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Reflective Portfolio


Section 1
The aim of this reflective portfolio is to critically evaluate the importance of an inclusive leader. It will discuss how the inclusive leader can work with children, families, professionals and the community and how they can support the case study. 
Inclusive leadership is becoming fundamental, and it is suggested by practitioners and professionals that Inclusiveness throughout leadership will highly benefit schools and communities, where parents, students, teachers and members of the community are involved (Ryan, 2007).
Brown (2019) explains that inclusiveness begins by the effort of doing better.  Leaders have the ability to create inclusive environments and society’s driven by belongingness where everybody is given the opportunity to thrive and sustain their uniqueness (Randel. Et Al., 2018).
Inclusive practice is often thought to include children with disabilities and treat them without any discrimination, however, in terms of inclusive leadership it is meant to support and encourage diversity amongst all learners (Kugelmass, 2003).
Ferdman, Prime and Reggio, (2020) explains that past studies on leadership have been more exclusive based rather than inclusive, leading there to be a wide concept of leadership.  It’s also stated that there may be conflict amongst people when inclusivity is promoted and encouraged, however, inclusive leaders should acknowledge everybody and expose people to the increasing diverse cultures. 
Ryan (2006) says that the inclusive leader should encourage others to notice injustice and Struve to make a difference and do something about what they are seeing. 
The case study discussed, involves Thomas who is 5 years old and is non-verbal with an ongoing diagnosis for global delay and autism.  Thomas’ parents separated when he was 1 and have shared care of Thomas.  Thomas found the separation difficult.  One parent is engaged and talks freely to the staff and portrays the other as difficult, the other does not communicate issues and is struggling to come to terms with her son’s diagnosis.  You would like to hold a meeting with other professionals and parents as you have noticed Thomas regressing in his development and believe strongly that mainstream school is not the correct provision. 

Child
The definition of global developmental delay is where two or more developmental domains are showing evidence of significant delays (Riou, Ghosh, Francoeur, and Shevell,  2009).
Thomas’ parents separated when he was one years old.  An analysis shows that children with divorced parents, may face some challenges compared to children with married parents.  These challenges could affect Thomas through school with an impact on his cognitive skills, psychosocial well-being and social skills (Kim, 2011).  The class teacher should discuss her full concerns with an inclusive leader at the setting to ensure Thomas is getting the best from his experiences there.
Ruisdael and singer (2004) explain the pressure parents face caring for a child with additional learning needs or other disabilities, and the pressure they then face throughout their relationship.  There is an ongoing struggle for parents to ensure their child is placed in the right environment, which again adds more stress to their lives.  It has even assumed from this research that parents and families may struggle enormously, having the pressure of correctly caring for a child with additional learning needs or disabilities.  These struggles could include maternal mental health issues, siblings not having the ability to adjust and adapt, quality of marriage and relationships, and close relationships of families.  Children with Additional learning needs and disabilities may face difficulties through education, as the best interests of the child may not be met depending on family situations (Daroni, Salim and Sunardi (2018).  In Thomas’ case, due to both parents not being on good terms, and his mother being distant to the school, his best interests are not being considered, maybe contributing to the reason of his regression.  Professionals may have the ability to help this situation, through policy making in order to support the families and practitioners working with them (Bogenschneider, 2014).
Studies suggest that family structures can have an impact on a child’s behavioural and cognitive skills.  The study shows that children’s behaviours were mainly affected due to family incomes, mothers' mental health and home environments, whereas family incomes and mothers' abilities have an effect on the child’s cognitive skills.  It is more common than ever to have dysfunctional families as there has been an increase in divorces, leading to single parent families.  This means that many children will not have a ‘traditional’ upbringing, and concerns have grown regarding how this will affect the child through their life, and weather it will have a consequence on their development or well-being.  As this has been a concern, there have been studies to answer these questions.  Children who grow up in a single parent home are more likely to face academic, emotional, psychological and behaviour difficulties (Carlson and Corcoran, 2001).  As Thomas’ parents separated when he was 1 years old, he has grown up in a household with just his mother, occasionally visiting his father. 
Children’s educations and settings through their Childhood should promote inclusivity, belongingness and positive relationships. These are all beneficial aspects to great learning and well-being of children and also families.  There have however been suggestions that children with Additional Leaning needs in mainstream schools are not having all positive experiences and are unfortunately experiencing physical and verbal abuse from other children (Child, 2014).
Being an inclusive leader when working with children involves promoting an inclusive practice.  This will create a good quality setting and is the responsibility of manager and their team that everybody feels respected, valued and welcomed at the setting.  The standard of the setting is the responsibility of the manager, who should be a role model for their setting and support children and adults at their setting (Newstead, S. and isles-Buck, E. 2019).

