives more opportunities to view learning holistically and develop progressive steps whilst also considering the learner’s voice. Clarke and Moss (2011: 38) agree with this by stating that ‘combining […] these individual pieces brings a greater level of understanding about young children’s priorities’.
The data that was collated from Leo came from a variety of different methods and observations. As Clarke and Moss (2011: 15) suggest, putting together different combinations of data creates a ‘living picture’ of how the learner views the setting personally. The data itself was work that he had completed within class, work created individually with guidance from the student teacher, observations for next steps on assessment trackers and interviews on how he learns including a learning walk around the school from his first interaction with the student teacher. These give a small insight into how he views his own learning as well as how he compares from a teacher’s perspective and through government outcomes and levels. He was always given the opportunity to discuss what he thought his next steps should be and these were integrated into what next developmental progression would be suggested to further support and challenge his learning.
There are a number of strengths and weaknesses to using any method of collecting data, especially when the approach to the data is reliant on the learner’s voice. There is a heavy reliance upon the learner’s willingness to engage with the data within the Mosaic Approach and this can be seen as a strength when looking at how children learn. As Southall (2013) stated, each child’s learning journey is different, so by incorporating the child within the data collection and analyse through this approach, this offers the child the opportunity to become an active participant in their own reflective learning. Clarke and Moss (2011: 64) talk about how being engaged in the Mosaic approach can also have long-term benefits on the child and how they view themselves. 
However, there is a limitation to having the learner at the centre of the data collection and reflection. The Mosaic Approach can cause a learner’s privacy to be invaded with the constant need for observation and listening to their opinions on their own learning, potentially causing discomfort and distress that will affect the child’s emotional wellbeing within the situation. This would then cause an issue with the reliability of the data that is being collected. This could also cause the learner to constantly be assessing their own work to a degree that is detrimental to their own understanding and enjoyment of the subject. 
It is important to be ethically considerate whenever performing research that involves observational methods. This is especially important when the participant is a minor and their own rights should be respected as well as the rights of the adult who is responsible for the child at the time of the research, whether that is the class teacher, student teacher or parent. To make sure that all ethical considerations were taken, the child was asked to give assent for any recordings taken place as well as the class teacher having signed consent for the observations to take place which can be found in Appendix 1. Leo was made fully aware of the reason why he was being observed and what the research topic was, and verbal assent was asked for every time an interview or recording took place.  
Anonymity and confidentiality have been considered within the research as an area of importance, with the school’s name being removed and Leo’s name being change to protect both identities. It was explained to Leo that his name would not be used within the research at any point and that he had the right to withdraw from being involved within the research at any time. He assented to being part of the research at each point that he was asked happily and understood why the research was taking place. For all the verbal recordings that took place, this was consented by the class teacher and Leo gave verbal consent as well as pressed the button to record his voice himself to give him the opportunity to withdraw. The recordings were transcribed for data collection and the digital files of voice recording were then deleted immediately after transcribing to keep confidentiality.
To analyse and reflect upon Leo’s learning, the data was collated and compared using a structural reflection model to help move forward his progression within learning. The model that was used to help support the analysis was Nottingham’s (2013) A.S.K. model. He used the A.S.K model to help review understanding after lessons through ‘three dimensions of learning’ he labelled as attitudes, skills and knowledge. This method helps to look at individual dimensions of learning for Leo and how those can relate to his developmental progression. Five areas of the curriculum were considered and analysed for Leo to help decide on his next steps for progression: literacy, numeracy, humanities, expressive arts and well-being.
Literacy
The major area of concern in regards to the curriculum for Leo is his progression and challenge with literacy. Leo’s attitude towards literacy is positive and he finds reading interesting, but finds that there are some issues with his understanding of words and how to use them. He stated that he sometimes wasn’t sure how to write the words down when creating written pieces of work and that the words can become jumbled up. ‘Difficulties with accurate and/or fluent word recognition and […] poor spelling and decoding abilities’ (Washburn et al, 2017: 171) is a characterisation of dyslexia and Leo had stated within his interview that he sometimes didn’t know how to write the words and became confused with how to do it. This could be a sign of Leo having dyslexia and further testing may need to be done to confirm this. Leo has shown a willingness to always try his best, but he can often be distracted by his peers that slows down his learning process.
