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Introduction to the Module 

As a future practitioner it is important to develop our knowledge and understanding, to progress in our teaching. It is important for the writer to increases their independence to be able to use their knowledge and understanding to apply and use it to problem solve in challenging situations. 
Ensuring as a future practitioner it is essential that the one priority is the child. To ensure that a stimulating and educational environment is provided. To develop the writers understanding and knowledge into supporting a child’s education a high understanding in statutory policies and curriculum documentation. 
Through this model the writer will demonstrate their understanding of an intervention. The intervention has been taken from a past teaching placement and has been adapted and improved to work within the school. 
Focusing on effective transition that supports children moving from one stage of their life to another. Demonstrate a flexible transition that supports a whole school approach where one child is able to support another. The importance of the writer to maintain and sustain a professional relationship with members of staff, parents and the children is essential to the quality of the children’s learning experiences.
Using a variety of research to support the writers intervention, this includes Government document, Estyn, United Nations Convention of the Rights of the Child (UNCRC) and well-being of Future Generations Act (Wales), current legislation and policies in Wales.
It is important as a future practitioner that we critically evaluate our own practice, find out where were at, where need to be and how we can improve in the same way we help children to challenge them-self to become the best they can.











Our staff:
· 29.3 Pupil to teacher ratio 
· 14 Full time teachers 
· Green Support Category
· Head teacher post since 2010 
· 6 Support staff in Nursery
· 1 TA Per Classroom 
· Low Staff absent 


Our children:
· Mainstream School: Age 3-11
· Oak Tree in partnership with Flying start: 2-4 
· 545 pupils on role
· 43.9% on free school meal
· 95.7% Attendance during 2018
· £3067 school budget per pupil
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Our Mission statement:
Everyone unique: caring, sharing, learning and achieving together.

One of our School Aims:
All relationships are based on trust, respect and personal regard for others.
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We are an Eco-friendly school, which aims to keep our school environment a healthy and sustainable. 
We are A Rights Respecting School, which allows us children the opportunities for our voices to be heard. 







Our Classes:
· Two frumentary classes for every year group
· Average class size 35 pupils 
· Pioneering school 
Our Local area: 
· Deprived area
· Lack of employment opportunities
· Multi-cultural area 





(Parkland Primary school, 2019)
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The Intervention

The intervention the writer will be using and adapting on is ‘Oak tree’ working in partnership with flying start. This intervention already has many positive features already implemented into the educational environment. ‘Oak Tree’ offers children from the age of two the opportunity to socialise with other children to learn and develop through play. The intervention was put into place in school A to promote positive attitudes, behaviour and values, where the children are encouraged to be responsible for their own behaviour. 
Flying Start is part of a Welsh Government program which ‘influences positive outcomes for children and their families’ (Welsh Government, 2017). However, ‘Flying Start is only available in certain parts of Wales.’ (Family Point, 2019) Even though school A offers ‘Oak Tree’ there is limited availability for only families living within the catchment area, which causes difficulties as not all children will have the opportunity to access these resources. 
The intervention supports children in their speech, language and communication, providing a safe and caring environment where the children feel happy, stimulated and comfortable. Taking the intervention ‘Oak Tree’ that has already been presented successful by school A showing positive results and responses from children and parents. The writer has adapted and added into the intervention of ‘Oak Tree’ by implementing strategies that supports the transition from ‘Oak Tree’ into the nursery setting. 
Fabian and Dunlop suggest that there are important interfaces between the environment, social situations, emotional wellbeing and learning. Highlighting, the need to ease transition between settings. Issues such as the exchange of information and the readiness of children to cope with change and the need for continuity and progression in early learning and the development of policy. (Fabian and Dunlop, 2007)
Is essential as all these factors can affect the transition a child will make from pre-school/ ‘Oak Tree’ to nursery, the purpose for this intervention is to make this transition as smooth as possible for the children, to ensure they do not get stressed and anxious. 
I will be introducing the buddy system into the ‘Oak Tree’ setting, where the children from school A in Key Stage 2(KS2) will be buddies with children from ‘Oak Tree’. The KS2 pupils will be carrying out a number of activities which will range from paired reading where the KS2 pupil will read and interact with their buddy as this is proven to increase confidence for both learners (Topping, 1987). They will also take their buddy on a learning walk through the school showing them the essential places they will need to know for example, toilets, hall, the nursery room and members of staff in the nursery. Ofsted endorse learning walks as it gives them the feel for the setting, where everything is and what type of learning environment the school is creating for the children. (Ofsted, 2019) 
The buddy system does not just have to be used from the transition from preschool to nursery but can be used as a whole school approach, using it to support children in the playground where you can have a buddy bus, this is where children who do not have anyone to play with can go to the buddy bus and other children are encouraged to ask children on the buddy bus to join in with their games and activities. 
This approach could be used when pupils transfer from Foundation Phase to KS2 and also from KS2 to Key Stage 3, If links with secondary schools are well established and staff are available to organise and deliver this approach. Furthermore, this approach could work well in schools where there are students on placement or new members of staff. Establish members of staff could provide a ‘buddy’ or mentor for them. 
Communicating with Key Stage 2 children within School A, they came up with ideas for different activities (Appendix 2) that they think would help the transition for children in ‘Oak Tree’ into the Nursery setting. 
One of the aspects I will be incorporating into the buddy system is to ask the KS2 buddies to promote their ideas and thoughts to the ‘Oak Tree’ staff as this is supported by the United Nation Convention Rights of the Child states in ‘Article 12 - respect for the views of the child.’ By asking the children to be involved in the planning process that will help and support children in ‘Oak Tree’ ensures they feel a sense of belonging.


