Families
Leaders within schools and childcare provisions must tackle social boundaries to meet their inclusive targets, these boundaries may include cultures, parent engagements and community engagement (Scanlan and Johnson, 2020).
The flying start guidance to support parents explains the importance of a parent's role in the development of the child.  It is suggested that parents follow the United Nations Convention on the rights of the child to achieve positive outcomes, the guidance focuses on respecting children’s rights and supporting their best interests.  The guidance offers support for the parents on how to achieve these goals.  It Is also stated the importance of being aware of family's circumstances.  There is a high diversity of family lives meaning what works for some families may not work for others.  Information, advice and support should be provided for all families, to give them the confidence in their role around supporting the child.  The core purpose of this guidance is to support parents achieve the best for the child and themselves, to reduce risks, give parents strength and confidence, build resilience and to encourage positive changes (Welsh Government 2017).
Thomas’ mother seems distant to staff in the school and unwilling to accept that Thomas has additional learning needs.  As Thomas stays with his mother, staff only see his father once a week when Thomas stays with him.  Although Thomas’ father seems to accept that he has additional learning needs and is eager to support him, staff find it difficult to engage with him as there is a lack of presence.   Anna Freud National Centre for children and families (no date) explains the importance of engaging with parents and carers and states that children are more likely to thrive academically and with their well-being if parents and carers are involved in their child’s education and development. These positive effects will in turn benefit parents, carers, other children, staff and school community.   There are, however, challenges for some parents who may not feel comfortable engaging with staff, for example, some parents may have had difficult experiences in education themselves.  For this reason, staff must be vigilant of all parents, and may need to use targeted engagements such as 1:1 meeting, parent  reforms, parent/child bonding initiatives or parent Teacher associations or specialist engagements such as therapeutic interventions and multi-family groups, or lastly universal engagement such as online engagement, pupil reports and social opportunities, in order to engage with some families. Inclusive leaders should be supporting all patients and it should be their duty to engage with them. 
Evangelou (2013) discusses interventions put in place to seek engagement with ‘hard-to-Reach’ families.  “Room to play” offers a play opportunity to children and allows parents to engage with practitioners.  Interventions such as these can support parents like Thomas’s who may not feel confident engaging with staff.  Inclusive leadership involves actively engaging with parents and families and Woking as a community to achieve the best and ensuring equality and equity through the engagement with parents (Fenton, Ocasio-Stoutenburg and Harry, 2017).
Families first is an intervention available to parents and families which aims to support well-functioning families and maintain positive relationships and ensure there are no negative role models affecting these relationships.  It ensures the development of children and families healths are promoted and sustained.   Recent issues such as divorces, poverty, and substance abuse amongst families has resulted in an increase of mental health issues with children and families. Families First interventions are being implemented throughout schools to support these families; however it has been stated that preventive interventions are required (Kalland, M., 2016).

Professionals
The importance of professionals working together and practicing inclusivity is explained throughout O’Sullivan (2010) text, it is shared that positive leadership makes a difference, especially within early years settings. A good leader should be effective and knowledgeable, as the lives of children and their families at early years settings are affected through this leadership.  However, there may be some challenges when collaborating with professionals, such as poor communication, complexity of issues they are faced with, changes with the family structure or professionals working within a range of settings (Aubrey, 2010).  The Children’s Commissioner report ‘No Wrong Door’ talks about professionals working together to protect children.  A statement is made that professionals should want what a good parent would want for their child.   Professionals sometimes argue over who is responsible for the care of the child, however, it is clarified that it is everybody’s job as professionals to work together with the same aim (Children’s Commissioner for Wales, 2020).
As Thomas’ development has been regressing, staff would like to hold a meeting with the parents to discuss this further and offer support and advice.  Although Thomas’s mother does not accept that he has additional learning needs, it must be suggested that mainstream provision is now where Thomas can stay one term.
Team around the Child (TAC) meetings can be held where many professionals come together to offer support whilst not overwhelming the family.  The family will be aware of the purpose of the meeting and their priorities are considered.  Any professionals required to be there will be contacted in advance and actions, targets and timescales will be agreed on (Hampshire County Council, No Date).  Some professionals asked to join the Team around the Child meeting may include general Practitioners, Occupational therapist, social workers, Health Visitors, future teachers and current teachers or practitioners.   Although schools promote ‘inclusive institutions and the importance of rights, equality and participation within the settings (MacGiolla Phádraig, B., 2007), staff have observed that Thomas is unable to access any f the curriculum and no development is being shown through this provision.  NHS (2022) advise that to start the process of moving a child to a special school, an EHC plan must be in place, which the goes to the council with a preferred new school.  Support will also be given to the family by the school and other professionals. 