One of the literacy lessons that was taught involved creating a plan for a diary recount. The lesson offered the opportunity to choose the differentiation level out of three levels and despite being a lower attaining child, Leo chose the middle level of differentiation that did not offer as much scaffolding support. He was able to complete this task and to link with his previous knowledge, but actually putting the ideas to paper was a struggle for him. His social skills of explaining what he wanted to write were extremely high but he found transferring this to the written element was difficult to do. Leo’s understanding of literacy from a verbal area is good and he is able to discuss his though processes with his peers and teachers. It is clear that his progression needs to be focused on the transference of verbal to written.
[image: ]Leo has a lot of the knowledge to back up his understanding of literacy and where he needs to go to progress himself within this area of learning. He was aware of what he needed to include within the lesson on a diary recount, but the ability to write his work is where his major concern lies. His understanding and concepts for literacy lessons are developmentally higher than some of the more higher attaining children but his inability to be able to process this to paper causes some of his concepts to become lost.
[image: ]When considering attainment levels, his oracy attainment is a strong Level 3A, with a justification to move onto a Level 4 with some support with grammar and word choice. He has shown that he is able to display relevant thoughts and even within the interview, he showed good understanding of why it is important to learn certain subjects and could give justification for what his next steps should be. However, when looking at his written work and comparing this to the level descriptors, he does seem to be at a Level 1B. He has a lot of issues with his handwriting and understanding what has been written, as well as not always using full stops which can be seen in Appendix 2. 
There is a lot of strength in this collation of data as there is the ability to compare his literacy work cross-curricular, especially when looking into his written work. However, the level of his literacy in the different areas of oracy and written is very much in contrast, causing difficulty in being able to give him a level that encompasses all of the data. As well, the level of his written work is difficult to understand due to his handwriting and letter formation, causing issues to be able to assess his writing accurately.
Numeracy
Leo has more confidence when assessing his numeracy abilities than with his literacy and is more willing to accept help with his numeracy work. He shows a willingness to challenge himself, choosing the more difficult tasks that are offered in differentiation, but when he is unable to overcome the challenge by himself, he can become quite unfocused and will talk off-topic with his peers rather than find another way to look at the challenge. He stated in his interview that support from teachers and teaching assistants help him to find the work less challenging, and that support from others is important to him to help progress his numeracy skills.
Leo is in the lower attaining bracket of his year group for numeracy and although he does show determination to try his best with his work, he can find issues comprehending instructions and explanations of tasks difficult once he is no longer with the person providing the support. In their current topic of time within numeracy, despite having examples and explanations of what he needed to do to overcome the challenge from both peers and teachers, he was unable to grasp the concept and how to apply that to what the work was doing. 
Using his social skills within the numeracy concept did not show much improvement with the level and standard of his understanding of the tasks presented. He was still struggling with completing the tasks despite the direct help of a peer to help layout one of the problem solving tasks he had to perform. There was also the added concern of having to use his written literacy within the task that caused more challenge for Leo to overcome. There is an issue of his basic understanding of the topic of time and a need to further support his understanding of the skill in this area. Leo’s knowledge of time in general was limited and despite having done time in previous years, he was not able to transfer any prior knowledge to help with his lessons in numeracy. He wasn’t able to read the analogue clock or able to process the time shown, despite the amount of support his received. 
Although the amount of data gathered in numeracy was quite limited due to having spent more time on literacy work, there is a clear concern with his numeracy development and a lot more support is needed to help his understanding. He is willing to learn and accept help from others, which could give an idea on how to further develop his understanding and learning. When looking at the level descriptors for numeracy, it is difficult to fully place him in any level as the data that has been gathered is limited to one area of the curriculum. There would need to be more evidence gathered to be able to level Leo accurately, but there is concern with his numerical development.
Humanities
Leo has shown a lot of curiosity towards the subject of humanities, particularly in the historical aspect of the topic that they are studying in class. The data presented for humanities is focused on the historical aspect of the curriculum and will reflect this in the analysis. Within his interview, he drew upon the importance of history and that they should learn about it within school. He always shows a willingness to become involved with each task presented to him within humanities and was immediately interested in the current theme of the Victorians due to having studied it in Year 3.
There was an improvement within his learning of humanities due to the different ways of presenting information in a variety of activities in the topic lessons. Leo was able to compare and contrast his ideas within history, but did show some reluctance to offer answers to the whole class unless prompted. This does seem to be a reoccurring theme for Leo within many of the lessons and could be based around not wanting to give answers that he believes could be wrong. Edwards and Springate (1995) suggest that the classroom should ‘reflect the adults’ encouragement and acceptance of mistake’ This could be a reason why Leo is not as quick to offer his own answers and that he does not feel the classroom offers him the opportunity to embrace mistakes. However, within his interview he claimed that he doesn’t feel bad about mistakes but that he felt he should have got it right the first time. 
