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Implementing Strategies For Support! 
As outlined in Part 2 of The Additional Learning Needs (Wales) Regulations, (2021), creating an Individual learning Plan (IDP) for your students is essential in allowing them to make progress and ensuring that they have specific support within their learning environment. An IDP is a legal document that describes a learners ALN and the support that they need (Snap Cymru, 2021).
How to address your learners
PFL
There is a debate on the terminology education staff should use for their students with dyslexia or their dyslexic students. Using Person-first language (PFL) would be “this student has dyslexia”. This is to ‘see the person, not the disability’ (Collier, 2012) This is seen by many as a more respectful term as it is showing that they are people first, and that dyslexia is just a part of who they are (The Regents of the University of Michigan, 2022).
IFL
However there are others who believe that using PFL can generate stigma and can be dehumanising for some as it implies that the individual is ‘struggling’ or has an illness. Identity-first language (IFL) is when somebody uses “this is a dyslexic student”, and can be seen as more simplistic and is just naming the disability and not commenting on how it affects a person (Marschall. A, 2022)
When speaking to your learner what terminology should you use?
Speak to your students and ask them!
It is best practice to not label your students, but to ask them what terminology they would like you to use, this ensure that they are not being offended or upset (Okundaye. J, 2021).
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Dyslexia in the Classroom
Are Your Resources Accessible?
Here are a few tips to make your resources accessible:
· Use single colour backgrounds and dark texts
· Larger text
· Larger line spacing to assist with readability
· To avoid text crowding and blurred words try making text bold instead of using underlining and italics.
· Pre-teach vocabulary
It is sometimes helpful for educators to layout worksheets and books with different colours on each line so the child can see each colour is a new line. (Teaching in Education, 2020)
(Yelet, 2019)
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Element 2
The Social and Medical Model of Disability and how they affect ALN Learners