School Development Plan - The writer has created their own school development plan focusing on the intervention, but also considering the schools Quality of Care report that School A use as part of their school development plan found in appendix 3.


	Priority
	Who? is involved
	How? will it be implemented
	When? will this be done
	Cost How much will it cost
	Evidence What evidence do we have that it will be successful

	Governors and Schools approval 

	Head teacher, chair of governors, head of ‘oak tree’ and members of staff
	Produce a proposal and present it to the governing body.
	Within the term 
	No cost
	The approval of the governing body for the intervention to support transition. 

	To meet the Nursery staff and preschool setting staff
	Oak tree staff and nursery staff
	Set up a meeting to discuss the intervention and staff involvement 
	Summer term 
	No cost
	All staff are on board and keen to implement the buddy system. 

	To encourage the children to take greater ownership of their personal development in a range of school activities
 - Training children to become buddies
	Children, members of staff, outside agencies to promote the Buddy System  
	Meet with the children, provide a leaflet with information on how to be a good buddy
	Summer term ready for the new term
	Low cost 
· Leaflet
· Badges 
· High viz jackets 
Outside agency training for the children £100- £200
Pupil Development Grant
	Got sufficient children trained as buddies.
Children transferring into the nursery setting settle quickly, supported by their buddy. 






Theories supporting Transition
In the previous documentation, the writer has given a general overview of the transition that potentially could be adopted and implemented into the setting of ‘Oak Tree’, to improve the overall expectations and experiences offered to children and the surrounding family. The buddy system has been implemented into the ‘Oak Tree’ setting to support children through the transition from ‘Oak Tree’ into the nursery classroom, this is to certify children are given the appropriate provision and care they need for a smooth and comfortable transition.  Many children find this transition very uncomfortable and distressing, and many factors can influence this may include the child not being able to embrace change, they may have learning difficulties,  be disadvantaged by poverty and many other factors can affect the child's development if this challenge in their life is reinforced inadequately. (ACF, No Date)
As demonstrated by Piaget ‘Constructivist theory’ that children need to be engrossed in their social, physical environment and to be able to construct cognitive models to enable them to make logic of their new changes in their environment. Progressively increase erudition in their social, intellectual, and moral understanding (Feldman and Fowler, 1997).
Additionally, the constructivist theory by Piaget's support the need for children to feel welcomed in their new environments before taking the challenge of being fully immersed in the environment, this has influenced certain parts of the intervention of the buddy system into the setting of 'Oak Tree.' Ensuring that the children experience the learning walk on a regular occasion around school A with building a strong relationship and bond with their older buddy from KS2. To become comfortable and content in the new environment and familiarise where their new classroom is and meeting staff.
Mooney states:
'Like Piaget, Vygotsky viewed children as active agents in their environment, engaging with the world around them, and in some senses, creating for themselves the circumstances of their development. Where the two theorists differ is in the emphasis given by Vygotsky to the role of cultural and social processes in learning and development. Vygotsky understands learning as a process that results in development. In this respect, he differs from Piagetian approaches, which stress that a certain developmental stage is required in order to learn.' (Mooney, 2000)
In contrast to Piaget and Vygotsky's views on children being familiar and comfortable in the environment, they will be expected to grow, develop, and experience to reach their full potential.
In comparison, if a child does not feel at ease in their learning environment, this can affect their overall development process and learning experiences, which happens in the 'zone of proximal development.' (Vygotsky, 1978)
As equally as important, (Bronfenbrenner, 1979, 1986) explores the ‘ecological theory’ as well as the ‘life course theory’ (Elder, 1994). These theories ‘inform empirical research and practice on children's transitions within a broader social context.’ The theories assist assessment for the lifetime implications ‘of experiences of risk and poverty in early childhood and monitoring impacts of institutional structures and relationships.' These theories support social-cultural approaches that are affected by the child's direct environment. As Bronfenbrenner states transition is a 'border crossing' making the big move from one place to another. Children are influenced profoundly by their environment and the relationships they build, as this supports the buddy system with the children in 'Oak Tree' building a secure connection with their KS2 buddy, which allows the children to be more open and comfortable in new environments. (Bronfenbrenner, 1986) 
These theories share certain aspects that all contribute to supporting the implementation of the buddy system into the 'Oak Tree' setting. With building effective and robust bonds with their buddies, this allows and opens up for successful transition. 
To summarise, Piaget supports the buddy system as children are interacting and building a relationship with their buddies, being able to carry out a variety of hands-on activities in a range of new environments, which are enriched and stimulating. Likewise, Vygotsky's theory on the 'zone of proximal development' focusses on how children socially interact with other people and how they process new information.  By constructing new bonds with the members of staff in the nursery as the children will be carrying out paired reading, games, and creative activities such as singing. Lastly Bronfenbrenner, where they talk about the 'lie course' of a child and how many factors are affecting a child's development, including transition, by making the transition as smooth and effective as possible for the children, allowing for the best possible outcomes for the children’s development. (Early Childhood Development, 2008)
[image: ]On the other hand, when researching Maslow’s theory on ‘Hierarchy of Needs’ where he suggests that a child’s needs must be met for a child to grow and develop to their full potential. (McLeod, 2018)
This highlights that all the other theories can only be successful if a child is cared for and is happy within their learning environment.	