Within smaller groups, he has shown that he is able to understand the humanities tasks and has the ability to share his ideas, but can often be ignored by other members of his class due to having a quiet disposition. He was able to collaborate with others without issue and to help others when they were struggling with their words for the oracy task, but did get distracted by all the other activities and items that were around him.
Leo’s understanding of the topic that he is studying has some basis in previous knowledge due to having some experience with the theme last year. He felt that he was interested in finding out more from the work he has already done in this area. His grasp of some of the basic facts have helped with the understanding of his work. He could also understand the concepts being discussed and how that had an impact on the wider world.
[image: ]Although there is data collected for humanities, there is a strong emphasis on literacy within this theme that does cause some concern for Leo’s progression. Leo’s difficulties with writing and being able to process his ideas onto paper does hinder his developmental progression with humanities in some areas. The data does have weakness as a whole as there has been a lot of discussion within the class of key areas of the theme that have not be recorded as they have been oral-based. 
When looking at the level descriptors for history, there is evidence for Leo to be firmly in Level 3, as he has shown within his work an understanding of chronology through a timeline as well as looking at Queen Victoria in detail using the support of historical sources on the internet as well as previous knowledge. He has also recently shown understanding in the differences of children now and children in Victorian times.
Expressive Arts
Although there were no directly taught lessons for expressive arts by the student teacher, it was used within the topic lessons and through a lesson developing on wellbeing. Leo showed a strong desire to draw and use his skills within drawing the further his development. He was given a task to draw what he thought of himself from the student teacher as part of the research which can be seen in Appendix 5. This was to look at how he saw himself and to look at his level of skills within art. 
He took part in two lessons of drama that was focused on developing wellbeing within the class for collaboration, communication and concentration. He showed good understanding of what was expected and was willing to take part in all areas of the lesson. His attitude towards expressive arts in general was exceptional and he was willing to try out different kinds of activities, despite having communication issues with the other boys in the class due to their constant disruption. This is a reoccurring issue within expressive arts lessons, and Leo had spoken to the student teacher within a music lesson about wanting to become a girl so that he didn’t have to spend lessons with the boys.
Leo has a high ability with his social skills, always willing to talk with others and to create collaborative work. He has had no issues with any of the children within the class and will happily work with the students within his group, no matter who they are. He does offer his own opinions more willingly in expressive arts, but can still find his voice drowned out against the more vocal students.
He has the physical skills to be able to draw and colour in works of art that he can create from his own concepts. He was more than capable of using his body to work on his balance, creating still images and small roleplay scenes within drama. His physicals skills do have room for development, but his confidence is in place to be able to try more challenging physical feats.
Leo has been able to drawn upon his own ideas and concepts to create expressive works of art. His self-portrait that he created used his previous knowledge of anatomy and form to be able to draw successfully without a need for prompting with other instructions. He does have some issue with expanding past his basic understanding of ideas and does not always find it easy to think outside of the box.
[image: ]With expressive arts, it is difficult to be able to level a child on how they are progressing against a curriculum due to the subjective nature of art, drama and music. The amount of data collected for expressive arts is only based on the art area of the curriculum as it was not possible to gain physical data for music and drama. This causes another issue with trying to look at where Leo is in terms of progression and development.
When looking at the levels of art within the curriculum, however, it can be seen that he is able to show evidence for some of the level descriptors, though the different kinds of art he has created have been limited to just drawing. He is showing an increasing awareness of observation, experience and imagination as a way of creating a piece of work, therefore putting him in Level 3, but as other areas have not got evidence at this time, he would not be able to progress within Level 3.
Wellbeing
Leo’s wellbeing within school can best be analysed through conversations with him personally and looking into how he views school and subjects. The time spent with Leo on observations show that he is a very intuitive child when it comes to seeing how others interact around him and his own views on his friends. He can make decisions that are thoughtful and helpful to his friends, but does sometimes get distracted and disrupted by other people around him. This can have a detrimental effect on the level and consistency of his work, especially when the work is considerable slowed down when he is unfocused.
