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Part 1. Executive Summary;
    This report looks at education reform in the 1800’s.  This era is known as The Age of Enlightenment, it was a time of unprecedented change, not just in education, but also in political and economic spheres, these changes swept across Europe as a new generation of philosophers, artists and businessmen were born. This was an era of extraordinary scientific progression, leading to the Industrial Revolution. As industry grew, so did the workforce, this report focuses on the direct impact this industrial growth had on the children left behind to care for themselves. The report considers the rhetoric of the era and discusses the factors which brought about the education reforms, and who was affected.

Part 2. Introduction;
    In the period prior to the 1800’s education in England was not taken for granted, it was a luxury afforded by the wealthy classes and not considered essential for all. The church provided many charity-run schools, but these could only offer places to a very limited number of pupils. 
    The industrial revolution of the era created an ever- increasing need for labourers, this impacted on family life and structure, and caused burgeoning numbers of children in urban areas to be left to their own devices while their parents worked.
    Most notable for his efforts to educate poor children in his area was John Pounds, he is referred to as ‘The Crippled Cobbler’ and he was responsible for starting what came to be known as, ‘The Ragged School’. Initially he took in one pupil, but this number increased, and he set a precedent followed by others, indeed, by 1870 there were three hundred and fifty ragged schools nationwide. (www.victorianschool.co.uk)
 This era was called ‘The age of Enlightenment, the social and philosophical climate of the time was one of philanthropy and altruism, championed by the likes of John Pounds and Charles Dickens. Alongside these compassionate ideals ran a more sinister approach with an emphasis on social order, behavior, and control. 
 

Part 3. Analysis; 

    The shift in conscience which led to education reform was shared by many, the sheer number of unattended children was difficult to ignore. As mentioned above, John Pounds led the way with ‘The Ragged Schools.’ The reform came about through a combination of altruistic ideals alongside a separate concern for social order. So, dual themes, both of concern but one compassionate and the other a perceived need to ‘gentrify’ the masses for the sake of social order and respectable values. This duality is clarified by two examples showing differing opinions of the time, this first example is from Charles Dickens who posted this letter to The Daily News, 1846; 
                          “ The new exposition I found in this Ragged School, of the frightful neglect by the State of those whom it punishes so constantly, and whom it might, as easily and less expensively, instruct and save; together with the sight I had seen there, in the heart of London; haunted me, and finally impelled me to an endeavour to bring these Institutions under the notice of the Government; with some faint hope that the vastness of the question would supersede the Theology of the schools, and that the Bench of Bishops might adjust the latter question, after some small grant had been conceded. I made the attempt; and have heard no more of the subject, from that hour.” 
              Alongside Dickens’s impassioned letter imploring for donations and care, we see the conflict of interests by one Lord Shaftesbury whose concern was one of social disorder, specifically of girls from mining districts who drank, swore and fought (Barlett and Burton (2016).
    However, whatever the underlying motives for education reform, the main objectives these ragged schools had was to give basic tutelage to those most in need. Alongside learning the three r’s, students would also be learning other more subtle skills such as timekeeping, obeying rules, conformity and social skills. Schools which had the funding would also provide food and clothing to those in need.
 Part 5. Recommendations;
Positive outcomes;
        1.Literacy and numeracy skills improved.
        2.Vocational skills improved.
        3.Social skills introduced, including; obeying rules, timekeeping, conformity, good                                                          manners.
        4.Food and clothing provided for those in need.
        5. Philanthropes and altruists get feel good factor.
        6. Employers reap the benefit of educated and socially constrained employees.
        7. Social reformers find ‘the poor’ more tolerable.
Part 5. Drawbacks;
        1.No provision for child safety or care at school, home or the workplace.
        2. No recognition that the problem could be addressed by attempting a top down approach by educating social reformers and industrialists on tackling problems caused by poverty and family division, or in fact by avoiding these factors completely.

Part 4. Conclusion;
 We must consider who benefits most from this reform, how they benefit from this reform, and why.
1. The students; Basic schooling, shelter, company, warmth, a meal, improved academic and vocational skills.
2. Future employees; Potential workforce with improved schooling, also improved social skills and ‘rough edges’ smoothed off.
3. Society; civilization of the masses.
4. Society; control of the masses.
5. Satisfaction for the philanthropes of the time.

Conclusion; 
    We can conclude that the education reform of the 1800’s was of undeniable benefit to poor children, but it was possibly of greater benefit to industry bosses who would employ those children in the future. The altruists and philanthropists of the time could rest easy on their laurels in the knowledge that this reform was underway. The industrialists could look forward to a new improved workforce, and the social reformers could tolerate the newly honed masses more easily.
    “In the nineteenth century there was a hostility to the very idea of mass education and, when that argument was eventually won, the system which evolved was based on the entrenched class divisions of English society.” Gillard (2011).   
    The findings in this report lead me to the conclusion that the formation of these ragged schools were at best a transparent attempt at educational reform and at worst a thinly veiled bid to control and mold these vulnerable peoples into a suitable and improved workforce. 
    Ironically those bodies that divided the families in the first place due to the fundamental capitalist work ethic will have directly donated to and then benefited from the education reforms.
 Paulo Friere(1921-97) The pedagogy of the oppressed [is] a pedagogy which must be formed with, not for, the oppressed(be they individuals or whole peoples) in the incessant struggle to regain their humanity. This pedagogy makes oppression and its causes objects of reflection by the oppressed, and from that reflection will come liberation.
[bookmark: _GoBack]    This ‘freedom and liberty’ granted by the 1800’s education reform was the freedom to enter directly into a life of hard labour, a life of minimum comfort, no luxury and an early grave. The class divide was never more apparent, the system did nothing to repair the basic structure of a capitalist society which necessitated parent- child separation, in fact the education reforms in the 1800’s created a social and familial re-structuring which has continued to modern day life.
[bookmark: _Hlk20664813]
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