This essay will be exploring the wide and complex spectrum of additional learning needs (ALN). Additional learning needs is where a learner has a disability or a greater difficulty in learning than pupils the same age which requires additional intervention (Gov. Wales, 2020). Strategies should be put in place by the school’s Additional Learning Needs Co-Ordinator (ALNCO) and implemented by the class teacher and other support staff once a student’s ALN has been identified (Pembrokeshire County Council). An ALN pupil can be affected in different aspects of their day to day life. It is not only limited to physical needs or cognition and learning, but also social and communication difficulties (Swansea Council, 2021). This essay will view the Medical model of disability and also the Social model of disability and compare how they influence pupil development, aspects that can affect ALN in education and explore how individual perception can influence a learners behaviour and how they are supported making links to Maslow’s Hierarchy of Needs.
A person’s perception of an ALN learner is very important in the development of a pupil. The medical model of disability expresses that society does not have to accommodate a person’s disability, and that their disability should be cured. It views curing the ALN rather than implementing approaches that assists learners. Individuals who support this model would see that a student who requires wheelchair access to a building as the issue, and not the fact that there isn’t a disability access ramp for that building (ALLFIE, N.D.). Maslow’s theory of Hierarchy of Needs is five tier pyramid which shows that all students have the same base needs that are categorised into a hierarchy and that to achieve their full-potential that they must achieve these base level needs first. The Hierarchy goes in order of Physiological needs, Safety needs, Social needs, Esteem needs, and Self-Actualisation needs (World of Work Project, 2021). Above ‘Physiological’ and ‘Safety’ needs, ‘Social Belonging’ is presented. This relates to an individuals need for personal relationships, feeling connected and united with group. The theory believes that a person cannot reach ‘self-actualisation’ without friendship, trust, acceptance and experiencing the feeling of love (McLeod. S, 2022). If a pupil were to experience behaviour shown in the Medical model, they may begin to be excluded from activities, receive low expectations from their educators which can result in loosing social bonds and feeling rejected by their peers. (Scope. N..D.). A study carried out by students at Middlebury College, United States in 2020 shows that students who do not experience a sense of belonging and inclusiveness are at greater risk of experiencing anxiety, depression and loneliness. Students that are experiencing these feeling are more likely to struggle in education due to lack of focus and stress and also refuse to come to school or college (Busman. R. (2022). This study supports Maslow’s theory of The Hierarchy of Needs as it demonstrates that students who are experiencing anxiety, depression or loneliness due to lack of belonging are unable to achieve their full potential or ‘Self-Actualisation’.
The social model of disability contrasts the views shown in the medical model by expressing that disadvantages to being an ALN learner are not just physical. Many barriers can come from prejudice and stereotyping and attitudes from society. The social model looks at these barriers and attempts to remove them or make adjustments that cater for the individuals with ALN (Unicef, 2022). Some examples of barriers created by society could be inaccessible equipment or learning environment, poverty and inaccessible transport (The Parliamentary Health Service Ombudsman, 2020). ‘It’s these barriers that make a person disabled’ (Sense, 2022). People who believe in this model have the opinion that educators should provide reasonable adjustments to accommodate an ALN learner and creating an inclusive practice by ensuring there is disability access throughout their site which in ensured by Section 6 of The Equality Act 2010. The Equality Act 2010 protects students with ALN from discrimination by ensuring that provisions are put in place to make certain that each student has access to the same opportunities as other students and are receiving the same quality of education (Garrod. J, N.D.). By creating a more inclusive environment for learners it allows students to understand one another’s similarities and also their differences. Showing students diversity and allowing them to develop their social communication and expand their social relationships and interactions, giving them self-esteem and confidence (Open Society Foundations, 2019). Linking the social model of disability to Maslow’s Hierarchy of Needs, it can be seen that a student’s social needs and esteem needs can be met. Giving the student the opportunity to realise ‘Self-Actualisation’. This is the peak of Maslow’s Hierarchy and is where a student is achieving their full potential and have developed into doing the best that they can possibly do as a learner (Cherry. K, 2022) Whether an educator chooses to be influenced by the social or medical can have a huge impact on a learners well-being, development and mental health.
To conclude this essay, it can be seen that a perception of a student can highly impact on their learning and their mental health. It is identified by making links to Maslow’s Hierarchy of Needs and The Equality Act 2010, that the medical model of disability can cause major setbacks in a learners development by using judgemental attitudes and discriminatory behaviours, whilst the social model shows that ALN learners can have the same access to education as all students. Viewing both models it can be seen that the social model is subsequently better for a learners well-being and mental health all of which impact their educational development, by removing social barriers and discriminatory behaviours, it allows ALN pupils to thrive and achieve their full potential.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))


NOTE: THE CHILD’S NAME HAS BEEN ANONYMISED DUE TO CONFIDENTIALITY AND HAS BEEN REPLACED WITH THE CREATED NAME ‘EMILY’.
	
Section 1C: Profile (About me)

	

• What is important to the learner
· I like when lessons are fun. I like when we go outside the classroom for lessons.
· I like going to The Learning Pit to talk when I feel angry. It helps me to calm down.

• What is important for the learner
· Making sure that I use kind words when talking to my friends.
· I have time out of class to run around so when I come back to class I can focus.


• What is working and should be built on
· I like going to The Learning Pit and working with Mrs Hobbs. She helps me talk about how I am feeling and what to do if I feel angry or sad. We should have more toys in the learning pit.
· My reward chart is good. If my teacher thinks I have worked hard she will let me go out and play with Lego for five minutes.



• What is not working and needs to change.
· I don’t like when people are sad. I am going to try and be happy and a good friend to help make other people happy.
· I don’t like when other people are in the Learning pit when I want to be in there on my own. I want that to be my safe place.
· I don’t like lining up after play time, it makes me mad when people push in and push me. I want to go straight into class instead.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	ADHD

Emily is a year three student who is diagnosed with ADHD. Emily is a quiet and shy individual who enjoys playing outside and playing with Lego. She enjoys school but struggles with her social communication. Emily can sometimes unintentionally upset her peers and can sometimes lash out. Emily gets very upset if she learns that she has upset another pupil however struggles to control those emotions. Emily struggles to sit in class and focus on her work. She will often stand up and wonder around the classroom. It is important for Emily to find fun in the tasks she needs to complete as that keeps her engaged. She enjoys outdoor learning and creating different things. Emily has a reward chart which seems to help her and keep her on task. She gets to spend five minutes doing what she wants if the teacher feels she has been on task for a set amount of time. This is greatly improved Emily’s work and allows her to maintain focus.