When asked how he feels about school in general, Leo stated that he didn’t like the school in Year 2 but started to like it more in Year 3. He stated that he liked school because it helped him to learn, let him do lots of different activities and that he got to meet new people. Within lessons, there have been no issues with his behaviour or any emotional upset, but he has spoken on occasion about the boys in his class and that he felt frustrated that the boys would not stop messing around. This does have an impact on his wellbeing and how he reacts in class, as he can become more withdrawn when the boys are causing disruption within lessons.
Data on Leo’s wellbeing comes from the interview completed with him and from how he interacts with his peers from observations. This does have some subjectivity on the data as there isn’t a lot of physical evidence to show how he is developing and progressing. However, wellbeing is in constant flux and needs to be addressed within the moment as issues can arise quickly in the school day that can affect Leo’s wellbeing.
To be able to look into Leo’s developmental progression within his learning, it is important to look at how he can further be supported and challenged with his understanding for the next step. When considering where Leo should progress to, pedagogical approached were considered as well as taking into account what Leo himself thought his next steps should be. This draws upon Southall’s (2013) idea that every child is individual and should have their learning addressed that way.
Two main areas of the curriculum were focused on for his next steps as they are the areas that need the most support and challenge to be able to further his understanding and progression within other areas of the curriculum. Leo’s major concern within his literacy is the emphasis on writing and his ability to transfer his ideas from verbal to visual. He also has difficulty with his handwriting and making the work legible to be able to develop his ideas even further. 
A way to be able to address Leo’s handwriting would be to look into the differentiation of his letter heights, especially as most of his letters are all of the same height, regardless of what the letter is and whether it is a capital letter or not. A strategy to help with the formation of letters and differentiation of height would be the use of highlighted paper, an example of which can be seen in Appendix 6. This strategy has been used by a teacher within school to help students see the difference in the writing of letters and to help with understanding handwriting. Make, Take & Teach (2012) discuss how that you cannot see if a student has ‘fully mastered a phonics rule until you see him/her use it in writing’. Leo’s work causes difficulty being able to assess his understanding due to his sometimes illegible writing.
This strategy offers Leo the opportunity to see how to layout descending and ascending letters whilst keeping the small letters within the highlighted line. This would be used as scaffolding support to help him with his handwriting to being with but would gradually be taken away as he got more confident with his writing ability. This strategy could also be used within the class for other students with handwriting issues, but I feel that Leo would benefit particularly with a visual guide to follow. 
When asked what he would suggest for his next step within literacy, Leo suggested that he would give himself more thinking time before writing the words down. This next step for progression was incorporated for his learning by using a mapping strategy to plan out his ideas before starting to write fully. This would give him the opportunity to put all his thoughts into a more cohesive view for himself and would work as a support to help his writing. This will also give him the opportunity to have more thinking time for his work, as well as giving him a structure to work from.
With numeracy, Leo’s major challenge is the ability to understand a concept and apply it to different activities. He particularly struggles with working on his own numeracy and finds that he prefers to be supported by teachers when needing an explanation on topics he finds difficult. To be able to progress further with his numeracy, Leo needs to be able to support himself with numeracy without needed 1-1 support.
A strategy that would help him with numeracy would be to use an ICT app to help him without the need for a teacher to be with him. The app, Explain Everything, would offer the opportunity for the teaching assistant or teacher to be able to record themselves demonstrating how to address a challenge and for Leo to take that recording with him to refer back to in a verbal and visual video. This would also give Leo the opportunity to create his own videos for explaining a challenge or task he’s managed to grasp to share with others.
It is clear that Leo’s progression should come for a collaboration of his own willingness to challenge himself, as well as teacher-led interaction and scaffolding strategies. Using both the understanding of Leo from the data and from interacting on a personal level, it is clear that there is a constant need for assessment for learning and that by analysing data, the best progression can be found to help the child move forward with their learning.
Being able to work with children on a collaborative level for their own leaving and taking into consideration their own opinion on how they could get better is a good tool for a teacher as feedback. This draws upon the idea stated before that learning is individual for everyone and a child’s next step should be individual to them too for their continual development. As a teacher, this experience of working on next steps collaboratively will further understanding of how best to teach a child and how their personal targets can impact on their progression. This will continue to develop through Donaldson’s (2015) idea of a collaborative, enterprising child and offer children the opportunity to shape their own learning and challenges.
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Appendix
Appendix 1 – Consent Letter 
[bookmark: _GoBack]Names have been mostly blocked out for confidentiality purposes. A copy of this letter can be accessed with full names if needed.
[image: ]


