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	Objectives 
	Actions 
(How will I achieve the objectives/What needs to be done?)
	Resources 
(What support and resources are needed to achieve this objective?)
	Target Date 
(for achieving objective)
	Success Criteria
(How will I know I have achieved this goal, how will I review this?)

	Commit to full time Early Years Education and Care Degree.
	Ensure I attend all scheduled lectures.
Engage fully to all assignments set and be mindful of submission date.
Manage my work life balance effectively to support demands.

	Make use of the read list supported by the university. 
Engage with lectures effectively. 
Communicate and seek support from peers.
Attend any training dates that are set. 
	August 2025
	I will review this after every module and will be a continuous management to success through every assignment 

	Gain experience in leadership 
	Work professionally in practice with new job opportunity.
Attend board meetings. 
Take opportunity within the project management teams.
Progress with more service improvement opportunity.
Sit in on team lead projects with supervisions and other job expectations within this role. 
Take every opportunity to learn within practise no matter the complexity of a situation.
Take opportunity to work alongside all team members of all grades. 
	Support from other team leaders within service. 
Continue with listening to pod casts and audio books exploring theory of managements and 
Simon Sinek, you tube videos are a resource I find helpful in reflecting different life experiences in leadership and management. 
Spend time with my colleagues carrying out the work I will need to supervise. Fully understanding their roles with help understand the level of support required of me. 

	On going – Continuous development of skill with working environment 

Complete books and pod cast by December 2023
	Review of increasing skills set with manager on a routine supervision opportunity – 6 weekly. 
This then can identify areas in which I need to be more focused to increase my leadership experience and knowledge. 

Once completed current podcasts and books explore more options that are available. 

	Safeguarding Level 3 course 
	Attend a course either online or provided by employer. 
Provide a study leave requirements form to employer or access course independently through NSPCC Learning.
Ensure the level of training is supporting of my current working roles to justify this level of training need.
	The course is run online or face to face I therefore will need to make sure I am able to attend the dates that the course is taking place. 
Ensure my employer consents to being released from work duties for the duration of the course.
I may need to complete a portfolio of information to submit at the end of the course. 
	April 2024
	I will receive certificate as notification of completing the course. 
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What is reflection? There are many sources that contribute to an explanation of reflection Brock (2014) explains that reflection is self-observation, self-evaluation of a person’s own work that gives greater understanding to encourage future actions. To deepen further understanding Forrester. A suggests critical reflection. This involves more analysing of one’s feelings and behaviours which contribute to the reasons of our actions, assumptions and how we act in practise. Cambell-Barr. V (2016) describes reflection as allowing you to make sense of beliefs in practices like why you may feel some way in varied situations. 
What is reflective practise? Reflective practice ideally should be continuous part of professional practise and real-life Brock (2014). Hallet (2013) points out that reflective practise gives the practitioner to feel beyond their observation by challenging knowledge to work towards a place of understanding.  The ability to evaluate your working in a positive and negative way with the aim of understanding what your changing, how you are developing it and how you are improving it. Whilst reflection is good practise and recommended professionally Hallet (2013) empathises that some practitioners can find it daunting taking risks and to critically unpick their professional practise. 
Why is reflective Practise important in Early Years Practise? The approach of continued reflections Brock (2014) is important in the ever-changing environments within the early years sector. Through out the early years there is a lot of multi-agency professionals involved with the care and education of a child. Hallet (2013) explains that the purpose of reflective practise within early years is to provide better graded experiences for children and their families. Therefore, when practitioners positively engage within effective reflective practise, they can support improvements in practise with informed decisions to ensuring their provisions for children is effective or not. Dewey (1910) and Schon (1983) reflection models illustrate how to perform reflective practise. 
The theory of reflection: Dewey (1910) and Schon (1983) produced reflective practise theories. John Dewey was an American of many expertise and professional titles, one of which was a psychologist. He believed that professionals progress in their learning and grow as individuals through their life experiences and interactions with the world. This supported his reflection theory in routine action and refection active. Simply Psychology (2023).  Dewey (1903) in detail encourages that with persistant and cautious consideratons will build stonger understanding of reflective thinking and reflective pratise. Open University, Open Learn (2023). Donald Schon was from Boston and is more well known as the author of his book ‘ The Reflective Practitioner:How professionals think in action (Study Prism 2023). Schons theory encourages reflection in action and reflection on action Brook.A. Schon approach to enhances self awareness to reflect in action – while you are doing something and reflection on action -after you have completed your practise.  Schons thinking is that reflection in action forces the practitioners to quick think and react whilst you are activily engaging with the experience. However, the reflection on action occurs after the experience and makes you think more deeply into the reasons behind the experience and ask why something happened and how you maybe could of responsed to a situation differently (Open University 2023).                                                                                                             
Kolb Model (1984)  [image: Reflective model according to Kolb]This is a four-stage model consists of: Concrete Experience, Reflective Observation, Abstract Conceptualisation and Active Experimentation Kolb (1984). These four stages start with the experience of an incident or event that is causing you to either pause or reflect on during hands on experience whilst teaching. This relates to the Dewey’s theory on interactions with practise experience in life interactions. The concrete experience is focusing really on the negative to then reflect with the second stage in to asking yourself what went wrong, what did you do or did not do that you could possibly change next time. Abstract Conceptualisation allows the practitioner to explore a detailed observations from the experience and build a foundation of what has happened and understand the needs in exploring what is required in the next steps through this model.  During the final stage of the Kolb Model the practitioner will need to engage in their own critical analysis of their experience to fully apply changes in their own approaches by planning and applying what they have learnt. Understanding new ideas and strategies and how these will be implemented in supporting the persons new knowledge learning through the reflection model process. Overall, the model promotes a professional to do something different and being able to plan to test it out and how this may translate back into practise Open University 2023).
[image: A diagram of a cycle