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element
NOTE: THE CHILD’S NAME HAS BEEN ANONYMISED DUE TO CONFIDENTIALITY AND HAS BEEN REPLACED WITH THE CREATED NAME ‘EMILY’.


	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	When Emily begins to feel fidgety and needs to burn off some energy, she will leave the classroom to do some exercise with a member of staff for 10 minutes to help keep herself focussed on her work.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Emily will be taken out of class by an LSA midway through each lesson for movement breaks. These movement breaks can consist of running, throwing balls, skipping, football, crouching low and jumping high, touch fingers to toes, star jumps etc. The goal of this intervention is to ensure Emily can stay focussed on her work in class without feeling the need to move around the classroom or walk into the corridor.
	No
	LSA
	16/10/2022
	Review: 01/01/2023

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Emily struggles to sit and focus on her work, she often swing on her chair, kick her legs under her seat and will get up and walk around the classroom or she will venture to the corridor. These habits heightened when Emily does not get to run around at break time (due to rain or detention). By providing Emily movement breaks she will be burning off energy that her body needs to release. Once the energy is burned, the intended outcome is that she will stay sat in her seat on focus on her work.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Emily will be able to cope with different emotions independently. When Emily experiences any negative emotions, she will be able to use a strategies that she has learnt to take herself away from the situation and calm herself down.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Claire Hobbs (Speech and Language therapist) will provide a consistent safe place for Emily with 1:1 sessions and group work twice per week. Here she will be given the opportunity to share significant experiences that may be affecting her emotionally. Emily will be able to share her emotions and be given strategies by Claire Hobbs to help regulate those emotions.
	No
	Claire Hobbs, Speech and Language Therapist
Pembrokeshire
	16/10/2022
	Review: 01/01/2023

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Emily can sometimes be overwhelmed in day-to-day situations. She struggles to regulate her emotions whilst with her peers and can have outbursts. Working with Claire Hobbs will help Emily control these outbursts and find alternative methods to cope with her emotions. She should be able to do this independently once the sessions are complete.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Emily will be able to discus show she is feeling when she is overwhelmed or upset by using different methods of communication. She will have a safe place in ‘The Learning Pit’ to discuss these emotions with staff.

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	There will always be a member of staff located at ‘The Learning Pit’ where Emily will have access to at all times. Emily can ‘check in’ and ‘check out’ with a member of staff. Emily should make her way to ‘The Learning Pit’ when she is feeling emotional so that she can express these emotions within a supportive environment. There are resources at ‘The Learning Pit’ for when Emily becomes non-verbal which allows her to express her emotions and the reasons behind them without verbally communicating them with staff.
	No
	LSA
	16/10/2022
	Reviewed: 01/01/2023

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	By giving Emily access to ‘The Learning Pit’ it allows her to take herself away from situations that cause her anxiety and uneasiness. By Emily removing herself from these situations and bringing herself to ‘The Learning Pit’ it increases the chance of avoiding a negative situation for Emily and giving Emily more independence to deal with her emotions.

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Emily will learn how to self-regulate her emotions, be able to control her impulses learning through play.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	A member of staff will take Emily out for 10 minutes, three times per week to play self-regulation games. Emily She will be able to play these games with friends during free time as well. The games will be carried out by an LSA who will plan the games and monitor hoe Emily is coping with the different situations. It will give a clearer understanding on area’s where Emily needs additional support.
	No
	LSA
	16/10/2022
	Reviewed: 01/01/2023

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	After seeking advice from the educational psychologist, it was noted that playing self-regulation games with Emily will help her generate appropriate responses to different situations and help with self-control and impulsivity.
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