Appendix 2 – Leo’s Literacy Work
Recount Diary Plan
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Appendix 3 – Leo’s Numeracy Work
Time Worksheet – Green pen written by student teacher
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Appendix 4 – Leo’s Humanities Work
Victorian Comic Strip Timeline
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Queen Victoria Factfile
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Appendix 5 – Leo’s Drawing of Himself 
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Appendix 6 – Example of Highlighted Paper Strategy
[image: http://blog.maketaketeach.com/wp-content/uploads/2012/05/Highlight-paper2.gif]


Appendix 7 – Example of Mapping Strategy
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Appendix 8 – Transcript of Interview
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Level 1

Learners talk about matters of immediate interest. They listen to others and usually respond appropriately. They convey simple meanings to a range of listeners, speaking audibly, and begin to extend
their ideas or accounts by providing some detail

Level 2

Learners begin to show confidence i talking and listening, particularly where the topics interest them. On occasions, they show awareness of the needs of the listener by including relevant detail,
In developing and explaining their ideas they speak clearly and use a growing vocabulary. They usually listen carefully and respond with increasing appropriateness to what others say. They are
beginning to be aware that in some situations a more formal vocabulary and tone of voice are used

Level 3

Learners talk and listen confidently in different contexts, exploring and communicating ideas. In discussion, they show understanding of the main points. Through relevant comments and questions,
they show they have listened carefully. They begin to adapt what they say to the needs of the listener, varying the use of vocabulary and the level of detail. They express an opinion simply. They are
beginning to be aware of standard forms and when they are used

Level 4

Learners talk and listen with confidence in an increasing range of contexts. Their talk is adapted to the purpose: developing and organising ideas thoughtfully, describing events and conveying their
opinions dlearly, including reasons occasionally. I discussion, they lsten carefull, making contributions and asking questions that are responsive to others' ideas, needs and views. They can suggest
changes in vocabulary and style which would improve talk. They use appropriately some of the features of standard English vocabulary and grammar.

Level 5

Learners talk and listen confidently in a wide range of contexts, including some that are of a formal nature. Their talk engages the interest of the listener s they begin to vary their expression and
vocabulary. In discussion, they pay close attention to what others say, ask questions to develop ideas and make contributions that take account of others' views. They develop ther talk purposefully
and when expressing opinions they provide reasons to support their views. They are able to evaluate talk and understand how changes in vocabulary and style can improve s quality. They begin to use
standard English in formal stuations.

Level 6

Learners adapt their talk to the demands of different contexts with growing confidence. By varying their vocabulary, expression and tone, they engage the interest of the listener. They take an active
part in discussion, using evidence to support their views. They show understanding of ideas and consider how and when to respond to others. They express opinions and can use evidence to support
their views. They are able to evaluate their own and others' performance as speakers and can suggest ways to improve. They are usually fluent in their use of standard English in formal situations.

Level 7

Learners are confident in the demands of matching their talk to different contexts. They use vocabulary precisely and organise their talk to communicate clearly. They express opinions and select
evidence to support their views. In discussion, they make significant, sensitive and thoughtful contributions, evaluating others' ideas and varying how and when they participate. They are able to
evaluate the quality of participation and performance and make salient points about ways to improve. They show confident use of standard English in situations that require it

Level 8

Learners maintain and develop their talk coherently and purposefully in a range of contexts. They structure what they say clearly, using apt vocabulary and appropriate intonation and emphasis.
They consider information from various sources and use evidence in a balanced way to justify opinion. They make a range of contributions and are able to take a leading role, showing that they
have listened perceptively and are sensitive to the development of discussion. They are able to evaluate, adapt and improve talk through insightful comment and response to their own and others'
participation and performance. They show confident use of standard English in a range of situations, adapting their talk as necessary.

Exceptional
Performance

Learners select and use structures, styles and registers appropriately in a range of contexts, varying their vocabulary and expression confidently for a range of purposes. They initiate and sustain
discussion through the sensitive use of  variety of contributions. They take a leading role in discussion and listen with concentration and understanding to varied and complex speech. They are able
to recognise and evaluate features of talk and make sensitive and discerning suggestions about how to improve. They show assured and fluent use of standard English in a range of stuations and for
a variety of purposes.
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Level 1

Learners’ writing communicates meaning through simple words and phrases. In their reading or their writing, they begin to show awareness of how full stops are used. Letters are usually clearly
shaped and correctly orientated

Level 2

Learners’ writing communicates meaning in both creative and factual forms, using appropriate and interesting vocabulary, and showing some awareness of form and the readet Ideas are developed in
a sequence of sentences, sometimes demarcated by capital letters and full stops. Simple, monosyllabic words are usually spelled correctly, and where there are inaccuracies the alternative is phonetically
plausible. In handwriting, letters are accurately formed and consistent in size.