Description automatically generated]Gibbs Model (1998) Gibbs is a more comprehensive model of six stages with more clear language. These stages are listed as: Description, Feelings, Evaluation, Analysis, Conclusion and Action plan. This comprehensive model encourages the practitioner to ask more questions within this reflection model and deepen the understanding into their feelings during the reflection. Personal reflection into the feelings on the experience enhances what worked well and what did not work so well and how that made them feel. Therefore, having feelings as a contributing factor can have a positive influence on the outcome whilst planning their action plan later in the Gibbs reflection model. Gibbs model in the last three stages requires a professional to analyse, conclude and create an action plan based on their experience. The attention to detail unpicking ones practise and being critical on their practise will effectively support a action plan that leads to areas of improvement or what work well to share with others in practise. One source expresses that the Gibbs model does not take into consideration a person’s assumptions they may strongly hold in relations to an experience and that they may need to look at different perspectives that may not change in result of learning objectives (Open university 2023).
There is evidence to show that reflection on a whole can be affective in supporting a professional in practice on more than just reflecting on experience. Using a model like the ones analysed above it can highlight a person practise in more details. It can give opportunity to see from the outside what improvements are required and in additional shine the light on good practise. Reflective models allow a practitioner to highlight their learning needs and continue to evaluate the work of themselves and others in continuous monitoring. Finally, actively using reflective models and reflecting on experiences will give the professional opportunity to progress within the Early Years industry and continuously improves practise in the evolving world. 





