Evaluation 
This assignment has helped the writer to develop her understanding and knowledge on suitable interventions that can support a child’s overall development, as her future experiences will rely on her to identify areas within a child’s development that may be weak and will need to use her problem-solving skills to recognise the areas that need support, and to pinpoint what provision the child needs to grow and develop to their full potential.
Progressing as an educator it is essential that early identification of any challenges children may have, this may cover learning difficulties, culture, and challenges that children face being in poverty. As the writer has carried out a variety of research around different interventions that have already been implemented in schools in Wales, it has given the writer a greater understanding into how a child needs to be supported depending on the area that needs to be reinforced as every child is unique and all have different needs. 
Qualified teacher statuses standards (QTS Standards) Wales underpin every teacher's practice. These standards must be taken to identify the areas that are met and the areas that need to be improved. The writer has identified the areas that are relevant to this area of work:
‘S1: Professional values and practice - S1.1 They understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds.’ (QTS Standards, 2009) As a future practitioner it is crucial that children are able to build a strong relationship with teacher stated in S3.3 within the QTS standards and also members of staff within the classroom as this helps the writer to provide the child with the appropriate support that allows the child to progress further within their education, meeting the best possible outcome they can. 
Supporting QTS Standards the EWC Code of conduct states that as a future practitioner I need to be able to ‘1.1 recognise personal responsibility as a role model.’ (EWC Code of Professional Conduct, 2015) It is essential for future progression within the writers teaching career that positive and appropriate role modelling is carried out to set good examples to the children. On the other hand, role modelling may not just be the way we act but also the way we speak, to ensure appropriate language is used with members of staff, children and also parents and guardians, when communication. 
‘S2: Knowledge and understanding - S2.4 They understand how learners physical, intellectual, linguistic, social, cultural and emotional development can affect their learning.’ (QTS Standards, 2009) Understanding that the writers' future role as an education highly relies on their understanding of how a child learns. However, knowing what affects a child’s learning make it easier to target those areas to overcome the barriers that need to be broken to provide an enriched, motivated and stimulating education and environment.
To monitor and assess a child’s progress is essential within the writers' personal development as a child needs constant monitoring throughout the whole process of the intervention, as adaptations may need to be made to ensure to the child is gaining the most from the experience stated in the QTS standard S3.2.7.  
Overall, this module has been essential for the development of the writers future as an educational facilitator, to ensure children are given the appropriate support they need. However, focusing on the writers development, she believes that further research is needed into different interventions, experiencing new interventions in a variety of schools to gather information and ideas, and lastly, to observe and identify the signs that children may show when an intervention needs to be put into place.  
In conclusion, if the writer were to do this module again there would be certain areas of improvement including creating a letter to parents to consent for their children to attend the intervention of the buddy system. Greater depth into certain documents of research would also need to be carried out and lastly, the writer believes there is room for improvement with adding in detail and who it is supported by within the intervention if the writer had a longer researching period found in appendix 4.
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