Level 3

Learners’ writing is often organised, imaginative and cleat The main features of different forms of writing are used appropriately, beginning to be adapted to different readers. Sequences of sentences
are used to develop ideas and words are sometimes chosen for variety and interest. The basic grammatical structure of sentences is usually correct. Speling s usually accurate, including that of
common, polysyllabic words. Punctuation to mark sentences — full stops, capital letters and question marks ~ is used accurately. Handwiiting is legible and work is appropriately presented

Level 4

Learners’ writing in a range of forms is lvely. Ideas are often sustained and developed in interesting ways and organised appropriately for the purpose and reader. Opinions are stated and supported
with some reasons given. Vocabulary choices are often adventurous and words are sometimes used for effect. They are beginning to extend meaning and use different sentence structures. They organise
their writing into paragraphs. Spelling conforms to regular patterns and is generally accurate. Full stops, capital letters and question marks are used accurately and they are beginning to use punctuation
within the sentence, including inverted commas for speech. Handwiiting is clear and legible and, where appropriate, presentation is adapted according to the task.

Level 5

Learners’ writing is varied and interesting, conveying meaning clearly in a range of forms for different readers, using a more formal style where appropriate. They express opinions, supported by reasons.
Vocabulary choices are imaginative and words are often used precisely. Simple and complex sentences are organised into paragraphs. Words with complex regular patterns are usually spelled correctl.
A range of punctuation is generally used accurately. Work is legible and well presented.

Level 6

Learners’ writing often engages and sustains the readers interest. They show some adaptation of style and register to different forms, including using an impersonal style where appropriate
They present information for various purposes and express opinions, developing some points in support of a point of view. They use a range of sentence structures and varied vocabulary to create
effects. Spelling is generally accurate, including that of iregular words. A range of punctuation is usually used correctly to clarify meaning. Ideas are organised into effective paragraphs. Work is legible
and well presented

Level 7

Learners’ writing is confident and shows appropriate choices of style in a range of forms. Writing is coherent, sustained and developed. In literary writing, characters and settings are developed and,
in non-literary writing, ideas are organised and coherent. They sustain arguments and offer convincing evidence in support of their views. A range of sentence structures and vocabulary are accurately
and effectively used. Spelling is correct, including that of complex irregular words. Paragraphing and correct punctuation are used for clarity and effect. Work is legible and well presented.

Level 8

Learners’ writing shows the selection of specific features or expressions to convey particular effects and to interest the reader. Flair and originality is evident within their written work. Literary writing
shows control of characters, events and settings and shows variety in structure. Non-literary writing s coherent and gives clear points of view. They structure their arguments, offering evidence
consistently. The use of vocabulary and grammar enables fine distinctions to be made or emphasis achieved. Writing shows a clear grasp of the effective use of punctuation and paragraphing. Work is
legible and well presented.

Exceptional
Performance

Learners’ writing has shape and impact and shows control of a range of styles, maintaining the interest of the reader throughout. Literary writing uses structure as well as vocabulary for a range
of imaginative effects, and non-literary writing is coherent, reasoned and persuasive. A variety of grammatical constructions and punctuation is used accurately and appropriately and with sensitivity.
Paragraphs are well constructed and linked in order to clarify the organisation of the writing as a whole. Work s legible and well presented

ofs1 @ @ O





image5.png
o € hitps://oneciveive.com/Tcid=2C 8id=C2305430A5F 73757221 146¢ O - @ O || 2 How Do Children Lear?...| © moodleutsdacuk | (© Resds Encoursging Lesr.. | (& History inthe Nation... % | € UNTSD MyDay - myday | I¥) UWTSD MyDay - myday (&) Encouraging Crestiviy .
x Find: | misakes Previous Nec || 2] Options ~ |
& Share ¢ Print L Download [i] Delete </> Embed [} Copyto & Version history < Previous 80f22 Next » X @

Attainment target A

Level descriptions

The following level descriptions describe the types and range of performance that pupils working at a
particular level should characteristcally demonstrate. In deciding on a pupil’slevel of attainment at
the end of a key stage, teachers should judge which description best fits the pupils performance.
Each description should be considered in conjunction with the descriptions for adjacent levels

By the end of Key Stage 2, the performance of the great majority of pupls should be within the
range of Levels 2 to 5, and by the end of Key Stage 3 within the range 3 to 7. Level 8 s available for
very able pupiks and, to help teachers differentiate Exceptional Performance at Key Stage 3, a
description above Level & i provided.