Different Aspects of Professional Practise and Why These are Important in Meeting the Needs of a Child. 
A professional is someone that works well within their job role and match the abilities that are required of that role (Mindtools 2023). There are many attributes that show a good professional and, in the article, written by Mindtool (2023) a list of eight characteristics have been detailed. In this number 2 Mindtool (2023) explains knowledge and in number 8 confidence which fit well with professional practise. Crow (2018) can support this as she mentions that work-based learning can encourage early years practitioners to be confident in practice and draw upon their knowledge, skills and other characteristic whilst working in large teamer in multidisciplinary approach. 
In early years, values of the professional practitioner are important in supporting a child as these are standards that a person behaves in shaping a child’s interest, beliefs and actions Powell (2010). Powell (2010) creates a table that further explains the purpose and values that a child up to the age of 5 should be learning towards. The examples Powell (2010) gives are encouraging a continuous interest, excitement and motivation to allow the child high engagement. The practitioner’s confidence and knowledge will create environmental changes to grade this adapted learning opportunity with these professional skills as mentioned by Crow (2018) above. In addition, other values have been highlighted by Powell (2010) such as patience’s, being helpful, caring and understanding with parents and the wider professionals working alongside the child. These values embedded into a working professional in practise really enhances the role in being empathic in understanding a child’s beliefs and role in religion, a culture and family dynamic Powell (2010). 
	As well as the child’s values a child’s voice is vital as part of a law set out in the united Nations Convention of the rights of the child (UNCRC) Bailey et al  (2018). This enables a professional to react effectively to a child’s communication through voice and be able to respond in a way the child’s needs are met. Also, working with parents with effective, strong communication foundation will build a trusted relationship and show that both sides are in understand that you are working together with the primary needs of the child’s well-being and development at the centre of all planning and support Rising Children (2021). The Rising Children (2021) continues to detail those positive relationships with parents and carers enhances the sharing in knowledge and experiences of the child. This  leads to better development of targeted needs are more tailored work marking out goals and intervention planning. The National Society for the Prevention of Cruelty to Children (NSPCC) highlight that as some working environments and professional work loads can be high in demand it remains highly important to communicate effectively by sharing information with colleagues and record and report as necessary. Furthermore, NSPCC (2023) examples for practitioners to following up on written documentation, be honest in letting others know you are sharing information with multi agencies and language. Use of clear and understandable terminology and in the persons first language, accessing interpreters can help parents and carers have more clear understanding. 
Whilst in practise a professional is maintaining the objectives of their work around the needs of a child however, ensuring that awareness of safeguarding is at the “forefront of your practice” (Johnson, 2019).   In Wales the Social Service and Wellbeing Act 2014 is in place for the protection of children and provides as a legal framework for professionals to efficiently fulfil their professional duties in being proactive in keeping a child safe Johnson (2019). The act itself sets out a list of core aims and a professional having good knowledge of these will promote good practise. For example, one core aim is prevention and early intervention. A professional can actively promote more intensive community, multi-agency support to minimise further escalation of critical need Social Service and Wellbeing Act  2014. Safeguarding is a widely used practise in protecting vulnerable children and young people CAMFED (2023). There are steps in which a professional can act in keeping the child safe. The Welsh government (GOV.Wales 2023) encourages and prompts ways for a practitioner to making correct reports of safeguarding whilst understand the suspected abuse, physical, emotional, sexual, neglect and potential harm. The resources available in understanding safeguarding in practise through charities such as NSPCC, CAMFED.
In the Social Services and Wellbeing Act 2014 it has detailed sections that outline the requirements of the framework and one of which is part 9 which requires partnership and multi-agency working from local authorities and local health boards. This allows the partnership to work together to manage and develop secure planning in support of a child focus approach in their care and needs. Therefore, a full co-ordinated approach together the partnerships will gain a full overview of a child situations, experiences and approach to how best to support them National Society for the Prevention of Cruelty to Children (NSPCC 2023).   Multi agency working gives professionals opportunity to discuss different opinions and explore in depth decisions of how best to achieve an appropriate action plan going forward NSPCC (2023).

	In partnerships as professionals working with children’s observations and planning are continuous duties within a Early Years Practitioner role as a framework for guidance is accessed through GOV.UK (2023). Such frameworks set out is Early Years Foundation Stage (EYFS) this is has a universal assessment criterion that builds a full picture of the child and their development GOV.UK (2023). The planning cycle starts with a development matters platform that sets out observational steps to encourage a practitioner to contemplate potential areas of need however, not used as a tool to track or tick list GOV.uk (2023). There is also a special educational needs and disability (SEND) code of practice this predominantly focuses on four areas of need: cognition, learning, communication and interaction. GOV.UK suggests that practitioners and parent observations are key in informing decisions in a more formal support of requirements such as the Education, Health and Care Plan (EHCP). The assessment tool kits that are made available for practitioners to access in supporting in partnership working on the GOV.UK website. They are the SEND Gateway, this provides materials and support services for children with special educational needs and disability. Early support services which again has a range of materials and support for families and practitioner and Early Years database discusses a varied amount of assessment tools to use in early years. Finally, Pen Green Centre for Children and their Families, this helps the practitioner use a tool kit to seek potential frameworks that can help identify support and access for children’s needs. 
United Nations Convention on the Rights of the Child (UNCRC) is a human rights act that sets out a list of civil, political, economic, social, health and cultural rights of children (UNICEF 2023). It informs a professional practitioner of 54 articles that outline 4 categories of a child’s rights to life, to develop, be protected and to participate. In early years this allows the practitioner to build a foundation of learning opportunities in reflections to Article 28 which outlines that a child has a right to education. This filters into article 29 which means practitioners needs to develop on the child’s unique individual talents, abilities and personality to empower their goals and achievements within an environment that respects both children, their parents and human rights (UNICEF 2023).  The articles are important in relation to a professional approach whilst following frameworks set out by the government as they are child focused criteria GOV.UK (2023).
All this points to the conclusion that professional practitioners act in a way that is child focused through the needs and development of a child and is backed by frameworks set out by GOV.UK (2023) and policy and procedures supported by the Safeguarding Guidance GOV.UK (2023). The UNCRC (2023) encourages the rights of a child enforcing they live in peace, engage in relationships, have freedom to express themselves Article 13 and feel protected.   In reflection, the UNCRC alongside a competent practitioner to act in line with the safeguarding framework can support actively in preventing the risk of a child being in potential harm or abuse Social Care and Wellbeing Act 2014.  Taking all this into consideration it takes a wider community of professionals, parents and child for this to be effective in supporting positive intervention whilst working with children NSPCC (2023). 
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