Communities
The Welsh government (2016) explain that schools work within their communities and are essential for statutory, private sector and voluntary organisations.  Working as a community and with other partnerships has the ability to strengthen a school.  A start sense of community within a school can in turn encourage family engagement which will help build stronger relationships with distant parents, such as Thomas’s mother who may feel she is not part of the community.  Working with communities can also help in benefiting the school by bringing in more resources, giving staff the ability to enrich the learning of the curriculum. Estyn also look for schools working within their communities, so they are meeting required school development plans.  

To summarise, an inclusive leader has the ability to make differences throughout children, families, other professionals and the community.  There seems to be some arguments that leadership is a varied concept, however there is a larger range of information suggesting that leaders promote inclusivity throughout all aspects of their profession.  This ca be seen through the case study where inclusive leaders through different professionals are able to support the child and his family. 

Section 2
Here it is aimed to critically evaluate a professional guidance, investigating how it is able to support inclusive leadership in the Early Years.
There are multiple policies and professional guidances In Wales which support inclusive leadership. 
Policies are recommendations carried out to achieve a specific purpose.  However, there is a suggestion that the majority of policies are too intricate to achieve every day (Eddy, 1990).
Levin (1997) describes policies in different ways, firstly as a stated intention, an action for those responsible to complete a practice set by organisations or administers, and a course of action.  These policies aim to meet elements such as belongingness, commitment, status and specificity’s (Baldock, Fitzgerald and Kay, 2013).
Schools across wales are recently struggling with funding which has decreased over the recent years, as well as other costs rising.  This has resulted in some schools struggling financially.  A devastating impact of these financial pressures have resulted in limitations of local provisions for pupils with Additional Learning Needs.  Due to these struggles, some school leaders have had to resort to reducing staff, reducing non-essential building maintenance and limiting provisions for pupils with Additional learning needs.   A concerning aspect of this challenge is that some Schools are not meeting the curriculum, and quality of education is lessening due to language, computing, design and technology and music being affected. Some extra curriculum activities have been cut, meaning children are not exposed to the enriched learning opportunities they should be.   However, there is discussions that there are Government fundings available, and there are many attempts happening to reduce these pressures for schools (Spielman, 2020).
Focusing on a specific guidance which is the Curriculum for funded non maintained nursery settings.  This has been developed by practitioners by other practitioners, from their viewpoints to offer support with child development and early education.   The curriculum encourages belongingness and pride within practitioners and children in their care and recognises diverse cultures within Wales.  The guidance supports children ages three to sixteen, with an aim to provide them with the best start to life and adulthood.
There is a general knowledge that the education and quality of provision has an enormous impact on the development of children. The quality-of-care in children’s Early Years, later result in their experiences, knowledge and skills used throughout life and employment. 
The early years practitioner has an essential role to to a child’s early life and learning and it's the responsibility of the Early years practitioner to crate safe environments where children feel safe to express emotions and are supported to regulate feelings and behaviours.  Their natural curiosities should be encouraged, and practitioners should be seen as positive role models (Welsh Government 2022).
Welsh Government (2022) explain that leadership within settings is referred to as staff in management, leadership or supervisory roles.  An effective leader is seen as a positively influenceable role model, portraying a high standard within their profession while valuing and promoting their skills and knowledge of practitioners.  Leaders are responsible for ensuring all of their staff and practitioners are fully aware of their roles and responsibilities and everybody’s aims are shared and have a vision in line with the welsh ethos. Continual professional learning should be undertaken by leaders within the setting and offered to practitioners and other staff.   It is suggested that effective leaders should be skilful in their communication, teamwork and ensuring all staff know their role and are confident to complete tasks when necessary.  Leaders have a responsibility of being positive role models, engaging listening skills, and taking on ideas from others in their team to encourage collaborative working by including parters, parents, families and anyone within the community where possible.  
The Curriculum for funded non maintained nursery settings encourages the use of inclusive leadership by suggesting the importance of the enabling adults, and their role and responsibility to create powerful connections to create a sense of belongingness within a child’s home and community. practitioners should be positively impacting the well-being of children in their care and should create a representation for compassion and kindness.  Children’s decisions and choices should be respected and supported, and practitioners should make it their duty to create relationships with each child so they are fully aware of their individual needs and can support them through changes or transitions throughout their lives, and learning opportunities can be encouraged within these moments.  It is stated that practitioners and people working with children should have a full understanding and knowledge of a child’s development and should be observing children at settings in order to plan learning experiences around them.  
The diversity of children and families are recognised through inclusive practice, as well as the values they promote.  Inclusive practice ensures they are all treated equally, are represented and are given opportunities and respect.  Settings that are inclusive, recognise that children and their families all have unique experiences, and they should be receiving the appropriate support and response to their unique situations, so they are able to participate and learn.  
Children should be able to feel confident in themselves at the setting they attend and throughout their lives.  There should always be a strong sense of belonging and every child should be made to feel valued, respected and represented.  A sense of belonging comes from a close-knit community.  This is however, becoming a big absence in society, where isolation and anxiety has increased.  Certain places may be lacking a sense of safety meaning the people living there do not feel they can connect with society and their communities emotionally, spiritually and psychologically. It is suggested that these distances within the community come down to businesses, school, social service organisations, churches and government.  Leaders within these organisations have a duty to inclusivity and working together to bring a sense of community and belongings to the area they live (Block, 2018). Ferdman, Prime and Riggio, (2020) concludes this by explaining it is the job of a leader to bring people together and work to help diversity in the future and support inclusion. 