Pupis show awareness of the distinction between present and past n their own and other people’s
lives. They show their emerging sense of chronology by using everyday terms about the passing of
time and by sequencing a few events and objects. They know and recount episodes from stories
about the past. They are beginning to recognise representations of the past, and to ask and find
‘answers to simple questions from sources. They recognise and group items of information to
communicate their awareness of the past.

Pupis show their developing sense of chronology by using terms concerned with the passing of time,
by ordering events and objects and by making distinctions between aspects of their own lives and
past times. They demonstrate knowledge of aspects of the past and of some of the main events and
people they have studied. They are beginning to recognise that there are reasons why people in the.
past acted as they did and that there are different ways of representing the past. They ask and
‘answer questions about the past by making simple observations from historical sources. They are:
beginning to select, organise and communicate items of information about the past

Pupis show their understanding of chronology by their increasing awareness that the past can be:
divided into different periods of fime and their recognition of some of the similarites and differences.
betuween these periods. They demonstrate knowledge of some of the main events, people and
changes studied. They are beginning to suggest a few reasons for, and results o, the main events
‘and changes. They identify some of the different ways in which the past is represented. They ask
questions about the past and suggest methods of finding answers by using historical sources, and
select, organise and communicate historical information in a variety of ways, including ICT.
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‘Transeript - oterview ~ Leo & Mysef

The inteniaw took pace between myselfand Leo. We
were i o quiet room and he wos drawing o pcture of ¢
cat onsome lined paper asthisintervew 00k pice.

e ight, are you okay with me recording you or our

Leorves

i Righ, 50, aregoing 0 b tlkig sbout your
learmingSo 3l of thethings that you think help you ©2
learn. 5o how doyou fnd resding?

L Un, good! Realy good.
M Good? Howisit..why i ¢ good?

L Because | ke reading about s of stuff. Like books. |
e resding sbout.

M 00 you find reacing easy? Or s ifiul?
L U, it k.. ificult sometims, i gecing
muddlec up ith my words and just somecimes snoys

M What helps you vith rescing?

L When ke sound out the werd, but 't ke
sounding outsometimes.

M No? Why noe?
L U, P e more o  person who ks, who guesses.
i That' fir enough. How about writing?

L i, good at writing, just, ke somedimes | dor't
ko howto i, ik, the words, and | jus gt
confusad how o 6o, and 1 ust guess, and sometimes |
st dort know how o do e

Do you ke writng o>
L ik writng,

Wit et o wite?

Lvean,

M What helps you ih writing then?

L U, whenjus ik of the word and 1 just say ¢
souy.

i Okay, s0 what do you think about Engish and
Uteracy in general?

L reckon v 3 il bit hard, Al of them. Because s
st there ik, ceracy s ckay but the o other ones
arejusthara

M What sbout maths? What do you think sbowt msths?

Engish (United Kingdom)
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L ind hat ik, ik tht, e, €' wicky b hen
someone’s thre tonelp me, | don'tind it icky.

i How do people help you in maths?

L They just e, say sttt what makes ma koow wht 20
o then that what | just know.

i What sort of peaple help you?
L U before you come, it was Miss *+°°*, butshe went.
020, She went away. She's coming back soon s0.That

i on ofthem. There' ke ciferant onss n diferent

M Wha do you prefer o hel you? Do you prefer
teacher orone ofyour Fiends?

[ps—
W Veah, why?

L Bacause they mostly know more stff han my fiends.
M How do you feel sbout history?

L Hesl okay sbout e

: Do you ik History or do you ot ke History?
Likeit

M Why do you ke history?

L i it because s ke good for you tolearn.

Do you fnd tht you ke thetopic you doing or one
you don'lke?

L Somatimes ke when Sir doss 2 random topic  dor't
ke them ui | et more into her.

M What do you think sbout the one at the minute? The
Victorians?

L s good because n Year 3 we talked ot sbout t
20..201 know s ot sbout it nov.

i How do you eslsbout suf ke geography? Do you
knourihat geographyi? Like maps and leaing sbout
counties and tings?

L On, 1 actually fing that bt nard.
W Veah, why? Why do you tink s hard?

