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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR ASSOCIATE FELLOW


SECTION ONE:

	NAME
	
LLINOS MCVICAR



	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
FACE, SOE, ADMIN TEAM


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
ADMIN OFFICER


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
ADMIN OFFICER

	
LENGTH OF SERVICE AT UWTSD

	
YEARS: 2                MONTHS: 7




	
APPLICATION FOR ASSOCIATE FELLOW

In your application for recognition as an Associate Fellow of the Higher Education Academy (HEA), you are required to demonstrate how your continuing professional development allows you to meet the requirements for Descriptor 1, Associate Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

In order to meet the requirements of Descriptor 1, you must address at least two of the Areas of Activity, together with relevant areas of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and understanding of at least K1 and K2 and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application


· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working, the nature of the subject, discipline or profession in which you teach, and the expectations of THE University.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate in your chosen Areas of Activity how you have successfully engaged, where appropriate, in professional development activity related to teaching, learning and assessment responsibilities.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.
























SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the two Areas of Activity that you choose, you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet at least K1 and K2 of Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice as well as successful engagement in relation to teaching, learning and assessment and appropriate related professional practices.


































	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Address the following:

1. The main ways in which you design and plan learning activities and/or programmes of study (Approx 100 words)
2. The reasons for your choice of subject material, activities and techniques and the particular learning technologies included in your plan
3. How your choices facilitate your students’ learning in general and within their subject area
4. At least one of the other Dimensions of Practice, for example, Which elements of Core Knowledge did you utilise and why? Which Professional Values were particularly relevant and why?

	Write your evidence here



























	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Address the Following:

1. The main ways in which you teach and/or support learners (Approx 100 words)
2. The activities or techniques you use and why
3. How you came to use them and why you think they were successful in supporting student learning. Give reasons for your choice of activities and techniques and how they relate to developing the learners’ understanding of the subject.
4. The elements of Core Knowledge you utilise, how and why.
5. Which Professional Values were particularly relevant and why.

	Write your evidence here

For the past two and a half years I have been a member of the administration team in the Faculty of Applied Computing and Engineering, primarily working within the School of Engineering. I offer guidance to students on how to receive additional academic contact time, in addition to pastoral support, as and when required. 
Institutions that offer excellent pastoral care, treat their students as individuals, identifying and addressing any issues that they have, in order to meet their individual needs (Equality Challenge Unit, 2013) (V3). It is essential that students feel as though they are listened to and that we have a modern appreciation of cultural diversity since factors such as family issues, disability and external relationships can have a severe impact upon a student’s attainment, attendance and general well-being (K1, V1, V4).
Within my role I often encounter students who are experiencing high levels of stress due to approaching assignment deadlines or examinations in addition to a plethora of pastoral issues that can arise from such a diverse cohort of young people. As is often the case (Crosling et al.), personal issues such as health, family and work commitments, finances amongst other social factors are by far the most common reasons for students leaving HE studies, hence, resulting in poor retention rates for the institution. Therefore, upon encountering such scenarios, I endeavour to react appropriately and employ my experiences and knowledge to address the issue in an efficient and effective manner. I am aware of the responsibilities and mechanisms that are offered by the University’s support services and I am able to refer issues and concerns to the appropriate staff members immediately. Moreover, I am also trained and familiar with safe guarding procedures (K6) and in the case that these issues arise, contacting safeguarding officers and relaying the information in a clear and concise manner supports the student in an effective and timely fashion. In doing so, I ensure that the student feels as though they are valued and cared for, being of utmost importance to myself and the University by offering them a solution that is bespoke to their needs and sympathetic to their individual circumstances (K2, V2). I have found that equipping myself with such knowledge allows me to comfort students and facilitates the development of outstanding professional relationships that are based on mutual trust and respect.
As is often the case, as examinations and assignments draw close, students require additional nurturing and reassuring. During these times, I ask teaching staff to provide me with a list of suitable times when they are available to help students and consequently, form a revised timetable that correlates room allocation with staff availability. The benefits to the students are clear. Each student is able to receive small group sessions or as is often the case, one to one tutorials to address any academic problems that they may be experiencing. Additional benefits to the students are that since this support session is in a timetabled slot, the student receives a thirty minute to one hour tuition period where the lecturer is fully prepared and focussed upon the presented issues (K3, K4, K5). Moreover, this has further benefits to the lecturer as a timetabled session is planned and prepared for, ensuring that the student has a quality experience as opposed to catching the lecturer for five minutes when they are often busy with another task and not prepared for that student. The overall experience for the student is improved, beneficial for learning and in the long term, attainment and retention rates should also benefit from these efforts.



Equality Cahllenge Unit. (2013). Equality and Diversity for Academics. ECU Publications 

Glenda Crosling, M. H. (2009). Improving student retention in higher education. Australian Universities Review. 