Section 3
This blog will highlight thoughts on how inclusive leadership can be promoted within the early years.  It will discuss the importance of culture representation within Early years settings and the role of the inclusive Leader in supporting all children to feel equal, safe and give them a sense of belongingness and pride within their learning environments.
There are many ways inclusiveness can be promoted throughout settings.  This blog will explore how settings can include different cultures and create a safe space for children and families who come from different backgrounds.     Allen, R., et al., (2021) tells us how drastically racism has come to light over the past recent years.  The tragic incident of Georg Floyd is said to have opened eyes all over the world and encouraged many to make positive changes.  There seems to be a controversy on teaching children about racism and equity in the early years.  Some believe that if children are taught the basic foundations of kindness and love, then matters like racism do not need to be brought to their attention.  However, some argue that people from other cultures ad backgrounds will experience racism and inequality throughout their lives and for this reason, cultures should be respected and celebrated throughout early childhood so they are able to grow up with knowledge and understanding of the importance of these experiences people unfortunately may face.   Adults can hugely impact the amount of racism we see in the future, by recognising and fighting against it themselves.  Teachers and practitioners are often encouraged to follow the curriculum, and are given the opportunity to celebrate cultures on certain dates.  However, it has even been advised for these adults to recognise and challenge racism every day, or when it is brought to attention.  
People's individualities can be represented through books.  Arts council England (2020) explains how having inclusive books in settings can impact children who may relate to them.  It is stated that children deserve to see books in their settings with their realities.  This will bring a sense of belongings and pride to their environment.  There has been a lack of inclusive books throughout the UK in the past, however, over the last three years, books containing characters from black, Asian or minority ethnic backgrounds have become increasingly popular. 
Lindon, (2012) suggests that the way to a positive and inclusive learning environment is to support equality and inclusion throughout these years, beginning at the earliest months of life.  A way practitioners could promote inclusivity is through play, books and resources to support and respect all cultures.  This could be through different foods, ways of dressing, music and art.  Practitioners should also support children who have another first language and go to efforts of communicating and making them feel safe, this could be through learning a few words in their home language to encourage the sense of belongings. 
UNICEF (2020) arise the issue that some parents may find it difficult to talk to their child about racism and question whether exposing them to these issues is the correct thing to do.  Some parents may feel anxious about teaching their children, or others may not fully understand the subject.  These children may lack knowledge on the area which could result in ignorance from them unintentionally through life. 
To summarise, the use of cultural representative toys, books and resources within the classroom can promote a sense of belongingness and pride to those individuals who may relate to them and expose others to these cultures.  The importance of communicating and teaching children about racism and equality is emphasised throughout this blog, so children have the knowledge and understanding to support people who may be facing challenges through life due to identity. 
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