L Because sometimes | just don' gt the angle of .|
Just dor't know sometimes.

M What wouldhelp you with that>
L Um, 2 tescher or ke  helper.

M What sbout at? Because you e draving nov,
aren'tyou? What do you think about ar?

L s
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M: That's fair enough. How about writing?

L ke, Pm good at wiriting | just, ike sometimes | don't
Know how to write, like, the words, and | just get
confused how to do, and | just guess, and sometimes |
just don't know howtodot.

Do you ke writing or?
L ke writng

Mls it ifcutt o write?

L Yean,

WM: What helps you vith writing then?

L: U, when | just think of the word and | just say it
Slovdy.

M: Okay, 50 what do you think about Engiish and
Literacy in general?

LI reckon it's3 itle bit hard. All of them. Because it’s
just, there like, lteracy s okay but the two other ones
are just hard.

M: What sbout maths? What do you think sbout maths?
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M- Do you find thatyou ke the topic you doingor e
youdonitike?

L: Sometimes like when Sir does 3 random topic, | don't
fike them until | get more into them.

M: What do you think about the one t the minute? The
Victorian's?

L te's good because in Year 3 we talked 3 lot about it
50...50 1 know a ot about it now.

M: How do you feel about stuff like geography? Do you
know wihat geography is? Like maps and learning about
countries and things?

L: O, I actually find that 3 bit hard.
M: Yeah, why? Why do you think it's hard?

L: Because sometimes | just don't get the angle of it |
just don't know sometimes.

M: What would help you with that?
L: U, a teacher or ke 3 helper.

M: What about art? Bacause you ara drawing now,
aren't you? What do you think about art?

L ke art.
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i Why do you ke 32

L Bacause you candraw s ot ofsuff, ke ihatyou can
st ink .

Do you ever get woried you are doing someting,
arong inschool? I eszons?

Liyesico.
i How do you esl when you get thingswrong?.

L Hfeel . Uike, I donft es! bad but I esl ke should
Rave got it th fist ame.

M 5o what doyou do f youve gotsomrhing wrong?
Loy agan

M Do you fnd fdback fom teschers s good? That
they el you what you've gora da?

Lves

1 Doss i help you o 6o you thinki's just annoying
that you have torado things?

L U, reckon ' okay ‘cause i you made s mistae,
you can ust g0 2nd ry again. You can be ik, see, Fve
gotitrighttis .

i How do you feslsbout school n general?

L Good. When | was i Year 21 it e i butwhen |
moved into Vear 3 stated mare o ke sehcol

M Why do you ke schoor?

L Bacause it el just helps you it ke fsaring and.
ke you jus o 3 o of U, You et o mest s
iferant peaple, mars than just ke staying nthe
hous,

i What sbout the people here? What do you think?

L U, some of them are okay, bt ke some of hem
are just they actwerd sometimes.

M How do you mesn they act weird?

L ke, some of them, ke jut pull faces and theyjust
like,and sometimes the way they <alk and sttt
dossn' realy mactr, the esdteacher says.

M st th teschersor the ice?
LThe .

i How do you find your s Da you snjoy your csss?
L, it can b quit annoying.

W Veah, why?

L Just ik som ofthem sometimes.

o you fnd it disrptive when they ae taking?
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Lvean,

M D0 you ever alk inlssons? When you should be?.
L.

M Vouve never been tld off ortlking?

L Never i essons.

i How do you thin you could make your work even
beteer? I you were 3 tescher talking to you, whst would
you 5392 What would you sy your et steps should
bz

L U, wouid say have ke hinkig time and then just
ke write your ansuer

Do you think you rush o your snswers?

L Somatimes  tink, but when | get nervus, just rush
inta them.

i Anyihing ase? What about maths? What would you
suggest?

L 1o tll me to nave areally good tirk and a relly
oo try.

i And 60 you ik you'raquite happy inschoor? How.
doyou eslinschoolnormally?

L Reslly resly happy.
M Do they aver do essons on feelings?
L Sometimes.

M What sort o eszons have they done?

LWl it was backin Vear 2 snd um | emember with Mr
= e didsometring.

M Would you Tk to dostuff ik that again?
L b .

M What sortof things would you ke to 80 you could
tescn thedssz?

L ke 0 be 3 fun tescher but st do werk o | would
ke do fun werk relly.Just ke give them maths and
St you could colour i and ke given them viord
Searches with rumbers in 50 they could e search the
number and stuft.|
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