 




























	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Address the following:

1. The main types of formative and/or summative assessment that you use with learners, whether formal or informal (Approx 100 words)
2. How and why you choose the particular approaches and methods you employ, insofar as this was your own decision
3. How you ensure your assessments are valid indicators of what you want your students to learn, that your marking is reliable and the standards you set are appropriate
4. How you give feedback to learners
5. How you ensure that the feedback you give learners helps them to improve their understanding of the subject or their performance and development as learners
6. Which elements of Core Knowledge you utilised, how and why
7. Which Professional Values you applied, how and why

	Write your evidence here





















	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Address the following:

1. The main types of educational environment in which you work and/or what kinds of support and guidance you give to your learners, whether formal or informal (Approx 100 words)
2. How you have contributed to making the learning environment more effective for learners
3. The ways you have contributed to supporting and guiding your learners
4. Why you chose those particular strategies and how well they worked
5. Which elements of Core Knowledge you used, how and why
6. Which Professional Values you applied, how and why

	
As a member of the School of Engineering team I offer support to staff and guidance to students to ensure the smooth running of the school. Having worked in the school for two and a half years, I have become familiar with the day to day running of things. This includes having an in-depth understanding of the rooms and their resources, the module content and which academic staff lead on them. In addition to this, I have also gained an appreciation of the schemes of work and consequently the pedagogical requirements of the modules and how this changes throughout the semester (K1). Such knowledge combined with an understanding of class sizes and lecturer requirements allows me to timetable in an efficient and effective manner while also considering the cultural, religious and personal issues that exist within the student body (K2, K3, K4, V1, V2). The impact that this acquired knowledge has on the student body has many benefits. I am able to support learning by ensuring that each lecture is timetabled in the appropriate room with consideration given to the lecturer and their preferred style of teaching e.g. laboratory work, Sony smart board, lecture theatre as opposed to traditional classroom and use of panopto etc. Furthermore, I also assist support facilities such as TEL by providing timetables that ensure staff availability and room suitability are conducive to TELs requirements and needs to provide teaching staff with CPD, in particular, up-skilling teaching staff in preparation for the move to SA1 (K6, V4). This has a positive impact upon the students by allowing the teaching staff to utilize their skill set to its maximum capacity, creating an efficient teaching environment that is conducive to learning. In addition to this, NSS results are also partially reliant on student satisfaction (Lenton, 2015) and therefore this component of the student experience is vitally important for the well-being of the University (V3). 
As I am often the first point of contact for students, I deal with both academic and pastoral issues that arise daily, relaying sensitive issues to appropriate staff (K5). The school has employed a pedagogical system which supports learning by nurturing the less able and stretching and challenging the gifted and talented. To this end, upon dealing with the issues that students raise, I assess their concerns and then arrange for them to receive the appropriate support. This will include arranging additional tutorials based on the request of the student with consideration given to the appropriate lecturer’s availability, the resources and pedagogical requirements for the room in addition to listening to students who are often highly stressed and reassuring them that their concerns will be dealt with efficiently and effectively. Pastoral support is recognised as a key element is a student’s development (Wolstenholme, 2016) and therefore the ‘front of house’ support offered plays a key role in both the well-being of our students and as mentioned, NSS results.
Based upon the plethora of literature available supporting the use of formative assessments  (Black, 1998)  the school has a teaching and learning policy that encourages formative assessments to be carried out on a regular basis. Since I am also the Examinations officer, I not only ensure that all external examiners receive all relevant documentation on time but also in the manner that they requested it. Additionally, I am the assessment co-ordinator with responsibility for arranging the timely issue and submission dates of all summative assignments. This is co-ordinated with the students’ well-being in mind and as such is managed to spread the work load and to avoid any high concentration of submission dates, again, giving consideration to the pastoral care of our students. I collate these results in a manner that is easy for staff to view, having a real-time view of their progress. This has the additional benefit of allowing us to use a traffic light system to highlight any causes for concern that may arise in areas such as attendance or attainment. 


Lenton, P. (2015). Determining student satisfaction: An economic analysis of the National Student Survey. Economics of Education Review, 118-127.

Wolstenholme, B. W. (2016). Personal Social Health and Economic (PSHE) Education under the coalition government. Sheffield: Sheffield Hallam University.

Black, P. &. (1998). Assessment and Classroom Learning . Assessment in Education, 5, 7-71.
















	

	

	




	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Address the following:

1. Your main strategies for updating and developing your capability as a teacher/supporter of learning (Approx 100 words). Refer here to any activities you have undertaken to update yourself on aspects of teaching and learning, for example, staff development activities or conferences on learning and teaching or participation in projects to develop learning methods.
2. How you used the outcomes from the above CPD strategies to improve the student learning experience and your won working practice
3. Which elements of Core Knowledge you utilised, how and why
4. Which Professional Values you applied, how and why

	Write your evidence here















SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to comment directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Graham Howe

	Job Title
	Head of School

	Faculty/Centre/School/Department
	FACE/School of Engineering

	Email address
	Graham.howe@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Head of School, School of Engineering



	Second Referee:


	Name
	Gregory Owen

	Job Title
	Senior Lecturer, Teaching and Learning Champion

	Faculty/Centre/School/Department
	FACE/School of Engineering

	Email address
	Gregory.owen@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Colleague - Teaching and Learning Champion
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